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Activities that Work

O. Astakhova, English language teacher,
higher qualification category
Zhytomyr Comprehensive School Ne 19

ACTIVE LANGUAGE LEARNING STRATEGIES
IN PROMOTING STUDENTS’ FLUENCY AND ACCURACY RELEVANT
TO THE AGE, NEEDS, LEVEL AND GOALS

The purpose of this research is to outline which strategies to choose in order to
help students to attain reasonable fluency and a high level of accuracy within
acquiring foreign language. It is for sure the goal of most language teachers and
students.

Accuracy and fluency are the two factors which determine the success of
English language students in the future. Whether to focus on accuracy or fluency is
the main problem faced by language teachers today. Accuracy refers to the ability of
the learner to produce grammatically correct sentences. The learner should not only
know correct grammatical rules of the language but also be able to speak and write
accurately. Fluency refers to a level of proficiency in communication. It is the ability
to produce written and spoken sentences with ease, efficiency, without pauses or a
breakdown of communication.

We choose content, techniques and methods to use at each lesson. But
sometimes teachers feel uncertainty choosing between accuracy or fluency based
activities. The question is: which is more important? If the activities are too fluency-
based you risk having your students disregard with the proper use of structures. On
the other hand, if the activities are too accuracy-based they might need too much time
to get ready for communication. In order to understand which of them is of greater
importance we should define clearly the goals of learning and the stages of every
particular lesson.

The main goal of foreign language teaching is to develop students’
communicative skills and their language competence. We teach them to use language
structures and vocabulary in order to communicate in culturally appropriate ways.
That is, language structure is at the core of SL competence, communication is the use
to which language structure and vocabulary are put, and this is done in a cultural
context whether in a local- or a remote-SL classroom (this being necessarily make-
believe, culturally) or in the actual environment. We see that grammar (structure and
vocabulary) and producing speech, so that accuracy and fluency are closely related
[3]. Neither of them can be produced without the other. Teachers should not over
emphasize on accuracy or fluency because learners can lose their confidence in
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learning one of them. But sometimes fluency should prevail over accuracy and vice
versa. There are a lot of ideas as for the choice of accuracy-fluency activities which
are relevant to students’ age, their level and needs.

Firstly, we must take into consideration students’ age range. As we all know,
the techniques and activities we choose, resources we use should be appropriate to
students’ age. The choice of dominating activities (fluency or accuracy) depends on
the age of students. Fluency must be dominant for beginners due to their
psychological peculiarities. Over correcting and focusing too much on accuracy does
not encourage students to learn to communicate. Students need to feel relaxed about
language learning and feel they are capable of more. This does not mean mistakes
should be ignored but they may need to be addressed individually at once or later,
after finishing the task. Whenever a pupil is trying to tell you something, accept
whatever he or she says — mistakes as well. Constant, direct correction is not effective
and it does not help to create a productive class atmosphere. Correction has its place
when you are working on guided language exercises, but not when you are using the
language for communication. [4, c. 10]

Secondly, we consider our students’ level. We set different goals at different
stages of studying. Students possessing more advanced levels of language knowledge
should be offered more fluency-based activities because they are taught to
communicate. The more students know and are able to use, the more they are able to
become fluent. When students communicate fluently they feel comfortable using the
language and they can be understood by others. This does not mean that there are no
mistakes in their communication, but those mistakes do not affect what they are
trying to get across. Accuracy must be essentially present on higher educational
levels. The reason for this is that accuracy refers to the correctness of the language
being produced. But if students focus too much on accuracy, it doesn't mean they can
be fluent.

Thirdly, we should ascertain what part of the lesson it is. Each lesson is divided
into parts depending on teaching goals. We usually begin with introducing something
new, like vocabulary, structures or even expressions. After that, students move on to
practice what they have learned. The introduction phase is the time when students
need to be more accurate. At this stage the teacher focuses on what is correct or
incorrect and becomes sure that students are ready to use what they have learned. As
we get to practice students need more control over what and how they say things. At
this stage fluency becomes more essential.

It’s important to take up specific student needs. Being at different levels students may
have very different needs. This is why we often ask our students why they are
learning English. Their needs are very important when we choose appropriate tasks
for the lesson. In most cases, adult students need to learn to communicate.
Communicative competence refers to the ability of a speaker to communicate
effectively in the language. This ability is based on more than just grammatical
knowledge. The objective is to be able to communicate effectively.

The choice of learning strategies and classroom activities depends on the
pupils’ age psychological characteristics. In order to keep learners’ attention it is
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important not to overload children and choose active learning strategies which will
wake our pupils up, make them move about, create movement and/or noise.

Active learning is a process whereby students are engaged in activities, such as
reading, writing, discussion, or problem solving that promote analysis, synthesis, and
evaluation of class content. Cooperative learning, problem-based learning, and the
use of case methods and simulations are some approaches that promote active
learning. [5]

Active learning is generally defined as any instructional method that engages
students in the learning process. In short, active learning requires students to do
meaningful learning activities and think about what they are doing. While this
definition could include traditional activities such as homework, in practice active
learning refers to activities that are introduced into the classroom. The core elements
of active learning are students’ activity and their engagement in the learning process.
Active learning is often contrasted to the traditional lecture where students passively
receive information from the instructor.

Students’ commonsense takes its place here. There are complexities that make
challenging, as they say “easier said than done”. Active learning is the same as doing
something, not just thinking about it.

It’s important to understand the shift from passive to active forms of learning

Passive Learning — Active learning

Listening to the instructor In-class writing

Looking at the occasional overhead or slide Demonstrations

Reading (when required) the textbook Group or team discussion
Simulations

This shift is described in a model of Bloom’s Taxonomy. It can be summarized
(from lowest level to highest) as follows:

Remembering (Lowest Level) - All learning starts with memorizing. For
example, before learning how to read and write the English language, we need to
memorize the English alphabet.

Understanding — Having memorized the alphabet, we need to understand the
way letters come together to form words.

Applying - Can we combine words in different ways to form sentences and
express thoughts?

Analyzing - Spotting differences. Comparing and contrasting.

Evaluating - Arguing and appraising. Having completed analysis, can we
make conclusions?

Creating (Highest Level) - Having mastered all the above mentioned levels,
can we move ahead? Can we create our own new points of view?

Active learning instructional strategies include a wide range of activities that
share the common element of involving students in doing things and thinking about
the things they are doing. Active learning instructional strategies can be created and
used to engage students in (a) thinking critically or creatively, (b) speaking with a
partner, in a small group, or with the entire class,(c) expressing ideas through writing,
(d) exploring personal attitudes and values, (e) giving and receiving feedback, and (f)
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reflecting upon the learning process. It should also be noted that active learning
instructional strategies can (a) be completed by students either in-class or out-of-
class, (b) be done by students working either as individuals or in group, and(c) be
done either with or without the use of technology tools. When an instructor employs
active learning strategies, he or she will typically (a) spend greater proportion of time
helping students develop their understanding and skills (promoting deep learning)
and a lesser proportion of time transmitting information (i.e., supporting surface
learning). In addition, the instructor will provide opportunities for students to (a)
apply and demonstrate what they are learning and to (b) receive immediate feedback
from peers and/or the instructor.

The concept of active learning, that is increasing students’ involvement in the
learning processes, is an indispensable technique for increasing the effectiveness of
teaching. In many cases, active learning can he employed without any increased costs
and with only a modest change in current teaching practices. It is low risk with high
return. [2]

REFERENCES

1. Hapsymmaes K. P. Accuracy and fluency in language teaching / K. P.
Hapsymnnaes, 11I. b. Hammupogra // Monogo# yuensiii. — 2015. — Nel2. — c. 939-
941.

2. Bonwell, C.C., and J. A. Eison, “Active Learning: Creating Excitement in the
Classroom,” ASHEERIC Higher Education Report No. 1, George Washington
University, Washington, DC , 1991. [Enektponnuii pecypc]. — Pexum nocrymy:
http://files.eric.ed.gov/fulltext/ED336049.pdf

3. Hammerly, Hector, “Fluency and Accuracy: Toward Balance in Language
Teaching and Learning Multilingual Matters,” Multilingual Matters, 1991

4. Wendy A. Scott and Lisbeth H. Ytreberg, “Teaching English to Children,”
Longman, New York, 2000

5. Center for Research on Learning and Teaching, University of Michigan.
[Enextponnuii pecypc]. — Pexxum goctymy: http://www.crlt.umich.edu

S. Dengaeva, PhD,
The First Kyiv State Courses of Foreign Languages

LEARNING WITH WWW.POSTCROSSING.COM

Postcrossing is an online project that allows its members to send and receive
postcards from all over the world. The project's tag line is "send a postcard and
receive a postcard back from a random person somewhere in the world!" Its
members, also known as postcrossers, send postcards to other members and receive
postcards back from other random postcrossers. Where the postcards come from is
always a surprise.
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Postcrossing is the union of the words "postcard™ and "crossing"” and its origin
"is loosely based on the Bookcrossing site”. However, the “crossing™ or exchange of
postcards works in a different way. A member sends a postcard to another postcrosser
and receives a postcard back from a random postcrosser. Exchanges between the
same two members only occur once; although direct swaps between members
happen, they are not part of the official happenings on the site. The project is
completely free and anyone with an address can create an account. However, the
postcards themselves and postage fees to mail them are the responsibility of each
user.

By June 2015 Postcrossing had more than 554,570 members in 213 different
countries. The highest concentration of Postcrossing members reside in the United
States, Russia, China, Taiwan, the Netherlands, Germany, Poland, Finland, Belarus,
Ukraine and Brazil [1].

Postcrossing is a really simple way to exchange postcards with people around
the world. The process is simple.

. After registering, you choose to 'Send a Postcard'.

. The site then gives you the name, address and profile information of a

person to send a postcard to.

« When that person registers the card as being received, your details will be

given to someone else, who will then send you a card.

« So, for every card you send, you should receive one in return.

The site is incredibly easy to use and has some clever tools to keep track of the
cards that you have sent / received. You are also able to scan your cards and show
them to others on your own "Postcard Wall".

Postcrossing is very useful in the classroom:

« A school / class account could be registered and used to allow children to

send postcards (under adult supervision) with people around the world.

« As postcards are sent or received, their destination / location of origin could
be identified in atlases / Google Maps / Google Earth. It might also be a
good opportunity to find out more about that place, and the history / culture
of the people living there.

« Some wonderful classroom displays could be created, using the postcards
and information about the places they are from.

« Children could also make their own postcards. This might also be an
opportunity to use ICT (e.g. 2Publish+). Some of the Postcrossing members
use the site to collect postcards and they occasionally state that they would
rather not receive homemade cards. The choice of postcard recipients is
also completely random, so it's not possible for schools to ensure that they
are sending to other schools [2].

Postcrossing is interesting not only for children but also for students. There are

some ideas how to use this website and postcards in student’s learning.
- Read the portrosser’s profile and send a short message to the sender.
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Ex.
Hello Postcrossers!

My name is Alexandra und I'm 44 years old. | live with my husband and
my two children (12 and 15 years old) in Bielefeld in a house with garden. We
like to be and to work in our garden.

- Describe your postcard, which you have just received. Do you like it? Why?
- Read the portrosser’s profile and explain what card you chose to send to this
postcosser.

About Sien... Mailbox location

On April 15th | became 64. I'm living in Belgium, in
Zonhowven, near Hasselt, with my husband Michel. | have
one daughter Ellen, she’s almost 37, | have no
grandchildren.

I'm retired since July 15t 2014. | have a lot of time now for
my hobbys: | make mosaics with glas, tiles, marble, ...
Look at the avatar: | made this mosaic and it's called: "dare 7
to dream”, itwas a card | received from a postcrosserin 13
Canada, itwas a splendid card to make a mosaic of.

| like travelling too. | have a Japanese friend living in
Shinozaki, near Tokyo. We are penpals for more then 50
years. |visited her in 2007 and she was in Belgium a few
years ago. In May | visited her and her husband to
celebrate our 50 years of friendship, and we had such a SRR L T s
good time! Leaflet | Data, imagery and maps provided by

| like to receive all kind of cards: animals, especially MapQuest, OpenstrestMap and contributors,
dogs(favourite dogs: Westies and Border Collies), Unesco | CE-BY-SA
cards, trains, music and musical instruments... But other Lat: 51.0, Lon: 5.4 | Open in google maps

cards are o.k. too!

And when it's X’mas time: | like to receive X’'mas cards. And in April you can write me a Bithday card.

While I'm a Japan lover, | love Gotochi cards a lot and also Taiwan, Gotochi-style cards. If you send me that
kind of card, | will send you some Belgian cards, or Belgian chocolates in exchange.

My favourite stamps: stamps of fauna and flara, trains, art, Christmas stamps, EUROPA stamps and
stamps about music and musical instruments.

- You’ve got a postcard, read the information and write a short "thank you
message" to the sender of the postcard.
- Give the feedback of the postcard you’ve just received. Put down some
attractive facts about your country, region, history of your town etc.
Ex.

12



- Look at the postcard ID and differentiate the country. What do you know about
this country?
Ex. CA (Canada), CN (China), IT (Italy), NZ (New Zeland) etc.
- Read a postcard and write this person back. Describe yourself; write something
Interesting about you, your job or family.

- Read about the postcrosser’s traditional dish and write about your favorite food
and in this case you can write a recipe.
EX.

- Express what daily life is like where you’re sending the card from by
describing what you did today, your routine, etc.

- Write 5 curious facts about the place where the card is from.

- Give local travelling tips from your area! What are the must-sees around you?

- What do you have in common with the recipient of your card?

- Did you ever travel to the place where your card is going? Recall your best
memory of that place.

13



- Did anything important happen in your country lately? Share an interesting
news bit!

Postcrossing can help you learn not only about other countries, far away places,
different people but also practice your English and other languages with fun.

REFERENCES
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E. Fedchenkova, teacher of English
Lyceum 25, Zhytomyr

USING SONGS IN THE ENGLISH CLASSROOM

One of the problems we, teachers, face is maintaining learners’ interest
throughout the lesson. Consequently, we have to be very creative in the activities we
use. One of the activities that really works and does wonders is using songs. Music
with its universal appeal is a great teaching tool, connecting all cultures and
languages. This makes it one of the best and most motivating resources in the
classroom, regardless of the age. Learners have a lot of benefit from learning through
songs. Using songs in the classroom is a wonderful way to develop listening,
speaking, reading and writing skills. Besides, this activity develops learners’ socio-
cultural competence, aesthetic taste, stimulates memory and provides a great
opportunity for physical activity.

There are many types of songs which can be used in the classroom ranging
from nursery rhymes to contemporary pop or rock music. To get the right song
consider the following:

- carefully examine what it is you want your class to learn in the lesson. (Is this
going to be a lesson focusing on vocabulary, grammar, pronunciation or a particular
topic)?

- the language level of your class will determine not only which song you can
use, but also what other activities you will use to develop the lesson;

- for young learners use songs that are repetative and very easy to understand;

- for teenagers use contemporary pop or rock songs.

Steps for making a song the focus of your class:

1. Listen to the song or watch the video. Ask learners if they’ve heard it before.

2. Ask some questions about the title.

3. Listen to the song again, this time with lyrics.
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At this point you might do one or more of the following activities:

- learners read the lyrics while they listen;

- learners can highlight unknown words for later discussion;

- learners fill in the gaps as they listen.

4. Focus on a particular verb tense or aspect of grammar.

You might ask the questions as these:

How many examples of ... can you find in the lyrics?

Why did the writer of the song choose this verb tense or this aspect of
grammar?

5. Focus on vocabulary, idioms and expressions.

6. Round things off with some creativity.

Ask your students to do one or more of the following activities:

-write another verse of lyrics, maintaining the same mood and style as the
original;

-plan a music video of the song;

-draw the song;

-write a letter to the main character or the singer;

-rewrite the song as a story;

-write a story which began before the story in the song and led to it.

The examples shown in these handouts are based on the 11" form textbook by
O. Karpiuk, topics of Family and Friends and Art.

Handout 1.

1. Pre listening.

Have you ever heard about the group “Pink Floyd™?

What do you know about the group?

Do you know any of the group’s songs?

2. Listen to the song.

If

If I were a swan, I'd be gone.

If | were a train, I'd be late.

And if | were a good man, I'd talk with you more often than I do.

If I were to sleep, | could dream.

If | were afraid, I could hide.

If I go insane, please don't put your wires in my brain.

If I were the moon, I'd be cool.

If I were a rule, | would bend.

If | were a good man, I'd understand the spaces between friends.

If I were alone, | would cry.

And if | were with you, I'd be home and dry.

And if | go insane, will you still let me join in with the game?

If I were a swan, I'd be gone.

If | were a train, I'd be late again.

If | were a good man, I'd talk to you more often than I do.

3. Listen to the song again, this time with lyrics.
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Fill in the gaps with conditional sentence as you listen.

IfI...aswan, ... be gone.

IfI...atrain, I ... late.

Andifl ... agood man, | ... with you more often than | do.
IfI...tosleep, I ... dream.

If I ... afraid, I ... hide.

If I go insane, please don't put your wires in my brain.

If I ... the moon, | ... cool.

Ifl...arule, I ... bend.

If I ... agood man, I ... understand the spaces between friends.
If I were alone, I ... cry.

And if I ... with you, I'd ... home and dry.

And if | go insane, will you still let me join in with the game?

IfI...aswan, I ... gone.
IfI...atrain, I ... late again.
If I ...agood man, | ... to you more often than I do.

4. Focusing on particular aspect of grammar.

What type of conditionals are these in the song?

Why did the writer of the song choose them?

Transform the second conditionals into 1% and 3d Conditionals.

5. Focusing on vocabulary.

What does “go insane” mean?

What do you think about the lyrics?

What do you think the song is about?

Is the narrator a good partner?

6. Developing creativity.

Write a story which began before the story in the song and led to it.
Handout 2.

1. Pre-listening.

Do you know any artist with the name “Vincent”?

What do you know about Vincent Van Gogh?

Have you ever seen any of his paintings (reproductions of paintings)?
2. Listen to the song.

Have you heard it before?

What does the song describe?

How does the singer feel?

3. Listen to the song again this time with lyrics.

As you listen complete it by choosing one of the words at the end of the lines.
Starry, starry night

Paint your palette blue and grey

Look out on a summer's day

With ... eyes that know the darkness in my soul

(iceleyes)

Shadows on the hills
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Sketch the trees and the daffodils
Catch the ...breeze and the winter chills
(freeze/breeze)

In colors on the snowy linen land
Now | understand

What you tried to say to me

How you suffered for your ...
(sanity/vanity)

How you tried to set them free

They would not listen,

They did not know how

Perhaps they'll listen now

Starry, starry night

... flowers that brightly blaze
(framing/flaming)

Swirling clouds in violet haze
Reflect in Vincent's eyes of china blue
And now | understand

What you tried to say to me

How you suffered for your sanity
How you tried to set them free
Perhaps they'll listen now

For they ... not love you
(could/would)

But still your love was true

And when no hope was left in sight
On that starry, starry night

You took your ..., as lovers often do
(knife/life)

But I could have told you, Vincent
This world was never meant

For one as beautiful as you

Starry, starry night

Portraits hung in empty halls
Frame-less heads on nameless walls
With eyes that watch the world and can't forget
Like the strangers that you've met
The ragged men in ragged clothes
The silver thorn of bloody rose

Lie crushed and broken on the virgin snow
And now | think | know

What you tried to say to me

And how you tried to set them free
They would not listen,
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They're not listening still

Perhaps they never will

4. What words and phrases does the singer use to describe Van Gogh’s
pictures?

Does the song include references to Van Gogh'’s landscape works?

What are they?

Does the singer consider these pictures to be beautiful?

What does the song demonstrate?

5. Plan a music video of the song.

Write a letter to the singer.

The possibilities for activities you can do with songs in the classroom are
endless. Music and songs are fun, and most people enjoy them. Make songs a regular
feature in you English lesson.

L. Fursova, senior lecturer,
Zhytomyr State Technological University

KEY TO STUDENTS’ SUCCESS AT ZHYTOMYR STATE
TECHNOLOGICAL UNIVERSITY

Nowadays English becomes more and more important and necessary for our
daily lives. The department of foreign languages at Zhytomyr State Technological
University has been fruitfully working in this direction.

The students of our university can learn English not only attending their
obligatory classes, but also they are suggested extra possibilities to enrich their
knowledge. Our department has initiated 3 kinds of the language courses where we
help teenagers to improve their level in writing and speaking & also assisting them in
preparations for doing their test papers entering master and post graduate studies.
Teaching of advanced students in specially arranged advanced groups has become
our regular practice for several years already. Our students participate in language
competitions showing their mastership translating poems into the Ukrainian and
Russian languages. They also show their interesting creations by drawing or painting
wall newspapers on the urgent topics offered by our teachers. They are very happy to
sing foreign songs and recite poetry in different foreign languages.

And since the present academic year we’ve offered our students to use their
greatest chance to master English. Certainly, we mean so catching and marvelous
teaching by the American volunteers, the amazing couple Linda and David
Hebenstreit.

From the end of December 2012 to June 2013 we had a superb possibility to
co-opetate with our First volunteer from the Peace Corps Kristen Nesbitt. And now
we are twice happier because our possibility with our new American colleagues has
Doubled! This is really a giant step forward that our department has taken since the
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late 2012 when every of us felt and saw the incredible advantages of teaching with
the participation of the volunteer.

Now many students remember how much exciting was the last week of August
2015 as the university became burning inside not because of fire, but due to the desire
to speak English more and more. Yes, it was the very first and rather successful
experience of “English Summer School” arranged by the teachers of our department
and the present honorable volunteers of the Peace Corps. The teachers of our
department, American guests and our students have spent 5 very informative and
merry days enjoying classes of our Ukrainian and American teachers. It was really an
unusual holiday for English lovers! It was a superb possibility to learn much new, to
communicate English with other students and with the teachers of our department and
the American guests as well. All the visitors of this happy language event had a
wonderful possibility to improve their English irrespective of their level and to get
much fun taking part in various language competitions and learning the language
with great pleasure.

It was so unexpected to hear how delighted the English Summer School
visitors were uttering their sincere thanks and high appreciations to the teachers for so
extraordinary and catching language event.

Ye. Karpenko, PhD
Zhytomyr State University named after lvan Franko

SPECIAL COURSE "INFORMATION-ANALYTICAL SKILLS OF
PROSPECTIVE FOREIGN LANGUAGE TEACHERS" IN THE PROCESS
OF PROSPECTIVE FOREIGN LANGUAGE TEACHERS’

INFORMATION-ANALYTICAL SKILLS FORMATION

The system of education faces new problems in the informational society. A
future specialist should not only operate with special information in the sphere, but
also be oriented and operate with new sources of information and methods and
techniques of using them in their professional activity. A cotemporary specialist
should be ready to analyze the information given and make on its basis their own
decisions.

European Council Recommendations, Bologna Declaration, "The National
Doctrine of the Ukrainian Education Development in the XXI century" contain the
basic skills of a modern specialist. Among the basic ones are also informational skills
which also contain skills of effective work with information, analytical skills, skills
of effective usage of modern informational technologies for searching, finding,
analyzing the information needed for their professional activity and development.
Thus, we consider the problem of the formation of information-analytical skills to be
important in the system of the professional training of foreign languages teachers.
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Different aspects of this problem are observed in works of scientists in Ukraine
and abroad. Among them are V. Bolotov, Ye. Polat, M. Klarin. E. de Bono, O.
Tyaglo, M. Lipman and others. Among the most important information-analytical
skills in their opinion are the skills to find different variants of solving a problem to
analyze their pluses and minuses in order to find the most suitable one, the skills to
make ones own decision on the basis of the facts given. Among the important skills
are also the skills to discuss a problem, clearly grounding ones opinion and using
persuasive arguments and facts in it.

As the level of the information-analytical skills formation according to the
results of the observation process at Zhytomyr State University named after lvan
Franko is not high, we suggest a special course aimed at optimization of information-
analytical skills formation of prospective foreign language teachers.

The structure of the course suggested is given in the Table 1.

Table 1
Information-analytical skills of prospective foreign language teachers
Theme Teaching Mode Hours
1. Developing information-analytical skills of | teacher-centred 2
prospective foreign language teachers
2. Analysis and synthesis skills teacher-centred 2
practical class 2
3. Comparison and contrast skills teacher-centred 2
practical class 2
4. Productive and creative thinking skills teacher-centred 2
practical class 2
individual 4
Sum total 18

The results of the experiment were analyzed and interpreted at the end of it and
the conclusion was made that the special course suggested is a possible way of
phased formation of information-analytical skills of prospective foreign language
teachers in the process of their professional training [1]. The expediency of using a
special course for optimization of the formation of the skills given in the system of
the professional training of prospective foreign language teachers is thus grounded.
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N. Kolisnichenko, teacher of English
Berdychiv College of Industry, Economics and Law

COMMUNICATIVE FLUENCY ACTIVITIES
FOR LANGUAGE TEACHING

The goal of a speaking component in a class should be to encourage the
acquisition of communication skills and to foster real communication in and out of
the classroom. It follows then that the objectives for developing oral fluency will
address this goal by setting forth specific content, activities and methods which foster
communication.[1]

Accordingly, a necessary first step is a thorough analysis — the teacher can
determine the kinds of situations in which the students will find themselves, the
linguistic information they’ll need to possess, and the resources they have available.

Once speech functions have been identified, it can then be determined which
linguistic structures are most naturally related to these particular speech functions and
tasks.

The next step concerns several factors which must be considered in choosing
both the specific material to be processed and the methodology to cover it with. The
most important factor of all is the level of students. While beginners require a
recycling of material, from controlled practice and drills to more “free expression”
activities, relatively advanced students may need to polish already developed skills.

As a rule, students are exposed to three key items of teaching speaking
programme: (1) form-focused instruction, that is, attention to details of pronunciation,
grammar, vocabulary, and so forth; (2) meaning-focused instruction, that is,
opportunities to produce meaningful spoken messages with real communicative
purposes; and (3) opportunities to improve fluency. In fact, elements of all of the
above mentioned items should be present throughout the teaching programme, with
emphasis on form-focused instruction at the elementary levels and on meaning-
focused instruction at the higher levels.[2]

A problem in meaning-focused speaking activities is to select the activity
which actually develops the students’ knowledge of language items. For this purpose
different “participation” activities may be helpful. The students work in pairs or
groups of three or four. For example, a variety of Jigsaw tasks like The same or
different, Information search, Strip story help practice such skills of learners as
listening and/or reading comprehension and providing the bits of information to the
rest of the group. Besides the students have to organize the process of finding the
solutions which requires some of interactional language.[3]

Information search

Aims

Skills —listening comprehension, speaking

Language —asking for and giving information, making conjectures, agreeing or
disagreeing

Other —general knowledge
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Preparation — information cards which contain different pieces of information,
one card per student

Procedure

Step 1. The handout is distributed to the pairs of students and the task
explained. Each of the students A and B has some information about popular
operating systems. The task is to find out the complete description of the operating
systems by sharing information from the cards.

Step 2. To present the received information to the rest of pairs.

To practice interactive language, for instance agreeing, comparing,
contradicting, disagreeing, giving reasons ranking exercises as well as jigsaw tasks
may stimulate the students to discuss the difference of opinions. Reluctant students
can be made to discuss their lists in detail for their group only. Here are some
examples of ranking exercises. Priorities, Values ladder, Rank order. These exercises
require students to put a certain number of items from a given list into an order of
importance or preferences. This rearranging phase is usually followed by a period of
discussion, when students explain or defend their choices in pairs or small groups.
Furthermore, the discussion of personal ranking will lead some students to question
their own decision and increase their tolerance and mutual understanding.

Looking for a job

Aims

Skills —reading comprehension, speaking

Language -—arguing, reacting to other people’s statements (agreeing,
disagreeing, contradicting, criticising, doubting, defending one’s position, giving in)

Other —cooperation, role taking

Preparation — handout for each group

Procedure

Step 1.The handout is distributed to the groups and the task explained. Each
group imagines that they are members of the local council who have to select
someone for the vacant post of a social worker from four applications that have been
submitted. As the first step the groups decide on their criteria for selection, based on
the advertisement and the background information on the handout as well as their
own judgement. They discuss the applicants and rank them according to their
suitability. (10-15 minutes)

Step 2. Each group selects a speaker who has to explain and defend the choice
of his group. If one of the other members of the group feels that he has some better
way of arguing the group’s position he may replace the speaker of his group. Unless a
consensus has been reached amongst the speakers after a given time (15 minutes) a
vote is taken by all the participants.

The activity could be continued with a role play Interview for a job.

Interview for a job

Aims

Skills — speaking

Language —asking questions, stating one’s impressions, giving information
about oneself
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Other —preparation for possible real life situation

Preparation — handout for each group

Procedure

Step 1. The class is divided into five groups. One group represents the
members of the Personnel department of the company, each of four remaining
groups, one of four applicants. The members of the Personnel department receive the
full handout; each of the other groups gets the advertisements and their own
applications.

Step 2. The Personnel department group works out the questions they would
like to ask each applicant. The applicants prepare the answers/statements for the
questions they think will be asked.

Step 3. The Personnel department group split into two groups, each interviews
two of the applicants (these are chosen by the group who prepared the interview)
simultaneously while the other members of each applicant’s group watch and listen.

Step 4. The members of the Personnel department group come together again
and report on the interviews they have conducted. Then they decide which applicant
to accept. Meanwhile the applicants talk about the interviews and give their
impressions of what was said.

In large classes there can be more applicants for the job.

Although role plays and simulations are quite demanding foreign language
situations in which the players have to use the language correctly and adequately both
in terms of the foreign language itself and the particular role that is acted out, these
kinds of activities give students practice in real-world English. The materials
necessary for role plays and simulations should be more varied and complex to suit
the multi-layered structure of activities. To get students prepared for such kind of
work, some discussion games and a number of the problem-solving activities can be
used to improve students’ fluency in the communication and train them to use their
knowledge of the foreign language flexibly.
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I. Lavrenchuk, teacher of English,
School 28, Zhytomyr

LANGUAGE SUMMER CAMPS AS AN EFFECTIVE WAY OF THE
COMMUNICATIVE COMPETENCE FORMATION

The article features one of the innovative approaches to ensure the quality of
teaching English and realization of extracurricular work known as language summer
camps. These camps are called to encourage students practice language skills
acquired during the school year [1]. In the camps children are focused on fully
engaging with the language in our cultural settings and the natural outdoor
environment.

The language camps are aimed to increase the level of English, to show the
children another style of teaching different from that of a common school one where
the emphasis is put on practical training and knowledge that can be applied later in
other spheres. Language summer camps implement the principle of succession and
continuity, perform the compensative function referred to school, and give an
opportunity not only to rest, to release physical and psychical tension of the school
year, but create new terms for enriching and realization of their social experience.
Through this activity children substantially widen their outlook and learn a lot.
Practice provides the development of all kinds of language skills in a fun way, helps
children to build self-confidence, make new and lasting friendships, develop
understanding and appreciation of different cultures and helps to strengthen young
individuals moral character.

The goals of a language camp are:

— to popularize the study of English;

— the development of the creative potential of every child;

— to instill the communication need in knowledge of other countries and
peoples.

The tasks of a language camp are:

— to help children acquire the necessary language skills;

— to bridge the "language barrier";

— to improve spoken language;

— to combine learning with exciting rest;

— to increase the motivation of further foreign language improvement.

The preparation for the summer language camp included seminars and
trainings for all the staff involved. English teachers attended seminars organized at
Zhytomyr State University by the Department of English language teaching methods
in preschool and primary education (Head - Associate Professor, Candidate of
Science Inna Samoylyukevych) and the educational-methodical workshop of the
Research Institute of Foreign Languages (Head - Professor, Candidate of Science
Larysa Kalinina).

At the meetings of methodological associations during the school year the
English teachers worked on the creation of projects aimed at teaching love for their
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homeland - the city they live in, people, local traditions, history of their country. The
materials of educational and methodological support were aimed to promote
understanding of the importance of the ability to cooperate and communicate with
representatives of other countries, to provide solid theoretical foundation together
with actual practice

In the frames of the project «<CACTUS», supported by the American Councils,
eight 10th formers have received the necessary training and knowledge to work as
volunteers in the language camp during the one-day practical seminar «Practice
CACTUS». The volunteers’ school has been organized to prepare future participants
of summer language camp. The practice of volunteering as a form of the career
guidance is a powerful basis for the balanced, conscious choice of future profession.
Our task is to create and sustain a network of active open-minded young people, who
can change Ukraine through cooperation.

Among the educational areas the most relevant today are the patriotic, civic
education as fundamental ones that meet both urgent needs and challenges of today
and lay the foundation for the formation of consciousness of present and future
generations. Today we need new approaches and new ways to promote patriotism as
a feeling and as a basis of personality. Foreign language is an extremely powerful
tool for the implementation of the principle of multiculturalism, which involves the
integration of the Ukrainian culture in the European and global space, promotes
popularization of the Ukrainian culture, history, traditions [3].

The article provides with a general structure for a fourteen-day full time camp.
The agenda of the language camp includes activities in the following areas:

— national-patriotic education;

— social studies;

— arts and crafts;

— ecological awareness;

— sports.

We offer a thematic model of organization and project work with students of
the secondary school called «Kids in Wonderland». The whole system is intended for
the 5th grade students (level A2). The stages of the project work are given in the
article.

The structure of work in the language camp «Kids in Wonderland» is presented
by the virtual tour to Wonderland. The cartoon characters Chip and Dale, true friends
and saviors (two teams), are sent to investigate Wonderland visiting real museums,
theaters, cinemas, creating their own theatrical and artistic studies, preparing flash
mobs, sports competitions and quests. Traveling around Wonderland, the units
"Chip" and "Dale" explore the unknown country and make up the map of Terra
incognita. Each stage of the journey is another part of the puzzle in the map of
Wonderland, every puzzle piece is the realization of the project, designed to create a
complete picture of our homeland. The best part is, learning English through arts and
crafts, song or a game outside the classroom doesn’t even feel like learning. The
program provides an opportunity for increased language exposure through a variety
of fun and engaging indoor and outdoor activities. Spontaneous interactions and
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supportive games allow children to build their foreign language vocabularies the way
a native speaker does.

The material for the summer language camp was compiled from a variety of
sources: Learn English Kids (British Council), Macmillan Life Skills Resources and
school English teachers’ own classes’ plans. Each plan is designed for 45-60 minutes
of class time with students who have pre-intermediate level of English. Additionally,
there is some general information about the planning process: important points to
remember; parental consent forms; camp schedules and materials lists; ideas for
group activities and teambuilding.

The results of the students’ work in art-classes, different activities, during
excursions are presented in the form of a:

— poster

— collage

— survey results

— booklet

— slide film

— multimedia presentation

— magazine (including electronic)

— collection (recipes, photos)

— collection of recommendations

— postcard.

We strive to inspire the youth for action, because only those who act achieve
results. We want to show that everything is possible. We believe English to be a
universal language, which is a perfect tool to reach broader audiences. In their turn
summer language camps are meant to make the learning environment less artificial,
to focus on fully engaging with the language in our cultural settings and the natural
outdoor environment, to bring English to life in Ukraine.

REFERENCES

1. Crpareris  po30ymoBH  JITHIX  MOBHMX  TaOopiB B YKpaiHi.
http://mon.gov.ua/activity/litni-movni-tabori/

2. Haxa3 MinicrepctBa ocBity 1 Hayku Ykpainu Big 03.02.2015 Ne 89 «Ilpo
3M1ICHEHHS 3aX0/I1B II10J10 oprasizartii JITHIX MOBHHX TabopiB»
http://shkos.at.ua/load/normativni_dokumenti/mon_nakazi/pro_zdijsnennja_zakhodiv_shh
odo_organizaciji_litnikh_movnikh_taboriv/3-1-0-320

3. Konneniiisi HaiioHaJIbHO-TIATPIOTUYHOTO BUXOBAHHS JiT€ll Ta MOJIOII.

http://osvita.ua/legislation/Ser _osv/47154/
4. Mixnapoaauii - ocBiTHRO-MeToMuHKMi  11eHTp PEARSON — Dinternal

Meroanune 3a0e3neyeHHs TISUTBHOCTI JITHIX MOBHHX TabopiB 2015
http://mon.gov.ua/activity/litni-movni-tabori/praktichni-materiali/pearson-dinternal.html
S. MetouuHi peKOMeH Il 010 HALllOHATbHO-MATPIOTUYHOTO BUXOBAHHS Y

3araJlbHOOCBITHIX HaBUalibHUX 3aknajaax. Jlogatok no Hakasy MiHicTepcTBa OCBITH 1
Hayky Ykpaiau Big 16.06.2015 p. No 641.

26


http://mon.gov.ua/activity/litni-movni-tabori/
http://shkos.at.ua/load/normativni_dokumenti/mon_nakazi/pro_zdijsnennja_zakhodiv_shhodo_organizaciji_litnikh_movnikh_taboriv/3-1-0-320
http://shkos.at.ua/load/normativni_dokumenti/mon_nakazi/pro_zdijsnennja_zakhodiv_shhodo_organizaciji_litnikh_movnikh_taboriv/3-1-0-320
http://osvita.ua/legislation/Ser_osv/47154/
http://mon.gov.ua/activity/litni-movni-tabori/praktichni-materiali/pearson-dinternal.html

Yu. Lytvyna, PhD, As. Prof.
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SPEAKING STIMULATING TECHNOLOGIES AND ACTIVITIES
IN CREATING DYNAMIC LEARNING ENVIRONMENT

As we know, language learners are trying to focus on their language skill
excellence, but they find it difficult to speak spontaneously. This is becoming
problematic when it comes to older learners and adults. The lack of confidence and
fear of making a fool of themselves in the class are the main obstacles to overcome in
language learning process. The task of a teacher is to support less confident students
and motivate them to speak out in class and not be afraid to do so.

One of the solutions is to introduce m-learning, sharing information or ideas
using WAP or GPRS technologies. This helps to make language learning flexible,
accessible and personalized [1, p. 23]. As a result, it encourages students to
communicate with their peers and become more confident in expressing their
opinions. For example, online discussion list may be also opened by a teacher and all
students have an opportunity to participate in it. It may be one global topic for the
whole group or one individual statement for each student. Sometimes it is better to
express your own thoughts in writing than in oral form. So it will help them to get
some practice for future oral discussions.

For the double-entry journal, students can select a passage from the reading
that they appealed to them, provoked them, or confused them. Next, they type this
passage into the blog and respond to it. Other students can join by commenting on its
content as well as its form. As to style and form of writing blogging is not exactly
free writing, but it is freer, more spontaneous and more dynamic than writing
multiple-draft essays [2, p. 49].

To conduct successful discussions or debates it is a good idea to have role
plays beforehand. The main advantage of a role play over other forms of learning is
entire involvement of students as well as participants’ attention concentration
throughout the play. To build fluency at conversational English you can ask students
to choose their roles (a customer and a waiter, a doctor or a patient etc.), write and
practice these roles. While performing the role play they have to make clear the roles
without mentioning their roles or a place, the rest of the class should guess who they
are and where they are. Even though role plays simplify the learning process to some
extent and sometimes cause problems with discipline, more mistakes among students,
we cannot deny the didactic, educational and practical value of a role play.

As for warmers or fillers, we can use short speaking activities paying attention
to planning time. Such kinds of tasks can prepare for speaking by planning what they
are going to say, and asking the teacher or using a dictionary to look up missing
vocabulary. The speaking activity “What were you doing...? (What are you going to
do...?) can be adapted to revise tenses if we write some time prompts on the board,
for example, this time last year, on January 2015 etc. First, students choose some of
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the prompts and talk to their partners. After speaking, students feedback and tell the
class what they learnt.

Another stimulating speaking activity is for practicing adjectives, a variation
on the above activity. Choosing adjectives relating to feelings (excited, happy, sad,
nervous etc.) students talk about their experiences and feelings. One of the interesting
and stimulating tasks for speaking is usage of cartoons, cartoon stories and unusual
pictures.

Studying a certain topic, you can write a list of questions relating to the chosen
topic, give a question to each student and ask them to write an answer on a paper.
After that you ask all students to brainstorm possible questions related to the topic.
Then students hold their answers in front of them and move around the room and ask
each other questions to try to discover the questions that the other students were
originally asked.

Thus, m-learning, role plays, discussions and even simple warmers or fillers
make learners more active and help students with some aspects of studying English to
overcome their language barriers. Also involving students in various speaking
activities is one of the ways for language learners to gain some confidence in their
ability to manage their own learning and become independent. As a result, students
are able to express their opinions and have the stimulating and dynamic environment
for learning foreign languages.
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COMMUNICATIVE METHODS OF TEACHING

In the time of Ukraine’s integration with Europe the aim of every teacher is to
make their students speak fluently, have critical and creative thinking and the
communicative method is thought to be the most efficient.

Here we will have a good look at the Communicative Language Teaching
(CLT), its methods, advantages and disadvantages. The goal of CTL is to enable
students to communicate in the target language. The teacher facilitates the
communication in the classroom, and he also acts like an advisor and a guide.
Students are communicators. They are actively engaged in trying to make their
speech understandable and fluent.
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Students work on all four skills from the beginning. Just as oral communication
Is seen to take place through negotiation between speaker and the listener, so its
meaning thought to be derived from the written word through an interaction between
the reader and the writer.

A wide variety of materials have been used to support communicative
approaches to language teaching. CLT views materials as a way of influencing the
quality of interaction and language use. The primary role of materials is to promote
communicative language use. There are three kinds of material used in CLT: text-
based, task-based and realia.

The range of exercise types and activities compatible with a communicative
approach is unlimited, provided that such exercises enable learners to attain the
communicative objectives of the curriculum.

Classroom activities may be:

- Information Gap Activity

- Jigsaw Activities

- Pair and Group Work

- Task-completion Activities

- Information-gathering Activities

- Opinion-sharing Activities

- Information-transfer Activities

- Reasoning-gap Activities

- Role Plays

- Identifying Differences

- Games

- Interviews

- Learning by Teaching

Advantages of the CLT are following. The interaction between students and
teachers. Teacher-student relationship is an interactive, harmonious relationship
rather than the traditional education, the kind of master-servant relationship. CLT
teaching encourage students to participate in discussion of close to life situations, the
students become the main characters, naturally they are interested in English and
learn it with pleasure.

Disadvantages are the following. Often, there is no text, grammar rules are not
presented and classroom arrangement is nonstandard. Students are expected to
interact primarily with each other rather than with a teacher, and correction of errors
may be absent or rare. Students with low levels of proficiency in the target language
may find it difficult to participate in oral communicative activities and if the
examinations used by an institution are grammar based, communicative fluency may
not be appropriate.

In my experience the most effective activities are role plays, opinion sharing,
reasoning-gap and information-transfer activities in groups with high level of
knowledge of English. In groups with low level of knowledge of English it is better
to choose activities based on the texts or prompts such as information-gap, jigsaw and
task-completion activities. Individual work is also good for such students. It gives
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them a possibility to work at their own pace, they are confident about what they know
and what they need to spend more time on, they can use their preferred learning
styles and strategies.
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NEW PERSPECTIVES IN CONTINUING PROFESSIONAL
DEVELOPMENT FOR PRIMARY TEACHERS OF ENGLISH

As the language education reform is in progress in Ukraine, it sets high
expectations on its stakeholders (learners and teachers, teacher educators and teacher
trainers) in terms of raising the quality of language learning and teaching [1]. The
Ministry of Education and Science of Ukraine states that the introduction of the State
Standards for primary and secondary education, the new national curricula, ICT
integration in learning and teaching, studies of a foreign language since first grade
and of another foreign language since fifth grade require a profound
reconceptualisation of the content of and the approaches to the linguistic and
methodological training of pre-service and in-service EFL teachers at the institutions
of higher education in Ukraine [2, p.5].

Thereby appear new perspectives in continuing professional development
(CPD) for primary teachers of English who are particularly responsible for starting
“the ball” of English language education rolling in the right direction [3, p. 9]. One of
them is being shaped by an innovative CPD programme initiated by the members of
the Chair of the English Language and Primary ELT Methodology in Ivan Franko
State University at the rise of the language education reform (September 2012). The
results of a survey they conducted among ELT professionals about potential
difficulties awaiting primary school teachers of English revealed an urgent need for
teachers, teacher educators and trainee teachers to collaborate in dealing with
emerging professional issues. That led to the idea of setting up a CPD programme as
a platform for ‘caring and sharing’.
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The CPD programme was launched in January 2013 on the premises of the
Institute of Pedagogy with the strategic objective to foster collaboration within the
local teaching community and to consolidate it as a learning community, to establish
strong links between the pre-service and in-service teacher training and to provide
multiple CPD opportunities for all participants.

The data obtained through the survey also helped to specify four major CPD
areas to focus on: 1) ICT integration in foreign language learning and teaching in
primary school contexts; 2) innovative techniques of early English language learning
and teaching; 3) classroom action research supervision; 4) English for primary
teachers and CPD.

Within the first CPD area, the urgent need for ICT integration into professional
contexts has been addressed through the following collaboration formats: group
participation in the British Council online professional development courses (for
example, Steps to Success, Primary Essentials, Learning Technologies), conducting
seminars and workshops on educational technology (for example, using multimedia
support and online resources), materials design using Microsoft Office (MS Word,
MS Excel, MS PowerPoint, MS Publisher), authoring tools (Hot Potatoes, My Test),
online tools (Board Game Makers, Test Makers, Voki), graphic, audio and video
tools (Paint, Audacity, MovieMaker), lesson planning with ICT and sharing ideas and
resources on the New Generation School Teacher website
www.ngschoolteacher.wix.com.

The second CPD area - innovative techniques of early English language
learning and teaching — is to be strengthened through class visitations in cooperating
schools in order to search for innovations as well as through methodological
workshops conducted by university teachers, CPD programme participants, local and
international guest speakers. Among the most popular topics in 2013-2015, there
have been learner autonomy, cooperative learning, differentiated instruction,
techniques for teaching language and culture, etc.

Within the third CPD area, the participants focus on classroom action research
issues by familiarizing themselves with the lesson study group cycle, doing peer
review of teaching materials for publication, keeping reflective journals and making
presentations on the results of their classroom action research.

In the fourth CPD area, the emphasis is laid on encouraging the participants to
keep up to date with their English. Some of the best practices include the Reader’s
Theatre, keeping a video log, keeping a professional portfolio and participation in
virtual teacher forums (for example, FLTEACH)

Yet we think there is still a long way to go as new challenges in teaching
English to young learners are constantly emerging. Learning is what can help us to
meet them.

So, the CPD programme under consideration can create new perspectives in
continuing professional development of three professional cohorts: practising school
teachers, language teacher educators and prospective foreign language teachers. The
issues of applying the results of professional growth for the benefits of language
learners in secondary schools are outlined for further research.
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MEDIATION TECHNIQUES IN LANGUAGE TEACHING

Language learning and cultural mediation / translation is a new field of
research and work that is still in the development phase and has only recently started
to receive attention. There are different definitions, concepts and historical
developments on this theme in various countries. But it is obvious; mediation /
translation is inherent in language learning process and should be considered a fifth
skill to be practised within the language classroom, alongside reading, listening,
speaking and writing.

We view mediation as: 1) a social practice the purpose of which is to work
against communication breakdowns, to fill information gaps and/or interpret
meanings for others who can not understand what is said or written; 2) the production
of a target text from an initial one in order to communicate its content, taking into
account internal and external factors of intercultural communicative situations. It is
somewhat different from other activities and is not achieved by overlapping or
juxtaposing of various competences.

There can be little doubt that one general use of translation is as a scaffolding
activity, when L1 assistance is warranted, and there tends to be much mental
translation in situations where L1 is excluded. On this view, one of the central
techniques of any foreign language teacher is or should be “the sandwich technique”.
It is the quickest way to make authentic classroom communication possible:
statement in L2, restatement in L1, as a kind of whispered interpreting, and again in
L2. The point is that students should be free to ask how to say things in L2, or should
simply insert the L1 expression, rather than stop talking. Word equations can indeed
be misleading, but an everyday reality shows that one-to-one equivalences are not an
illusion, if we locate it at the level of collocations, word groups, and sentences.

However, quite different kinds of activities can be used at the other end of the
scale, with learners who are able to use translation as a communicative activity that
draws on some levels in all other language skills. The easiest way to start mediation /
translation activities is from spoken interactions. Numerous simulated situations can
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be created in class in order to get students to act as mediators, interpreters in roles
where they are obliged to use L2 and L1 in order to create understanding. They
simulate an interaction, for example between a journalist and a specialist on the topic
chosen for the lesson. Students take turns to interpret what is said in the other
language. They are allowed to ask for a limited number of repetitions or
clarifications. This reduces the chances of misunderstandings. Gestures and facial
expressions can be a useful way of getting around a point if students are stuck. One
way to break with a literalist conception of translation and to adapt messages to the
situation is to make students translate fast, and organize races between them. They
will quickly learn how to render messages rather than words, and how to select the
parts of the message that are most needed. Students are these days using many written
modes of communication that are based on speed and features of spoken language.
Short text messages, be they SMS on mobile phones or tweets on Twitter, are ideal
for translation races.

In practical terms, written mediation also brings a number of beneficial aspects
to the general process of language learning. Students should be required to: relay the
key information in L2 or make a written comment in L2, using the L1 text as a
stimulus; summarize, explain, interpret or freely render a L1 text into the target
language. Comparing and reflecting on the various possibilities of translation,
mediation provides deep insight into the nature of languages and cultures.

Mediation / translation skills are necessary in professional and educational
fields, in public and in private domains in modern societies.

O. Volkova, teacher
Ivan Franko Zhytomyr State University

FOSTERING PROSPECTIVE FOREIGN LANGUAGE TEACHERS’
CREATIVITY THROUGH THE LIP DUBBING TECHNIQUE

In a changing world, there is a growing demand for creativity and innovation as
21% century skills. Creativity can be defined as the having of new ideas which are
generated by individuals and teams, whereas innovation draws together new ideas
and their implementation [1, p. 2].Traditional education, with its focus on facts, basic
skills, and test taking, is giving way to learning and teaching to solve emerging
problems in new ways. B. Trilling and Ch. Fadel argue that creativity and innovation
can be developed “by learning environments that foster questioning, patience,
openness to fresh ideas, high levels of trust, and learning from mistakes and failures”
[2, p. 57—58].

Prospective foreign language teacher education systems are also beginning to
put creative and innovative thinking as a high priority in their desired outcomes for
student learning. It is vital for language teachers-to-be to understand the creative
processes and overcome the barriers to having new ideas and creative thoughts,
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which is a liberating prerequisite of speech production and, on the other hand, is a
good practice to follow in their own teaching. Students as creative thinkers should be
able to use a wide range of idea creation techniques, for instance, brainstorming,
approaching a problem from different angles, developing and adapting ideas from
more than one source. The ability to analyse, synthesise and evaluate one’s own ideas
in order to maximize creative efforts is considered to be the key elements of creative
thinking. Being imaginative is also part of being creative as it employs the skills of
recalling, visualizing, foreseeing and fantasy [1, p. 20-26]. Yet another relevant skill
— collaboration — implies communicating new ideas to others as well as incorporating
group input and feedback into the work [2, p. 58-59].

Numerous learning activities have been designed to develop specific aspects of
creativity and innovation in the foreign language classroom. One example in a song
format is the lip dubbing technique. According to Wikipedia, the name of the activity
comes from a type of video that combines lip synching and audio dubbing to make a
music video. It can be made by filming individuals or a group of people lip synching
while listening to a song or any recorded audio, then dubbing over it in post editing
with the original audio of the song [3].

Lip dubbing can be used as an activity for teaching pronunciation to
prospective English language teachers, primarily, for these reasons: firstly, it helps
students to focus on articulation and sounds in a fun way; secondly, it exploits and
develops students’ digital literacy skills; and, thirdly, it enables students to think and
act outside of the box, using their imagination, that is, to be creative. The objective of
the technique is to memorise the song, then to plan and record a lip dub video. Being
adapted from http://mww.digitalwish.com/dw/digitalwish/view lesson_plans?id=4304), the
step- by-step procedure of the activity can be split into nine steps, each of them
emphasizing a certain creating thinking skill (see Table 1).

Table 1.
Using the lip dubbing technique to foster student creativity

Steps Procedure Creative skills involved

1 Students brainstorm different songs and | Brainstorming as an idea
record the audio of them. creation technique

2 Students analyse their music preferences and | Analysing one’s own ideas
vote for their favourite song.

3 Students memorise the lyrics of the chosen | Recalling and visualizing as
song using recalling and visualization. an imaginative thinking skill

4 Students watch several lip dub videos and | Analysing the information
analyse them in order to understand the | available
concept of a lip dub video.

5 Students collaborate to make a plan for their | Collaboration
lip dub video and foresee an outcome. Foreseeing as an imaginative

thinking skill

6 Students put the elements of the song | Synthesising
together and lip sync while the music of the | Collaboration
song is played.
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7 Students set the scene for their video by | Fantasy as an imaginative
changing or combining elements of reality | thinking skill
and record it using the smart phone camera.

8 Students work together to make the final | Collaboration
video which will have the recorded audio | Synthesising
dubbed on top of the action Evaluating

9 | Students share their video with other students | Communicating new ideas
and teachers through video platforms in order | to others and incorporating
to get feedback feedback into the work

The effectiveness of the lip dubbing technique was experimentally tested with
first-year students of the Institute of Philology and Journalism of lvan Franko
Zhytomyr State University. The procedure was based on the popular song “We are
the World, We are the Children” and counted as a pronunciation course project. The
results obtained testify to a considerable increase in the levels of student motivation,
creativity and collaboration, which give grounds to recommend the lip dubbing
technique as an effective way of developing prospective foreign language teachers’
creativity.
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HABYUAHHS AHIJIIMCBKOI MOBU MAMBYTHIX BUUTEJIIB
IMOYATKOBOI IAHKHU OCBITHU 3ACOBAMU
IMITAIIHHO-MO/IEJIOIOYOI T'PH

Ha mnouarok XXI cT. aummiickka MOBa CcTajda BaXJIUBUM 3ac000M
MIDKHAPOJHOTO CIUJIKYBAHHSI, 1 YKpaiHChbKE CYCHJICTBO BIUYBA€ TOCTPY MOTpeOy y
(haxiBIIX PI3HUX TATy3€H, y TOMY YHCI1 BUUTEIISIX MMOYATKOBHUX KJIACIB, SIKI aKTUBHO
BOJIOMIMM O 1HO3EMHOIO MOBOKO JJIsi BHPINIEHHS CBOiX mNpodecioHaTbHUuX Ta
nmepcoHaabHUX MpoOsieMm. Ile o3Hayae, MO BHINI HaBYaJbHI 3aKjaagd ITOBHHHI
MiArOTYBAaTH CBOIX BUITYCKHUKIB JI0 CIUIKYBaHHS B PEajbHO KUTTEBUX CHUTYyaIlisiX,
HABUUTHU 3100yBaTH 3HAHHS CAMOCTIMHO 3 METOIO BIOCKOHAJICHHS B Tally3l 0OpaHOi
MalOyTHBOI mpodecii.

HapuanpHO-MOEMI0F0Y1  Irpyd  3aliMarOTh OCOOJMBE MICIIE Ha 3aHATTAX
aHTJIIHCHKOT MOBH TOMY, IO IIi ITPH € CUTYaTUBHUMH MOBJICHHEBHMH BIIPABaMH, Y
XO0JIl IKMX CTYJ€HTU HaOyBarOTh JIOCBIAY CIIJIKYBaHHS 1HO3€MHOIO MOBOIO, a TOJIOBHE
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— COLIOJIIHTBICTUYHY Ta COIIOKYJIbTYPHY KOMIETEHIII0, OCKUIbKH CHIJIKYBaHHS
BKJIIOYA€ HE JIMILE BJIACHE MOBJCHHS, a W JKECTH, MIMIKY, PyXd Ta BIJIOBIAHY
MOBEJIIHKY B Pi3HMX cUTyarlisx. [1i1 cuTyaTHBHO-MOJIENIIOI0UOI0 TPOI0 MU PO3YMIEMO
KOMYHIKaTUBHY TPy, SIka HaBYa€ HOPM CHUJIKYBaHHS, 3a0€3Meuye OBOJIOAIHHS TUMU
KOMYHIKaTUBHUMHU OJIMHMIIIMU, SIKI HEOOXIJIHI TiJ Yac TMEpPEeBTIICHHS YYHSI Y
IpeICTaBHUKA MIEBHOI COIIaIbHOI rpymu, ipodecii, Tomlo.

ImiTamiitHo-MoieNI0I0Ya Tpa MOEAHYE B COOl PHCH IrpOBOI Ta HaBYaIbHOI
TiSTBHOCTI. Y HaBYaHHI aHTJIOMOBHOTO YCHOTO MOBJICHHS IMITaIliifHO-MOJETIOI0Ua
rpa € HacaMIlepel MOBJICHHEBOIO AiSUIbHICTIO MAOYTHIX YUUTENIB, Y X0/l SIKO1 BOHH
MPOTParOTh PI3HOMAHITHI COIIAIbHI Ta MIXOCOOHUCTICHI pomi Ta cutyamii. [loHATTs
COIIIBHOI POJII € E€JIEMEHTOM CYCHIJIbHUX BIHOCHH: HABKOJUIITHE CEPEIOBHIIC
BUCTYIA€ IO BIAHOIICHHIO 0 JIIOJMHU K TEpBUHHA coliaii3aiis: y Hid BOHa
3aCBOIOE COILANbHUIN A0CBiA, 3adikcoBaHuil y MoBl. I[Ipupoani (HEBUMYyIIEHI)
COIllaJIbHI POJIi B HABYAJIbHUX YMOBaX 3BOJSITHCS J0 JBOX: BUKJIAAa4 — CTY/ICHT, TOMY
IMITaLIfHO-MO/ICNIIOIOYY TPy CIi pO3MISIAATH 3 TO3UINA CTYIEHTIB 1 MO3UIi
BUKJIagaya [1, c. 23].

3 mo3uIii CTyACHTIB IMITAIlIHO-MOJIENIOI0Ya I'pa € IrPOBOIO JISIIBHICTIO, B
MpOoIIeCi SIKOi BUKOHYIOTBCS MEBHI POJIi, METOIO AKOI € 3/1HCHIOBaHA JISIbHICTD - TPa,
MIPUYOMY BMOTHBOBAHICTB JiHl IMOJISATA€E Y 3MICTI JISIILHOCTI, a HE T03a ii Mexamu.
HaBuanpHuii xapaktep rpu CTylIeHTamMHu He ycBigomumoerbes [1, c. 23]. Orxke, 3
TOYKM 30py Y4YHIB IMITAI[IiHO-MOJIEIIOYA Tpa € AISUIBHICTIO, CIPSMOBAHOK Ha
OBOJIO/IIHHS IHIIOMOBHHM CITIJIKYBAHHSIM.

MeToro IMITaI[IfHO-MOJENIOIY0T TpU BHUKIAAa4 BBakae (QOpMyBaHHS 1
PO3BUTOK B YYHIB MOBJICHHEBHX HaBMYOK 1 BMIHb. [MiTaliiiHO-MOJEII004a Tpa €
KEpOBaHOIO, 1 HAaBYAIbHUI XapaKTep BUYMUTENIEM YITKO ycBiaomitoeTbes [1, c. 24].
BoHa BoJ10/1i€ BeTUKUMH HABYATbHUMHA MOMJTHBOCTSIMH :

1. ImiTamitHo-MOIeI0OI0UY TPy MOKHA PO3IIIHIOBATH SIK MOJIEJIh CITUIKYBaHHS,
TaKk sIK BOHA IMITy€ JISJIbHICTD B ICTOTHHUX pHCax Ta B HiM, K 1 B IKHUTTI
MePEIUTITAEThCSI MOBHA Ta HEMOBHA MTOBE/IIHKA MMAPTHEPIB;

2. ImiramiiiHo-MozenO0U4a Tpa Ma€ BeIUWKI MOJMKIHMBOCTI MOTHBAIIHO-
CIIOHYKQJIBHOTO XapaKkTepy;

3. ImitamiiiHo-Mozemno04a rpa mepeadavyae IMOCUJICHHS OCOOMCTICHOI
NPUYETHOCTI J0 YChOTO, 1110 JTIE€THCS.

4. ImitaritHo-MO/ACIIOI0YA Tpa CIPUsiE€ PO3IMIMPEHHIO acOIlaTUBHOI 0a3u MpHu
3aCBOEHHI MOBHOTO Marepiaiay, TaK 1 HaBYallbHa CHUTYyallisl 0a3yeTbcsi Ha 3pa3ok
TeaTpalbHUX I’€C, WO Nependayae omuc aTtMocdepu, Xapakrepy Aitouux ocid i
BIIHOCMH MK HUMH. [l KOXKHOIO PEIUIiKOI0 MaeThCsl Ha yBas3l BIIPI3OK
3MOJIEILOBAHOI JIMCHOCTI.

5. ImiramiiiHo-Mozenmooo4a rpa  copusie  (GOPMYBAaHHIO  HABYaJIbHOTO
CIiBpOOITHHIITBA Ta MAPTHEPCTBA. AKE I BUKOHAHHS Tiepen0adae OXOIICHHS TPYId
CTYJICHTIB, KOTPl TOBUHHI HAJaro/HKEHO B3aEMOIISITH, a XKECT, HiMa JIisl, SIKIIO0 BOHA
BIJIMOBIAA€ CUTYAIllli, 320X0UYETHCSI BCIEIO TPYIIOLO.

6. IMmiTamiifHO-MO/IENIOI0Ya Tpa MAa€ OCBITHE 3HAYEHHS, OCKIIBKUA CTYACHTH
3HAMOMJIIATBCS 3 TEXHOJIOTIEIO TeaTpy [1, c. 25].
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Mo’xHa BHOKPEMHUTH TPH KOMIIOHEHTH IMITAllIfHO-MOJEIIOI0Y0i TPHU: PO,
HaBYaJIbHO-MOBJICHHEBA CUTYaIllsl, pOJIbOBI Iii [2, ¢. 74].

Poni , siki cTyAeHTH MporparoTh Ha 3aHATTIX, MOXKYTh OyTH COIIaJIbHUMHU Ta
MDKOocoOuCcTICHUMH. JloOupatu poJi Jijisi HaBYaHHS J1aJOTIYHOTO MOBJICHHS CIiA 3
ypaxyBaHHsIM (OpMyBaHHS B MalOYTHIX YUYWTENIB aKTHUBHOI J>KUTTEBOI IO3MIIII,
KpaluX JIOJICBKUX SIKOCTEH: MOYYTTS KOJEKTUBI3MY, B3a€EMOJONIOMOTH, MUJIOCEP/s,
CHIBUYTTSI TOHIO. XapakTep HaBYAJIbHO-MOBJIEHHEBOT CHUTYyallli 3MIHIOETHCS
BIJIMTOBITHO 10 HAOYTHX JIJIOTIYHUX BMiHb

PonboBi fii, 1m0 X BHUKOHYIOTh Yy4HI, MPOrPalOyd TMEBHI POJi, € TPETIM
KOMIIOHEHTOM 1MiTalliiiHo-Moemtorouoi rpu [2, c. 91]. Sk pi3HOBUA IrpoOBHX i,
POJIbOBI JIii OpraHIYHO TOB’S3aHI 3 POJUTI0 — TOJIOBHMM KOMIIOHEHTOM IMIiTaIliiiHO-
MOJIETIIOI0UO1 TPH — 1 CKJIAJAIOTh Pa30M 3 HEI0 HEPO3PUBHY OCHOBY, CYTh TPH.

Cni 3a3HaYUTH, 10 HAWTUIIOBIIIIUM BaplaHTOM J1aJioTy € IHTEPB’I0, sike Oyje
JIOCUTh CHPUSITIUBOIO IMITAllIHHO-MO/IENIIOI0YOI0 TPOIO JIJISl YYHIB, TOMY IO MO>KHA
BUBYMTH Ta MIJATOTYBAaTH 3a3[ajeriib pi3HI BapiaHTH TOYATKy Ta 3aKIHYEHHS
1HTEPB’10:

[Ilon0 OCHOBHOI YAacCTUHM 1HTEPB’I0, TO HOTO MOXXHA MOEIHATH 3 BUBYECHOIO
TeMOI0 a00 3 BUBYEHOIO T'PaMaTUYHOIO CTPYKTYPOIO, B aJTOPUTMI J1aJIOTy MOKHA
BBECTH MUTAHHS OJTHOTO TUITY a00 PI3HUX THUIIIB TOIIO

MoskHa opraHizyBaTu IHTEpPB’I0 B Tpynax — OJMH KOPECHOHJIECHT Oepe
IHTEpB’I0 B JBOX, TPhOX OCIO, OJHa 0ocob0a MOXke JaBaTh I1HTEPB’IO0 JIEKIJTBKOM
KopecnoHeHTaM. KopecnoHIeHT Moke OpaTH IHTEpB’I0 y ILUIOI TpylHd, BUBYATH
AKICh NMUTaHHA a00 mpoOsieMu Ta poOUTH BUCHOBKHM. Ha pI3HMX eTamax BHUBUYEHHS
1HO3€MHOI MOBH 3MIHIOETHCSI TEMA 3aMMTaHb, XapaKTep 3alHUTaHb Ta X KUJIbKICTh, aje
OCHOBHA CXeMa IMITalllifHO-MOJIeNII0I0Y01 Tpu OyIe Taka K cama.

CryzneHTaM MOKHa TaKOX 3alpONOHYBaTH IMOYATOK J1aJOry, SIKUA MOTPIOHO
3aKIHYUTH 1 po3irpaTtd B sIKiCh TeBHIM cutyarlii. Hanpukman, cutyamis "Tlommyk
poboTu':

I am looking for a job.

What exactly do you want?

I wouldn’t mind working at the hotel

Have you done anything like that before?

CTyeHTH TOBMHHI 3a BJIACHOIO IHIIIATUBOIO MPOJOBKHUTH II0 PO3MOBY,
BPaxOBYIOUM peaibHI YMOBU CIUIKYBAaHHS, CIIMPAIOYMCH MPHU IIbOMY Ha 300pa’KEHHS
odicy 3 TeneoH oM, KOMIT FOTEpOM, NTANKaMU 3 IJIOBUMU HarlepaMu.

3a HaByajdbHOIO MeTOK “‘Ski-trip” € TpymHoBOIO IMITALIITHO-MOJENIOI0YOI0
IPOI0, CIIPSMOBAHOK HAa OBOJIOJIHHSI J1aJJIOTOM-OOTOBOPEHHSIM, KOXKEH 13 YUaCHUKIB
Ma€ YiTKO OKPECIICHY POJib.

Role 1. You are a Physical Training teacher, a Merited Master of Sport and a
coach. You want to go on a six-day ski trip with the students. Discuss with them the
route, food supplies choice of the participants. You must agree when and where to
meet.
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Role 2. You are a member of the team. You suggest another route avoiding the
town, but it puts another 60 kilometres on the journey. You must agree on the
direction of the route.

Role 3. You are a newcomer to the team. You are interested in the choice of
the participants. You want to go on a trip. Give your reasons. You go in for different
kinds of sport.

Role 4. You are an experienced skier. You had good training session. You are
not sure if you should take a newcomer or not. Ask him questions on his sports
hobbies. You must also agree when and where to meet, what food supplies to take.

Otxe, eheKTUBHUM TPUHOMOM 1 3acO0O00M HaBYaHHS B OBOJIOMIHHI YYHSIMHU
COIIOKYJIBTYPHOIO Ta COITIOJIHTBICTUYHOK KOMITETCHIIIEI0 1MITaIlifHO-MOICITIO0Yi
irpu, K1 BiIOWBAIOTH OCOOWMCTHN MTOCBIJ y4YHIB, @ TAKOX CHPHUSIIOTH PO3IMIUPEHHIO
KOHTEKCTY iXHbBOI AISUIbHOCTI. BaXJIMBUM € TOH (pakT, 110 KOMIIOHEHTH IMiTallliiHO-
MOJICIIIOI0Y1 TPH, a caMe pOJii, HaBYAJIbHO-MOBJICHHEBA CUTYAIlisl 1 POJIBOBI il TICHO
CHIBBIAHOCATBHCS 3 KOMIIOHEHTAMH OCOOUCTICHOT MIACTPYKTYpU Y4YHIB: iXHIM
KUTTEBUM JIOCB1JIOM, KOHTEKCTOM 1 MOTUBAMHU AISUTBHOCT1, TOUYTTSIMU, CBITOTIISIIOM
TOIIO, & TOMY IMITAllITHO-MOENIOIYl ITPU MalOTh CUTYaTUBHUMN XapakTep, KU
BUSIBJISIETBCSL Y pEabHUX OOCTaBMHAX, IO CYNPOBOKYIOTH Tpy. Kpim Toro,
IMITAIlIfHO-MO/ICNIOIOY]  ITPU-1I€  YMOBHA MOJIeNIb IMOBCSKJICHHOI CIOHTaHHOT
KOMYHIKaIlii, sika BKJIIoua€e B cebe He Juile BepOalibHi, aje i HeBepOabHi Jiii, TOMY
3aCTOCYBaHHA IMITAl[IIHO-MOJENIOIOUMX 1rop y HaOyTTI COLIOJIHIBICTUYHOL Ta
COLIIOKYJIbTYPHOI KOMIETEHIli Oe3MepeyHO0 TOTye KOMYHIKAaHTIB A0 MailOyTHBOI
JISTBHOCTI Ta y4acTl y CHIJIKYBaHHI.
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H. Coxonosecvka, euumensv aunzniiicokoi mosu I kamezopii
Kumomupcoka 3aeanvnoocsimus wixkona I — I1I cmynenie Nel

®OPMYBAHHSA KPOCKYJbTYPHOI KOMIETEHIIII
YYHIB — CTAPIIIOKJIACHUKIB HA YPOKAX AHIJIIMCHKOI MOBH

3HaHHA 1HO3€MHOI MOBHM € BaXJIMBOIO TMEPEIyMOBOIO sl OCOOUCTHX,
KyJIbTYpPHHUX, HOpo¢deciiHuX Ta EeKOHOMIYHMX KOHTakTiB. CyyacHI ICHUXOJOro-
MeJaroriydl Ta METOANYHI JTOCHIDKEHHS PO3TJIAal0Th HABYAHHS 1HO3EMHIN MOBI SIK
IpoLEeC OCOOMCTICHOTO PO3BUTKY YYHS B KOHTEKCTI «IOJIJIOTY KyJbTyp» [3, c.7].
[IpakTuHa MeTa HaBYaHHS 1HO3E€MHIM MOB1 Yy 3araJlbHOOCBITHIM IIKOJI IMOJISATAE y
HABYaHHI YYHIB MDKKYJIbTYPHOT'O 1HIIOMOBHOTO CIIJIKYBaHHS B MEKax TEMaTHKH,
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Bu3HaueHoi [Iporpamoro, Tak, mo0 3700yTi y IIKOMI 3HAHHA 3 1HO3€MHOI MOBH Ta
chopMOBaHI MOBJICHHEBI BMIHHSI 3MOTJIM 3a0€3MEYUTH YYHSIM JOCTYI JIO 1HIIHX
HAI[lOHAIBHUX KYJIBTYp 1 THM CaMUM JIO CBITOBOI KYJBTYpPH.

CrapmiokIaCHUK B MIXKYJIbTYPHOMY CHUIKYBaHHI — II€ OCOOHMCTICTb, IO
BOJIOJIIE YMIHHSIMM Ta HaBUYKaMHU YCIIIIHOI B3a€MOJIii 3 MpeaCcTaBHUKAMH 1HIIOT
JIEp>KaBH Ta KyJbTYpPH, OCMHUCIICHHSI KAPTUH CBITY 1HIIOI COI[IOKYJITYPH, TOTOBHICTb
70 BUPIIMICHHS KOH(JIIKTIB, II0 BHUHUKAIOTh Yy MPOIEC] CHUIKYBaHHS, MO3UTHBHE
CTaBJICHHA /10 MOBH, III0 BHBYA€THCSA Ta ii HOCIiB. HasBHICTh HMX yMiHB 1 HAaBUYOK
BKa3y€ Ha TOTOBHICTh OCOOMCTOCTI IO MIKKYJIBTYpHOTO aianory [2, ¢.100 ].

OCKITbKM B YYHIB - CTapIIOKJIACHHUKIB 3 OCOOJIMBOIO CHJIOIO MPOSBIISETHCS
MparHeHHs /10 CAaMOCTBEP/KEHHS, CAaMOBUPAXKEHHS, JI0 MOXIIMBOCTI BiJCTOIOBATH
CBOI MOTJIAAU Ta MEPEKOHAHHSA, TO CaMeé KOMYHIKATHBHA CHPSMOBAHICTh HaBYAHHSA
AHTJIIACHKIA MOBI 1 CTBOPEHHSI CHPHUSTIMBOTO IICHUXOJOTIYHOTO KIIMaTy s
CHUJIKYBaHHA € TUMH (haKTOpaMu, sIKi Ha IIbOMY €Tarl MarTh 0COOJIMBY 3HAYYIIICTb.
VY 3B’A3Ky 3 IUM JAyXe€ BaXIMUBO MIAOMpATH MJisi YPOKIB TaKUil Kpae3HABUMMA
Marepiai, 10 HOCUTh MPOOJIEMHUN XapaKTep, CTUMYJIIO€ OOMIH JyMKaMH, CIOHYKA€e
10 po3aymiB [7, ¢.22 ].

[IpencraBumo BrpaBu Ha (GOPMYBaHHS KPOCKYJIBTYPHUX BMiHb YUHIB CTapIIOi
IITKOJTH.

1. Asking questions for getting more information.

Knac gimutbest Ha rpynu. Y KOXHIM Tpynl OOMpaeTbCs y4€Hb, AKUH Oynle
3aJjaBaTy MHUTaHHA. BiH/BOHA TIOBTOPIOE OJHE W T€ caMe MUTAHHS YOTUPHOM YUHSM,
Kl CTOATH Tepel HUM/HE. BoHU JaioTh CTUIBKM PI3HUX BIJTMOBIACH, CKUIBKU
1H(popMaIii MOXKYTh HaJaTH.

Example:
P1: Where did you spend your summer holidays?
P2: In Europe .

P1: Where did you spend your summer holidays?

P2: On the island.

P1: Where did you spend your summer holidays?

P2: In a comfortable hotel not far from Trafalgar Square.

P1: What city did you spend your summer holidays?

P2: In one of the most beautiful cities of Great Britain (in the capital of the UK) Etc.

2. Bopasu Ha (popmyBaHHSI BMiHb OBIIOMJISATH iH(poOpMAaLi0 10 My3HUYHOMY
NnpeacraBJCHHIO.

Listen to the music and say in what country it is popular.

What can you say about this country?

What music is popular in your own country?

Vuni cnyxawTh [lloTimaHackky MeNoJil0 1 BHU3HAYAIOTh, MPO IO CBIIYUTH
My3W4YHE BHKOHaHHS miJ 4yac Pi3aBsuux cBar y Benukiit bpuranii. 3romom yuHi
PO3MOBIIAIOTH PO MY3WYHI TBOPH, MOMYJISIPHI i1 4yac Pi3ABSIHUX CBAT B YKpaiHi.

3. Bopasu Ha popMyBaHHS BMiHb NOYMHATH KPOCKYJIbTYPHE CIUIKYBAHHS.

Teacher: 1 am a volleyball player from Birmingham. You are fond of
volleyball and want to talk to me. How would you start the conversation?
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MoxHa gaTi 3pa3ok Io4aTKy PO3MOBH:

— Excuse me, please. My name is Taras. | study English and | am fond of
volleyball. I would like to ask you a question or two if you do not mind it. Could you
spare me a couple of minutes?

4. BripaBu Ha ¢opMyBaHHS BMiHb OpaTH iHTEPB’10 B OHOJIITKIB.

OauH 3 y4HIB — penoprep, IHIINA — BIANOYMBAIOYHMN Yy MIOTIAHACHKOMY
IOHaIlbKOMY Tabopi (BianmouuBarouuii B Kaprarchbkux ropax, y4aCHHUK CHOPTUBHHUX
3Maranp 3 0elcOomy, YJacHHK MIKHapoJIHOI KoH(pepeHIil Tomo) y4eHb. Penoprep
3aJla€ MUTAaHHA, yY€Hb BIJAMOBIAA€, 1HII YUHI OepyTh ydacTh y Oecifii, 0OOMIHIOIOUNCH
BPa)XCHHSAMH PO 0COOIMBOCTI MOBH, TPAUIliil HAlIOHAIBHOT KyXHI TOIIIO.

Put questions to your opponent.

Reporter: Where did you spend your summer holidays?

Nick: Oh, I went to the Kid’s Camp in Scotland.

R: Did you make new friends there?

N: Yes, | did. I made a lot of new friends from all over the world.

R: What did you do there?

N: We took the Loch Ness boat tour, visited Urquhart Castle, took a look
around the Visitor's Centre.

R: Could you join to the Sports Club or the Art Class?

N: Yes, we could. As for me I joined the Sports Club.

| took up football. My friend and some other children liked cricket and
baseball.

R: What fun did you have?

N: We had a lot of fun there: quizzes, games, discos and films.

R; Did you like your being there?

N: Oh, we all had a fantastic time there and enjoyed our holidays. | learnt a lot
of information about national traditions, tried a tartan kilt on and tasted national
cuisine.

5. BopaBu Ha popmyBaHHS BMIHb IIYKATH COLWIOKYJAbTYPHY iHopMaliio B
IMEBHHUX JIZKepeJiax.

Buurens npononye yuHsM 3HaiTH iHQopmarliito B [HTepHETI po KpaiHu, AKi ix
I[IKaBIIATh CBOEIO CBOEPIJHICTIO, BHAUIMNTH BIIMIHHOCTI BIiJ KpaiHW, B SKIi BOHH
MIPOKMBAIOTH Ta MPE3EHTYBATH Y BUTJISAI MPOEKTIB, MMOCTEPIB, OYKIIETIB.

Search the Internet and find the information about Canada, the USA, New
Zealand and present it in the class.

6. BnopaBu Ha popMyBaHHS BMiHb 00MiHIOBATHCS peNliKaMH.

Buutens orosomrye, Mo A0 IIKOJW TMPUIXaId TOCTI — POBECHUKU 3
BenukoOputanii (Opanuii, Himeuunnu, ®@paniii).

VYyH1 ckIagaroTh Uil HUX KyJIbTYpPHY MpoOTrpamy, po3MOBIJAI0YM MPO TE, 110
Mo100a€THCS 1M 1 BUSCHSIIOTH 1H(OpMAILito Mpo iX yrmogo0aHHs.

Suggest going to the theatre in Kyiv. Say what you are interested in and ask
him/her what he/she enjoys.

P1: I’m interested in variety show.

P2 (a foreign guest): I’'m fond of folk music.
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P1: If you are interested in folk music, | advise you to go to the «Ukrainay,
Palace of Culture, in Kyiv.

P2: Thanks a lot.

7. BopaBu Ha popMyBaHHS BMIHb IMCKYTYBATH 32 32JaHUMH CUTYaLisAMM.

Read the statement “The more I see the other countries, the more I like my own
one” and discuss it with your partner.

8. BmnpaBu Ha QopmyBaHHA BMiHb 3aKiHUYBATH KPOCKYJbTYpHeE
CHIJIKYBAHHA.

Listen to the phrase “Of course, visiting London is not the same as living in
London” and express your opinion on it. Say if you agree with the statement. Give
your reasons.

dopMyBaHHSA KPOCKYJbTYPHHX BMiHb BHKOHYETHCS HAa OCHOBI JUIAKTUYHUX
Irop, SKi Jal0Th MOXJIMBICTh PO3IJSAATH KYyJbTYpY, BIJHOIICHHS 10 1HO3EMIIIB
OYMMa y4HIB, IKUM 3T0JIOM JIOBEJETHCS BCTYMAaTH B MIKKYJIbTYPHI KOHTaKTH. YBara
70 KYJIbTYPHUX KOPEHIB 1 HAI[IOHAIBHUX OCOOJHMBOCTEH IHIIWX JIIOJICH J03BOJIMIIA
HaM Tiepe0aynTH 1 TPOPaXxOBYBATU TE, K BOHHM OYyJIyTh pearyBaTH Ha MPOIO3HUIIiT
HaIlUX TIOJIITHKIB, Oi3HeCMeHiB Tomo. [IpakTuyHe 3HaHHS 0a30BUX pUC I1HIION
KyJIbTypu (K 1 CBO€I BIAcHOI) 3Bel€ J0 MIHIMyMYy HEOPHEMHI CIOPIPU3U
(KyJIbTYpHHH 1I0K), TaCTh YYHAM HEOOXITHE PO3YMIHHS, IO JO3BOJIUTH NEPeOOPOTU
KOJIMIIHI TPYAHOIII CIUIKYBaHHS 3 MPEICTaBHUKAMH 1HIIOI Kpainu [5, ¢.27 ].

[legaror moBMHEH MOCTIHHO YAOCKOHATIOBATH MIPOIEC HABYAHHS, L0 TO3BOJISIE
TTAM e(EeKTUBHO 1 SKICHO 3acBOIOBAaTHM Marepial. ToMy TakK BaXXJIMBO
BUKOPHCTOBYBATH JWIAKTUYHI iTpHM Ha ypokaxXx. BoHM pomomararoTh CIIJIKYBaHHIO,
CHOPUSIOTH MepeAadl HAKOMMYEHOTO JOCBIAY, OJEPXKAHHIO HOBUX 3HAHb, MPABUJIBHIN
OILIHI[l BYMHKIB, PO3BUTKY KOMYHIKATMBHUX HaBHYOK JIOJUHU, i1 CIPUHUHATTA,
nam'siTi, MUCJICHHS, YSBH, €MOIlI, TaKUX PHUC, SIK KOJEKTUBI3M, aKTUBHICTb,
JTUCIUTUTIHOBAHICTh, CIIOCTEPEKIUBICTD, YBOXKHICTD [9, c. 17]

Axio mertoauka GopmMyBaHHS KPOCKYJIBTYPHUX BMIHb YUHIB OyJia JTOTpUMaHa,
TO Ha 3aKJIFOYHOMY €Tarli y4dHi OyJIyTh BUIBHUMH Yy BHOOpi 3ac00iB Ta 3MICTY iX
BUCIIOBJIIOBaHb. BoHM OyAyTh CMIIMBO OpaTH y4acTh y KPOCKYJIBTYpPHIM HUCKYCII,
MMOYMHATH PO3MOBY Ta MiITPUMYBATH CIUIKYBaHHS.
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Using Modern Technologies
in Teaching Foreign Languages

I. Andrushko,
Lyceum 25, Zhytomyr

MULTIMEDIA PRESENTATION AS A PART OF ENGLISH LESSON

The article deals with the effectiveness of using multimedia presentations in
the English lessons. Using multimedia presentations gives teachers an opportunity to
intensify the process of teaching English. It promotes not only the development of
students’ creative skills but also the change in the lesson technology, making it more
interesting and effective.

Nowadays information technology occupies an increasingly prominent place in
our lives. Therefore, the use of computers in foreign language lessons is the need of
time. A foreign language teacher who wants to comply with the passage of time
should improve their knowledge not only in the field of methods and foreign
languages, but in the field of new technologies. Over the last decade we cannot but
note the growing interest shown by teachers to the new information technologies,
including multimedia presentations. The inclusion of multimedia presentations in the
English lesson outline helps to solve many methodological issues, expanding the set
of pedagogical practices in teaching, adds new forms of organization of learning
activities.

Multimedia presentation using dynamic visual and audio series allows
conveying information about the product of one’s activities in an easily
comprehensible way.

Multimedia presentation is a special interactive technology, the combination of
special hardware and software programs that can contain a text, pictures, graphics,
slide shows, sound effects, and oral speech accompaniment, movies and animations.
Nowadays multimedia presentation is one of the most common and useful means to
illustrate educational material. It provides opportunities of making a learner’s
interaction with virtual objects or processes of cognition that are reflected on the
screen. Researchers have studied presentation technology for years, and they “have
looked at its impact on both educational processes and outcomes” [2, p.128]. While
students generally respond more positively to presentation-enhanced instruction, the
impact largely depends on how teachers use such tools [2]. One study by Siegle and
Foster (2000) showed that using multimedia presentations helped boost student
biology achievement scores. Additionally, and these were strong benefits found back
in 2000, presentations can help students be active not passive learners, develop
research skills, encourage cooperative learning and problem solving, and engage in
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more meaningful learning [3]. Teachers who model well the use of technology for
presenting also help train students in the application of such technology [1]. Solid
research indicates that teachers should not discount presentations as a potentially
effective tool for learning. The computer cannot replace the teacher in the classroom.
It is necessary to plan the work with the computer carefully and use it just when it is
really needed.

What are the advantages of multimedia presentation?

- combination of various audio and text video sets;

- the possibility of using the presentation as a kind of interactive multimedia
board, which allows the teacher to more clearly integrate new lexical and grammatical
(and possibly phonetic) material, as well as to support all types of speech activity;

- the possibility of using individual slides as a handout (table diagrams, graphs,
charts, collages, paper prints, etc.);

- control over students' attention by animation effects and hyperlinks;

- the ability to use a variety of forms of organization of cognitive activities
(frontal, group, individual);

- maintenance of cognitive interest of students, enhancing learning motivation
and the effectiveness of perception and memorization of new teaching material;

- monitoring of knowledge and systematization of the material studied,

- training timesaving.

Multimedia presentations can be used by teachers while:

- presentation of information summaries: when trying to focus student attention
or guide note-taking;

- demonstrations of materials for discussion;

- presentation of illustrative problems and solutions;

- practice screens: spelling and vocabulary review, states and capitols, etc.;

- assessment screens: pictures, essay prompts;

- brief tutorials: reviews of simple concepts like grammar or how to procedure;

- book reports: teachers can provide templates for students to fill in missing
information;

- students’ presentations of project work: a powerful strategy where students
create individual or small-group projects and become experts of content by later
presenting their work to the class.

Presentation slides can be used during the explanation, they should consolidate
or create a problematic situation in the classroom. The selection of material for the
presentation must conform to the principles of science, accessibility, visuality. The
most productive presentation contains explanation or acquaintance and exercises to
consolidate. Students can do these exercises with the help of a screen individually or
under the teacher’s guidance. The ability to show the correct answer allows the
teacher to organize inter- or self-testing quickly and efficiently.

Using multimedia technology is a dynamic way in teaching and learning the
language that motivates students and makes the activities more enjoyable. For
example, a lesson - journey to one of the English-speaking countries could be
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supplied with colorful photos, maps, itinerary and can become an unforgettable
experience for the students of grade 6 (topic “Around the United Kingdom™). It offers
a sense of reality and functions very well, which greatly cultivates students’ interest.

The English lesson is good for integration with other school subjects and may
even go beyond them. Creative teachers are able to combine the subjects of English and
history, music, biology, ecology, art, geography, etc. The list of items is limited only by
the interests of the teacher and the students. Thus, as an example there could be the
integrated lesson of English and ecology “The Earth is in Danger. Environmental
Problems” (the 10th grade) that allows students to express their attitude to the problem
of environmental pollution and to find a way out of the impending disaster to
mankind.

Creating projects students can pursue different goals and ways to demonstrate
the end result using Power Point Presentation. It helps each student to improve the
skills of working with the program and be creative. Preparation of the project using
the PPT (and other programs) teaches students to apply all the knowledge acquired in
the classroom, materials of the Internet and other sources in practice creating their
own unique design. A particularly striking example of this lesson can be a lesson-
project “Sounds of Music” for the 11th grade.

The most common type of the lesson where the multimedia technology can be
implemented organically for explaining home assignment or the material for listening
comprehension is a combined lesson. Students might be engaged in a teacher-led
guestion and answer session, watching a video, doing research using books and the
internet, taking part in a role play or debating and a number of other activities in
preparation for the final task.

The use of modern technology in the educational process creates favorable
conditions for the formation of the personality of students and meets the needs of
modern society. Multimedia presentation optimally and effectively corresponds to the
triune didactic goal of the lesson:

Knowledge-based aspect: to gain knowledge, to form the students’ skills and
abilities needed for training activities.

Developing aspect: to develop students’ informative interest, creative thinking,
the ability to synthesize, analyze, compare.

Educational aspect: to develop scientific outlook, the ability to clearly organize
independent and group work and raise a sense of partnership and mutual assistance.
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Zhytomyr State Technological University

FLIPPING THE COOPERATIVE CLASSROOM BY MEANS OF
TED-ed ONLINE RESOURCES

The world develops very fast and the changes that happen around us have to
be taken into account in all educational institutions. Teachers have to use up-to-date
resources, constantly increase their level of professional competency, and moreover
they have to be able to keep up with the modern students.

Among variety of ways of structuring work during the class, a cooperative
learning can be called one of the most powerful tools if used in a proper way.
Cooperative learning — is an educational strategy based on group-work and, the main
feature of it is a structured collaboration of all members of each small group with the
purpose of mutual help in the process of learning and optimization of interaction [1].
A plus of cooperative learning is the fact that there are many methods to choose from
both for novice teachers and for experienced ones. The other plus is the availability of
a huge number of resources on cooperative learning which can come in handy for any
topic or student’s skills level. Furthermore,the usage of cooperative learning in the
classroom can be extended by means of online resources.

The ability to engage students in the educational process outside the
classroom with the help of online resources and digital devises is a huge advantage of
modern education. In the cases when there is a lack of class time for covering certain
theoretical material and when a teacher is eager to devote more time to active
interaction during the class a flipped learning model can become quite beneficial.

In the Flipped Learning model, teachers shift direct learning out of the large
group learning space and move it into the individual learning space, with the help of
one of several technologies [2, 3]. Teachers record and narrate screencasts of work
they do on their computer desktops, create videos of themselves teaching, or curate
video lessons from internet sites such as TED-Ed and others [2, 3]. Flipped learning
model allows teachers to focus what students understand or don’t understand in the
process of active interaction in a cooperative face-to-face mode instead of lecturing
content which students can cover on their own.

TED-ed website is a collection of video lessons developed by the teachers
from all over the world. TED-ed enables any teacher to use this large database of
video lessons in a variety of topics. Besides, any teacher can develop his/her own
lesson using a video from YouTube or upload his/her own recorded lecture. Such
tools as “Watch”, “Think”, “Dig Deeper”, “Discuss” provide students with tasks a
teacher wants to assign them (e.g. multiple choice questions to check understanding,
research and discussion topics etc.) and monitor them (Fig. 1).

The algorithm of flipping a cooperative classroom with the usage of TED-ed
video lessons would presuppose the following stages:

1. Class 1. Pre-teaching a certain topic in a cooperative learning groups during
face-to-face interaction.
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2. Class 2. Choosing a relevant video which would cover the a new
information within the pre-taught topic for home assignment and explaining students
the peculiarities of the website.

3. Students watch the video and do the tasks at home.

4. Class 3. Structuring the cooperative group work on the topic of the video.

T : Lot | | = @] 22 |
C A [ edted.com/le idic-chake -

Did Shakespeare write his plays? - Zoley 187,324 6,124
- WW Views Questions
Natalya St. Clair and Aaron Answered
Williams s
Let's Begin...
Some people question whether Shakespeare really wrote the works that bear his name - or whether he even existed at all. Could it be true that the greatest writer in the English language was as
fictional as his plays? Natalya St. Clair and Aaron Williams show how a linguistic tool called stylometry might shed light on the answer.
Watch
Think
Dig Deeper "
Discuss

Customize This Lesson 228

Create and share a new lesson based on this one.

About TED-Ed Originals Meet The Creators Share

#/nycx| | € Did Shakespeare writ... (3 Microsoft PowerPoint - [... B« 0OE @M 1114

Fig. 1. Example of the TED-ed video lesson [4].

To sum up, a modern teacher can choose from a variety of educational methods
and online resources to engage his/her students into active educational process.
Blending cooperative and flipped learning can make students more independent in
acquiring knowledge and, as a result, increase positive learning outcomes.
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METHOD OF PROJECT IN TEACHING FOREIGN LANGUAGES

In recent years, the issue of the application of modern technologies in high
school is becoming increasingly important. It is not only new hardware, but new
forms and methods of teaching, new approaches to teaching foreign languages. The
main goal is to show how technology can be used effectively in order to improve the
quality of teaching foreign language, the formation and development of students’
communicative culture, training practical mastery of a foreign language.

As we entered a new millennium, the ability and the need to understand and
communicate with each other have become increasingly important. To meet these
communication needs, more and more individuals have highly specific academic and
professional reasons for seeking to improve their language skills.

The article deals with the analysis of the project work methodology as an
integrated pedagogical and language activity that successfully combines simulations,
role-plays and various forms of discussion. The research focuses on the project work
methodology functioning in English studying process.

The teacher's tasks are to create the conditions for practical language learning
for each student, to choose such methods of teaching that would enable every student
to show their activity, their creativity, to increase students' cognitive activity in
learning foreign languages. The use of modern tools such as computer programs,
Internet-based technologies, as well as cooperative learning and project technology
can solve these problems. [1, c. 5]

Recent approaches to language learning and teaching stress the importance of
cooperation among learners as a motivating factor. Project approach focuses not only
on interpersonal relationships but also on the involvement and development of the
individual. The more fully the student is involved in an exercise, the more likely he or
she is to see the work through to the end, and to benefit from it.

Project learning is a dynamic approach to teaching in which students explore
real-world problems and challenges, simultaneously developing cross-curriculum
skills while working in small collaborative groups or even alone. Because project-
based learning is filled with active and engaged learning, it inspires students to obtain
a deeper knowledge of the subjects they're studying. Research also indicates that
students are more likely to retain the knowledge gained through this approach far
more readily than through traditional textbook-centered learning. In addition, students
develop confidence and self-direction as they move through both team-based and
independent work.

Project work provides an opportunity to develop students’ creativity,
imagination, enquiry and their self-expression. It must rank as one of the most
exciting teaching methodologies a teacher can use. It truly combines in practical form
both the fundamental principles of a communicative approach to language teaching
and the values of good education. [2, c. 17-19]
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The most detailed definition of "project" we can find in The New Penguin
English Dictionary [7, c. 340]:

1. A specific plan or design; a scheme

2. A planned undertaking; e. g.

a) a piece of research with a definite plan

b) a large or complex piece of work

c) a task or problem engaged in use by a group of a students, especially to
supplement and apply classroom studies.

The main purpose of the use of this innovative approach is the ability to
effectively master students' foreign communicative competence. It includes the
following concepts: [3, c. 102]

verbal competence is creating an opportunity of manifestation of
communicative skills in all forms: listening, speaking, writing, reading, translation
within a specific topic;

socio-cultural competence is the formation of ideas about the social and
cultural specificity of the target language;

linguistic competence is students' acquisition of lexical units relating to the
topic as a necessary basis for registration of speaking abilities;

educational and cognitive competence is the improvement of educational
activity on mastering of foreign languages;

compensatory competence is formation of skills of overcoming difficult
situations in a shortage of linguistic resources.

Project work leads to purposeful language use because it requires personal
involvement on the part of the students from the onset of a project, students, in
consultation with their instructor, must decide what they will do and how they will do
it, and this includes not only the content of the project, but also the language
requirements. So from this point project work emerges as a practical methodology
that puts into practice the fundamental principles of a communicative approach to
language teaching. It can thus bring considerable benefits to our language classroom,
like:

» Increased motivation- learners become personally involved in the project.

« All four skills, reading, writing, listening and speaking, are integrated.

» Autonomous learningis promoted as learners become more responsible for
their own learning.

* There are learning outcomes-learners have an end product.

* Authentic tasksand therefore the language input are more authentic.

* Interpersonal relationsare developed through working as a group.

* Content and methodologycan be decided between the learners and the teacher
and within the group themselves so it is more learner centred.

* A break from routineand the chance to do something different.

The success of project work depends on planning and organization that
students and a teacher deal with together. [4, c. 65]
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| consider the characteristics of a project according to Legutke and Thomas [6,
c. 169] as the most sententious and applicable in various subjects. They say that
preparation and follow up are reflected in these stages of a project’s development:

1. Opening

2. Topic presentation

3. Research and data collection

4. Preparing data presentation

5. Presentation

6. Evaluation

Assessment of project work is another difficult issue. We should not correct
mistakes on the final project itself, or at least not in ink. It goes against the whole
spirit of project work. A project usually represents a lot of effort and is something
that the students will probably want to keep. It is a shame to put red marks all over it.
This draws attention to the things that are wrong about the project over the things that
are good. On the other hand, students are more likely to take note of errors pointed
out to them in project work because the project means much more to them than an
ordinary piece of class work. There are two useful techniques to handle the errors:

* Encouraging the students to do a rough draft of their project first. The
students can then incorporate corrections in the final product.

« [f errors occur in the final product, correcting in pencil or on a separate sheet
of paper attached to the project. A good idea was suggested by a teacher in Spain to
get students to provide a photocopy of their project. Corrections can then be put on
the photocopy. But fundamentally, the most important thing to do about errors is to
stop worrying about them.

Projects are real communication. When we communicate, we do the best we
can with what we know, and because we usually concentrate on getting the meaning
right, errors in form will naturally occur. It is a normal part of using and learning a
language. Students invest a lot of themselves in a project and so they will usually
make every effort to do their best work. [5, c. 106]

Summing up, it is necessary to say that in contrast with traditional ways, the
usage of innovative forms of learning devotes a major role to a student towards
gaining knowledge.

Furthermore, the teacher should not solve only educational tasks, but also he or
she must create the conditions for students’ independent research, encouraging them
to develop orientation skills and independent decision-making. The implementation
of innovative methods in teaching is an essential prerequisite in solving educational
problems. Constantly evolving system of information management in combination
with technical support provides the highest quality of educational process.

An old Chinese proverb states: “I hear and I forget, I see and I remember, I do
and I understand”. Project method makes student not just hear and see but do and act
and consequently understand and realize.
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EFFECTIVE WAYS OF TEACHING ENGLISH VIA SKYPE

Modern technologies are everywhere. We can experience both positive and
negative sides of the overpowering impact of IT on our lives. Though we meet with
friends less, we communicate with them more. How can it be? The answer is: with
the help of technologies. Mobile phones, e-mail, different social networks, and,
without doubt, Skype have become an integral part of not only the everyday life of
people, but of other spheres as well. Education is not an exception.

Learning English via Skype so far is a novelty in teaching foreign languages
and not all people have experienced such ways of learning and teaching. Teaching via
Skype is a new level for creativity, and it gives teachers new opportunities and
advantages in focusing on best practices and innovations. As for students, they
belong to the digital generation, and they deserve to be taught with 21st century
technology. Even without teachers, they find ways to learn languages using Skype.
Students in different parts of the world are paired up, and each is a native speaker of
the language that the other wishes to learn. In conversations over Skype they alternate
between the two languages.

Our study, however, shows that almost 70 per cent of the respondents claim
that in spite of the fact that it is cheaper to learn a foreign language without a teacher,
they prefer learning under the guidance of an experienced teacher. Money does not
matter in the case of real need to be motivated and controlled by a teacher.

Our experience in teaching foreign languages via Skype allows us to make
some recommendations.

The most common tools used in teaching via Skype are Microsoft Office and
Google Docs (while working with texts), audio and video materials of any kind.
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Consider every step and type of the activities which should be employed at the
lesson. Before the lesson the teacher sends all the necessary materials (texts, audio
and video) to the student. When the class starts, any file can be used by the teacher
sharing screens.

Microsoft Office and Google Docs give the opportunity to work (explanation,
drilling, revising) with grammar rules, examples and exercises, vocabulary, word
formation, speaking patterns, etc. Possibility of colouring the parts of the texts, which
should be paid more attention to, adds more effectiveness to the process. It is
reasonable to use different colours for different purposes. For example, red -
mistakes, green - new words and word combinations, yellow - grammar points, etc.
As a result, such visualization helps the student remember the most important
features of the given material.

Audio and video are successfully used in teaching via Skype, almost in the
same way as in a traditional class. For lower levels they should be authentic but still
educationally-oriented (standard English, low speed of speech); the higher the level
of the student's knowledge is the faster the speech and the more diverse the accents
and pronunciation of the audio and video are. Application of authentic materials has
lots of advantages: students get used to listen and understand different people from all
over the world speaking in natural environment and situations (based on the material
studied).

We believe it unreasonable to do written tasks during on-line classes, because
the speed of student's typing can be very low and it turns out to be just a waste of
time. In fact, learning English via Skype provides more live communication, not
writing. However, written hometasks are of great importance, and analyzing mistakes
at the next lesson is a good way of revising the material of the previous lesson. For
corrections the teacher can use the Skype function "Demonstration screen”, which
replaces a real whiteboard in the classroom.

Like any other method of learning foreign languages, lessons via Skype have
both advantages and disadvantages.

Students learning English by Skype can do so from any location with a fast
Internet connection. This is especially convenient in cases where they need intensive
language study, for example, more than 3 times a week. So, studying English online
allows to develop language skills in the most comfortable environment.

Besides, E-learning involves zero travel time so more energy can be devoted to
actually studying. And it is a possibility to save physical resources — on
transportation, on paperwork. Study materials such as texts, tables, audio, video,
presentations, or any others can be transferred from the teacher to the student
instantly without any additional expenses.

It is also obvious that one-to-one tuition ensures rapid results and an individual
approach to study.

Speaking of disadvantages, it should be mentioned that learning English via
Skype largely depends on the proper operation of equipment and an Internet
connection. Without them, effective lessons are impossible. Experienced teachers
recommend for easy learning process to use the headset, so background noise
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interfere neither the student nor the teacher. Generally, the main factors for successful
learning English via Skype are student's dedication, desire to acquire knowledge and
perform all the tasks of the teacher, without which one cannot succeed in learning a
foreign language [1].

For those who finally decided to use Skype (both teachers and students), there are
various resources on the Internet. The following sites have wonderful materials if you
don’t feel like re-inventing the wheel. One outstanding find is the English Out There
initiative by Jason West who has created six-level courses of English that incorporate
the use of social media for fluency development, confidence-building and
social/emotional engagement. ESOL_Cambridge has free online exam materials for
teachers and other online preparation courses. The British Council also provides a lot
of online support for IELTS preparation . Other great resources can be found
at busyteacher.org , EFL classroom 2.0 , and TeachersPayTeachers.com [2].
Numerous tips for teachers, students and even parents who want to use Skype for
teaching and learning English not only one-to-one, but also in the classroom or at
home can be easily found on the following site: http: // www.teachingdegree.org
/2009/06/30/50-awesome-ways-to-use-skype-in-the-classroom/ [3].

REFERENCES

1. Melnyk, Anastasiia. Advantages and disadvantages of using Skype for
educational purposes. Lingu@, Nostr@, Canoas, v. 3, n. 1, jan.-jun. 2015, p. 84-94

2. Guinan, Sylvia. Teaching English online: opportunities and pitfalls.
http://www.britishcouncil.org/voices-magazine/teaching-english-online-pportunities-
pitfalls

3. Terry, Jillian. 50 Awesome Ways to Use Skype in the Classroom http:
/Iwww.teachingdegree.org/2009/06/30/50-awesome-ways-to-use-skype-in-the-
classroom/

Olena Martynenko, postgraduate student
Kyiv National Linguistic University

THE PROBLEM OF LISTENING COMPREHENSION MOODLE
COURSES DEVELOPMENT FOR FUTURE INTERPRETERS

For the majority of higher educational establishments worldwide, the use of
information and communication technologies directed at creating online distance
courses, has acquired its significance and actuality.

It has been proved that online education positively influences students’
approach to learning foreign languages. The use of modern information technologies
in teaching future interpreters facilitates successful mastering the foreign language,
promotes easier learning a foreign language and makes this process interactive,
communicatively-oriented, interesting and individual [2].
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Due to the system organizational interaction between the teacher and students,
ability to provide contents structuring, material modularity, self-assessment and
interactivity of learning [1], Moodle, which stands for Modular Object-Oriented
Dynamic Learning Environment, is a versatile system for teaching interpreters.

Moodle is essential for translation teachers focused on practicing listening
comprehension skills of future interpreters, uploading various formats of files in a
free, open-source web application for producing modular internet-based courses [4].

Modern teachers all over the world implement into practice their Moodle
distance courses. Analysis of the problem of listening comprehension Moodle courses
development for future interpreters has shown that second-year interpreters of the
Department of English Philology and Translation named after D. I. Kveselevych of
Educational and Research Institute of Foreign Philology of Zhytomyr Ivan Franko
State University use Moodle English Language Practice Course (authors:
Asmukovych 1., Babchuk Y., Bilinsky D., Gyzha I.), which corresponds to all the
normative legal documents issued by Ministry of Education and Science of Ukraine.
The abovementioned course consists of the News Forum, twenty-three topics, tasks to
the texts (true or false, complete the sentences with the words listed below, cross out
an odd word, fill in a preposition if necessary, etc.), and final tests.

An educational distance course for the first-year students “Move Ahead
through Movies!” (author: Gaidash A.) has been worked out and introduced at the
Translations Department of Humanitarian Institute of Borys Grinchenko Kyiv
University. The course is aimed at improving reading, writing and listening
comprehension skills through modern USA movies. Placed on Moodle, the
educational distance course consists of six movies (“The House of Mirth”, “Mona
Lisa Smile”, “Avatar”, “Ratatouille”, “Groundhog Day”, “The Devil Wears Prada”)
and pre-watching, while-watching and after-watching tasks which are aimed at
communicative, linguistic, and socio cultural competence formation.

A Moodle distance course (author: Panteeva O.) for second-year students of
Foreign Languages Faculty of Buryatsky State University is based on the problem
solving approach and focuses on the development of listening comprehension skills.
It comprises eight audio works of art and a set of tasks to them. Due to the lack of
classroom hours, students are unable to listen to long audio records followed by their
further discussion. The Moodle course suggests making oral or written monologues
based on the audio files uploaded on Moodle [3, ¢.115].

The audio course placed on Moodle is being developed at the Department of
English Language of Translator's Faculty of Kyiv National Linguistic University in
order to improve listening comprehension skills of future interpreters. The course
contains audio/video episodes and podcasts on three module topics: “Mass Media”,
“Theater”, “Medicine” and a set of tasks: multiple choice, gap filling, multiple
matching, crosswords and others. Such Moodle activities as Chat, Hot Potatoes Quiz,
Glossary, Wiki provoke improvement of future interpreters’ listening skills.

It has been proved that future interpreters' listening comprehension Moodle
courses simplify the educational process, favour the students’ readiness for their
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professional activity, increase their listening comprehension competence, allow the
students improve their listening skills individually at the convenient time.

When designing a Listening Comprehension Moodle course, teachers should
be guided by innovative, integrated and communicative principles, take into account
psychological characteristics of the future interpreters and their ability to do Moodle
listening tasks on their own.
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THE ROLE OF INTERACTIVE TECHNIQUES IN PROSPECTIVE
FOREIGN LANGUAGE TEACHERS’ PROFESSIONAL TRAINING

Prospective foreign language teachers’ professional training in higher
educational institutions is currently based on the requirements set by a number of
state documents, including the State National Program “Education. Ukraine: 21
Century” and the Ukrainian Law on Higher Education, as well as on the principles of
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the new language policy in Ukraine. Accordingly, the priority is given to interactive
learning and teaching.

The analysis of learning viewed as a holistic process aimed at incorporating
joint efforts by all the participants and information modes of teaching [1, p. 21]
makes it possible to state that interactive learning and teaching should be
implemented when training prospective foreign language teachers. Interactive
learning and teaching [3, p. 10] implies an active and equal partnership of learners
and teachers in the process of their joint activity. Moreover, we think that self-
improvement, self-development and self-education need to be added to the
characteristics of the phenomenon reviewed.

Addressing the problem of the selection of efficient techniques for training
prospective foreign language teachers, the following characteristics of their training
should be considered: dialogic approach, teaching styles and teacher’s roles. Dialogic
approach presupposes using dialogue as a means of assimilating and constructing
knowledge. The main interaction styles presuppose cooperation, co-creation, peer
learning, competition and guidance. Among the roles of a foreign language teacher
those of a facilitator, an instructional designer, a mediator, and an expert are singled
out. The definitions of interactive techniques and the characteristics mentioned that
have been analyzed [2; 4] give grounds for using interactive techniques in the 21% century
teacher training model.

Under the term interactive techniques we understand a complex of successive
pedagogical operations and methods, consisting in active interaction and aimed at
achieving pre-planned results in the process of learning a foreign language.
Interactive techniques provide a collective complementary learning process centred
on the participants’ cooperation and their active communication. When using
interactive techniques, priority is given to interactivity and authenticity of
communication carried out in a cultural context. We rely on the following types of
interactive techniques: interactive techniques of cooperative and collaborative
learning, case study and discussion techniques. It should be noted that all the types of
the techniques under consideration can be potentially realized in face-to-face
computer-mediated communication.

Interactive techniques of cooperative learning presuppose communication in
small groups. The results of completing a task depend on the active participation of
every student for they have definite roles and contribute toward goals set. Interactive
techniques of this type include “Merry-go-round”, “Aquarium”, “A Circle of Ideas”,
“Blender”, “Cubing”, “Joint Project”, “Web Quest” and others. Interactive techniques
of collaborative learning engage learners in group communication, when they
attempt to learn something together. “Brainstorming”, “Microphone”, “Jigsaw
Puzzle”, “Looping”, “Discussion Clock”, “Running Dictation”, “Speed Dating”,
“Teleconference” can be referred to this type of techniques. Case study interactive
techniques are aimed at building interaction by including participants in the activities
within specific real-life or constructed situations. Case study techniques include
simulations and role plays. Discussion interactive techniques are used to collectively
study controversial issues or situations in the process of interaction. A specific
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example of this type of techniques is a panel discussion of the problems suggested. In
the course of communication, participants can understand the essence of the issues
discussed, start reflecting upon them, determine their roles regarding these issues,
handle the arguments and clarify their values and beliefs. Discussion interactive
techniques include group discussions on different topics and in different forms, for
example, talk shows or debates.

So, the interactive learning techniques under consideration facilitate prospective
foreign language teachers’ professional training. The problem of applying them when
teaching in secondary schools is outlined for further research.
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USING FILMS AS AN AUTHENTIC MATERIAL IN EFL CLASSES

It is quite tempting to rely solely on an ESL textbook under the belief that it
has been tried by professionals and it is, thus, the best for our students. However,
upon taking a closer look at the material in the textbook, it often looks or sounds
forced and unnatural, so it becomes necessary to supplement the textbook with
authentic material.

Anything that was written or recorded in English without the purpose of
teaching English as a second language is authentic material. Authentic material is the
most interesting kind of material for English language learners since it shows how the
language is used in everyday interactions. Nowadays, most ESL students have
already come into contact with some kind of authentic material either through music,
the Internet, television, movies and other media, so to be able to understand the
language used in day to day media is usually one of their goals. Using challenging
authentic material in the ESL class will motivate students to continue in their learning
process and help to liven up your class.
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The following is a compilation of authentic material sources; however, it is not
an exhaustive list, since more and more material gets created on a daily basis.
« Ad Banners, advertisements, billboards

. Catalogues, college and university brochures, flyers, travel brochures
« Movies, scripts, commercials

. Radio shows, newspapers, Internet websites, magazines, TV shows

« Social media, You Tube, Phonebooks

« Ticket stubs, manuals, menus, maps

« Greeting cards, horoscopes [2]

The English used in authentic material is natural and its sole purpose is
communicating whatever the material was created for, rather than teaching a
particular structure. This can make the overall language in the material a little
challenging, especially for students in beginner or lower intermediate classes;
however, authentic material is an excellent source of new vocabulary. In fact, the
interest level rises so much when students are presented with authentic material that
their need for comprehension compensates for the difficulties they encounter.

This article will be following a Task-Based Learning format and for this there
will be two pre-tasks, a Task stage — that will include the task as well as a report —
and a Language focus stage. The skills that this article will focus on will be listening
and speaking with a chance to expand it on a following lesson to reading and / or
writing depending on the level of the students and their interest in this topic.

To get the students interested in the material and as a kind of warm-up,
students will watch the clip without sound. This kind of silent viewing allows
students to focus on what is happening without worrying about understanding the
language. Also, it allows you to ask the students to discuss in small groups and
predict what the characters are talking about. If there are lower level students you can
do the same kind of pre-task, but you should expect shorter answers with less details.
You can also make bigger groups of students or provide them with cue cards with
some hints or information on the characters. If students have an advanced level of
English they could write the characters’ lines and read them out loud while watching
the silent clip. For this kind of activity it is crucial to pick a short enough clip without
too many exchanges so that students do not get lost trying to keep up with the pace of
the video.

Once the first pre-task is complete, you can play the clip with sound and give
the students a quick listening exercise so they can practice their listening skills.
Having to complete blanks in the character’s lines will ensure they pay attention. For
lower level students you can provide the vocabulary words in a box for them to
choose from. You can also add some extra words to increase the difficulty. For
students with a higher level just increase the number of blanks or ask students to
predict what the words will be before watching the clip with sound.
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Once the students have watched the video and understood the character’s point
of view on a specific topic — and how it suddenly changes, they can work in pairs or
small groups to create a list of the reasons why they agree or disagree with her
original point of view. It is important to make sure that students comprehend the
character’s point of view and what happens in the clip before the task can be carried
out. If the students have a lower level, you can ask them to work in bigger groups so
they can help each other formulate their opinions. Also you can make vocabulary
available on the board prior to their discussion. It might even be necessary for
students to check the meaning of the words the character uses and their connotation
before the task can be introduced. If the students have a higher level you can ask
students to argue both sides or predict what will happen in the next scene after she
suddenly changes his/her point of view.

In the Report stage of the lesson students present their lists and explain them.
It is very important to make sure all students have a chance to speak so that the task is
effective.

During the Language Focus stage of the lesson elicit from students the
expressions they need to learn in order to express their opinions efficiently. For lower
level students you can provide the list of expressions and their meaning and ask the
students to match them. If students know some of the expressions you can complete
their list and ask them to check the meaning of the new expressions in their
dictionaries. For advanced level students you can even ask them to discuss the
difference in register in the variety of expressions used to express opinions, agree and
disagree.

During the Feedback stage of the lesson you can explain to your students
which expressions are preferred in which situations and what is the most effective
way of expressing their opinion and why.

Depending on how much the students enjoy the class and the material you can
extend this to a second class in which lower level students can create an opinion
poster, intermediate level students write an opinion paragraph and advanced level
students complete a reading comprehension exercise or write an opinion essay.

Activities used in different lesson stages:

e Watch a trailer to the film and give the prediction what is the film about (what
kind of a film it is, name the family members, do they look like...?, give the
adjectives to the story etc.)

e Watch an episode from the film and give the adjectives concerning the feelings
of the character, his/her appearance, surrounding etc.

e Give for watching an episode without the audio track for one group of students
and another episode for the other group, and then they must retell the film's
events to each other.

e Find the soundtrack to the film from the list.

e Write the script of the episode, read it from the main character perspective,
sound the movie instead of the audio.

e While films are being made they often have a working title. Match up the
working titles with their real film titles.
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e Match the birth names of the following actors with their screen names.

e If you could give yourself a screen name, what would you call yourself?

e A tagline is like an advertising slogan and is used to help market a film. It is a
memorable phrase that gives an idea of what type of film it is and what the film
will be about. They are most often found on film posters. On which film poster
would you see the following taglines? Write your own film taglines.

e Name the actors who said the following lines and in what films.

e Match lines from romantic films with the film titles. Two of the quotes may
come from the same film. Then decide which line you think is the most
romantic.

e You can freeze-frame the picture for describing the elements of it.

e You can use the zoom device to focus on a particular aspect of the picture
content [1].

In conclusion, authentic materials from movies have an indefinite number of
uses for all kinds of lessons and levels. When we include authentic material in our
ESL lessons, the way students learn is more natural and resembles acquisition of the
language rather than forced learning of certain grammatical structures.
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AN ALGORITHM FOR DEVELOPING STUDENTS’
COLLABORATIVE WRITING SKILLS USING WIKI TECHNOLOGY

Computerization of language education has become a priority for foreign
language teacher education. In scientific literature there appear numerous studies in
which researchers develop methods of teaching a foreign language on the basis of
modern information and communication technologies. One of these ways is the use of
Web 2.0 tools. The term refers to a second generation of World Wide Web, making it
available for people to collaborate and share information online easier. Web 2.0 is
also about revolutionary new ways of creating, collaborating, editing and sharing
user-generated content online.

Wiki technology being a component of Web 2.0 services provides active
learning opportunities in a web-based environment. The purpose of a wiki is to
facilitate participation in an online environment by a group of people who care about
the content of the webpage. Each registered user of the service can participate in
creating, editing, updating and deleting content of the wiki (including text material,
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Images, photos, audio and video files, links to other resources on the Internet, etc.), as
well as going back to the original version of wiki pages [2]. The editing of wiki pages
does not require additional operations in the browser. Members of a wiki community
can also build and develop different content associations by creating numerous links
between wiki pages.

Wiki technology has a number of distinctive didactic characteristics, namely:
publicity (wiki document is available to all participants, no matter how far they are
from each other); nonlinearity (the content of the wiki page can be changed
asynchronously by any member of the group); access to the history of the document
(each participant can go back to the earlier version of the document, as well as to
trace any page changes); multimedia (participants can use materials in various
formats: text, graphics, photo, video, audio etc.); hypertext structure (users can create
internal and external hyperlinks).

By using wiki technology teachers can create favourable didactic conditions for
the formation of a single document by many users. This Internet technology can be
used in the classroom for developing student’s collaborative writing skills [4]. In
cooperative learning, students work together in small groups on a structured activity.
Participants are individually accountable for their work, and the work of the group as
a whole is also assessed. Cooperative groups solve the problem, create a product and
learn to work as a team. As a project activity, the technique for developing students’
writing skills using wiki-technology requires a clear sequence of steps. We suggest a
specially designed algorithm for the organization of students’ collaborative writing
activity using wiki technology.

The algorithm includes following steps: Step I. Preparation (introduction to
wiki technology, registration on the wiki server, familiarity with the rules of using the
wiki server and internet security issues); Step Il. Procedure (choosing the topic and
selection of materials for a wiki document, creation and publication of the document,
wiki document presentation); Step Ill. Evaluation (students’ self-evaluation and
teacher evaluation).

Incorporating wiki into the classroom provides a very different kind of learning
experience for students. With this tool, if integrated properly into foreign language
lessons, teachers can create a more engaging, interactive and motivating learning
environment for their students. Using wiki document in the foreign language
classroom according to the above-mentioned steps creates conditions for developing
students' collaborative writing skills. Students are also encouraged to demonstrate
their talents and abilities while creating presentations using wikis.
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POETRY IN THE CLASS AS ONE OF THE ACMEOLOGIC METHOD
IN TEACHING STUDENTS A FOREIGN LANGUAGE

Today our modern world requires new personalities — more sociable, creative,
and independent with extraordinary thoughts and minds. Nowadays, acmeologic
approach in the sphere of education is perfectly obvious and our educational
establishment is researching and working on this problem, it is providing into the
sphere of our educational process, because it could transfer teaching from the state of
functioning into the state of developing. Developing means better understanding of
the educational necessity for every human-being in different spheres of life.

Acmeologic approach is one of the most progressive and promising for modern
schooling system. The essence of it is to make a complex research and restoring the
individuality when the personal and subjective characteristics are analyzed in unity in
order to help and allow everybody increased the upper levels.

Moreover, there are some problems arose: prospects of creating acmeologic
school; effectiveness of acmetechniques; “acmeologic culture” as the main
requirement for developing school.

These days, there are a lot of various types of means and techniques in teaching
different subjects. But the specific features of acmeologic techniques are individuality
in human developing, his professional orientation, his specification of the inner world
and physical abilities.

The main task of acmeologic techniques is to create and consolidate the
necessity of personal growing and developing that help to reveal himself in different
spheres of modern life and society.

There are some acmeologic techniques (by Antropova L.V.):

- role-play (games, techniques of game modeling);
- techniques of psycho-consulting;

- techniques of developing education;

- techniques of personally oriented education;

- method of project work.

The teacher of Acmeologic School should be a researcher; he or she should
be aware of analytical thinking, define the main goal and tasks of his or her
activities; the teacher should plan the methodological work according to the
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curriculum, focus attention on personal or individual inquiries of education. But at
the same time the professional teacher of modern schooling system should follow
the state requirements of the subject curriculum (for example Learning Foreign
Languages): its principles, aims of education (speech competence, sociocultural
and sociolinguistic competence, and strategic competence), methodological
principles of modern teaching and learning (communicative approach is the main
in LFLs), evaluation etc.

So, | want to correlate the method of poetry of teaching foreign language as
one of the acmetechniques and developing the modern lesson of learning foreign
languages. Firstly, the method of poetry is considered to be one of the most
effective techniques on all levels of learning foreign languages. There are some
difference in the content, tasks and the essence of each grade. Today the essence
of poetry technique is to include the children in the process of imagination,
activation of passive and active vocabulary units which have been learnt or are
under the process of learning.

The development of the socio-cultural competence includes the formation
of socio-cultural knowledge and skills. The socio-cultural knowledge includes
linguistic component (it comprises acquisition and proper usage of non-equivalent
lexis and background lexis; awareness of socio-cultural conventions governing the
use of linguistic function) and non-linguistic component (it includes information
about society of foreign speaking country

Exactly this poetry technique could help children to enrich their knowledge,
to develop their socio-cultural skills, to improve their speaking and socio-
linguistic competence and of course to encourage every student to improve
himself and open their secret talents.

The following example of the poetry in the class for pre-Intermediate or
Intermediate leaners will help us to understand the importance of this technique
for the modern teaching foreign language.

I. Acrostics

B Write your name in vertical or horizontal formation (e.g. IRINA).
Think of a word or words to describe yourself or your features of character for
each letter. Then share your poems with the others.
e.g.
Interesting
Romantic
Intelligent
Naughty
Active
The teacher can use this technique as a warm-up activity (at the
beginning of the lesson): Write the theme for the unit on the board (Ukraine,
Travelling, Advert etc.) Think of the words that describe these notions.

e.g. UKRAINE (unusual, kindhearted people, rainy days, icy roads, not
young, echoes of the past).
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Il. Lantern W

This type of poetry in the class consists of 5 lines. Each line
includes the definite number of syllables, and the rhyming is not
obvious. The form of the poems reminds a lantern.

u 1syllable My

B 2syllables crazy

B 3syllables hungry dog

B 4syllables atemy good shoes
1syllble Ouch!

111. Ode
This technique is based on description of an object or living-being
answering the given questions for each line in a prompt.
The pattern:
Name an object you’d like to write about.
Write 2 adjectives to describe it.
Where is it?
Repeat its name.
What is it doing?
How is it doing? (write adverbs)
Repeat where is it?
Repeat the two adjectives
Add two more adjectives
Repeat the name again.
e.g. Ode to Education
Education
Hard, necessary
In our schools, colleges, and universities
Education
Shaping young minds
Consistently, seriously
In our schools, colleges, and universities
Hard, necessary
Curious, wonderful
Education

V. “I AM*“ Poem (Bipm «IIpo meHe»)

B This technique gives a student an opportunity to describe
herself/himself using either lexical unites learnt before or new ones from the
given topic, also there could be used grammar constructions , active or passive

voice etc. (It could be used the photos of famous personalities ). It is possible
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to use this technique for the game “Guess who?” (without mentioned the first
line) The patterns:

u Your first name (or a character’s first name)

u Four traits (adjectives)that describe you (or the character)

B Son\Daughter of or brother\sister of

u Friend of (two people)

B Who feels\felt (3 sensations or emotions)

B Who finds happiness in (1-3 items)

B Who needs\needed (1-3 items)

B Who gives\gave (1-3 items)

B Who fears\feared (1-3 items)

B Who would like to see\to visit (1 desire or
wish\place of the world)

B Who likes\liked to wear (3 colors, or items of clothes)

[ | Resident of (town or village)

[ ] Your last name or character’s name only)

e.g. Johnn

Smart, talented, creative

Son of Betty Sue

Friend of Jerry Bruckheimer and Orlando Bloom

Who feels satisfaction, enjoyment and tiredness

Who finds happiness in acting and directing

Who needs new roles and understanding

Who gives new emotions and feelings

Who fears nothing but disappoint you

Who would like to be peace on Earth and no diseases

Who likes to wear jackets, shirts and glasses

Resident of Hollywood

It’s a well-known pirate and mystery man — John Christopher “Johnny”
Depp Il

| advise to try these poetic technique in your class and your students will
highly appreciate these activities, they will certainly enjoy to feel themselves as
real poets, because there is no need to be gifted in the sphere of poetry. The most
important to be creative and active, use active and passive vocabularies and desire
to show yourself as a real poet! | am sure if your students once to try to be poets
they will never forget their achievements, and they will certainly like your classes
because they will be able to realize their secrete and real talents!
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THE USE OF VIDEO IN FOREIGN LANGUAGE
TEACHING CLASSROOM

In recent years, a great tendency towards the use of technology and its
integration into the curriculum has gained a great importance. Particularly, the use of
video as an audio-visual material in foreign language teaching classrooms has grown
rapidly because of the increasing emphasis on communicative techniques, and it is
obvious that the use of video is a great help for foreign language teachers in
stimulating and facilitating the target language.

The investigation of using audio and video technologies in educational process
can be found in the works of Y. Fedorenko [2] Y. Verysokina [1] T. Yahunova [3].
Scientists note that the use of video promotes the formation and development of
communicative competence, increases motivation of language learning and it is an
inexhaustible source of educational material.

Being a rich and valuable resource, video is well-liked by both students and
teachers [10, c. 45]. Students like it because video presentations are interesting,
challenging, and stimulating to watch. Video shows them how people behave in the
culture whose language they are learning by bringing into the classroom a wide range
of communicative situations. Another important factor for teachers that makes it
more interesting and enjoyable is that it helps to promote comprehension. We know
that deficiencies in vocabulary can make even a simple task very difficult for our
students. Video makes meaning clearer by illustrating relationships in a way that is
not possible with words, which proves a well-known saying that a picture is worth
thousand words. Two minutes of video can provide an hour of classroom work, or it
can be used to introduce a range of activity for five minutes.

According to the opinion of psychologists using video materials in educational
process greatly improves final results and encourages students to communicative
activity. Using fragments of videos, we urge to action visual and auditory centers,
which, in turn, affect the process of learning and memorizing of the material. Video
materials make the lesson interesting, increase the motivation of learning a foreign
language, give the opportunity to work with authentic samples of foreign language
[1;3].

Using authentic materials for learning a language is very helpful for those
learners who do not have access to real life situation for learning the language. One
the most available authentic materials for the learners who learn English outside the
English speaking countries are the films.

The extended context of the films can be helpful for students to improve their
comprehension and to practice listening and speaking [4; 6]. P. Arcario [5] and
J.Lonergan [12] point out that the extended context, interesting content, rich visual
imagery, and often exaggerated actions and gestures of film provide students with
multi-sensory input that is close to what they would find in real-life communication.
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Such visual input is engaging and motivating to learners, and because of film’s many
contextual clues, helps students’ comprehension of the language used in the film [8,
c.420].

Another benefit of introducing authentic content through film is that it provides a
focus for discussing language and culture [4; 6; 9]. Cultural aspects of the film, such as
customs and humor, or culturally specific use of language, such as idioms, could be
discussed with learners, or learners could exercise their powers of observation to
inductively learn functional use of language. All in all, watching films can help learners
to:

. Improve listening skill.

. Improve pronunciation( specially word stress and sentence stress).

. Review already learnt words.

. Learn new words and idioms.

. Learn cultural points.

. Have exposure to different language styles, from the most formal to slang.

. Update their language with regard to the latest changes in every day
English.

Films can be used as a middle way to fill the gap between the passive classroom
and live communication. Film will help students to experience a more active kind of
communication similar to that of live communication. Film can be a good model for
learners for role playing in classroom; can increase cultural awareness; can minimize
learners’ stress when practicing listening skill; can help learners to have exposure to
varieties of English. Moreover, film can stimulate and motivate learners’ interest.

It is an undeniable fact that video is one of the best materials that enables students
to practice what they have learned through various techniques. As C.Canning-Wilson [7]
describes video, at the most basic level of instruction, is a form of communication and it
can be achieved without the help of language, since we often interact by gesture, eye
contact and facial expression to convey meaning. Thus it is clearly true such kind of
materials present complete communicative situations by means of the dynamic,
immediate and accessible combination of sound and vision. In other words, they can see
and hear the speakers in dialogues; their ages, their sex, perhaps their relationship one to
another, their way of dressing, social status, what they are doing and perhaps their
feelings. Moreover, as previously slightly mentioned, paralinguistic features such as
facial expressions or hand gestures provide aural clues of intonation. The learners can
also see the setting of the communication on the screen, so they can clarify whether the
situation is formal or informal.

Methodologically speaking, watching video films should be different from
passive television viewing. So, the teacher should encourage the learners to watch the
films actively, by using the supplementary materials, such as worksheets prepared by
him or supplied with the films. The learners should participate in the activities, if
possible, they themselves set up some projects in the target language, by recording their
own activities such as speaking, interviewing, reporting etc. Shortly, the role of the
learner is not to be a passive viewer but an active member in the triangle of the video,
the teacher and the learner.
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To reach successful and effective results with teaching language through video,
the learners and the teachers should perform their tasks perfectly. Moreover they should
be informed of the new methods and techniques in FLT. When used appropriately, video
Is quite beneficial for learners and teachers as long as they are considered only as mere
entertainment, but carefully chosen films can be a useful and extremely motivational
teaching tool for both practicing listening skills and stimulating speaking and writing
[11].

Videos are a powerful tool in helping English language learners improve their
language skills. They provide the learner with content, context, and language. Videos
will play an increased role to students in the classroom as well as in self-study situations.
However, regardless of the quality and sophistication of videos, when they are used in a
classroom, in distance learning, or in combination of the two settings, the teacher's
guidance is key in facilitating this medium to improve English language learners'
communication skills.
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INTEGRATING INFORMATION AND COMMUNICATION
TECHNOLOGIES INTO THE COURSE OF
ENGLISH TEACHING METHODOLOGY

We live in the age of Information Society that influences our everyday life and
the system of education in particular. Computers, mobile phones, different gadgets
and Internet are part and parcel of modern children’s life. So, nowadays teachers
should accept this fact and try to acquire new professional skills necessary for their
educational activity in the Information Society.

We classified professional skills according to the components of teachers’
pedagogical activity and divided them into the following groups:

e cognitive skills, connected with the analysis of information and

educational activity (pupils’, colleagues’ and the teacher’s own activity);

e project skills, connected with setting long-term tasks and planning

educational activity for the course of studies and sets of lessons;

e constructive skills, connected with defining near-term tasks and planning

educational activity for the separate lesson;

e organizational skills, connected with the organization of information and

educational activity;

e communicative skills, connected with the establishment of relations and

communication with pupils, colleagues, pupils’ parents, etc.;

e integral information skills, connected with using Information and
Communication Technology (ICT) in teachers’ professional activity (integral skills
are included into all components of the pedagogical activity) [1, c. 151].

Professional skills can be formed only in the corresponding activity. That is
why the formation of integral information skills is possible only in the process of
using ICT in all kinds of educational activity (cognitive, project, constructive,
organizational and communicative). Thus ICT should be integrated into the process
of professional training of prospective teachers.

One of the disciplines that are included into the system of professional training
of prospective FL teachers is English Teaching Methodology, which mostly contains
the following themes in its curriculum: 1) Methodology of teaching English as a
science; 2) Teaching pronunciation; 3) Teaching vocabulary; 4) Teaching grammar;
5) Teaching listening comprehension; 6) Teaching speaking (monologue and
dialogue); 7) Teaching reading; 8) Teaching writing; 9) Lesson planning; 10) Testing
and evaluation of pupils’ achievements [2; 3; 4]. Some textbooks of Methodology
contain the separate theme “Teaching English by means of computer technologies”
[3, c. 220-240] or the materials of specialized courses connected with using ICTs in
the professional activity of a FL teacher [4, c. 340-407].

In our opinion, ICTs can be integrated into the course of English Teaching
Methodology through giving students computer-oriented tasks aimed at forming all
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groups of their professional skills within the themes mentioned above. Some of the
sample tasks are suggested below.

Task 1 aimed at forming cognitive skills of analyzing lessons conducted with
ICTs (theme “Teaching vocabulary”).

Read the lesson plan “Disasters” [3, ¢. 234-236], name its teaching aims, level
of pupils and technical requirements. Answer the following questions: 1) What stages
Is the lesson divided into? What means of ICTs are used at the lesson? How do they
help to achieve the aim of the lesson? Is it possible to conduct a similar lesson
without using ICTs? What should be changed in this case? What other means of ICTs
would you use to practice vocabulary related to disasters? Suggest your ideas for
improving the lesson.

Task 2 aimed at forming project skills of planning educational activity for the
set of lessons with the usage of ICTs (theme “Teaching grammar”).

Plan what computer-oriented activities you will use for teaching the
grammatical topic ‘“Past Simple” at the elementary level during the next several
lessons. Think what means of ICTs you will need (CD-ROMSs, online tests, Power
point presentations, etc.). Plan what materials you are to make yourself and what
programs you need for that (Microsoft Word, Microsoft Excel, authoring tools, online
generators, etc.). Plan in what way you have to prepare a computer room for these
activities (install all the necessary software, upload electronic tests on the computers,
make a list of web-exercises, create catalogues on the desktop of the computers, etc.).

Task 3 aimed at forming constructive skills of designing electronic materials by
means of /ICTs (theme “Teaching reading”).

Create your own web-site on the topic “London” with the help of the program
Microsoft Publisher (the sample web-site designed by a student of the Zhytomyr Ivan
Franko State University is presented in Picture 1).

...........................

T |

Picture 1. A screenshot of two pages of the web-site created

with the help of the Office program Microsoft Publisher

Make some tasks aimed at teaching reading to intermediate students using the

web-site. What modes of reading (analytical, synthetic, skimming or scanning) would

you choose at the English lesson based on the materials of your site? What modes of

reading are the most suitable for working with the texts in the electronic form, in your
opinion? For what modes of reading is it better to use paper books?
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Task 4 aimed at forming organizational skills of systematizing information
presented by means of ICTs (theme “Teaching pronunciation”).

Make an electronic catalog of didactic materials (exercises, rhymes, songs,
tongue twisters, etc.) for teaching pronunciation. In your catalogs make the following
subcatalogs: a) exercises that can be presented to pupils in a printed form;
b) exercises that can be done by pupils only on the computer but without any
connection to the Internet; c) exercises that can be done by pupils only on the
computer online (the sample tasks of three types are presented in Picture 2).

Vowel Sounds Crossword Puzzle
Fillin the pruzzle spaces with the words represented by their phonetic symbols.
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Picture 2. Screenshots of a printed worksheet [5] (to the left), an exercise from
the CD-ROM ““Professor Higgins " (at the bottom) and an online test [5] (to the
right).

Task 5 aimed at forming communicative skills of discussing teaching materials
with colleagues using ICTs (theme “Teaching speaking ”).

Look through the teaching video for primary pupils «Karate Class (Sing-
Along)» on You Tube [6] (two screenshots of the video are presented in Picture 3).
Think of the school topics that can be taught with the help of it and the ways it can be
used for teaching speaking (monologue and dialogue) to primary pupils. Put “like” or
“dislike” and leave a comment about the video. Discuss this video with your group
mates using the frame for comments. Don’t forget to be friendly, polite and
informative (don’t “flood”) in your comments.

YoullD) m a

You fTD)

Karate Class (Sing-along) Karate Class (Sing-along)

Picture 3. Screenshots of the teaching video «Karate Class (Sing-
Along)».

The tasks suggested in the article do not cover all the themes that are taught in
the course of English Teaching Methodology and do not show all means of ICTs that
can be used in the process of methodological training. So, our further research and
publications will be devoted to the description of other activities aimed at forming
professional skills of prospective FL teachers in the Information Society.
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JI. I'apawyk, oouenm
Kumomupcokuii Oeporcasnuti yrisepcumem imeni leana @panxa

IHTEPHET-TEXHOJIOI'II B TIPOLIECI HABYAHHS
IHO3EMHOI MOBHA

Y  pesymbrari comianpHOi  TpaHcdopmalli, TPUBHECEHOI MpoIllecaMu
riiobanmizailli, BAHUK HOBUW THUI COIIaIbHOI CTPYKTYpH Ta HOBa (opMa COIiaIbHOI
opraHizaimii JrOJed, sKa Ha3UBAETbCA MEPEKEBUM CYCIHIILCTBOM. Mepexesi
CTPYKTYPH ChOTOJIHI MPOHUKAIOTH B YC1 Chepu JIOACHKOI KUTTEMISIILHOCTI 1 B yCI
MPOLIECH CBITOBOTO PO3BHUTKY: TJIOOAJbHI, PEriOHajbHI, €KOHOMIYHI, KYJIbTYpHI,
couianbHi Tomio [1]. Tak, yIBUTH KUTTS Cy4acHOI JIFOJUHHU 03 BCECBITHROT MEPEKi
npocto He peanbHO. OCOOIMBO MOTYKHHM € BIUIMB «CBITOBOI MaBYTHHW» Ha
PO3BUTOK HOBITHHOT CUCTEMHU OCBITH.

Sx Bimomo, rimobOanmbHa Mepexa [HTEpHET CTBOPIOE YMOBH IJIsi OTPUMAaHHS
HEeO0OX1HO1 HaBYaAJIbHOI 1H(OpMAIii, 10 3HAXOIUTHCS B OyAb-SKOMY MICIIl HAIIOl
IUTAHETH, 3a0e3Meuye 1HTEPaKTHBHY B3a€EMOJIII0 YYAaCHUKIB HaBYAJIBHOTO IPOLECY,
CHpUs€ PO3BUTKY CaMOCTIHHOI MISIIbHOCTI YYHIB, AUCTAaHIIHHOMY J1arHOCTYBAaHHIO
iX HaBYaNbHHX JOcsATHeHb [2, ¢.58]. Bmache, B yciii cucTemi OCBITH CydYacHi
IHTEPHET-TEXHOJIOT11 KapIMHAJLHO 3MIHIOIOTh POJIb TIEJarora: 3 TPaAUIliiHOTO HOCIA
HAyKOBO-HaBYAJIbHOT 1HPOpMAIIil HAa BUUTEISI-TEXHOJIOTa, TOPAIHUKA, KOHCYJIbTAHTA.
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3a 1OMOMOTOI0 BCECBITHBOI Mepeki MOKHA BUPIIIMTH M HU3KY AUIAKTUYHUX
3aBlaHb, SIKI BUHHUKAIOTh Y TPOIIECI BUBYEHHS 1HO3EMHOi MOBH: (POPMYBaHHS
HABUYKM Ta BMIHHS YWTaHHA ¥ MUChbMa CTY/ACHTIB; MOMOBHEHHS iX CJIOBHUKOBOIO
3amacy. Takox IHTepHeT crnpusie (QopmyBaHHIO BMiHb 1 HaBHYOK TOBOPIHHS Ta
ayJliIOBaHHS, HAaBUYAHHIO JICKCUKM Ta IpaMaTHK{, a TaK0X MOTHUBYE OINAHOBYBATH
1HO3€eMHY MOBY. 3a JIONMOMOTOK CYYacCHUX KOMII IOTEPHUX MpOTrpaM CTYACHTH
BIJTYYBAlOTh CHPABXKHE 3aHYPEHHS y KUBY MOBY, OTPUMYIOTh O€3J114 MOXKJIMBOCTEH
JUIA pO3BUTKY MOBJIEHHEBHX HaBHUOK. KpiMm TOro, riobaibHa Mepeka CTBOPIOE BCi
HEOOX1/IH1 YMOBH JJIsl pO3IIMPEHHS 3aralIbHOTO KPYro30py MaiOyTHIX CIeliaicTiB, a
TaKOX JI0NIOMAara€ BCTAHOBJICHHIO €()EKTUBHUX JAUTOBUX KOHTAKTIB 13 MapTHEpPAMH —
MpeICTaBHUKAMU 1HO3EMHUX JIEPKaB.

Y Ham 4Yac 3aciIy’KeHOIO0 MOMYJSPHICTIO KOPHUCTYIOTHCSA TaKi HIMPOKOBIIOMI
IHTepHeT-pecypcu sl HaB4YaHHs iHo3emHmMx MoB: Hotlist, Treasure Hunt, Subject
Sampler, Multimedia Scrapbook, Webquest. 3a gomomMoror BKa3aHUX KEpeEI
MOXHa €(EeKTUBHO BHUPIIIYBaTH PI3HOMAHITHI HaBYallbHI 3aBJaHHA. 30Kpema,
Multimedia Scrapbook Ta Hotlist nonomararoTs 3HaliTH, BiTiOpaTH Ta Kiacu(iKyBaTh
noTpioHy iHdopmarito. Pecypcu Subject Sampler, Treasure Hunt, Webquest
[IJIECIPSIMOBAHO  aKTHBI3YIOTh  IONIYKOBO-TI3HABAJILHY JIISUIBHICTh  CTYJCHTIB,
3aCTOCOBYIOUYH €JIEMEHTH NMPOOJIEMHOIO HaBYaHHS.

Tak, B ocTaHHi poku 3pocTae iHTepec 10 TexHosorii Webquest 3a qomomororo
Webquest cTyneHTH MOKYTh 3/iMCHIOBATH 3allUTH B Pi3HUX TMONIYKOBUX CHUCTEMaX,
CaMOCTIITHO OTPUMYBATH BEJIMKHUI 00CAT 1H(pOpMallii, aHATI3yBaTH Ta BIOPSJIKYBAaTH
il, TOTYBaTH BIANOBIJHUM YMHOM O(OpMIIEHY Mpe3eHTalio. K Mmoka3ye MpakTHKa,
Ha3BaHAa TEXHOJIOTiSI HaAWKpalle peai3yeTbcsi B TpyMax, CIPHUSIOUU 3I0POBOMY
KOHKYPYBaHHIO MIK Y4YaCHUKaMH, PO3BUTKY B HUX Jifepcbkux sikocredd. Il wac
Webquest crymeHTH BuaThCs TpalloBaTH B KOMaHJi, JOCHTIKYBaTH BajkJIUBI
npoOjemMu Ha OUIbIn cepilo3HoMy piBHI. L TexHosoriss 703BOJISIE TIPOSBUTH ceOe
HaBITh TUM CTYJIEHTaM, KOTpi IIe HE Ay>Ke J00pe OBOJIOALIM 1HO3EMHOIO MOBOIO, TOX
TaKa JisUIbHICTH MIABUIIYE X CAMOOIIIHKY Ta BIPY Yy BJIacCH1 CHJIH, MPOOYKYE iHTEpeEC
0 MOBH 3arajiom, a Iie, y CBOI 4Yepry, crpusie (pOpMyBaHHIO KOMYHIKaTHUBHOI
KommeTeHIii. HallBaxmuBimmM € Te, 10 MijJ Yac TaKoTO IHTEPAKTUBHOTO MPOIIECY
MaiOyTHI ¢axiBii 3100yBalOTh HEOOX1THI 3HAHHSA 0€3 YYyXKOi JIOMOMOTH. Y Takui
CIOCi0 CTYIEHTH BYATHCS CAMOTYXKKH 3JIMCHIOBATH BJIACHI «BIIKPUTTSI», a HE
MEXaHIYHO 3aCBOIOIOTH YXe€ 37100yTy KMMOCh iH(popMaiito. o Toro x, y mporect
pobotn 3 iHGOpPMALIMHUMU TEXHOJOTISIMU CTYJIGHTH BYaTbCs aHaJi3yBaTH,
BHCJIOBITIOBATH BJIACHY AYMKY, BIOCKOHAJIIOIYM TPU IHOMY yMIiHHS POOOTH Ha
KOMII FOTepI.

Hemae xomHHMX CyMHIBIB Yy TOMY, IO CY4YacCHl IHTEPHET-TEXHOJOTIi €
BAXKJIMBUM 3aC000M e(PeKTUBHOIO HaBYaHHS 1HO3eMHUX MOB. [lInpokoro nomupeHHs
HaOynu OHJIalH KOH(EpEHIli Ta ceMiHapH, mija 4ac skux (axisi, nepedyBaroun B
PI3HHX MICTaX IUIAaHETH, OOMIHIOIOTHCS CBOIMH 1J€sIMH Ta JOCSTHCHHSIMHU 3
1HO3eMHUMH KoJjeramu. B opranizamii HaBYaJIbHOTO TPOIECY JOTOMAararoTh
MIATOTOBICHI BHKJIaJadyaMd 1 CTyJ€HTaMHU MaTepialii Ta TMpe3eHTaiii, sKi
pPO3MINIYIOTBCS Ha BIANOBIAHUX odiuidHuX caiftax. [IpencraBneni B InTepHeTi
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€JIEKTPOHHI Bepcii aucepranii, aBTopedepariB, MiIPYYHHUKIB, MOCIOHUKIB, cTaTei
pOOJIATE 1X AOCTYIHHMMH OUIBII IIMPOKOMY KOJIY KOPHUCTyBadiB (TOPIBHSHO 3
00MEKEHOI0 KUIBKICTIO JPYKOBAHMX Ha Marmepi JpKepen), o Ja€ 3MOTy CTyJIeHTaM
OTaHyBaTH aKTyaJlbHy HayKoOBY iH(MopMaliro. BripoBamkeHHs iHHOBAIIHHUX METO/IIB
3HAYHO TIOJIMIIY€E SKICTh HABYAJIBHOrO IMporecy Ta €(GEeKTUBHICTb 3aCBOEHHS
HaBYAJILHOT'O MaTepiany CTyJeHTaMH 1 30araqye 3MiCT OCBITHBOTO IIPOIIECY.

TakuM YuHOM, JOpeyHe W yMUJIE€ 3aCTOCYBaHHSI PI3HOMAHITHUX I1HTEpPHET-
TEXHOJIOT1H y mpoleci HaBYaHHs 1HO3€MHOI MOBU MOKE€ BIOCKOHAJIHWTH Y CTYACHTIB
HABUYKU POOOTH 3 KOMIT IOTEPOM Ta y BCECBITHIA MEpeXi; MABUIIUTH X 3arajJbHUil
KyJIbTYpHUI piBeHb, C(HOpMYyBaTH KOMYHIKaTUBHY KOMIICTEHI[I0; €(PEKTUBHO
MOTHBYBATH Ha BUBYCHHS 1HO3EMHOI MOBH;, BUKIIUKATH CTIHKHIA 1HTEpEC K A0 PITHOL
MOBH, TaK 1 0 MOB 1HIIMX HapOJiB; CIPHUSITH BXOKEHHIO MaiOyTHIX (axiBIIB Y
CBITOBUI 3arajJbHOKYJIbTYPHUH Ta 1HQOPMALIIITHUI TPOCTIP.

CIHUCOK JIITEPATYPHU
1. I'pituenko 1. A. Poinb 1 Mmicuie [HTepHET-TeXHOJIOTIH Y npodeciiiHiil CBITI
MaiOyTHporo  Bumtenss [EnextpoHHuii  pecypc]. — Pexum  goctymy

http://dspace.udpu.org.ua:8080/jspui/handle/6789/563
2. Warschauer M. Computers and language learning: An overview
/ M. Warschauer, D. Healey // Language Teaching. — 1998. — Ne 31. — P. 57-71.

0. Mypeesuu, euxnaoau euuioi kamezopii
JIBH3 «bepouuiscokuii Ko1e0ic NpoOMUCI080CMI, eKOHOMIKU Mad npasay

HOBITHI TEHJAEHIII AKTUBI3ALILL PO3YMOBOI TA III3HABAJIBHOI
MIAJbHOCTI HA 3AHATTSIX 3 IHO3EMHOI MOBH

CporoJiHi TEXHOJOTIT BIAIrpalOTh HA0AraTo BaXKJIMBIILY POJib, HIXK OYyJIb-KOJIU
paHile, a BiATaK, JalOTh BUYUTEISAM YyJ0BI MOXJIMBOCTI JIJISL TTOKBABJICHHS 3aHSTTS,
BUKOPUCTOBYIOUM Yac Ha ypOIll JJIsl GBI 3aXOTUTIOI0YOTO CIIJIKYBAHHS 3 YUHSIMU.
[Ipore st GaratboxX NEAAroriB y IbOMY KPHEThCA TEeBHA Mpoliema, sKy iM Iie
HaJICKUTh BUPIIIUTH.

«BuuTeni roTyOTh MOJIOAUX JIIOACH 10 KUTTA, A0 poOOTHU Ta, B3araii, J0
ICHyBaHHS B IHIIOMY CBITI — CBITI, SIKMA Yyce Oulblle ¥ Oidblie mparHe
BUKOPUCTOBYBATH LIU(PPOBI TeXHOJOT1i. TOMy Tak BaxJIHBO, 100 JITH BXKE CHOTOJIHI
HABYMIINCh OCMHCJICHO BUKOPHCTOBYBATH TaKi TEXHOJIOTii. AJe, SIKII0O B CamMHX
YUMTEJIIB BIJICYTHE NMPABUIIBHE PO3YMIHHS JAHUX TE€XHOJOTH, TO HABYUTH JIITeH Oyne
npakTHIHo HeMoxauBo» [1]. Lls nymka Hamexuts AnHmxkeni Makdapieiin, rojaosi
Konerii BuuteniB, mo o0'ennye BukiamadiB cdepu ocBitd B OO0’emHaHOMY
KopomniBcTBi. MakdapieitH KOHCYIbTY€E ypsii 3 TUTaHb BUKOPUCTAHHS TEXHOJIOT1H B
ocBiTHbOMY Tporeci. Kpim toro, Bona mume kuury «Authentic Learning for the
Digital Generation» («CrnpapkHe HaBYaHHS AJs1 HU(GPOBOTO MOKOMIHHSDY). ABTOpKa
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BBaXKae, 110 KOMI'IOTEPHI ITpH JOTIOMAararoTh JITSIM BUATUCS CTIMKOCT1, KOHIIEHTpAITii
Ta BUpIIICHHS pI3HUX 3aBlaaHb. Ha mymxy Makdapielin, 6arato irop BUMararoTh
rJIMOOKOTO BUBYEHHS 1 MOXYTh BUKOPHUCTOBYBATHCS Ha 3aHATTAX IPHU HAIECKHOMY
KOHTPOJIi 3 00Ky BUMTENIB. ITpy Takoro TUMy KOPUCHI TUM, IO JUISI iX MPOXOJIXKEHHS
HEOOX1IHO HAINpYKUTH MI3KH, 3asBUIa €KCIEePT 1 313Hajacs, [0 camMa He IMPOTH
norpatu B «Lemmings» 1 «Angry Birds». Anmpkena Makdapieitn BBaxae, 1110 HaBITh
JOIIKUIbHATA MOXYTh OTPUMATH KOPUCTh 3 I1MOp B TOMY BHMAJAKY, SKIIO
BUKOPHCTOBYBATH IUIAHIICT JISI BABUCHHS HOBHX CIIIB 1 pO3BUTKY MOTOPHKH. [1]

Amnrmiiiceka rasera «lapmian» HaapyKyBajia OTJIS[ KIIOYOBHX TEHACHINN B
OCBITHIX TEXHOJIOTISX, PO sIKI ChOTO{HI TTOBUHHI 3HATH BC1 MPAKTUKYIOY1 BUUTEI.

OunjaiiH-HaBYaHHs. 3apa3 y 0araTh0X KpaiHax CBITY YHIBEPCHUTETH Ha CBOIX
caiiTax Ta IHIIMX OCBITHIX pecypcax 3aBaHTaXYIOTh BIJCOJNEKIli, 1HTEpPaKTUBHUIA
MIEPETIK JIITEPaTypH 13 MPOMO3HIISIMA MacOBUX BiIKpUTHX oHJIaiH-KypciB (MOOC)
Ha TakuX IHTepHer-matdopmax, sk Udacity, Coursera i EdX, cTtBoproroun, Takum
YUHOM, JIMBOBMKHO OaraTtuii OaHK JaHUX 13 PI3HUX OCBITHIX HaIpsSMIB — BiJ
KOHKPETHUX MPUKJIAJTHUX KYPCiB IO BUBYEHHS KJIACUYHOI CTAPOTPEIbKOi 1CTOPIi.

Macogi Bifkputi oniaiH-kypcu, (MOOC) (3 anri. anri. Massive open online
course — MacHBHI, MacoBi, MIMPOKOJOCTYIHI, IyOJIiYHi, BIIKPUTI JMCTAHIIIHHI
OHJIaliH KypCH) — II€ IHTEPHET-KYpC 3 BEITUKOMACIITAOHOIO IHTEPAKTUBHOIO YUYaCTIO
Ta BIAKPUTHUM JIOCTYIOM 4epe3 iHTepHeT. Ha momaTok g0 TpaauiiiHUX MaTepiajiB
HABUYAJBHOTO KypCy, Takl SIK B1JI€O, YATaHHs, 1 JoMmamHiX 3aBaaHb, MOOC Hanmae
MOXJIUBICTh ~ BHKOPHUCTAHHS  IHTEPAKTUBHOIO  (opyMy  KOPHUCTYyBauiB, SKi
J0TIOMararoTh CTBOPUTH CHUIBHOTY CTYJICHTIB, BUKJIaaadiB Ta acucTeHTiB (TAS).

B Vkpaini y 2013 pomi mnpoitmmm mnepmi MOOC na 6a3i KuiBcbkoro
HallloOHaJIbHOro yHiBepcuTeTy imMeHl Tapaca IlleBueHka — «YHIBEPCUTET OHJIAWHY.
[lepmmii MacoBuil oHNalH-KypC, iHiiHoBaHUN [BaHOM IIprmaueHkom, cTocyBaBcs
OpeHI-MeHe/DKMEHTY Ta 310paB moHajg 9 Tucsy ydacHukiB. Y BepecHi 2014 poky
B1I0YBCS 3aIlyCK IMOBHOMACIITAOHOI HE3aJeXHOI MIaTGOopMu YKPaiHCHKUX MacCOBHUX
OHJIaWH-KYPCIB.

Couianbni  menmia. 3a3Buyail  CoIliajibHI  MEpPEXKI  BUKOPUCTOBYIOTHCS  JJISt
MIPOBENICHHS BUIBHOTO Yacy, 30KpeMa po3Bar, IpoTe KOPUCTyBadaM Mo 100a€ThCs BUBYATH
iHO3eMHY MOBY (IM), HEBUMYIIIEHO CHUIKYIOYHCH 13 3apyODKHHUMU POBECHHUKAMH,
ockimbkr facebook (FB) yMoIHBIIHOE CTBOPEHHS BIaCHOTO MPOMLII0, OHOBICHHS
ocobuctoi iH(popmailii, iHhOpMyBaHHS MPO THTEPECH, PEIIITIHHI MOTJISIIN, CIMEHHMIA CTaH
Tomro. Takok KOpHUCTyBauli MOXKYTh JOJABATU JI0 APY3IB IHIIMX YYaCHUKIB, HAJCUJIATH
MPUBaTHI TOBIJIOMJICHHSI, BCTYNAaTH Yy TpyIH, MyOJiKyBaTM Ta KOMEHTYBaTH BIJIEO,
dotorpadii Toro.

[ocTiiiHe BIOCKOHAJIEHHSI MOKIIMBOCTEH Ta ioro GpyHKuil poosste FB notyxuuM
iHcTpyMeHToM it HaBuaHHsI IM. Jlonatok «FB I'pymny 103Bosisie CTBOpIOBATH IPyIH 3a
iHTEepecaMl 3 HEOOMEKEHOI0 KUIBKICTIO YYaCHHKIB, TMPOBOJIWTH OH-JIAMH JHUCKYCII,
OOMIHIOBaTUCH Memiadaiiiamu, HaJICUIIATH TPUBATHI TIOBIIOMJICHHS, 10 YMOYJIUBIIIOE
aKTHBHY y4YacTh KOXKHOTO CTy/IE€HTa B O0OroBopeHHI. FB 103Boiisie KOXXKHOMY CTyNIEHTY
BUKOHYBATU 3aBJIaHHS 3 BJIACTUBOIO MOMY MIBHKICTIO 1 HE 3aJIe)KaTH BiJl CIPUTHIIIAX
cryfeHTiB. FB aKkTuBHO BHMKOPUCTOBYEThCS ¥ BUKIagadyamMu. BoHM MaloTh 3Mory
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nmyOJTiKyBaTH 3aBJaHHS, OTOJIOIICHHS, HaBYaJbHI MaTepiaj, TeMH JJsi 0OrOBOPEHHSI.
IToBimomiteHHsT (PIKCYIOTBCS B XPOHOJIOTTYHOMY TOPSAKY, IO € TIO3UTUBHUM IIiJ] Yac
CaMOCTIMHOI MMJrOTOBKH, sIKa TIPYHTYEThCS Ha BHBUEHOMY B ayJIuTOpii MaTepiaii.
Honarok «FB rpymnm» Takoxk crpusi€e MOKpPAIEHHIO MUChbMa CTYJCHTIB, HAJJAl0ul HOMY
aBTEHTHYHOTO XapakTepy ¢ mepcoHami3oBaHoro koHrekcty. Jlogartok «Kypcm»
YMOXJIMBIIIOE  CITIBITpAIl0, OOMIH 1H(opMaIli€to, MPOBEIECHHS BiJIcOKOH(DEPEHIH Ta
CTBOpPEHHSI KOMEHTap1B, JOCTYTHUX ISl BCIX YYaCHHKIB IPYIIH.

[Mucemue cninkyBanHs 3acobamu FB crpuse miaBUIIEHHIO 3MICTOBHOCTI M
CKJIQIHOCTI MUCBMOBHUX POOIT, 3MEHILICHHIO MTOMMUIIOK, 3a0e3Meuye MUTTEBUI 3BOPOTHIM
3B’s130K. OcobmBo eektuBHUM FB € Ha eTari ruiaHyBaHHS! BUCTIOBIIIOBaHHS Ta J000pY
iH(opMallii 3a ydacTi CTYJEHTIB y «MO3KOBOMY INTYpMi» W TPYMOBHX UCKYCIfX.
CTyaeHTH BU3HAIOTh, IO 1HINI Y4acHUKU rpynu FB momomaratoTs iM kpaiiie 3p03yMiTH
3aB/IaHHS, TIOJICTIIYIOTh IUTaHYBaHHS MHCHMOBOTO BHCIIOBJIIOBAHHS, a KOMEHTapi i
TMIOBIJTIOMJICHHS] POBECHHUKIB JIOJIAIOTh YIIEBHEHOCTI M JIOJJATKOBOI MOTHBAILii. Po3mitieHHs
MMUCbMOBHX BUCJIOBMIOBaHb Y FB (hopMye y cTyneHTIB BiIMOBITAIBHICTS Ta CIIOHYKAE 1X
70 CaMOKOHTpOJIF0 ¥ camokopekiii. Ha BimMiHy Big TpagumidiHoro mnuceMa, FB
aBTOMAaTU4HO 3a0e3redye Kopekiito opdorpadii — uepBOHA JIiHIA MIAKPECICHHS BKa3ye
Ha MOMWIKY B HAaIlUCAHHI CJIOBA, SIKY CTYJICHT MO)KE BUIPABUTHU, OOpaBIIU OJUH 13
3amporNOHOBAaHMX BapiaHTiB. Bukopucranns FB y mporeci HaBYaHHS TMOCHITIOE
B3aEMOJIII0 «BHKJIAJA4 — CTYACHT» 1 «CTYJEHT — CTYJIEHT», YMOXKJIMBIIIOIOUYH TATPUMKY
3B'S3KY 1032 ayJUTOPI€I0, a TaKOXK OOrOBOpPEHHS 3aBllaHb, MOJiH, OOMIH KOPHUCHUMU
MOCHJIAHHSIMH TOIIIO.

EmmMma Jlem0, METOAMCT 1 KEPIBHUK PENITIMHOI OCBITH y LIKOMII AJIs XJIOMYHMKIB
kopoiisa Enyapna VI B Kemn-Ximi, AHriis, pornoHy€e BUKOPUCTOBYBATH B HABYAHHI
TaKy COLiaJbHy Mepexy, sk Twitter: «5 BukopuctoByro Twitter, mo0 BugaTH
IIKOJIIpaM  JIOMAlllHE 3aBJaHHs, 3pOOUTH SKICh HarajayBaHHs a00 BKJIIOYUTH
J0/IaTKOBE TO3aKJacHe YMTaHHS 4M Bifgeo 3 You Tube, ame mpu 1pomy BumTeni
MOBUHHI TPOSIBIIATH MAaKCUMAaJIbHy OOEpEeXHICTh sl 30€pEeKEeHHS O0COOUCTHUX
aKayHTIB 1 BUATEINIB, 1 y4HIB» [2].

Petiuen JI)kOHC, KOOpAMHATOP €JIIEKTPOHHOTO HABYAHHS Yy IIKOJI KOPOJIS
Enyapna VI, Takox akTUBHO 3a0X0Yy€ TaKUM MiAX1a: «S MpHUBYAr0 CBOIX YUHIB KUTH
i3 Twitter, skuii BOHM BHUBYAIOTH Pa3oM i3 HOro OCOOJUBUM HAOOPOM XEIITETIB
(MITOK) 1 IeMOHCTpaIli€r0 1HpopMallii Ha «CTiHD JJII TOTO, 00 JITH MOTJIH Oa4uTH
Bce Iie mija yac ypoky. [loTtim 3a gomomororo Storify yuuTenbs MokeTe MepeTBOPUTH
BCi cBoi «TBiTW» y dopmaT PDF 1 Bukiactu ioro mjisi CBOro Kjiacy Ha IIKiIJIbHOMY
BeO-caiTi» [2].

Benennsi 0Jiora ta BigeoOaorinr. bior — (CkopodeHHs BiJ] aHTJIIHCHKOTO
cioBa Weblog) — 1ie mepioguYHO MOHOBJIIOBAHWN CaWT, KW 4YacTO Haraaye BeO-
KYpHaJ 1 € OJJHUM 13 HaWJErmux crnocoOiB OMyONiKyBaHHS CTYJEHTCHKUX POOIT Y
Mepexi. biorn MoxyTh ckiIagaTHCs JUIIE 3 APYKOBAHOTO TEKCTy abo BMIIIYBAaTH
300pakeHHst Ta (ororpadii, a TakokK ayaio- Ta Bigeomarepianu. ICHye Tpu TUH
0JI0T1B, IKI BAKOPUCTOBYIOTHCS Y BUBUCHHI aHIIIMCHKOI MOBHU:

— METOAWYHUM OJIOT, IKUI CTBOPIOE 1 OHOBIIIOE BUKJIaa4 TPYIIH;
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— Oyor TpymM, € MarTh MPaBO MUCATH SK BUKIANa4, TaK 1 CTyAeHTH. BiH
BUKOPHUCTOBYEThCS SIK JUCKYCIMHHH MpocTip abo sK Io3akiacHa pooorta.
CTyAeHTIB 3a0X04yIOTh pearyBaTd MHUCbMOBO Ha TEMH, K1 PO3TJISJAINCS B
ayJauTopii,

— 0OJIor CcTyneHTa, KM CTae€ MEPCOHAIBHUM IMPOCTOPOM CTYACHTA B MEPEKI.
CTyneHTiB 3a0X0UyIOTh NMHUCATH PO TE, IO iX IIKABUTb, 3TUIIATH KOMEHTapi
po OJIOTH 1HIIIHX.

Icuye Garato mpuumMH A TOro, mo0 MOYaTH BHUKOPUCTOBYBAaTH OJIOTH B
HaB4yaHHi. OfHA 3 HUX — 3a0€3MEUUTH peabHy ayAUTOPIIO IS CTYJAECHTCHKUX POOIT,
HAOJIM3UTH pealIbHE JKUTTA JI0 KJIACHOT KIMHATH Ta CTYIEHTCHKOI ayIUTOpPii — ajpke
caMe B LIbOMY IIOJIAITa€ OCHOBHA METa BUBYEHHS aHIIINCHKOI MOBU SK 1HO3E€MHOI:
3po0uTH 11 MOBOIO KOPUCTYBaHHs. PeasibHa ayiuTOpIs BJACHOTO BEO-)KypHAy — Iie U
OJIHOTPYITHUKH, W CTYJCHTH 3 IHIIUX Tpyn abo HaBiTh, IHIIUX KpaiH, CBOI OATHKH 1,
MTOTEHIIIHO, Oyab-SKHIl KOPUCTYBay 1HTEPHETY.

Icnye Gararto caiTiB, e MOKHA O€3KOIITOBHO CTBOPUTH BEO-KypHAI:

—WordPress (http://wordpress.or );

—EzBlogWorld (http://www.ezblogworld.com );
—Bahraich Blogs (http://www.bahraichblogs.com );
— Getablog (http://www.getablog.net/portal3.php).

CtBOpIOIOYM CBOi OJIOTM CaMOCTIMHO, CTYJEHTHM MaloTh Ouiblie BUOOPY B
JIM3aifH1 Ta Ha3B1 CBOT'O BIPTYaJbHOTO MUCHhbMOBOTO MPOCTOPY.

Ponp BuKIIagaya y BeJ€HHI CTYyJI€HTaMH CBOiX OJIOTIB Ha/J3BUYAHHO BEIMKA —
e, Hepm 3a Bce, MOIATPUMKA iXHbOI POOOTH Ta CTUMYJISIIS 3alliKaBJIEHOCTI
CHuIKyBaTucsa aHrimicbkoro. 100 migTpumyBaTH 1HTEpPEC CTYAEHTIB 110 OJIOTIB
BHUKJIaJlad Ma€ IIBUIKO pearyBaTH Ha IIOBIIOMJICHHS CTYJCHTIB, MHCATH KOPOTKi
KOMEHTapl MIOJ0 3MICTy, CTAaBUTHU 3alHUTaHHs, 00 CTUMYNIOBATH iX 10 MHUCHhMA.
JloOpe, KO0 OHOBJIEHHSI OJIOTY € YaCTUHONO JIOMAIlIHbOTO 3aBlaHHS. BebO-xypHan
MOKE CTaTH iJIeaJbHUM MICIIEM JUIsi BUKOHAHHS MPOEKTIB, OCOOJMBO KOJU B HUX
OepyTh y4acTh CTYICHTH 1HIIMX TPYI 4M KpaiH. Haa3zBuualtHO MiBUIILYE MOTHUBAIIIO
I10J10 BUKOPUCTAHHS aHTJIMCHKOI MOBH YYacTh y MPOEKTI SIKOTOCh 1HIIIOTO, MOMJIMBO
1HO3€MHOT'0 HABYAJIBHOTO 3aKJaay, KOJIM €IWHOIO0 CIIJIHLHOK MOBOKO CHUIKYyBaHHS
BUSIBISIETHCS aHTJiNChKa. CTYIEHTH MOXYTh IMHCATH IMPO CBOE JKUTTA, KYIbTYpY,
1HTEepecH ¥ OyayTh 3alliKaBJIE€HHI TPOYMTATH Ta BIANOBICTH Ha MOBIIOMJICHHS 1HIIUX.

MHOI0 CTBOPEHO METOJUYHHUNA OJIOT, 7€ CTYJACHTH MalOTh 3MOTY MEPETIISTHYTH
BijieoMaTepian 3 TeM, [0 BUBYAIOTHCS, 3AJUIIUTH CBOI KOMEHTapl Ta MOJIUIUTHUCS
3alcaMH B colliaibHUX Mepexkax - http://yuliamurevych.blogspot.com.

Ha chorognimHii 1eHb Opo0IeMOI0 Maile KOXKHOI'0 HaBYAJILHOTO 3aKJIany €
HEJOCTATHSI KUIBKICTh HEOOXIAHOI JiTepaTypu JUisi 3a0e3MeUeHHs MOBHOLIIHHOTO
HaBUYAJLHOTO TPOIIECy, Opak KOIITIB JiJisi 3a0e3mnedeHHs 0107110TedHOTro (DOHY HOBOIO
miteparyporo. HaBiTh, skmio motpiOHa jiTeparypa B 010ii0TeIll € B HEOOXITHIM
KUIBKOCT1, MaTepiain abo po3MIIIEHUN y pI3HUX MiJIpydyHUKaX, a0 BOHA 3acTapiyia
3TiJTHO 3 OHOBJIEHUM CTaHAapTOM OCBITH. KOXKeH BUKJIaAad, TOTYIOYHCH IO 3aHSTTS,
OCMUCIIIOE, y3arajlbHIOE€ Ta YTBOPIOE BJIAacHY MiAOIPKY Marepiany 3riIHO HaBYaJIbHOI
nporpamMu npeametry. Ha nmanuit 4yac, epeKTHBHHUM € CTBOPEHHS EJIEKTPOHHHX
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KOMILJIEKCIB 3 TPEIMETY 3 MOJAIBIIAM PO3MIIICHHSIM 1HCTPYKTUBHUX HaBUYaIbHUX
MarepiajiB, 3aBllaHb JJI1 CaMOCTIMHOI pOOOTH, pEeKOMEHAAIlId MO0 BHKOHAHHS
71a60paTOPHO-TIPAaKTUIHUX POOIT, 3amUTaHb I CaMOIIEPEBIPKH B MEPEKEBOMY
pecypci. Tomy, HasBHICTh OCOOMCTOTO CalTy BUKJIajaaya, e Oy1yTh BUKJIAJICHI BCI 111
Marepialii € BKpail HeoOxigHuM. Hapasi, Ha Oyab-fKoMy cailTi MoOXe OyTH
BCTAHOBIICHO 3BOPOTHIM 3B'A30K 13 CTyJAEHTaMH, i1 TICHOTO CHiIKYBaHHS 3
BUKJIAJaueM.

MHOI0 CTBOPEHO TEPCOHATBHUN CaWT JJIS CTYACHTIB KOJEIKY, 13 BKIAQIKAMHU
HaBuagbHUX Tpyl. CTyIeHTH MaloTh 3MOTy 3aWTH Ha CTOPIHKY CBO€l TPYIH,
MIEPETIITHYTH JOMAIITHE 3aBIaHHS Ta 3aBAaHTAXUTH JUIAKTUIHI MaTepianu, HEOOX1IHi
IS Moro BukoHaHHS - https://sites.google.com/site/englishatbcielbyyuliamurevych/.
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Teaching English
for Special Purposes

O. Kovalchuk, PhD student
Kyiv National Linguistic University

SELECTING TEXTS FOR DEVELOPING RECEPTIVE
COMMUNICATIVE SKILLS OF STUDENTS MAJORING
IN FOOD TECHNOLOGY AND ENGINEERING

As English continues to dominate in business, technology, media, education,
and research, the demand for English for Specific Purposes is rapidly growing to
fulfil students' professional needs. Food Technology and Engineering is one of the
largest components of the global economy. The labour market creates situations and
spheres that determine the linguistic behaviour of specialists.

The issue of teaching reading and listening using authentic materials has been
influential over the past several decades. Moreover, many research have argued about
the benefits of using authentic materials (M. Peacock, C. Nuttall, P. Carrell, D.Eskey,
S. Myertsalova, O.Tarnopolskyi).

Authentic texts both formal and informal are spontaneous and natural as well
as can reflect the real life language, narrow the distance between the students and the
language used in reality. The present abstract discusses how these materials can be
effectively selected for developing receptive communicative competence of students
majoring in Food Technology and Engineering.

Careful materials selection, adaptation, or writing provide students with texts
that will equip them with the knowledge they will need in their future professional
life. Authentic texts in Food Technology and Engineering can be divided into three
groups: group 1 — informational text written for professionals working in
manufacturing and technology, a variety of reports that contain relevant information
(e.g. scientific and technical articles, theoretical and practical development,
programs, schemes, tables with explanations, catalogues of products and materials,
professional blogs, forums, newsletters, expert opinions); group 2 — pragmatically
focused texts taken from daily life and addressed to the broader variety of population,
including experts in food technologies (e.g. recipes for dishes, the menu of
restaurants and cafes, operating instructions of kitchen appliances, labels,
promotional materials of goods and services, signs, schemes, description of goods in
shops, ads for a job); group 3 — educational texts from academic and encyclopedic
sources mainly for students who study food science (e.g. text books, lecture notes,

recipes with formulas and their explanations).
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All the authentic texts should above all depend on the needs of the students in
relation to their future jobs i.e., materials should focus on the appropriate topics and
include tasks and activities that practise the target skills. These texts should also
relate closely to the students' specific skills and content needs, which is an important
precondition for full exploitation of the materials as well as the students' motivation.

O. Kropachova, teacher — methodologist
Zhytomyr city gymnasium Ne3

IMPLEMENTATION CULTURAL AWARENESS COMPONENT INTO
TEACHING BUSINESS ENGLISH IN HIGH SCHOOL

Business English teachers understand how important it is to learn business
language because it is necessary to participate in increasingly international work
environment. They also recognize the need to learn about not only business concepts,
developments in business but, moreover, how business works in different cultures.

So, when we select topics for our lessons we should include not only general
business areas such as advertising and banking, more complex issues such as
consulting and project management. We need to learn about energy and technology,
economic perspective and competition. Business today gives students both an
opportunity to understand language in context and to expand their business
knowledge for the future profession.

The task must be the following: the exercises, developed around the central
theme, give opportunities to review and practice important grammar and vocabulary
in both spoken and written contexts. Communicative language is necessary to
succeed in today's work environment. It means that we need authentic business
material as a source of real information about cross — cultural business world.

In our country, nowadays, the demand for Business English is greater than
ever. As a result the teaching — learning process is playing powerful role in business
studies and everyday corporate life. Unfortunately, learning circumstances are very
different according to the type of educational establishments.

For Ukrainian students at a business school, the main challenge is often to
understand business itself. Fortunately education environment usually provide
enough classroom hours to deal with these challenges in Ukrainian, native tongue.
So, for students studying business full time the key is to learn business through the
elementary English language. Sometimes it is enough to work successfully in inner
business areas but they feel lack of knowledge for international horizons.

For Ukrainian businessmen who are active in workplace as a rule the most
difficult task is to find time to learn Business English because they did not learn it at
school and did not receive specific education. Such kind of businessmen need to
employee such approach which leads to plenty of written and spoken language
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practice. Managers with a very good business knowledge are communicative in Business
English to reflect their business practices into reality of multicultural world.

No doubt, any Business English materials today need to draw on authentic sources
and achieve a high degree of validity in the eyes of the learners and teachers who use
them. Furthermore, these authentic materials must be developed in collaboration with
periodicals, national and international business press, newspapers and magazines and
include topical articles on the business world.

As to Ukrainian press, the challenging task is to find magazines and newspapers
in English about business issues and business industry in Ukrainian inner market. That is
why interpretation from native tongue into English, speaking about business events in
Ukraine can be used as controlling, consolidation and highlighting previous knowledge
of vocabulary and functional language/ career skills.

These communicative skills are supplemented by culture feature that raises
students’ awareness of how cultural differences can effect communication between
people of different nationalities.

Teachers of Business English should personalize more actively the content of
exercises to bring them into life. For example, incorporate the names famous people and
places for our country to avoid the distance between real business life and business
theory given into course books. In addition, there is the practical aim to edit the format
of exercises so that they are consistent with our exams that we use.

We need the syllabus for grammatical accuracy required to pass exams with the
need for functional language demanded to develop fluency and communicative
competence quickly. Surely, the main presentation of grammar in high school should be
done as review but students are often asked to demonstrate their knowledge before rules
are given. After each grammar presentation there is necessity of both written and spoken
practice with varying degrees control. It means that grammar is then highlighted and
reviewed.

Students need to be encouraged to activate the vocabulary through speaking and
writing activities. Some types of writing s are not urgent for those students who learn
Business English being the students of grammar (advanced) schools. For example,
receipt of contract, receipt of package, complaints (damage in shipment).Bearing all
things in mind the presentation of key vocabulary, models and communicative phrases
are better practiced interactively and throughout the classroom material. They can be
introduced in keynotes, defined, used in context and tested.

A language is used _for communication. It is not enough to know the material. The
most natural and effective way for learners to practice free speaking is to think out some
problems or situations together. Discussion is the process of examining, arguing and
talking about cultural differences, for example, seriously and deeply. A successful
discussion is one in which participants concentrate this attention on the speaker and react
to what is said. It is obviously that full participation and high motivation are keys to a
successful discussion.

People do business in the global market place. That is why equally important as
linguistic competence as the ability to understand and deal with the cultural differences
in polite and proper ways. Building business relationships coming across international
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borders. The main idea is a cultural aspect which should be learnt and taught according
to students™ needs and world knowledge.

The research is devoted to cultural awareness and habits practical value in
suggested lessons and theoretical background. After of reviewing of related literature the
objectives of this material are to develop important ideas into classroom activities for
advanced students of the secondary education. Discussions about multicultural world are
very popular among students because they need them for the general knowledge and to
broaden their minds. They are invited to discuss how different attitudes could cause
confusion and possibly conflict between people from different cultures. Too often,
culture conflicts are personality clashes are part of the reason why business alliances end
in failure. As Steven Barrett, head of Mergers and acquisitions said, “When they don't
work, the two key management groups do not blend well together” [1, p.10].

It is now widely understandable that simply learning a common language is no
longer efficient to prepare people and students to do business. The research aim is
without naming nationalities or giving them for practical purposes, describing the
opposing behaviours and attitudes to motivate students to use Business English to cover
target topics.

High school students with good knowledge feel lack of experience of cultural
differences and, moreover, practice of the working world. Teachers of Business English
must show differences in values, attitudes and outward behaviour for discussion in
greater depth. What is more important, as students consider each cultural aspect, they are
motivated to plot their own culture.

Dozen lessons on the topic could be enough for providing further discussion and
comparison and easily integrated in any business course of the advanced secondary
school, gymnasia. Focus on cultural awareness will create a culture curve plotting the
values and behavior of the students™ native culture.

Finally, presentation of the mentioned material and examples how business works
in different cultures has keen interest among students and teachers in Ukraine because
our country needs to be integrated into world market system. From one hand, it is
impossible to do business internationally without proper Business English. From the
other hand, we should not forget that cultural differences cause misunderstanding in
multicultural teams besides the knowledge of it. How to avoid conflict or embarrassment
is better to understand beforehand in classroom speaking situation. At least teachers of
Business English should pay students’ attention to cultural awareness.

To sum up, the act proves the intention. Multicultural business makes a truly
contemporary world of business. Whatever the level of business knowledge we are
going to make this school subject both enjoyable and beneficial to users to complete our
tasks.
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EFFECTIVE WAYS IN MOTIVATING STUDENTS TO STUDY
ENGLISH FOR SPECIAL PURPOSES

English is the fourth most widely spoken native language in the world, and in
terms of sheer number of speakers, it is the most spoken official language. It is the
primary language used in international affairs having official status even in nations
where it is not the primary spoken language. English is indisputably the primary
language of global trade and commerce and tourism since in many countries, most
tourism authorities and other officials in contact with the public speak English to
interact and engage with tourists and immigrants.

As business negotiations all over the world are usually held in English the use
of this language is more and more extended within this context of an
internationalization of the business environment through international companies. In
various settings: trade, tourism, journalism, diplomacy, science and technology,
politics etc., non-native to non-native communication in English is essential. Being
used to communicate with international tourists visiting foreign countries, mastering
English is essential for people working in the tourism sector. It is the means for
communicating with tourists and understanding cultural differences, and for
increasing employees’ job opportunities in this international context. English for
tourism is viewed as an area of business English, and integrates Business English and
English for academic purposes. That is, it deals with teaching the language needed for
communication and interaction between people of different cultures in airports,
tourism and travel firms, markets and hospitality. Knowledge of English is one of the
major criteria in hiring people in the tourism field where poor English proficiency
becomes a problem in attracting tourists and entertaining them.

That is why English is taught as a core subject at tourism higher education
institutions all over the world, but it is not an easy task since we have to face both the
challenges of teaching a foreign language and those of having that very foreign
language become another language in itself through its specialized vocabulary with a
double communication task. The student must improve his command of English and,
at the same time, he must become familiar with business related vocabulary and
content. When too much emphasis is placed on the business vocabulary and content,
there is the danger of not developing the necessary language skills. There are other
facts which may challenge the process of teaching Business English in universities:
large classes with different linguistic competence, non-availability of books and
materials, lack of students’ motivation, etc. The solution is to combine the acquisition
of language skills and teaching business content in adequate proportion and never
ignore the communicative approach to teaching English. The limited timeframe and
the limited English proficiency of some of our students turn teaching of Business
Communication into a difficult task as such a course requires a high level of language
proficiency. The mismatch between the language proficiency of students and the
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language requirement of the course must be dealt with appropriate strategies of
teaching in order to accomodate the increasing needs of communication of our
graduates in the field of tourism. The first step is to analyse the communication needs
of our students and then organise the methods and materials accordingly [1, pp 334-
340].

One of the most difficult aspects of becoming a teacher is learning how to
motivate your students. It is also one of the most important. Students who are not
motivated will not learn effectively. They won’t retain information, they won’t
participate and some of them may even become disruptive. A student may be
unmotivated for a variety of reasons:

- they may feel that they have no interest in the subject;

- find the teacher’s methods unengaging;

- be distracted by external forces.

It may even come to light that a student who appeared unmotivated actually
has difficulty in learning and needs of special attention.

While motivating students can be a difficult task, the rewards are more than
worth it. Motivated students are more excited to learn and participate. Teaching a
class full of motivated students is enjoyable for teachers and students as well. Some
students are self-motivated, with a natural love of learning. But even with the
students who do not have this natural drive, a great teacher can make learning fun and
inspire them to reach their full potential.

Here are five effective ways to get your students excited about learning:

1. Encourage Students

Students look to teachers for approval and positive reinforcement, and are more
likely to be enthusiastic about learning if they feel their work is recognized and
valued. You should encourage open communication and free thinking with your
students to make them feel important. Be enthusiastic. Praise your students often.
Recognize them for their contributions. If your classroom is a friendly place where
students feel heard and respected, they will be more eager to learn. A “good job” or
“nice work™ can go a long way.

2. Get Them Involved

One way to encourage students --- and teach them responsibility --- is to get
them involved in the classroom. Make participating fun by giving each student a job
to do. Give students the responsibility of tidying up or decorating the classroom.
Assign a student to erase the blackboard or pass out materials. If you are going over a
reading in class, ask students to take turns reading sections out loud. Make students
work in groups and assign each a task or role. Giving students a sense of ownership
allows them to feel accomplished and encourages active participation in class.

3. Offer Incentives

Setting expectations and making reasonable demands encourages students to
participate, but sometimes students need an extra push in the right direction. Offering
students small incentives makes learning fun and motivates students to push
themselves. Incentives can range from small to large --- giving a special privilege to
an exemplary student, to a class pizza party if the average test score rises. Rewards
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give students a sense of accomplishment and encourage them to work with a goal in
mind.

4. Get Creative

Avoid monotony by changing around the structure of your class. Teach through
games and discussions instead of lectures, encourage students to debate and enrich
the subject matter with visual aids, like colorful charts, diagrams and videos. You can
even show a movie that effectively illustrates a topic or theme. Your physical
classroom should never be boring: use posters, models, student projects and seasonal
themes to decorate your classroom, and create a warm, stimulating environment.

5. Draw Connections to Real Life

“When will I ever need this?” This question, too often heard in the classroom,
indicates that a student is not engaged. If a student does not believe that what they’re
learning is important, they won’t want to learn, so it’s important to demonstrate how
the subject relates to them. If you’re teaching algebra, take some time to research
how it is utilized practically --- for example, in engineering --- and share your
findings with your students. Really amaze them by telling them that they may use it
in their career. Showing them that a subject is used everyday by “real” people gives it
new importance. They may never be excited about algebra but if they see how it
applies to them, they may be motivated to learn attentively.

Students of tourism should be aware of the enormous importance of English in
their education because it is an essential tool in any field of their future activity:
management, tourist information, promotion of tourist destinations, intermediary
companies, hospitality and transportation, etc .Consequently, students of tourism
should be highly motivated to learn English and although more often they will
probably focus on oral rather than written skills, in their career they must be able to
elaborate written documents such as letters or budgets, they should keep telephone
conversations, make presentations to audiences, attend fairs and conferences and
understand all types of written information on tourist destinations [3, p.167].

For example, students of tourism can be taught practical English conversation
used in hotel and catering industry, various issues concerning tourism industry, tips
on job interviews and writing resumes, reading and understanding articles concerning
such issues of tourism. This is due to the students’ desire to improve speaking
English and their need to learn English for future jobs rather than using it in everyday
life [2, p.52].

Therefore, as all the studies show, English communication skills are most
needed for tourism workplaces and thus listening and speaking skills should be
emphasized in students' English courses. Besides, these courses need to make the
most use of technology-based activities which can enhance students' oral
communication skills. A lot of studies showed that using computers promote foreign
language learning through increasing students' language use, and that they can help
tourism students to develop their English oral communication skills.

Business English has got a great emphasis by instructors and researchers due to
the boost of economic development and economic globalization in the world and
although the teaching of Business English has its own problems, the solutions and
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teaching innovation in the research have proved effective in motivating learners’
interest and developing their language skills. All of them play an important role, since
good communication skills in English are vital for our graduates in tourism.
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TEACHING METHODS FOR LEARNING ESP

Methods of teaching English have developed rapidly. As a language learner or
a teacher, it is important to understand the various methods and techniques so that
you are able to compete effectively in today's job market, make educated choices, and
to enjoy language learning.

According to academic research, linguists have demonstrated that there is not
one single best method for everyone in all contexts, and that no one teaching method
IS superior to the others. Also, it is not always possible to apply the same
methodology to all learners, who have different objectives, environments and
learning needs. An experienced professional language teacher always adopts the
Principled Eclecticism Method, deciding on the most suitable techniques from each
method and applying methodology according to the learner’s specific objectives and
learning style.

Each teaching method has a different focus or priority. As mentioned above,
the modern language teacher doesn’t follow one rigid method, but applies the
Principled Eclecticism, especially in ESP teaching. The term "specific" in ESP refers
to the specific purpose for learning English. Thus, a teacher should choose the
techniques and activities that are appropriate for each particular task, context and
learner, with a focus on motivation and helping learners become independent and
inspired to learn more.

One of the most common approaches currently used in ESP teaching is
Content-based Approach. It integrates the learning of language with the learning of
some other content, often academic subject matter. According to the principles of the
approach the subject matter content is used for language teaching purposes and
teaching is built on students’ previous experience. People learn languages when they
have opportunities to understand and work with language in a context that they

87



comprehend and find interesting. In this view, ESP is a powerful means for such
opportunities. Students will acquire English as they work with materials which they
can use in their professional work or further studies. Learners are motivated when
they perceive the relevance of their language use. Of course, vocabulary is easily
acquired with contextual cues and language is learnt effectively when used to deliver
interesting information. During the lesson students are focused on learning about
something. This could be anything that interests them from a serious science subject
to a topical news story.

The ESP student is particularly well disposed to focus on meaning in the
subject-matter field. In ESP, English should be presented not as a subject to be
learned in isolation from real use, nor as a mechanical skill or habit to be developed.
On the contrary, English should be presented in authentic contexts to make the
learners acquainted with the particular ways in which the language is used in
functions that they will need to perform in their fields of specialty or jobs.
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3HAYEHHSI BUBYEHHSI IHO3EMHOI MOBH
JIJIS1 OCOBUCTICHOI'O PO3BUTKY
TA IPO®ECIMHOI JISIJIBHOCTI

Po3BuTok cuctemMu OcCBITH B YKpaiHi, il BUXiJ Ha €BPOMNCHCHKUIA PIBEHb
HEMOXJIUB1 0€3 MIABUIIICHHS yBaru /10 BUKJIAJaHHSA 1HO3eMHUX MOB. ONaHOBYBaHHS
1HO3eMHOI0O MOBOIO, SK 3acOO00M KOMYHIKallli, € HEOOXIJIHHMM, IO Ma€ Ha MeETi
HaOyTTS CTyICHTaMH BIJIMOBIJHUX HAaBUYOK 1 yMiHb. [loTpeOu Hamioi nepxaBu y
BHCOKOKBaTi(hiKOBAaHHUX CHEIIaliCTaX, 3JaTHUX JO BCTAHOBJICHHS JUJIOBHX KOHTAKTIB
Ta JIJI0OBOTO CHIBPOOITHUIITBA 3 1HO3EMHUMHU TapTHEpaMH, CIEHIaiCTax, o
BOJIOJIIIOTh 1HO3EMHOIO MOBOIO Ha ()axoBOMY piBHI, 3HaXOASATh BIAOOpaKEHHS B
poOourx HaBuaabHUX nporpamax BH3 kpainu.

Ha nBopi enoxa rio0arizariii, A1JIOBOXO MOBOIO CBITY CTajla aHTJIIMChKa, 1 X04a
MoKu (haxiBili 3 1HO3EMHOKO MOBOIO OUIbIIE 3aTpeOyBaHi y BEIMKUX MICTaX, JOTTYHO
NPUIYCTUTH, 110 PAHO UM II3HO BOHA MpUJE B OylIb-sKy MIHUOUHKY, SIK MPHUIIIOB
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Intepuet. Came Tak po3MipKOBYIOTh KaHIUJATH HA TIOCAY, SIKI BBAXKAIOTh BOJIOIIHHS
AHTJINCHKOI0 HEOJIMIHHUM aTpuOyTOM YCHIIMIHOTO cydacHoro ¢axisis. IIpote inmma
JacTHHA 3700yBadiB MEpEeKOHAHA, IO aHIJIMChKa MOTPiOHA HE BCIM 1 HE 3aBXKIH,
BUMOTH POOOTOMABIIIB Yy I[bOMY BIJHOIIEHHI YacTO 3aBWINCHI, a MpodecioHaIn B
Oaratbox cdepax IISUIBHOCTI ¥ 0€3 3HaHHSA aHTJIHCHKOT MOXYTh 3aJIUIIATHCS
KOHKYPEHTOCTIPOMOKHUMH JIOBI1 poku. DaxiBIli 3 MEpIIOl TPynHd BKE 3pOoOHIIU
KOHKpPETHI KPOKH B HAIPSIMKY BJIACHOTO PO3BUTKY ab0 MaroTh Hamip 3poOHUTH iX
Haomx4IuM yacoM. QaxiBili 3 APYroi rpynu HE MOCHIIIAI0Th pOOUTH KOHKPETHI Jii,
3HAaXOJIATHCA B PO3yMax abo BxKe MPUIHSIIH PIIICHHS 3aJIMIINTH BCE SIK €.

Tum He MeHI, HAaleBHO, HEMA€ Hi OJHOTO MYAPOTO KaHAWAaTa, KUl Ou He
BH3HAB, 110 3HAHHS 1HO3€MHOi MOBU B Oy/b-IKOMY BUIAJKY € ICTOTHUM ILJIIOCOM, 1
HaBITh SKIO HE J0JA€ TIEpeBar Ha KOHKPETHOMY MicCIli pOOOTH, TO B MaiiOyTHROMY
HAIlleBHO CTaHE B HAarojl. AJjie BUBYUTU 1HO3EMHY MOBY, HaBIThb TaKy IMpPOCTY, SK
aHTIINChKA, HE TaK IIBUAKO, TPUMICSIYHUX a00 MIBPIYHUX KYpCIB JJII OTPUMAHHS
dbyHIaMEHTAIbHUX 3HaHb SIBHO HENOCTaTHBO. J[0Ope BOJIOJIHHS MOBOIO — CIpaBa
BUTpaTHA 3a 4YacoM 1 (piHaHcamu (SKIIO BH, 3BUYATHO, HE BOJIOJIE€TE€ HACTUIBKH
CWJIHHOIO MOTHUBAILI€I0, IO 37aTHI BUBYUTH MOBY caMoOCTiiiHO). KaHmunatam He
XOUYEeThCA BUTpPAYATH Yac JIapEMHO, BOHU XOYYTh 3HATH, UM JIHCHO MOBa MOTpiOHA B
po0OTI i MpH MpaleBIaAMITYBaHHI YU BCE-TaKHW MOXHA 001iTHCS Oe3 Hel.

be3 1HO3eMHO1 MOBU 3apa3 HIKyAH — OCh MOIIMPEHAa TOYKA 30py MEHEKEPIB 3
M1100py MEPCOHANY BEJIMKUX KOMIIAHIA Ta KaJpoBUX areHTCTB. [lepmmii aprymeHt
Ha KOPUCTH BOJIOJIIHHSI 1HO3€MHOIO — 0€3 aHTUIIChKOI Ha JA00pYy Mocaay MOXKHa He
pO3paxoByBaTH, OCKIIbKM BUMOTM KOMIIaHIM pIK BiJ] pPOKY MOCHIIOIOTHCI. Yum
Olnbllla KOMIIaHiIsl ¥ BHUIIE IMOcajaa, TUM 4YacTillle y BHUMOrax 10 MpaliBHUKA
3ycTpiuaeTbes "000B'I3KOBE 3HAHHS 1HO3EMHOT MOBH", 3a3BUYall aHTJIIHCHKOI.

Kpim TOro, xo4ya BapTicTh (paxiBIl Ha PUHKY Mpalll HE MIJBUILYETHCS, aje
3HAHHS aHTJIHCHKOI 301IbINYy€E IAHCH KaHAWAATa Ha IMpalleBIaIITYBaHHS, OCKIJIbKU
JI03BOJISIE HOMY pO3MJISiIaTy OUTBIN MIUPOKE Koo BakaHcii. Toi ¢akt, mo O61Ib1IicTh
OMHKCIB CHOTOJHINIHIX BaKaHCIM BKIIOYAIOTh B ceOe 00OB'A3KOBOI BUMOTH '"3HAHHS
aHITICbKOI MOBM HE HIX4e piBHS upper-intermediate, € OesmepeunuM. 3HaHHS
1HO3€MHOI MOBU CBOTOJIHI € SIKIIIO HE TEPEeNmyCTKOI B KOMIIaHiI0, TO, MPUHANWMHI,
JIOTYCKOM JI0 ydYacTi B "KOHKypcHOMY BimOopi". CKUIBKH pa3iB TparuisiioThCs
CUTYyaIlil, KOJIM KaHIuJaT MaB yci mpodeciiiHl SKOCTI Ta HEOOXITHHWI JOCBija, aie
HE3HAHHS aHTJIHACHKOI YU HEJOCTATHE BOJIOJIHHSA HEIO 3aKPUBAJIO Mepe] HUM ABEPI.
OTxe, TapHE 3HAHHS AHTJTIMCHKOT MOBH 3HAYHO PO3IIUPIOE MOMIIMBOCTI MIPH TOIITYKY
HOBOT'O MicCIIsl pOOOTH.

Kpim iHIIOro, BOJOAIHHSA AaHIVIIMCBKOK TaKOX J03BOJiA€  (haxiBIEBi
MIATPUMYBATH CBOIO KOHKYPEHTOCIPOMOXKHICTh. 3a IHIIMX pPIBHUX pPOOOTOJABII
3aBXIM BBAXKAIOTh 3a Kpamie OpaTh Ha poOOTy TOro, XTO BOJIOAIE OUIBIIMMU
HAaBUYKaMH, HaBiTh fKILO HE BCl 3 HUX OyIQyTh 3aTpeOyBaHl Ha MOTOYHIN MO3MIIII.
€IMHOrO TOSICHEHHS I[bOMY SIBUIIy HEMa€, ajie 3 BEJIMKOI0 YaCTKOK WMOBIPHOCTI
MOKHA CKa3aTH, IO CIPAIbOBYE MCUXOJIOTTYHUN YNHHUK.

3BUYAItHO, 3 TOYKU 30pYy POOOTOMABIIS Ta MEHEHKEPIB 3 MIA00PY MEPCOHATY
CHIBPOOITHHK, SIKUW BOJIOAIE IHO3EMHOIO MOBOIO, BOJIOZIE O1IBIIOI0 MPUBAOIHUBICTIO,
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HDXK HOro KoJiera 0e3 3HaHHS 1HOo3eMHOI. HaBiTh SKIIO 1HO3eMHA MOBA MIPSIMO 3apa3 y
poboTi HEe mnoTpiOHA, 3aBXKJIW MOXKE€ BHHUKHYTH CHUTYyallis, KOJU BOHa Oyje
HEOOX1HOIO.

OTxe, & TUX, KOMY HEIIKaBl TpaJuLiiHI Kap'€pHI MOMXJIUBOCTI Y
(dapmarieBTHUHIN cdepi, MOXKHA 3BEpHYTH yBary Ha BaKaHCII0O MEIUYHOIO
KOPECHOHJICHTa. Y CIIIIHOMY KaHAWAATOBI HAJEKHUTh HANHUCAaHHS HOBHMH, CTaTeH,
aHATITUYHUX OIJISAIB HAa MEAWYHY TeMaTHKy, y4acThb Y TEeMaTUYHUX 3axojax 1
miAroToBKa MyOmikamiii 3a ix pesynabTaramu. ['0J0BHI BUMOTH — TpodiabHa BUIIIA
ocBiTa, 3HaHHsA [IK Ha piBHI KOpUCTyBaya, BOJOIIHHS aHTJIINCHKOIO A7 pOOOTH 3
JTOKYMEHTAIII€TO.

BuBueHHsI aHTTIMCHKOT MOBH — 11€ BaXXKUH 1 TPUBAJIUil MpoOLEC, [0 BUMArae
TepHiHHS, KOHIEHTpAaIlli Ta BIEBHEHOCTI B YCMIIIHOCTI WOTO 3aBepiieHHs. s Toro
1100 TOMOT'TUCA CEpUO3HUX PE3YNbTATIB Y HaBUaHHI, Oy/b-sKa JIIOJAMHA MAa€E NOTPeOy
B MOTHBAIlii, a/yke 0€3 Hel eHTy31a3M MPOXOAUTH JyXKE IIBHUJKO 1 MPOIEC BUBUYECHHS
MOBHU NEPETBOPIOETHCS HA PYTHHY.

3HaHHA MOBHM CIIpUSiE PO3BUTKY pO3YMOBOIO MOTEHIlAy, PO3MIUPEHHIO
CBITOTJIAY, TpOoQeciiHOMY 3pOCTaHHIO, 1MOBa31 M BU3HAHHIO Cepel APY3iB 1 KOJET.
J10 HalO1IBII CHIIBHUX MOTHUBYIOUYHMX (DAKTOPIB MOKHA BITHECTH:

1. VYcnoimHe mnpocyBaHHS IO Kap'epHUX CXOAax. AJKe NpaliBHUK, SKUAN
BOJIOJII€ 1HO3EMHOIO MOBOIO, IIIHY€ThCS Habarato Buille. BiAnosiiHO, IIaHCH
OTpUMAaTH OLIBII BHUCOKY IOCaay 3HAYHO 3pOCTaroTh. J[0 TOro X € MOMIJIMBICTH
YJIAIITYBAaTUCh Ha pOOOTY B IHO3EMHY KOMITaHil0 a00 CMIJIMBO BUPYILIATH MPAIIOBATH
3a KOpAOH. BoJoaiHHS aHTIIHCHKOI0 T03BOJISIE BECTH JIMCTYBAaHHS Ta MEPETOBOPH 3
1HO3EeMHUMH TapTHEpaMH, MHUCATH HAYKOBI IMpall, CTaTTi Ta NyOJiKyBaTucs Yy
3aKOPJIOHHUX BHJIAHHSX, 10 TAKOX ICTOTHO MIABUILYE Kap'€pHI MEPCIIEKTUBH.

2. MoxuBicTh HaBYaTHCH 32 KOPAOHOM. 3HAIOYM MOBY, MOJXKHA
cripoOyBaTH CBO1 CHJIM 1 BCTYNUTH JI0 1HO3EMHOTI'O YHIBEPCHUTETY a00 X IPOUTH
CTa)XyBaHHS 32 CBOEIO CIEIIATBHICTIO 32 KOPJIOHOM.

3. HeoOMmexenuii poctyn a0 indopmaunii. AHrmificekka MoBa — 1Ie
MDKHApOJHUNA 3aci0 CHUJIKYBaHHS, TOMY IO CaM€ HEK MPOXOIAUTh OUIBIIICTh
MDKHApOJIHUX KOoH(]epeHIid, GpopymiB, ceMiHapiB, BUAAETHCS BEIUYE3HA KUIBKICTh
TEXHIYHOI Ta HAyKOBOi JiTepaTypu. 3a manumu «Bikineaii», Outbme 50% yciel
iHdopmari, posmimenoi B IHTepHETi, OmMyOJIKOBAaHO caMe€ aHMIICHKOIO, IO
BIJIKpUBAE BEJIMUYE3HI MOKIIMBOCTI 3 BUBUEHHS Oy/b SIKOI 1IKaBOI TEMaTHKHU.

4. 3a10BOJICHHSA BJIACHHUX aMoinin i NMPArHeHHs 10
CaMOPO3BHUTKY. YCIIIIIIHE OCBOEHHS AaHTJIMCHKOI MOBHM — 1€ BiJIMIHHAa MOXJIUBICTh
MPOJEMOHCTPYBAaTH HAMOJETIUBICTh Y JOCSATHEHHI IOCTaBJICHOI METH, a TaKOX
BJIACHI 1HTEJIEKTyasibH1 3a10HOCTI. BuBYeHHs Oyab-1KOi MOBM € W 4YyJOBUM
TPEHYBaHHSM IaM'sITi, 0 B MOAAJBIIOMY JO03BOJISIE JIETIIE 3aCBOIOBATU OYIb-SIKHIA
Marepian.

5. BincyTHicTh MOBHOTO 6ap'epy mia 4yac moaopo:kei, aJuke aHTIINCHKY B
SKOCT1 P1IHOT BUKOPUCTOBYIOTH MoHa T 400MITH 0Ci0, 111e 6J13bK0 1 MIIp/] BUTEHO HEIO
PO3MOBIISIIOTh. AHIUIICbKA MOBAa BHKOPHUCTOBYETHCSI B YyCIX TOTEISIX CBITY,
aepomnopTax, Ha BOK3aJlaX, Y BEJIMKUX My3esX, TOMY ii 3HaHHS aBTOMAaTHUYHO BUPIIIYE
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YHCIIEHHI PO0JIeMH, 3 SKUMH MOXE 3ITKHYTHCh TYPHCT MiJl 4ac MOAOPOXKi. 3HaHHS
AHTJIMCHKOI MPU3BOAUTEL JI0 CTUPAHHS KYJbTYPHHUX 1 HAIllOHAJIBLHUX KOPJIOHIB, 0O
JII0JIMHA TIOYMHAE BiUyBaTU ceOe TpOMaJSTHUHOM CBITY M MOXKe JIETKO BCTyHaTH B
KOHTAKT 13 MPe/ICTABHUKAMU 1HIITUX HAPOJIIB.

6. HasiBHicTh poauyiB a0o Apy3iB 32 KOPAOHOM € UyJOBOIO MOTHUBAIIIEIO IS
BHUBUYCHHS aHTJINCHKOI, aJ[Ke 1€ I03BOJIsi€ HE BTpavyaTH POJAMHHI Ta IPY>KHI 3B'S3KHU, a
TaKoXX HE BIIYyBaTH MpoOJeM Yy CHIJIKyBaHHI 3 HOBUM ujieHOM ciM'i. Kpim Toro,
HAsBHICTh Yy CIM'T 1HO3EMIls, SIKUM BOJIOJIE AHTIINHCHKOIO, CIPHUSE BHUBUYEHHIO
KyJIbTYypH Ta TPAaWIliid HOro KpaiHu, a 3poOuTH me O0e3 3HAHHS MOBH IMPAKTUIHO
HEMOKJIHBO.

7. MoXJINBiCTh HACOJIOIKYBATHCSI TBOpPaAaMH B OpHUriHAaJdi (KHUTH, MICHI,
GiTbMH, BHCTAaBH TOIIO), a/pKE BIJOMO, IO TMPHU TEpeKiIagi 3 IHO3eMHOI MOBH
NepeKaazad 1HTEpIpeTye TBIp MO-CBOEMY. A meperiisig (uIbMIB  aHIIIHCHKOIO
JI03BOJISIE HE TUTBKH OLIIHUTU Kpacy KapTUHU Ta 11 CIOKET, a 1 OTpUMAaTH 3aJJ0BOJICHHS
B1JI TPU aKTOPIB, sIKa MOBHICTIO BTPA4Ya€ThCs MPHU Ty OIISxKI.

8. Jlomomora cBoiM AiTSIM NPH BUBYEHHI aHTJIiMCbKOI MOBH. 3HAHHS MOBH
Ta ii MOCTIiliHE BXXKUBAHHS B JIOMAaITHIX YMOBaX 3HAYHO TMOJIETIIYE MPOIIEC 1i BUBUCHHS
JTITbMH, OCKIJIBKM HaBYaHHS Oy/le MPOXOAUTH Y MIPUPOJHUX YMOBAX 1 0€3 Oy/b-IKOTo
npuMycy. Y MNEepCleKTUBI K YJACThCA 3a0IIAJAUTH 3HA4YHI (PIHAHCOBI KOIITH, SIKI B
MOJAJIBIIOMY JOBEJOCh O BHUTPATUTH HA PEMNETUTOPIB YU KYPCHU BHUBYCHHS
AHTJIICHKO].

[ToctynoBo mporpec Oyje MOMITHUM, a MOAaibIlIe HaBUYaHHS OyJie TPOXOAUTH
TITBKM B 33JOBOJICHHS. AJPKE 3 KOXHHUM HOBHM 3aHSITTSIM TIPOIEC 3aCBOEHHS
Marepiajly 3I1MCHIO€ThCS MmBUAIIE. | TojgoBHe, mam'sTaTd, 10 MOTHBALisS — I
MOTY>KHUMW MICUXOJIOTTYHUMA IHCTPYMEHT, OO caMe BOHA JIONIOMArae He MPUIIMHATU PyX
yloepena, a HaIoJIETJIMBO NPOCYBaTUCh 1O CBOEI METH M JIOJIaTH BCl TPYAHOLIl y
BHBYCHHI MOBH.

[HO3eMHA MOBa CHOTOJIHI € HE TIPOCTO YACTUHOIO KYJIbTYPH MEBHOI HaIlli, ajie
11¢ 1 3aMopyKa yCIixy, MaiOyTHBOI BAAIOI Kap €pU CTYJICHTIB. JloCATHEHHS BUCOKOTO
PIBHSI BOJIOJIIHHS 1HO3EMHOIO MOBOIO HE MOXJIMBE 0e3 (yHIaMEHTaJIbHOI MOBHOT
MIJATOTOBKM B BHINIM mkom. B Oimbmocti BH3 kpainu cTyaeHTH ONaHOBYIOTh
MpUHANMHI Bl 1HO3EMHI MOBH.

Po3BuBaroun 6a30BI KOMIIETEHIII CTYACHTIB, BUKJIAJa4 MMOBHUHEH IaM’ SITaTH
PO CTUMYJIIOBAHHS 30BHIIIHBOI 1 BHYTPIIIHBOI MOTHBAILIl CTYJEHTIB, PO3YyMITH Iii
MOTHBH 1 KepyBaTH HUMHU. BuKkiiagad He Mae TpaBO HA MOMMJIKY — aJIKe 11 I[iHa HAJITO
BHcoka. [Ipars Bukiamaua — e mparis 6€3 4YepHeTKU. BMiHHS 3a]yduTH CTYJEHTIB Y
MPOIIEC aKTUBHOTO 3aCBOEHHS 1HO3EMHOI MOBH € CIIPABOIO JIOCHThH CKIJIQJIHOIO 1 B
0araTb0X BUIIQJKaX BH3HAYAETHCS HAMaraHHSAM CTYACHTIB Haa0aTH Ta BJOCKOHAIUTH
CBOi MOBHI BMiHHSI Ta HABUYKH.

CIIMCOK JIITEPATYPHU
1. HNanuneBcbka ba6iit I'.5l. «BpaxyBanHsl 1HIUBIyadbHUX 0COOIMBOCTEN
YUHIB y IPOIIECi HABUYAHHS 1HO3EMHOI MOBU»
2. Jlxoyn3s k., Baitmen T. « EHIukIionienisi KOMyHIKaTUBHOI JISTTHHOCTI»

91


http://osvita.ua/languages/courses/search-31-101-0-685-0.html
http://osvita.ua/languages/courses/search-31-101-0-685-0.html

3. KoBanenko O. KonHnenrtyaibHi 3MiHH y BHUKJIaJaHHI 1HO3€MHHX MOB Y
KOHTEKCTI TpaHc(opMallii 1HIIOMOBHOI OCBiTH // IHO3€MHI MOBH B HaBYAJIbHHUX
3akianax. — [lemaroriuna npeca, 2003.

4, KproukoB I'. bomonchkuii mpoiec sK rapMoHizaiis €Bponeicbkoi
cucTeMH BUIIOI OCBITH. // |[HO3eMHI MOBH B HaBUaJIbHUX 3akiagax. — llemaroriyna
npeca, 2004.

S. Kysbpmincekuit A.l., Omensuenko B.JI. Tlenarorika: IMigpyunuk. — K.:
3uanns-IIpec, 2008. — 447 c.

6. Mankuna H.A. "AxryanbHble MpoOJeMbl MPENOAABAHUS WHOCTPAHHBIX
S3bIKOB U MOJATOTOBKU yuuTens'", Mypmanck, 2001 .

7. Meroarka HaBYaHHS 1HO3EMHHX MOB Yy CEpEHIX HAaBUAJbHUX 3aKJIaJax:

[Tingpyunux/kon. aBropis mifg kepiBH. C.}O. Hikonaesoi. — K.: Jlensit, 1999. — 320

92



