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binoyc bozoan, k. ¢. ., ooy.
Heporcasnuii ynieepcumem «Kumomupcora noaimexnixay

BIJIIHT BAJIbHE HABYAHHSI B KOHTEKCTI IHTETPAIIIMHOT' O
OCBITHBOI'O ITPOLECY

bininesanvua oceéima ax incmpymenm inmezpayii 6 2n06anizo8aHuti 0Cceimtii
npocmip

JIBOMOBHE HaBYaHHS PO3MVISIAAETHCS SK KIIOYOBUM YUHHHUK PO3BUTKY
O0COOUCTOCTI B YMOBaxX 0araTOMOBHOTO Ta TOJIKYJIbTYPHOTO CYCHUIBCTBA, IO
3a0e3neuye epeKTUBHY KOMYHIKaTUBHY aJalTallil0 CTY/IEHTIB O BAMOT MIKHAPOIAHOI
aKaJeMIYHO1 MOOUTBHOCTI.

[aTerpaniitnuit OCBITHII npolec: CYTHICTh 1 CTPYKTypa
OcBiTHsA 1HTerpaiis mnepejgdadae IUTICHE TMOEAHAHHS 3MICTOBUX, MOBHHMX Ta
KyJIbTYPHUX KOMIIOHEHTIB HaBYaHHS. Y IbOMY KOHTEKCT1 OUIIHTBajbHa MOJIEb
CIpHsie MDKIUCUUIUTIHAPHOMY Y3TO/DKEHHIO 3HaHb 1 (DOPMYBaHHIO CHUCTEMHOTO
CBITOTJISITY CTY/ICHTIB.

Koenimueni ma ncuxoninegicmuyni nepegazu OiNiH8AILHO20 HABYAHHS

BimiHrBi3M y HaBYaIbHOMY MPOLIECI aKTUBI3ZY€E KOTHITHBHI (DYHKIIII, MiBUIIYE
piBeHb aOCTPAKTHOIO MUCIJICHHS, aHATITHYHUX 310HOCTEH 1 PO3BUBAE METAMOBHY
CB1JIOMICTB, 1110 € OCOOJIMBO BKJIMBUM JJIsI aKaJIEMIYHOTO CEPEIOBHIIIA.

CLIL sax egexmusna moOenv iHmMe2pamusHo20 OiNiHe8ANILHO20 HABUAHHS Y
sULYITL 0C8ImI.

Metoguka CLIL (3MicTOBO-MOBHE IHTErpOBaHE HaBYaHHS) 3abe3rneuye
3aCBO€HHA ()axOBOr0 KOHTEHTY 3aco0amMu 1HO3eMHOI MOBH. Lle cripusie omHOYacHOMY
PO3BUTKY MPEAMETHUX 1 MOBHUX KOMIIETEHTHOCTEH CTYACHTIB.

Dopmy6arnHs IHMEPKYIbMYyPHOI KOMNEMEeHMHOCMI 8 YM08ax OLNiHe8AIbHO20
HAaBYaHHs

JIBOMOBHA OCBITa CIPHSE PO3BUTKY IHTEPKYJIBTYPHOIT YyTIMBOCTI, KPUTHIHOTO
OCMUCJICHHS KYJIBTYPHHUX BIAMIHHOCTEH 1 TOTOBHOCTI IO MDKKYJBTYPHOI B3a€MOJIi,
10 € KJIFOYOBUM (hakTopoM mpodeciitHoi Ta coIianbHO1 aganTallii BUTYCKHHUKIB.

Buknuxu imnaemenmayii Oinine6anibHUX npocpam y SUUX HABUANbHUX 3AKIA0AX

OcHOBHMMH 0ap’€paMU 3QJIMIIAIOTHCS: HEJIOCTATHIN piBEHb MOBHOI IIITOTOBKH
3100yBaviB OCBITH, BIICYTHICTH (DaxoBO1 TITEpaTypH IBOMa MOBaMH, a TAKOXK HU3BKUN
piBEHb METOJMYHOI MIATOTOBKM BUKIAMAYiB i POOOTH B yMOBaxX OUTIHTBaJIBbHOTO
CEpeIOBUIIA.

llepcnexmugu poseumky OLNIH28ANLHO20 HABYAHHA 6 YKPAIHCLKIU cucmemi
suwol oceimu

VY KOHTEKCTI €BpoiHTerpaiii YKpaiHu Ta MpoIeciB IHTEPHAI[IOHAII3AIil OCBITH
aKTyaJIbHUM € BIPOBA/DKCHHS JBOMOBHHUX OCBITHIX TMporpaM y TEXHIYHHX,
TYMaHITapHUX Ta TPUPOAHUYMX CICHIaIbHOCTSIX, OCOOJNIMBO B MeXaX IOJBIHHHUX
JIUILIOMIB.

10



Innosayitino-nedazo2iuni mexnono02ii 8 Niompumyi OiNiHBAILHO20 NIOXOOY

3actocyBaHHsT LM(PPOBUX OCBITHIX MIATHOPM, MYJIBTUMEIIMHUX KYpPCIB,
€JIEMEHTIB TeiMidikallii Ta TPOEKTHO-OPIEHTOBAHOI'O HAaBUAHHS CYTTEBO MIABUIILYE
e(hEeKTUBHICTh OUTIHTBAJILHOIO BUKJIAJIAHHS Y BUIIIN IITKOJI.

bininegism sk paxmop niosuwyeHHs KOHKYPEHMOCHPOMONCHOCMI 8UNYCKHUKA
3BO

JIBOMOBHa MIiArOTOBKAa BHUIIYCKHUKIB CHpUA€ iX MNpOQeciiHIi THYYKOCTI,
KOHKYPEHTOCIIPOMOXHOCTI Ha HAaI[lOHAJTLHOMY Ta MIXHApOJHOMY PUHKY Mpaili, a
TaKO MOJIETIYE TOCTYI O MariCTepChbKUX 1 TOKTOPCHKUX MPOTrpaM 3a KOPJOHOM.

Memooonoeiuni 3acaou nodanvuiux 00Ci0NHceHb

[lepcrieKTUBHUM HampsMOM HAyKOBO1 JISJIBHOCTI € BUBYEHHS €()EKTUBHOCTI
pI3HUX Mojened OUTIHTBaJbHOTO HaBYaHHS B KOHTEKCTI aKaJeMIYHOI YCHIIIHOCTI
CTYJEHTIB, (JOPMYyBaHHS JIIHTBOJUJAKTUYHUX CTPATETiN Ta ajanTallii IHTeTpaTUBHUX
M1AXO/IIB 10 YKPAiHCHKOT'O KOHTEKCTY.

JITEPATYPA

1. T'ymentok T. B. buninrBanabHe HaB4aHHS K (hakTop popMyBaHHS NOJIKYJIBTYPHOT 0COOUCTOCTI B
ymoBax inTerpartii ocit / T. B. I'ymentok // Incmumym nedacociku HAITH Ykpainu. — 2021, —
Pexxum nocrymy

2. Benenwka I'. O. Mojenb OUTIHIBaIBHOT OCBITH Y BUIIIA IIKOJI: TUAAKTHYHI Ta METOJIOJOTIIHI
nigxonu / I'. O. benenbka // [ledacocika i ncuxonoecis npogecitinoi ocsimu. — 2020. — Ne 1(7). —
C. 56-63. — Pexxum gocrymy

3. Kozauyk O. B. [aTerpatuBHi actiekT OUTIHTBAIFHOTO HaBYaHHS y BUIIIN kol Ykpainu / O. B.
Kozauyk // Hayxosuii icnux Xepconcvkozo Oepoicasnoeo yHieepcumemy. Cepis.: Iledazoeiuni
nayku. — 2022. — Bum. 3(74). — C. 142-147. — Pexxum 10CTyIy

4, Casuenko JI. O. KomnereHTHICHMII minXiZ A0 OUIIHIBaJbHOTO HABYaHHS B KOHTEKCTI
eBpoinrerpariiiinux mporecis / JI. O. CaBuenko // Nauka-online.com. — 2019. — Pesxum gocrymy

5. Kymina T. II. OcoGauBocTi OUNIHTBaJIBHOTO HAaBYaHHS B yMOBaX IHTETpaliiHOi OCBITHBOI
noituku / T. I1. Kynina // Incmumym neoaeociku HAIIH Yxpainu. — 2018. — Pexxum noctymy

6. €pmona H. B. [lenaroriyna mozenb OUTIHTBaJIHLHOTO HAaBUYaHHS B 0OaraTOMOBHOMY OCBITHBOMY
cepenoBuii / H. B. €pmoga // Iledacociunuii arnomanax. — 2021, — Ne 48. — C. 107-112. — Pexxum
JOCTYILY

7. KpaBuenko 1. M. IlcuxomiHrBicTMYHi acreKkTd OUIIHMBAJILHOTO HAaBYaHHA Yy IIPOIEC
iHTepKynbTypHOI iHTerpauii / I. M. KpaBuenko // Haykogi 3anucku Hidxxcurcvkoeo depaicagno2o
yuigepcumemy. — 2017. — Cepis: @inonoriuni Hayku. — Ne 4. — C. 89-94.

binak Ipuna
Jleporcasnuti ynieepcumem «’Kumomupcovka nonimexmika»

CTPATEI'Il TA IPUHIUINA NEPEKJAJY KAJIAMBYPIB Y CYUYACHIA
JITEPATYPI ®EHTE3I

Cepen 4MCIEHHMX CTHWJIICTUYHUX TMPUMOMIB 1 BHpa)kaJbHUX 3aC00IB,
BUKOPHUCTAaHUX aBTOPOM, OCOOJIMBY yBary 3aciyroBYylOTh KalamMOypH, skl CTAHOBJISTh
3HAQYHUI 1HTEpeC 3 OIJIAAy Ha CKIAJIHICTh 1 crnenudiKy iXHbOro Mepekiaay Ha
yKpaiHcbKy MoBy. Came OaraTo3HayHICTb Ta MOBHa Ipa, BJIACTUBI KalamOypy,
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CTaBIISATh MeEpel MepeKIagayeM yHIKalbHI BUKJIMKH, MOB’S3aH1 13 30€pEXKEHHSIM SIK
CMUCJIOBOI, TaK 1 €MOI[IHHOr0 Omnajay OpUriHaidy. AHaji3 UMX JIHTBICTUYHHUX SIBMILL
J03BOJISIE TAUOIIE 3pO3YyMITH HE JHIIe OCOOJMBOCTI CTWIIO aBTopa, aie W
3aKOHOMIPHOCTI TIEepEeKIIaalbKoi AISTILHOCTI B KOHTEKCTI Mepeiadil 6araTo3HayHOCTI
Ta KyJbTYPHUX BIATIHKIB.

Jis  anamizy cmnoco0iB 1 3aco0iB mepekiany KajaaMOypiB BHUKOPUCTAHO
IHCTpyMeHTapii 3anpornoHoBanuii J[. JlanabacTtom, sSIKMil BUOKPEMIIIOE JBa OCHOBHI
BUJIM KaJlaMOypy 3 3aJIeKHO BiJl CIIOCOY iX CTBOPEHHS.

Beprukanbuuii kaaamO0yp BUHHKAE TOJ1, KOJIU J1B1 popMasibHO MO1I0H1 MOBH1
CTPYKTYPH BCTYIAIOTh B aCOIIaTUBHHHA KOHQJIKT, MepeOyBaroyr B MEXax OJHOTO
¢parmeHTa TekcTy. Y 1bOMY BHIAJKy KanamOyp peanizyeThcsl uepe3 OJHE MOBHE
BUPKEHHS, SIKE BOJHOYAC MIepelae MpUHAWMHI J1Ba 3HAUYSHHSI, [0 HAKIJIAAAIOThCS OJTHE
Ha OJTHE.

CeMaHTHYHI KOMITOHEHTH IIHOTO SIBUINA ITOB’s3aHI MApajANTrMAaTHYHO, TOOTO
OJTHA i Ta caMa YaCTHHA TEKCTY OJTHOYACHO TeHEpYe KilbKa 3HaueHb. [Ipu oMy o/iHe
3 HUX € SIBHUM 1 IPsIMO MPHUCYTHIM Yy TEKCTi, TOJI SK IHIIE — IMIUIIIUTHE, TOOTO
HEeBUpaXeHe Oe3MOoCepe/IHbO, 1 BUMarae PeKOHCTPYKIII 3a JOIMOMOTOK KOHTEKCTY.
CamMe KOHTEKCT BiJlirpae BUpIIIAJbHY POJIb B aKTHUBAIlil MPUXOBAHOTO 3HAYCHHS. Y
BUIIAJKy BEPTUKAJIHLHOTO KajJaMOypy 3aBXKJIW NMPHUCYTHIW MOABIHHUN KOHTEKCT, SIKUH
YHEMOXKIIUBIIIOE MEXaHi3M YCYHEHHS CEMAaHTUYHOI HEOJHO3HAYHOCTI Ta, HABIAKH,
BUMArae moJiBifHOr0 MPOYUTAHHS.

Y HacTymHOMY MpHKJIaai KapT 13 BUpa3oMm «made an impression on you»
MICTUTh CEMAHTHUYHY JBO3HAYHICTh: WOTO MOKHA IHTEPHPETYBATU SIK «3AJUIIUTH
BIIOUTOK» a00 «BIUIMHYTH Ha KOTOChY». 3alIe)KHO BiI KOHTEKCTY, (¢pa3za MoOKe
o3HayaTy sk OykBajgbHe ((pi3MUHE UM MPsIME) BpaKeHHs, Tak 1 MeTagopuuHe — OyTH
BpaXEHUM €MOIlIHHO a00 X HaBITh BIpTyaiabHO. B ykpaiHCbKOMY Tepekiiaji ms rpa
CITIB TIEPEAAETHCS 3a JIONMOMOTOI KOHCTPYKIIli «Bpa3uian OYKBaJIbHO», /e MOJABIHHE
3HAUEHHS CTBOPIOETHCA 32 PaxXyHOK TIPUCTIBHUKA OYK6AIbHO, IO YMOKIIHUBIIIOE
J0JIaTKOBE MPOYUTAHHS, MOB’A3aHE 3 OYKBAJIbHUM TPAKTyBaHHSM CJIOBAa OVK6d, IO
BIJIKpMBA€E TOTCHIIINHY IHTEpIIpeTalio SK «OyTH BpakeHUM OYKBOIO» UM «OyTH
HAJPYKOBaHUM).

B nacrynnomy npuxnani «live on fig diet» cioBo «iHXUpP» HE TEPEKIATAETHCS
OykBanbHO sk fig (iHXHp), @ HATOMICTB MEPEAAETHCS JOCTIBHOIO KOHCTPYKITIEIO, SIKa
aKTUBYE Tpy ciiB: «dirosa mieray (fig diet). Takuii mepexian mopoaKye MHOKHHHICTh
IHTEepIpeTaIlii: mo-nepiie, e MOXKe O3Ha4aTH JI€Ty, M0 0a3yeThCs HA THXUPI, MO-
JIpyre — HaTSIK Ha «IoraHy» a00 «HIKYEMHY» JIETY (Bl MPUKMETHUKA «(pIrOBHI» Yy
3HAUEHHI «moraHui»). B aHrmiiicekiii MOBi1 el KamaMOyp BiICYTHIH, OCKUIBKH
MOII0HOTO CEMAaHTUYHOTO HAKJIAIaHHS HE BUHUKAE.

[opu3oHTanbHN KanamMOyp BHHHKAE B CHTYaIlisX, KOJH JBi (OpMaIbHO
moi0HI MOBHI CTPYKTYPH PO3TAIIOBaHI Y TEKCTI MOCTIAOBHO, TOOTO MepeOyBarOTh y
BIIHOLIEHHI CYMDKHOCTI. ¥ TaKOMY BUMAJKY I'pa CJIIB peali3yeThCs CAHTATMATHYHO,
gepe3 TOCTYIOBE PO3TOPTaHHS 3HAYCHb y MEXaX €IWHOI MOBHOI IMOCIiTOBHOCTI
(cunTarmm).
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Hacrynne xapriBnmuBe BucnosmoBanHs — «| must fly, except that I mustn’t»
— Mae JIBa MOKJIUBI 3HaueHHs. [lepiie nmossdrae y Tomy, 110 JIFOJMHA TOCITIIIAE, MA€E
KyAUCh TEpPMIHOBO WTHU abo ixaTu; Apyre — OyKBajbHE, MOB’SI3aHE 3 MOJbOTOM
miTakoM. B ykpaiHChkOMY mnepekiiaai «tpeda JETITH, MIKOJa, 10 JIETITH HE MOXKHA
30epexeHo Ti cami nojBiiHI 3HaueHHs. [Ipu npomy kanamOyp He HaOyBa€ MOBHOIO
ceHcy 0e3 BIAMOBIIHOIO KOHTEKCTY B 000X MoBax. L{fo peruiiky BUMOBIIsi€ IEPCOHAK,
AKUU CTpa)KJa€ Bl TaIOLMHALIN, y SKMX BIH ysBIsi€e ce0e 3aTHUM JITAaTH, Xoya
Hacmpapal WoMy 3a00poHEHO 1€ poOutu. BHCIIB 3BYy4UTH y MOMEHT, KOJHM BiH
TOTYETHCS TITH.

[lonepenHiii aHami3 nepexkiaaAiB KaaamOypiB J103BOJUB CHOPMYIIOBATU TaKY
rinore3y — rOpu30HTaNbHI KanaMOypy MatOTh BULLIUNA NIEPEKIIaIallbKUi MOTEH 1A HIXK
BepTHKaibHI. [lomanbil nepcneKkTUBH AOCIIIKEHHS BOaYaeMo B MHOIIOMY aHami3i
nepekiaay KajlamOypiB Ha YKpaiHChKY MOBY Ta B PO3poOIili OLIbII PO3TrOPHYTOI
TaKCOHOMII.
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boiiko Onvea, x.¢.n1.
Vuisepcumem Amamiwopka

METOJOJIOI'TYHE OBI'PYHTYBAHHS J1JIs1 BUKOPUCTAHHS
MMPOTPAMHOI'O 3ABE3IIEYEHHS OBSIDIAN B I'YMAHITAPHUX
HAYKAX (HA OCHOBI JHIHI'BICTUYHUX JOCJIIKEHD)

30HKe ApEHC, aBTOp KHUTH «SIK pOOUTH KOPHCHI HOTAaTKWU», CTBEPIKYE: CUJa
BOJII — pecypc oOMmexxeHu# 1 HeHaniHui [3]. s npoayKkTHBHOT HAyKOBOI poOOTH
g OpMYBaHHS 3BHYOK HEJIOCTATHBO TOCTIMHO 3MyITyBaTH ceOe. 3aMiCTh IbOTO
BapTO CTBOPUTU CEPEIOBUIIE, SKE caMe MIATPUMYBATHME KOPHCHI [ii: peryispHe
MUCHMO, HOTATKH, YUTAHHS. SIKIIO YMOBH CHPHUSIOTH POOOTI — JIATH JIETIIIe
i mpupoaHiie, 6€3 BHYTPIIIHHOTO KOHPIIIKTY MK «X0Uy» Ta «Tpeday.

ApeHc migKpeciioe, 1mo A00pe HalaroKeHa CUCTeMa JT03BOJISE PO3BAHTAKHUTH
1maM’siIThb 1 CKOHIICHTpYBATUCs Ha TBOpYocTi [3]. OmHAaK BapTO PO3PIZHATH CUCTEMY
(SIK CTPYKTYpOBaHE cepeoBuIle: Gaiiu, JTIHKH, HOTATKH) 1 Mporiec (10 MU B I[bOMY
CEpelOBHUIIl POOWMO: YUTAEMO, AHANIZYEMO, 3aMMCYEMO). Y MPOIECi 3amuCyBaHHS
MU OJTHOYACHO PO3BHBAEMO CaMy CHUCTeMy. B ifeam — cuctema mMae CpUsATH MOSBI
HOBUX 1JICH.

[lman — me ¢gikcoBaHa CTPYKTypa, sIKa YacTO HE BUTPUMYE KOHTAKTY
3 peaNbHICTIO. ApPEHC MPOMOHY€E BIAMOBUTHUCS Bl IUIAHYBAaHHS SIK LIEHTPAJIbHOTO
METOy poOOTH. 3aMiCTh IILOI'O — PO3BUBATH 17€1 3HU3Y JOTOPU: MOYMHATH 3 (aKTIB,
MWTaHb, HOTATOK. Takl OpraHI4YHO 3pOCTar04l CTPYKTYypU OLIBII KUTTE3AATHI [3].
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ABTOpCBHKHI JOCBII TOKa3zye, L0 HaBITh MIATOTOBKA JO HAYKOBOI CTAaTTI MOXKE
BHUPOCTH 3 OJIHOTO aCTEKTY, SIKW CIOYATKY 3/1aBaBCS HE3HAYHUM.

PeBosroniiina AJyMKa KHUTM — KaTeropusalis iHpopMalii yepes 3B’ 13k (JIIHKN),
a He lepapxito nanok [3]. Konu Mu noB’si3yeM0O HOTaTKU, MU 3MYLIEHI IEPEYUTYBATH,
MEPEOCMUCITIOBATH, 110 aKTUBYE €(EKT IHTEPBAIBHOTO MOBTOPEHHs. Take BeIeHHS
0a3u JaHUX T03BOJIE OAYUTH HECTIOJiBaHI B3a€MO3B’S3KHM — a caMe BOHU U BEIYyTh
JI0 HOBHUX 17€H.

PoGota Hang HaykOBUMH TeMaMH Ma€ TOYHHATHCSA HE 3 IJIaHy, a 3 MHTaHb
1 HOTaTOK. ApeHC paJuTh MOYMHATH 3 HAKONUYEHHS 1/1eH, K1 BXKE €, Ta MOCTYINOBO
BUOYZIOBYBaTH CTPYKTYpPY. SIKIIO HOTATOK JOCTaTHBO, 3 HUX BHUpOcTae Tema. [lomryk
MOTEHI[IMHUX HAMPSAMIB BiIOYBAETHCS Yepe3 aHai3 yKe 310paHoro Marepiany.

30HKe ApeHc 3BepTaeThes a0 npukiaay Hiknaca Jlymana, sikuii reHepyBaB i1ei
MIBMALIE, HDK BCTUraB ix opopmiaoBatd. MoOro TeKCTH HacHYeHi igesimu,
a HE CTBOPEHI JUIsl MakcuMizallii KiibkocTi myOmikamiid. [[iHHICT — HEe B KUIBKOCTI
CTaTel, a B IHTENIEKTyaJTbHOMY IPOPHBI, IKU1 3a0e31edye cuCTeMa HOTaTOK.

ApeHC onucye 4YOTUPH PIBHI MIITOTOBKU TEKCTY:

— 1. CTBOpEHHS 1I0JICHHUX HOTATOK.

— 2. O6pobKa diTepaTypu Ta BUITHCOK.

— 3. Opranizaiiisi HOTaTOK Yy JIOT14H1 JJAHIIOT .

— 4. BrnacHe HammcaHHS TEKCTy (mepedopMyIIOBaHHS, penaryBaHHS,
odopmiteHHs) [3].

KosxeHn piBeHb criupaeThcs Ha momnepenHin. KimouoBuil NMPUHIKAI — MOYHMHATH
3 MaJIOTO, IOCTYIOBO PYXalOUUCh YTopy.

HotaTtku nmoTpiOH1 He suiie 11s 30epeskeHHs iHhopMallii, a i 715 11 OCMHUCIICHHS.
[lepenecennss AymMok Ha «marip» (IUGPOBUN UM peaJbHUN) — YacTHHA MUCIICHHS.
Inei moTpiOHO «eKCTepHami3yBaTH», MO0 iX MOXHA OyJIO MEperjsHyTH, OIIHHTH,
3B’s13aTH 3 HITUMHU.

ApeHc BUAUISIE TPU TUITH HOTATOK:

1. TloBcsiknenHi (IHOOKC, MOOLTBHI HOTATKH ).

2. bibniorpadiuni (cTrcie nepedpazyBaHHS MPOYUTAHOTO).

3. IMocrTiitHi (s1ki pO3BUBAIOTH BIACHI 17€1 1 3B’ SI3yI0ThCA 3 1HIIMMH) [3].

Koxna mocriiiHa HOTaTKka Mae OyTH aTOMapHOIO, MAaTU YITKY OYMKY i OyTu
TOTOBOIO JI0 BKITIOYEHHS B HAYKOBUMN TEKCT.

[Tucemo He € miHiiHUM TIporiecoM. CTBOpPEHHS HAYKOBOTO TEKCTY BHMAarae
PI3HUX THUMIB MHCICHHSA: TIONIYKY JDKEpend, IX aHamizy, (OpMyTIOBaHHS ifeH,
penaktypu, odopmienns. Ili3agadi BUKOHYIOTHCS HaA PI3HHX eTamax. MuciuTu
MOTPiOHO HE JuIe Haa Ppa3amu, a il HaJ CTPYKTYPOIO, 3B’ I3KaMH, JIOTIKOIO TEKCTY.

CucreMa HOTaTOK € JKepesioM camopedekcii. BoHa BUsBIIs€ TaKyHU B 3HAHHSX,
jgormoMarae mobaunth  ciaabKi  MicIs B apryMeHTarlii. 3aMicTh O4YIKyBaHHS
Ha 30BHIIIHIO PELEH3110, TOCIITHUK OTPUMYE 3BOPOTHUI 3B’ SI30K 0/1pa3y, MPaIio0un
3 BIIACHUMH 3aITUCaMHU.

Came 111 CTBOpPEHHSI PO3YMHHMX HOTATOK 1TOB’SI3yBaHHA iX MK c000I0 OyJo
ctBopeno nporpamy Obsidian. i pospo6unu B 2020 poui Iluzga JIi ta Epika Cro i
gac kapantuny depe3 COVID-19. JIi ta Cro panimie criBOpaimroBain HaJl MPOEKTAMU
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i 4yac HaBuaHHs B yHiBepcutTeTi Bartepnoo [4]. 30 Gepesns 2020 poky Oymo
BUITYIIEHO Mepuly BEpCll0 MpPOrpaMu, 1 MOHHWHI BOHA MPOJOBXKYE OHOBIKOBATHCH,
a KUIBKICTh IUIariHiB, po3poO0JeHMX KOPHCTyBayaMu I IHTErpauii A0 mporpaMu
IHIIMX IHCTPYMEHTIB, HOCTIMHO 3pOCTAE.

3ayBa)kHMO, 110 HAII TIOUTYK 3pYYHOI MpOTrpamMu AJisi CTBOPEHHS HOTATOK (LIUTAT
13 TEOPETUYHUX MyOJIIKaIi{, 13 UTIOCTPATUBHOIO MaTepially XyI0XHIX TEKCTIB TOIIO)
TpuBa€e BXe Oulble 6 pOKiB, MMOYMHABCS BIH 13 COPOOM MUIIAIITYBATH MiA
nocaiHuIbKl motpedu mporpamy Microsoft Office Excel [1], moTiMm moBruii uac
MU KOPUCTYBAJIUCA TEKCTOBUM peJaKkTOpoM Scrivener [2], sSIKMi 4yJOBO MiJIXOJUTH
TS HAIMCAHHS BEJIMKUX TeKCTiB. [IpoTe BiH HE Ja€ MOXKITUBOCTI MIEPErIIsIaTH 3B’ I3KH
MDK HOTaTKaMH, a TPYHTYETbCS Ha 3BUYHIM 1HE AyXe MNPOAYKTUBHIN 1€papXiuHid
CUCTEMI.

OcnoBHi ¢ynkuii Obsidian — ctBopeHHs1 HOTaTOK y popmati .md (markdown),
HAUIPOCTIIOMY TEKCTOBOMY (hopMarTi, SIKUii MOKHA BIIKPUTU OyAb-SIKUM TEKCTOBUM
nporecopoM. Lli HOTaTkM MOXKHA TOB’SI3yBaTW MIX COOOI0 Yepe3 TINEepiHKH, SKi
BimoOpaxatoTbes B TUlI HoTaTku (outgoing links 1 backlinks). Bxazani 3B’s3ku
BiZIOOPaKAIOTHCS Y BUTIISAI 3arajbHOTO rpada, TaKOXK € MOXKIUBICTh MEPErIsTHYTH
JnokanbHUN Tpad KokHOI HOTaTku. [locTiifHe, MIO/IEHHE TOMOBHEHHS «SIIUKY
3 HOTaTKaMu» (3a TepMmiHonoriero JlymaHna) nae 3Mory po3poOsisiTH HaWOUIbII
NEePCIEKTHBHI 1 ITIKaB1 JJIsI TOCIITHUKA TEMHU.

KopuctyBanns mnporpamoro Moxe BinOyBaTHUCS Ha AEKUIBKOX PIBHAX, IS
MIOYAaTKOBOTO PIBHSA HE MOTPIOHO MaTu crienudiyHi 3HAHHS: JOCTATHRO CTBOPIOBATH
HOTATKU 1TOB’SI3yBaTH iX MDK C€00010. ICHYIOTH JeTalbHO Ta YiTKO HaIlUCaHl
IHCTPYKIIIT 3 KOpuUCTyBaHHsI mporpamoro. Illo Ounblie y KopucTyBaya HaBUUYOK
IporpaMyBaHHs 1pO3YMIHHA MEXaHIKM TMPOTPpaMH, TO OUIBIIE MOKIHUBOCTEH
aBTOMAaTH3allli BIIKPUBAETHCS TIEPE]] HUM.

Onna 13 BaxuBuX MoxiauBocter Obsidian — iHTerpaiis ii 3 mporpaMoro s
YUTaHHS 1 CTBOPCHHS aHOTaIlid Ta Oi0miorpadiuamx crmuckiB Zotero. MOXIHBICTH
MIBUAKO EKCIOPTYBaTH aHOoTallli 3 Zotero mae 3MOTy IIBHIKO ONpalbOBYBaTH
HEOOXITH1 JUTST JOCHIKEHHS [IUTATH.

3-MOMDXK IUIAriHiB CHUIBHOTH TAaKOXX BUPI3HAIOTHCS IUIATIHH, IO JAIOTh 3MOTY
migkmountd LLM (Large Language Models), ane nns uporo motpiOHO mpuadatu
kimoui API gms OpenAl, 1o cranoButh npubnuzno S gonapie CIIA Ha micsilp.
[aTerparmiss i3 IITY9HUM  IHTEJEKTOM  JO3BOJIIE  KOPUCTYBATHCS  MOIIYKOM
32 CEMaHTHKOIO 1 BUKOHYBATH TI€BHI 1HIII /i1, CKEpOBaHI Ha MOB’A3aHHS HOTATOK MIX
c00010 1 MOIIYK HEOUEBUIHUX 3B’ SI3KIB JJIsl TeHEpallii HOBUX i7ei.

IIporpama € G€3KOIITOBHOO, IIATHOIO € JIMIIE CHHXPOHI3AIisA MiX MOOLIbHHM
JI0JTATKOM 1 JIGCKTOITHOIO BepCi€to. Ajie iICHYIOTh NUISXHU IS MMOAIOHOT CHHXPOHI3aIlii
yepes noaaTkoBi miarinu: yepe3 GitHub, Telegram, Google Drive Ta in.

[lpakThKa IIOAEHHUX HOTATOK — II€ HE TEXHIYHA 3BUYKa, a (PyHAaMEHT
JOCHITHUIIBKOI Tipall. BoHa nae iHTenekTyalbHY CBOOONY, 3BUIBHSIE Bl CTpaxy
YUCTOTO apKylla 1 JI03BOJISIE OAYUTH 3B’SI3KHU, 3 IKMX HAPOKYIOTHCS HAyKOBI1 17€i.
Sk xaxe ApeHc: po3yMOBa Mpars MOYNHAETHCS 3 HOTATOK — 1 HUMU K 3aBEPIIYETHCS.
Jlis Toro, mo0 HOTATKM MpPALIOBAId Ha AOCTIIHUKA, a HE 3QJIMIIAINCSA TMaCHBHUM
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Ipy30M B T€Kax Ha KOMIT'IOTE€pl, BapTO CHpOOyBaTH KOPUCTYBATUCA MPOrPaMoro
Obsidian.
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I'pon KOnia, k. ¢. H., ooy.
Yepracvkutl 0epaicasHull mexHol02iuHull YHigepcumem

®OPMYBAHHSI KOMYHIKATUBHUX KOMIETEHTHOCTEMH
CTYJEHTIB HA 3AHSTTSX AHTJIIMCHKOI MOBH 3A JOITIOMOTI OIO

BUKOPUCTAHHS TEXHOJIOT'TA NITYYHOI'O IHTEJEKTY

Po3BUTOK CydacHUX TEXHOJIOT1M CYTTEBO BIUIMHYB HA MPUHLMIIKA OpTaHi3aii
OCBITHBOTO TIpoliecy. B yMoBax koM’ 1oTepu3ailii HaBUajIbHOTO MPOLIeCy 3HaUYHa yBara
NPUIISETHCSA CTPYKTYPYBAHHIO €(pEKTUBHOTO OCBITHBOTO cepeioBuIa. MOKIUBOCTI
3actocyBaHHs mTy4HOTro iHTeNeKTy (ILI) Ha 3aHATTAX 1HO3EMHOT MOBH J0MOMAraroTh
yYpI3HOMaHITHUTH HaBYaJIbHHKM TMPOIEC Ta CTBOPUTH MAKCHMAJIbHO KOMGOPTHE Ta
npoayKTuBHE HaB4YaHHA. IIITydHHMI IHTEIEKT HAJIeKUTh JO raiy3i iHpopMaIliiHuX
TEXHOJIOT1H, SIKa CTBOPIOE TPOAYKTH, 10 BUKOHYIOTH 3aBJIaHHS 3aMiCTh
moaunn [3, c. 205].

B ocgiri 3pocTae iHTEpec mo 3acrocyBanHs LI Ha 3aHATTAX, 1110, O€3YMOBHO,
JOBOJIUTH TIEPEXiJ Bi TPAAUIIIHHUX METO/I1B HABYaHHS 10 HOBITHIX, CTBOPEHHS HOBO1
OCBITHBOT mapagurmu. 3a npomomororo Il 3aHATTS 1HO3eMHOI MOBHM MOXKHA
TpaHcOpMyBaTH Yy IIiKaBl 3aXOIUIMBI TOAIl, CTBOPUTH IrPOBE CEPEIOBHINE, JI€
3100yBadi OCBITH MOXKYTh B3a€MOJIISITH Ta BUPIIIYBaTH NEBHI 3aBlaHHA. btk ToOTO,
iaTerparis I Ha 3aHATTAX aHTIIIHCHKOI MOBH J0IOMAarae 3poOMTH HaBYaHHS OUTBII
aJanTUBHUM JI0 peaitiil chOoroAeHHS Ta moTped puHKy mpaii [3, c. 212]. CtyneHntu
MOETHYIOTh OMAHYBAaHHS 1HO3EMHOT MOBH 3 yJIOCKOHAJICHHSIM CBOiX HAaBUYOK Y Tally3i
00pOoOKH JaHUX, ITYYHOTO IHTEIEKTY Ta IHIINX MePEOBUX TeXHOJOTiH. OKPIM IIHOTO,
Bukopuctanus Il cnpuse nOrnMONEHHI0O KPUTHYHOTO MUCICHHS, aHAJI3y
iHbOpMaIlii, TBOPYOTO PO3BUTKY.

Huni ChatGPT BBaxatots HaiiOunbI momyssipaum cepsicom I, y Toi gac sik
MEHIII MOMYJISIPHUMU € Taki cepsicH, ik Grammarly, Duolingo, Bard, BBC learning
English, Babbel, Memrise, TalkPal, Rosetta Stone. 3 meToro HaiOUIbII ePEKTUBHOTO
Bukopuctanus nporpam LI Bukmamay mae mopamutucs 31 CTyJIeHTaMU Ta 00paTu
onTtuMaibHuii BapiaHT. CTyaeHTH MOXKYyTh BUKOpucToBYyBaTH ChatGPT sik momiuHMKa
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y nepeKiail, TOSCHEHHI TpaMaTUYHUX NPaBUJI, BAMOBH, OIIaHYBAHHS HOBO1 JIEKCUKH.
['onoBHa mepeBara Takoro CEpBICY € HOro JOCTYNHICTh 3a HAsSBHOCTI 1HTEPHETY.
Buknanay 3a 1oNOMOro0 1HTEIEKTYaIbHUX CHCTEM Ta aIrOPUTMIB MA€ MOKIIUBICTh
IIBUAKO Ta SKICHO CTBOPIOBATH IE€PCOHANI30BaH1 3aBJaHHSA, TECTH, BIOPABH IS
3100yBayiB BUIIOI OCBITHU [2, ¢. 212]. 3 METOI0 PO3BUTKY F'OBOPIHHS Yy HAroji MOXXyTb
CTaTH 4aT-00TH, SIKI T€HEPYIOTh J1aJOT1YHE MOBJIEHHS, KOJHM 3/100yBau OCBITH Bele
mianor 13 4yaT-00TOM Ha 3aJjaHy TeMy. Y Takui crocid CTYIEHT He TUIbKH PO3BUBAE
HAaBUYKH TOBOPIHHS, alie i 30arauye clioBHUKOBHUH 3anac. Po3poOka BipaB Ha JIEKCUKY
3a nonomororo ChatGPT mossirae y CTBOpeHH1 TEKCTIB, BMpaB, 300pa’keHb, W10
NOSICHIOIOTh 3HAYEHHS HOBHUX CIHIB. 30KpeMa, BUKJIAJa4 MOKE CTBOPUTH HEBEIUYKY
pO3MOBiJIb, 200 CHUTYyaIlll0 3 BUKOPUCTAHHSIM BIJIMOBIIHOI JIGKCUKH, Ji€ 3700yBaui
OCBITH TPEHYIOTh BHUKOPUCTAaHHA OCTaHHBbOI. 1100 ypi3HOMAHITHUTH OMaHyBaHHS
MaTepially, 3aCTOCYBaHHSI 1HTEPAaKTUBHUX IJIATGOPM y BUIJISIAL IrOp Ta BIKTOPHH,
takuXx sik Kahoot! ta Quizlet, MOXXyTh MIABUIIUTH ITHTEPEC /10 TEMH, HABUAHHS 3arajioM
[1,c. 212].

OTxe, 3aCTOCYBaHHS IITYYHOTO IHTEJNEKTY Ha 3aHSATTAX AHIMIINCHKOI MOBH
CTBOPIOE HOB1 MOKJIMBOCTI JIs 3/100yBauiB OCBITH, CIIPUSE T1BUILICHHIO MOTHBAIIIT Ta
3aIliKaBJICHOCTI, 3a0e3nedyye KpeaTMBHUM IEePCOHATI30BAaHUN TMIJIX1d, JIO3BOJISIE
aKIIEHTYBaTH yBary Ha IHAUBIIYyaIbHUX MOTpeOax KOXKHOTO 3100yBava OCBITH.
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CEMAHTHUYHUMN ACIIEKT BEPBAJIIBALIT KOHUENTY ITPHPO/IA
(HA MATEPIAJII ECEIB MEPI OJIIBEP)

IlocTanoBKka npodJiemMu.

Konnent ITPHUPO/[A € oqHIM 13 KITIOUYOBUX y 3araTbHOJIOICHKIN KapTHHI CBITY;
BiH BifgoOpakae JIOJACHKE CBITOCHIPUUHATTS ¥ CTaBICHHSA 10 HABKOJHUIITHBOTO
cepenoBuia. JlocmimkenHs BepOaizallii 1aHOrO KOHILIENTY B XYJOXKHINA JITEpaTypi
JI03BOJISIE€ HE JIUIIE 3PO3YMITH CIIBICHYBAaHHS JIOJIMHU i IPUPOJIHU, a i 3arTMOUTHCS B
creuudiky aBTOPCHKOrO CTHJIIO Ta IHTEpIpeTalii KOHIENTY, PO3KPUTH MOBHO-
CTHUIICTHYH1 0COOJIMBOCTI, 110 JIeKaTh B IOrO OCHOBI.
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Mu nocnipxkyBatumeMo BepOamizauito konuenty [//PHPOJ/[A wa marepiani
nmpo30BuUX TBOpiB Mepi OmiBep — aMmepukaHCbkoi moetecu Ta eceictku XX-XXI
cToiiTh, jaBpeaTku IlymituepiBcbkoi (1983) ta HamioHanbHOT KHUXKKOBOI MpeMiid
(1992) [8]. Ilpupoaa y TBOPpUYOCTI MUCHbMEHHHUIII € HE JUIIE PI3UUHUM CEPEOBUIIEM,
a 1 I>KepesioM HATXHEHHsI, CIOoraliB Ta pediieKkciii.

AHaJII3 OCTAHHIX JOCJTiKEeHb TAa IMy0/iKaLii.

JlocnipKeHHSIM MOHATTS KOHIENTY B JIIHTBICTHIN 3aiiManucs Taki yKpaiHChKI
MoBo3HaBIi, sk JI. Aizenbapt [1], O. Menpauuyk [3], M. Ilomtoxun [4]. Cepen
3apyOKHUX nocaigHukiB BapTo Buainutu Jx. [ina, [I. Kemmepepa. JlociimkeHHsM
xkoHuenty //PHPO/[A ¥ ToHKOIaMH HOTo BepOatizalli I{IKaBHUIIKCS TaKi HAYKOBII1, SIK
O. Manspuyk [2], T'. I1. ITaciunuk, H. TTunsauk, I'. Ta6akosa [6]. Cepen 3apyOiKHUX
nocainauki BualmuMo Jlizader Bittredt Hinbeen.

AKTyanbHICTh 1 3alllKaBJICHHS JAHOI TEMOI0 3yMOBIIEHO HE JIMILE
nepekiagaubkuM actiekTom konuenty /[/PUPOJ/[A, a i 03HallOMJIEHHSM YKPaiHChKOTO
yuTaya 13 TBopUicTi0O Mepi OmiBep, ’KoHa 13 MOETUYHUX 1 MPO30BUX 301pOK SIKOT 111e
HE TIEPeKIIaIaTuCs YKPaTHCHhKOI MOBOIO.

MeTta gocaigsKeHHs.

PosrnstHytr 1 mpoaHanmizyBaTH CHOCOOM TMepekiaay, I0 MOXYTh OyTH
BUKOPUCTaH1 y BiATBOpeHHI BepOanizaTopiB kouuenty I[IPHUPOJ[A y ecesix Mepi
OumiBep; 3anpONOHYBATH BIAaCHUM TEPEKIal.

BukJjiag 0CHOBHOT0 MaTepiajty A0C/IiKeHHS.

Ha cydacHoMy eTani y MOBO3HABCTBI HEMOXKIIUBO BIICIIIKYBATU €UHY AYMKY
y TpaKkTyBaHHI TOHATTA “‘KOHIENT 1 MOro MOXIMBICTh OXapaKTepU3yBaTu
HABKOJIMIIIHIN CBiT, ogHak Ha gymMKy OUIBIIOCTI HAayKOBI[IB, KOHIIENT — ITOHSTTS
KOTHITUBHOI JITHT'BICTUKHU, OJUHUIIS JIOJICBKOTO MHUCJICHHS, 10 (GopMye aOCTpaKTHY
KapTUHY CBITY; II¢ BiOOpaKeHHS MIHCHOCTI JIOACHKUMH O4YHMMa Ta JIOCBIJIOM.
KonnenT icHye 3aBasiku JIOACHKIHN ysIBI Ta 3JJaTHOCTI MUCIIUTH, 00’ €THYBaTH MTOHITTS
1 IBUIIA B OJIHE IILJIE.

KoHnenTu iHTEpNpeTYyIOThCSA 3aJeKHO BiJ KOHTEKCTY IUCKYpPCYy W BiATak
HaOyBalOTh PI3HUX 3HAYCHBb. Y KOHTEKCTI XYJI0KHBOTO JUCKYPCY IOPEYHO TOBOPUTHU
PO Mmexcmosi, ad0 K XYOOHCHI KOHYEenmu.

JI. Ait3en6apt Haiae BUUEPITHE TIAYMAUYCHHS XYO0HCHbO20 KOHYenmy: 1€ BTiJieHa
y CTIHKMX TOBTOPIOBAaHMX oOpa3ax 1 HajAlIeHa KyJbTYpHO 3HAYYIIUM 3MIiCTOM
CMUCJIOBA CTPYKTYpa, IO BiloOpaka€ CyTHICHI O3HAKHU JIMCHOCTI Ta OCOOIHMBOCTI i1
CIPHUHHSITTS JIFOJIMHOIO TMIEBHOTO MICII 1 9acy, 1 € OCHOBOIO XYJI0XHBOT KAPTUHU CBITY
aBtopa [1, c. 323]. Ponb Xy0KHBOTO KOHIIENITY TIOJISATAE Y IPUBEPHEHH] YBaru 4yntaya
70 KOHIIENITyaJIbHO-3HAYYIMUX (ParMeHTIB TEKCTy; T€HEPYBaHHI CMHUCITY TEKCTY;
BUPAXCHH1 aBTOPCHKOI MOJAIBHOCTI; JEKOAYBaHHI TIMOWMHHOTO KOHIIENITYaJlbHOTO
3MICTY; XapakTepu3allii MOBHOi OCOOMCTOCTI aBTOpa Ta IMEPCOHAXKA; perpe3eHTarlii
IHAWBITYaTbHO-aBTOPCHKOT KAPTUHU CBITY, IO CTBOPIOETHCS YCIEF0 CUCTEMOIO MOBHHUX
3aco0iB 1 BUpa)ka€ aBTOPCHKE KOHIIENTYaJIbHE OCMHCICHHS Ta OLIHKY 300pa)eHuxX
aull [3, c. 53]. XyI0oxH1 KOHIIENTH TAKOX CIYT'YIOTh MOTY>KHUMU CHUMBOJIaMU abo0
MeTaopami, sIKi MPEJICTaBIISIOTh A0CTPAKTHI 171€1 UM TEMH.
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Konuenrt /[IPUPOJ/]A € 6a30BUM KOHLENTOM KOHLENTYaJIbHOI KapTUHU CBITY
monun. 1leil KOHIENT € 3araJIbHOI0ICBKUM, TOOTO TaKKUM, 110 ICHYE JIJIsl HOCIiB BCIX
MOB 1 KyJIbTYp HE3QJIEKHO BiJl 1X IPUHATIEKHOCTI O OYJb-AKOi COLIIAJIBHOI IPYNH YU
HapoaHocTi. 3a O. Manspuyk, “po3riisiiatouu 3arajibHOII0ICHKUM KOHIIENT HEOOX1THO
BUJIUIUTH T1 MOTO CKJIaJ0BI, 0€3 AKWUX BiH HE MUCIUTHCS 1HIUBIIAMU; TIEPII 3a BCE, Y
IIEHTPl BUBYEHHS € MOBHAa OCOOHUCTICTh — TOOTO IHAMBIN 13 CYKYIHICTIO HOrO
cnenupiyHUX O0COOJMBOCTEH CIPUHMAHHS 30BHIIIHBOTO CBITY. OCKUIbKM JaHUUN
KOHLENT pO3IJISAA€TbCsl B TyMaHICTUYHIM CHUCTEMI, LI0 BKIIOYA€E JIOAUHY, a
CIPUUHATTS HABKOJHUIIHBOTO CBITY HEMOXUIMBE O€3 YSABJICHHS NPO MPHUPOJHE
OTOYEHHS Ta MiClle Y HbOMY JIOAUHU, KOHUEeNT [IPUPO/]A po3rasaaeTbes y Mexax
AHTPOIIOLICHTPUYHOTO Ta KOTHITMBHOTO MiAXOJY 10 MOBH, JI¢ JIFOJMHA BHUCTYIA€
MOBHOIO OCOOMCTICTIO Ta 00’€KTOM TMPOIIECIB, 30CEPE/KEHUX Yy TOJl JaHOTO
KoHIenty” [2, c. 51].

[TocnyroByrounchk TmOJILOBOKO MoOAe0 KoHuenta M. IlomwoxkunHa, mis
rmobioro po3yminns koHuenty [/PHPO/]A neobXiIHO BU3HAYUTHU HOTO s71po, 0a30B1
(KOTHITUBHI) IJIACTU — TOOTO JIEKCMKO-CEMAHTHYHI TOJIs, 10 BIATOBIAAIOTH 200 K €
JTOTUYHMMU JI0 OCHOBHUX KOHIIENITYaJIbHUX O3HAK, — Ta IHTEepIpeTaiiiine mosue [4, c.
218-219]. Jlns ceMaHTUYHOTO aHali3y JAaHOTO KOHIENTY HacamIiepe]] HeOOX1IHO
BU3HAYUTH S7IpO Ta 0a30BI MJIACTH.

[Tonsitta “npupona” € sapom konuenty [/PUPOJ]A. Cnin 3’sicyBaTu 00Opa3HHiA
IUIACT KOHLENTY, MNPEACTaBICHUNH WOro HOMIHAHTOM (SApoM), — IOIpaBia,
TPaAUIIIHHO BiH TPAIUIIETHCS HE TaK 4acTo, K Horo BepOamizaropu [6, c. 46].

“IIpupona” € OAHUM 13 TUX TIOHATH, IKUM HEMOXJIMBO JaTH YiTKE TIIyMauyeHHS;
OJIHaK, 100 BU3HAYUTH 0Aa30Bl IUIACTU KOHIIETITY — JIEKCMKO-CEMaHTH4YHI, a00 X
pedepeHIiiiHi Mo KOHIENTY — HEOOXITHO PO3TIyMAuYuTH HOTO HOMIHAHT. 3a
AKaJIeMIYHHUM CIIOBHMKOM YKpaiHChKOi MOBH, IPUPOJIa — IIE:

1. OpraniyHuii 1 HEOpPTraHIYHUN CBIT Y BCIH CYKYMHOCTI 1 3B'SI3Kax, IO €
00'€KTOM JTIOJICHKOT ISTIBHOCTI ¥ TI3HAHHSA, BCE T€, IO HE CTBOPCHE
JISIBHICTIO TIOAWUHMU,

2. CyKymHICTh OCOOJIMBOCTEH POCIMHHOTO 1 TBAPHMHHOTO CBITY, KIIMaTHYHUX
yMOB, penbedy 1 T. 1H. SKOI-HEOYyAb MICHEBOCTI, KpaiHW; HABKOJIHIIIHE
reorpadiuHe cepeIOBHUIIE;

PocanHHM CBIT HABKOJHUIITHLOI MICIIEBOCTI;
MicreBicTh 3a MEKaMHU BEJIUKHUX MICT, IIOCEJIEHb, JIe 0araTo 3eJeHi, CBIXKOTO
HOBITPS 1 Ta 1H.;

5. Oco0IMBOCTI HABKOJMIIHLOT MICIIEBOCTI y IIEBHY MOpY pPOKy (TepeB. y
CIIOJTYY. i3 CJI. BECHsIHA, OCIHHA 1 Ta iH.) [5].

Otxe, ykpaiHCbKa MOBa TIyMayUTh MOHATTS “NpuUpoaa” SK HABKOJIMIIHE
cepenoBuile (POCIMHHUM 1 TBAapUHHHUNA CBITH, peibed, 3€JIeHa MICIEBICTh) Ta
CYKYIHICTh HEKOHTPOJIHOBAHUX MPUPOTHUX (ITOTOTHUX) SBHIII, MTiP POKY.

B anrniiicbkiit MOB1 TOHATTSA “npupoxa’” (nature) Mae 3HAUHO LIUPIIE 3HAYCHHS
i 3acrocyBaHH: Senses relating to physical or bodily power, strength, or substance;
mental or physical impulses and requirements; senses relating to innate character;
senses relating to the material world [7], — omHak MOkeMO BHILTUTH TIIYMA4YCHHS, 110

B~ w
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CTOCYIOTbCA HE “NPUPOAM XapakTepy UM JIOJCHKMX XAPAaKTEPUCTHUK, a BIACHE
npupooHo2o ceimy Ta npupoou AKk @izuunozo cepedosuwya. 3a OKCHOPACHKUM
CJIIOBHUKOM, pupoa (nature) — e:

1. The phenomena of the physical world collectively; esp. plants, animals, and
other features and products of the earth itself, as opposed to humans and
human creations;

2. More widely: the whole natural world, including human beings [7].

VY Ttakomy BUIIaJIKy HA OCHOBI 3HaYEHb JiIeKCceMU Nature po3yMiemMo mpupoay K
yc1 IOXIJIH1 MPUPOJIHOTO CBITY (TBapUHU, POCIHMHH, JIFOJIH), a TAKOXK CYKYITHICTh yCiX
HEXUBUX 00’ €KTIB 1 SIBUIIL ILOTO CBITY.

Biarak MmoxeMo cTBepKyBatH, 110 10 KoHuenty I/PUPO/[A BigHOCATBCS Taki
nekcuuHo-cemManTuyHi nojs (mami — CII), ax ®JIOPA, ®AYHA, PEJIbED &
JJAHAUIA®T, TIOTOA & ATMOC®EPHI ABUIIA, HEBECHI TIUJIA # Taki
npomixkHi mojs, sk BOJA & BOJIOMMU, 3EMJIS, LIUKJIIYHI SIBUILIA, — To6TO
1000B1 3M1HH, 3MIHU KJIIMAaTy ¥ Mip POKY.

Konuenr IIPUPOJ/[A Mae NOCUTh PO3TATYKEHY CTPYKTYPY, IO CKIIAIAETHCS 3
BEIUKOI  KUIBKOCTI  JIGKCHYHUX  eKCIUIIKamiii, a ToMy, HE3BaXar4yud Ha
3arajibHOBXKMBAHICTh, Y TBOPYOCTI KOXXHOTO IHMCbMEHHHWKA BiH HaOyBa€ HOBHX
CEMaHTUYHMX O3HaK [6, c. 46]. Sk 3a3nayae I'. TabakoBa, “sBuIla IPUPOAH, MEi3axKi
CTaIOTh JUIS JIIPUIHOTO CYO’ €KTa TMOIITOBXOM J0 IEPEOCMUCIICHHSI Ta OOMIPKOBYBaHHSI
PI3HOMAaHITHUX SIBUIT IHCHOCTI, 32 1X JIOTIOMOTOI0 OyIY€ThCS BUTOHUYEHUM JIIPUIHUMA
croxer” [6, c. 46].

PosrasiapMoO Kinmbka dparmeHnTiB 3 ecero “Upstream” Mepi OmiBep:

Little by little I waded from the region of coltsfoot to the spring beauties. From
there to the trilliums. From there to the bloodroot. Then the dark ferns [9, c. 6].

BneBHeno crBepmkyBatH mpo BepbOamizamito kouuenty I[IPUPOJ/[A nHam
J03BOJISIIOTH JIEKCEMHU, 10 BITHOCATHCS 10 cemaHTHaHOTro mosst ®JIOPA (HASEMHI
POCJIMHN): trilliums, ferns. ¥ koHTekcTi ¢parMeHTa HECKIAIHO 3PO3YMITH, IO
coltsfoot, spring beauties Ta bloodroot Takox BiZHOCSATBCS 10 MEPEIiKy POCIUH, a
TOJTATKOBUN 1HTEPHET-TIONIYK ITIATBEP/KYE, IO 1€ — HAPOAHI HAa3BU KBITIB, IO
aHTJIACHKOI0 MAarOTh TaKi HAYKOBI Ha3BW, Sk Tussilago farfara (mamu-i-mauyxa),
Claytonia (knetimonis) Ta Sanguinaria canadensis (kanaocbka caue8iHapis)
BIJIMTOBIZTHO.

Pozrnstaemo mie oguH npukian, y skomy crnoctepiraemo CIT @JIOPA, a Takox
CIT HEBECHI TUIA # PEJIBED & JIAHAIIA®DT:

Plant your peas and your corn in the field when the moon is full, or risk failure.
This has been understood since planting began [9, c. 5].

Jlekcemu (t0) plant, planting e nornaaumu 1o CIT ®JIOPA, amke HEpO3pUBHO
OB’ s13aH1 3 pocnuHaMu (3acieamu, 3emnepodocmao); 1o CII ®JIOPA takox HaexaTb
nexcemu peas, corn. CIT JIAHJAIIA®T peanizoBano snekcemoro field. Ymepre
criocTepiraemMo mosiBy jekcemu, mo BigHocuthes 1o CIT HEBECHI TIJIA (moon).

| walked, all one spring day, upstream, sometimes in the midst of the ripples,
sometimes along the shore. My company were violets, Dutchman’s-breeches, spring
beauties, trilliums, bloodroot, ferns rising so curled one could feel the upward push of
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the delicate hairs upon their bodies. My parents were downstream, not far away, then
farther away because | was walking the wrong way, upstream instead of downstream.
Finally | was advertised on the hotline of help, and yet there | was, slopping along
happily in the stream’s coolness [9, c. 4-5].

Hassu kBitiB BigHocumo f0 CIT ®JIOPA: violets, Dutchman ’s-breeches, spring
beauties, trilliums, bloodroot, ferns, — rexcemu upstream, downstream, ripples, shore,
stream — no CIT BOJIA & BOJIOMMM, it oxse caoBocmonydents spring day — xo CII
[MUKJITYHI ABUILA (ITIOPU POKY).

[IpoananizyiiMo 11e HU3KY NpUKIaaiB 3 ecero “Staying Alive”:

The thin red foxes would come together in the last weeks of winter. Then, their
tracks in the snow were not of one animal but of two, where in the night they had gone
running together [9, c. 15].

Crnoctepiraemo Husky Jsekcem CIT ®AYHA (red fox, animal), ITUKJITYHI
SIBUIIA (winter, night), a takoxx CIT TIOT'OJA & ATMOC®EPHI SIBUILA (snow).

And in the blue water, see the dolphin built to leap, the sea mouse skittering;
see the ropy kelp with its air-filled bladders tugging it upward; see the albatross
floating day after day on its three-jointed wings [9, c. 20].

Y nanomy ¢parmenti nominyiote CII ®AVHA (mopceki TBapuuu) ta CII
BOJIA, sike peamizoBane BiacHe ioro HomiHantom — water. Jlo CII ®AYHA
BigHocumo Jsiekcemu dolphin, sea mouse, albatross, a Takoxx HDOTHYHY 10 JaHOTO
ceMaHTH4YHOro Mo jekcemy wings. Jlo CIT ®JIOPA Binnocumo sekcemy kelp, 1o
No3Havae OAMH 3 MOPAJIKIB OYpUX BOJOPOCTEH.

Otox y miacymKy, sapom konuenty I[/PUPOJ[A € BnacHe MOHAITTS “nipupona’,
BU3HAYCHHS SIKOTO 30ITa€ThCsl B YKPATHCHKIN Ta aHTJIACHKIA MOBax: I1€¢ HaBKOJIUIIIHE
cepenoBuIlle (POCIMHHUM 1 TBApUHHUM CBITH, penbed, 3eJIeHa MICIEeBICTh) Ta
CYKYNHICTh HEKOHTPOJIbOBAHUX MPUPOJHUX (TIOTOAHMX) SBUI, TIp POKY,
KIIMaTHYHUX 1 J1000BUX 3MiH. OCKUIBKHM “Tipupoaa” OXOIUTKOE OpTaHIYHHMA Ta
HEOpPraHIYHUM CBITH ¥ HABKOJIMIIHE CEPEIOBHINE, BU3HAYaeMO ii BepOaizaTopu B
Mexax Takux ceMaHtuuHuX noiiB (CII), sk CII ®JIOPA, ®AYHA, PEJIbED &
JIAHAIIA®T, IIOI'OJA & ATMOC®EPHI ABUILIIA, HEBECHI TIJIA, BOJA &
BOJJOMMMU, 3EMJIA, ITUKJITYHI SIBUIIIA.

Posrisiparoun xonnent [IPUPOJ[A, HeoOXimHO 3Ba)KaTH Ha JIGKCEMH, IO
HaJeXaTh JO BHUIIE3a3HAYCHUX JICKCUKO-CEMAaHTUYHUX TIONIB. Y HaBEJICHUX
¢parmentax cmnoctepiraemo aominyBaHHs CII ®JIOPA, mo € THUIIOBOIO PHCOIO
nel3aXHUX omnuciB. Binrak Moxkemo cTBepKyBatd, 1o koHuent I[I/PUPOJ[A B
TBOpYOoCcTi Mepi OumiBep 31eOUTBIIOIO MPOSBISIETBCA CaMe B IEH3aKHUX OIKCaX,
JIEKCUYHA CKJIaJ0Ba SKUX BKJIIOYAE TMEPEBAKHO HA3BH Ta TMEPENIK POCIHH; YacToO
CIIOCTEPIraEMO HA3BW TBAPWH, OMKCH MOTOH 1 JaHAMA(TY, BIACHE HABKOJUITHBOTO
cepenoBuIa i Teputopii. PesynpTaTi 1aHoi po3BiKM BBAXKAEMO TMEPCIIEKTUBHUMHA B
MOMANBIINX JOCTIIPKEHHSIX Ha TeMy BepOamizamnii kouuenty [IPHUPOJ/[A, a Takox
MUTaHb TIEPEKIATY.
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FLASH FICTION SIK )KAHP CYYACHOI AHI'JIOMOBHOI MAJIOI
MPO3U: TEHAEHIII PO3BUTKY TA CTUJIICTUYHI OCOBJIUBOCTI

VY cTarTi 10CaiKEHO €BOIOIII0 aHTJIOMOBHOTO KOPOTKOT'O OMOBigaHHA Y XX—
XXI cromitTsix 13 ¢oxycoM Ha >kanpi flash fiction. BusnaueHo romoBHi pucu 100
KaHPY, 30KpeMa CTHUCIICTh, KOMIIO3UIIIMHY 3aBEpIICHICTh, MeTa()OPUUHICTD,
€MOIIiITHy HaCUYEHICTh 1 BIIKPUTICTH 0 iHTepnpeTanii. [I[poananizoBano xapakrepHi
ctiinictuuHi goMinantu flash fiction, 30kpema TpomneidHi mpuUiioMU, CUHTAKCUIHUHN
napayienizM, edeKkT mapagokcy, eiincuc Ta mpuHiun in medias res. [IpakTtuyna
JacTHHA TPYHTYETHCS Ha TMEpeKIajabKoMy aHaimi3i omoBimanb «Whispers» Ta
«Bigfoot Love», y SKMX BHUBYAETHCA peamizailii CTUIICTUYHOI KOHBEPTEHINi SK
KITFOUOBOT O3HAKU TEKCTIB JKaHPY.

Karwuosi caoBa: flash fiction, aHrioMoBHa Maja Mpo3a, CTHIICTHYHA
KOHBEPTeHIIIs, CydacHa JIiTepaTypa, KOPOTKE OMOBIaHHS.

CyuacHa aHTJIOMOBHA MaJla Mpo3a € JUHAMIYHOIO JIITepaTypHOIO (hOPMOIO, 110
BII3HAYAETHCA AJANTHUBHICTIO JIO0 COIIOKYJIBTYPHUX, €CTETUYHHX 1 TEXHOJIOTTYHUX
BUKJIMKIB yacy. OJIHI€I0 3 HAMMOMITHIIINX TEHICHI[IN € M0siBa Ta CTPIMKUN PO3BUTOK
xaHpy flash fiction — HaIKOpOTKHX OIOBiJlaHb, 110 KOHIIEHTPYIOTh 3MICT Yy
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JAKOHIYHIH, aje eMOUIMHO Hacu4yeH1d GopMi. 3 OISy Ha 3pOCTarouy MONyJIIpHICTh
1i€i GpopMH cepel] aBTOPIB 1 YMTauiB, AocHiIKeHHsa ocoOnuBocTeil flash fiction mae He
JIMIIIE JTiITepaTypo3HaBue, a il KyIbTYPHO-KOMYyHIKaTHBHE 3HAUYCHHSI.

Mana mpo3a, K OIHa 3 OCHOBHHX (POPM XYIOXKHBOI JIiTEpaTypH, OXOILIIOE
PI3HOMAHITHI KaHpHU, cepell AKMX KOPOTKE OIOBidaHHs, HOBENa, ecKi3, Hapuc. li
BIIMIHHICTIO € 30CEpPEIKCHHsI Ha OJHOMY TNEPCOHaXl abo TMojil, CTHUCIICTh 1
excrpecuBHICTb. Jlo kiHIs XIX CTONITTS aHTJIOMOBHE KOPOTKE OIMOBIJAHHS HE Majo
YITKOI 1J€HTUYHOCTI, Jumie 3 moyatky XX cT. TepMiH «short story» mouas
3aKpIIITIOBATUCS K CaMOCTIMHA KaHPOBa OJUHUIIA. 3HAUYHUHN BIUTMB HA CTAHOBIICHHS
KopoTkoi mpo3u manu Exrap Amnan [lo, sxuii copmyintoBaB KOHIEMINIIO €THOCTI
BpakeHHS, Ta bpeHmep MeTbro3, SIKHil yBIB MOHSTTS «KOPOTKE OIOBITaHHI» Ha
NO3HAYEHHS caMe 3aBepUICHOT KOPOTKOiT (hOpPMH.

[Ipotarom XX cTOMTTA *aHp MEPEKUB HU3KY 3MIH MiJ] BIUIMBOM MOJAEPHIZMY
— Bipmxunis Bynd, Epnect Xeminryeit 1 Buibsim donkHep ekcnepuMEHTYBaIU 3
dbopmoro, JIHIAHICTIO, IIOTOKOM CBIJIOMOCTI. [ToctmMoaepHiI3M 07 aB
IHTEPTEKCTYalbHICTh, 1POHIIO, (PArMEeHTApHICT, 1 OaraTo3HaAYHICTh, MiIJAI0YU
CYMHIBY 171et0 00’ €eKTUBHOT0 HapaTuBy. Y XXI CTONITTI criocTepiraeMo ridpuan3aiiio
KaHPIB: KOPOTKE OIOBIJaHHS TEPEIUNITAEThCS 3 €ce, IMOE3i€l0, IMO0JACHHUKOBUMHU
HOTATKaMH, CTBOPIOIOYM BIAKPUTI CTPYKTYpH, SKi 3alpoOIIylOTh 4YHTa4a JI0
CHIBTBOPYOCTI. Y IbOMY KOHTEKCTI CTa€ aKTyaJbHUM IMUTAHHS HE JIUIIe PopMaTIbHUX
3MiH, a ¥ CTUJIICTUYHOTO O0OPMIICHHS.

Flash fiction sk >xaHp BHUHHUK $K BIAMOBiAb Ha MOTPeOy B CTHUCIOMY, alie
HACHYEHOMY KOHTEHTI. Mloro mpearedamu ctanu Gaiiku, MPUTYi, MiHIATIOPH KIIACUKIB.
VY cydacHOMY BUIJISAI TEPMIH YBIMIIOB A0 BXKHUTKY Ticis myOsikarii antosorii Jx.
Tomaca Flash Fiction: «72 Very Short Stories» (1992), 3akpinuBIg »aHpOBI MEXi.

MeTo10 cTATTi € BU3HAUCHHS KJIIOUOBHUX €TaIliB CTaHOBJIEHHs >kaHpy flash
fiction B anryioMoBHi# nitepatypi XX—XXI cTONITh, BUSBICHHS HOT0 CTPYKTYPHUX 1
CTHJTICTUYHUX OCOOJIMBOCTEH, a TaKOXK 3’ sICyBaHHs crienu(iku QyHKIIIOHYBaHHS ITi€T
dbopMHu B yMOBax Cyd4acHOT'O MEIiarpoCcTopy.

Flash fiction — me sxaHp, 1110 MOEAHY€E MOSTUYHY JTAKOHIYHICTH 13 MPO3aidHOIO
cTpykTypoBaHicTio. He3Baxaroun Ha oOcsar m10 1000 ciiB, y HOro Mexax BMINTYEThCS
MOBHA JpaMaTypriuHa CTPYKTypa: €KCIO3WIlisfg, KOHQIIIKT, KyIbMIHAIliS, PO3B’s3Ka.
BoaHouac gacTo BiCyTHS MepeicTOPisl, CIOKET CTapTye 13 cepearHu moii (in medias
res), 30Cepe/KYI0UYN yBary Ha MOMEHTI 3J1aMy a00 KIIFOUOBOMY ITepPEKUBAHHI.

Bnane onosimanns flash fiction xapakTepu3yeTbcsi CUIBHUM MOYATKOM, SKHIMA
3aXOIUTIOE yBary 4mMTaya, 1 HeCMOAIBaHUM, YacTO BIIKPUTHM (piHAIIOM. Y KOPOTKOMY
TEKCTI HAA3BUYAWHO BAXJIMBOIO € TOYHICTh KOXXHOTO CJIOBA. ABTOpH 3MYIICHI
VHUKATH JAPYTOPSAHUX JIHIN 1 HaaMipHOTO ommcy. lle mpu3BOAMTE 10 MOCHICHOTO
BUKOPHUCTAHHS HEMPSIMHUX XapaKTEPUCTUK — 4epe3 Jii, peruriku, cuMBod. [IpuHmmmn
«moKa3yi, He po3noBigai» (show, don’t tell) peanizyerscs uepe3 meradOpHUHICTD,
ajieropii, €IIINCHUC, CAMBOJIKY [2].

Ha piBui ctpyktypu flash fiction BukopucToBye cTHiIiCTHUHI (irypu:
napajienisM, rpajaiito, aHadopy [2]. L1 npuitomu ciiyxaTh He JHIIE TEKOPATUBHUM
(GyHKIISIM, @ CTBOPIOIOTH PUTM, KOIe310, MOCUJIIOIOTh €MOLlIiHE Hanpy>KeHHS. Y
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tekcTi «To Reduce Your Likelithood of Murder» A. MoHncoHa napanenbHi KOHCTPYKITIi
CTPYKTYpPYIOTh OIOBiAb, Har”itTaioun tpubory. Y «Currents» X. BoTTomi moBTOp
dpazu «Before that...» opraHi3oBye HapaTUB SIK JIAHIIOT CIIOTAAiB y 3BOPOTHOMY
nopsiaky. KonnenryanbHi MmeTaopy MaroTh KOMIO3UIIINHY (YHKIIIIO: Y OMOBIJIaHH1
«Bullhead» metadopa LOVE IS TIMELESS opranizoBye croxeT; y TBopi «Oliver’s
Evolution» JIx. Annaiika oOpa3 0aTbka sk JepeBa CUMBOJII3Y€E 3aXHCT, CTA0LIBHICTS 1
HEeMUHYYICTb 3MiH [6]. Taki metagopu HecyThb He nuiie o0pasHy, a W 11€0JOTIYHY
(G yHKIIIF0 — BOHU BU3HAYAIOTh T'OJIOBHY 1/I€I0 TBOPY.

3HauYyIIICTh CTHIIICTUYHOT KOHBEPreHI1i — OHOr0 3 HAUMOTYKHIIKX 3ac001B
foregrounding — oco6nuBo BusiBisieThes y flash fiction [2]. SIk 3a3nauae O.€wmerip,
KOHBEPIeHIllsI — 1€ HE MPOCTO CYKYNHICTh CTUJICTUYHUX 3aco0iB, a IXHE
B3aEMOMIJCUIICHHSI Y «CWJIBHUX MO3UIIAX» TEKCTY — TMEPEeBaXHO y (QiHaMl, e
30CEepe/KYEThCSl  CMHCIIOBa KynbMiHamis [3]. KoHBepreuiis peayi3yeTbcs Ha
TPOIETYHOMY, CHHTAaKCHYHOMY ¥ (OHETHUYHOMY PIBHAX 1 JO3BOJSE JOCATTH
E€MOIIIHHOTO «BTYCTKY» MpHU MiHIMaIbHOMY 00cs31 TekcTy. Y ctarti «The Role of
Stylistic Convergence in the Contemporary American Fiction» (2017) aBTopka
MIKPECIIIOE, 1110 TUTIOBI BUAM KOHBepreHiii y flash fiction — 1e Tpono-cuHTakcHuHi
KOMIUIeKCH (MeTadopa + TMOBTOp + EJINCHUC TOIIO), SKI 4YacTO BTUIIOIOTH
KOHIENTYyaJIbH1 MeTadopu Ta Gpiuntocodchbki y3araabHeHHs [3].

VY mepexnani onoBiganHs « Whispers» Mu mMalid cripaBy came 3 TakO TPOIO-
CHHTaKCUYHOIO KOHBepreHiieo. Hanpukman, y ¢gparmenti: The waves do not care...
They will whisper... They will call... — xBuii mepcoHiikyOThCS, TOBTOPIOETHCS
MoaanbHe aiecioBo will, peamizyerbes aHadopa Ta CHHTAKCUYHHUH mMapajnenizm. Y
nepexiaal i OcoOJUBOCTI TMEPEeIaHO MOBTOPOM: «BOHHM IIETIOTITUMYTh», «BOHHU
KIIMKaAaTUMYThY», «BOHM MaHATh» — 30€pekeHO MHUJIO3BYYHICTb, PUTM 1 OOpa3HICTb.
[Ipu 11boMy OyJI0 BHKOPHCTAHO YacTKOBY TpaHcdopmarito emiteta bloated sun sk
«pO3MEUeHE COHIIe» NI 30€peKEHHsI JIOTIKM TEKCTY Ta KOHIENTYyajabHOI MeTadopu
«ITPUPOJA — IIE JIOAUHA» [4].

[HmmMm  mpukimagoMm € omnoimanHs «Bigfoot Love», ae ckoHmeHcoBaHa
KOHBEpIreHIIs aocsraerbes amirepaniero [f], cuHekmoxorw («wings flapping in a
panic»), mapanenbHUMH CTpyKTypamu («sticks, twigs, acorns...») Ta meTtadoporo
npupoju SIK moss 0oro. Y mepeknani My 30eperiu Lo CTPYKTYpY 3a JOIOMOTOI0
3BYKOHACIIyBATbHOI JIEKCUKH («3 TYPKOTOM Tajajnoy, «MaHI4YHO TPINOYydH
KpuiamMu») 1 mepudpasu «HaOIMIKEHHS 3arpO3U», 110 OCTYIOBO KOHKPETU3YEThCT —
«birgpyr». BogHouac cHHTaKCHMYHA CHUMETPIS JO3BOJWIA BIATBOPUTH TOYATKOBY
JTUHAMIKY ¥ TPHBOXKHHUI TEMIT CIIeHH [6].

VY mepexnagax «Whispers» 1 «Bigfoot Love» cTumicThuHa KOHBEpreHITis
peanizyeThcs yepe3 MoeTHAHHS TPOTB, PUTMIYHUX MOBTOPIB 1 CAHTAKCUYHUX (DIryp.
[x mepenaHo 3a JOMOMOrOI CHHOHIMIYHMX 3aMiH, rpaMaTH4HMX TpaHcdopmamiil i
puTMIYHOI aganTarii. BiATBOpeHHS TaKUX €IEMEHTIB JJO3BOJISIE 30€PErTH CTUITICTUIHY
IHTEHCHUBHICTh TEKCTY Ta MepeJaTh MOro 1HTOHAIMHO-CMUCIIOBY €IHICTD, 1110, CBOEIO
Yeproro, MeperyKyeThes 3 IHIIMMHU XYI0KHIMU XapaKTEPUCTUKAMU KaHpy [4].

OCOONMBICTIO CTWIIIO € BXKMBAHHS TENEPIIIHBOTO 4Yacy, IO CTBOPIOE e(deKT
MPUCYTHOCTI Ta akTyali3ye eMolliliHe nepexxuBaHHs. [IpocTi peueHHs 4epryroThes 3
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PUTMIYHO YCKJIQJHEHUMH — 3 aCHUHJETOHOM, 1HBEpCi€r0, aHadoporo, 110 MOCUIIOE
xynoxHid BmwmB  [2]. [luchbMeHHUKM  3a3BUYail  OOMEXYIOThCS  KUIbKOMAa
MEePCOHAKaMHU, 1HOA1 OJHUM, (OKYCYIOUMCh Ha BHYTpiliHIM auHamimi. ['epoi
300paxyrOThCs 4epe3 [ii, peruliku, KOHTEKCTH — a He omuc. YacTo BKUBAIOTHCS
JUCKYPCHBHI 3CYBHM: 3MiHAa OIOBiJlaya, HECMOJIBAaHUN Tepexii y CTHIICTHUII
(HampuKJag, Bl IpoHii 10 TpariyHoro ToHy). Lle BinmoBigae moctMoaepHii KOHIICTITT
Oaratorosioccs Ta nofioHii B pitepatypi [1, c.193].

Kanp flash fiction akTtuBHO (yHKIIOHYE B LHUPPOBOMY CEPEIOBHIIII:
mathopmu SmokeLong Quarterly, 100 Word Story, Wigleaf, Medium cnpusitots
foro momMpeHH0. 3aBASKA KOMIAKTHOCTI, IIi TBOPH 1€aJbHO MiAXOIATH JIJIS
nyOnikamii y commepexkax. lle He numie (opmye HOBY 4UMTalbKy MpPAaKTUKY, a U
CTHMYJTIOE 3MiHY KaHpoBOi napanurmu. [lomymnsipusariist >kaHpy 3yMOBITIO€ 3pOCTaHHS
KUTBKOCTI aBTOpCchKUX 301pok. Cepen aBTopiB, 110 npaiotoTh y flash fiction — Henci
Cronman, I'pant ®onknep, Jesin I'apdui, Pobepr Ckorennmapo. IxHs TBOpYicTb
MO€ETHYE TYMOP, a0Cyp/1, COIIaIbHUN KOMEHTAp 1 ICUXOJIOTIuHY Hampyry [5].

CeMaHTHYHA HACHYEHICTh € OJIHIEI0 3 KIFOUOBHUX XapaKTCPHUCTHK JKAHPY.
3aB/ISIKM  CITIICHCY, HaTSIKaM, MIATEKCTY, KOXKEH TBIip BIAKPUTHH IO MHOXXHHHOI
iHTepnperanii [2]. ¥V tekcti «The Orange» Bcst icTopist BUOYIOBY€EThCsl Ha MeTadopi
anenbCHHA SIK LEHTPY BCECBITY, CTBOPIOIOYU €(eKT IpoHIYHOTO (HiTocoPCchKOTro
y3aranibHeHHs. Y «The Death of the Short Story» metadopa cmepri kaHpy nogaeTbes
gyepe3 JIEKCUKY TOXOPOHHOT CUMBOJIIKH [6].

Flash fiction BukoHye QpyHKIIiF0 MiHIATIOPHOI ICUXOJIOTTYHOT IpaMu 200 IPUTYI,
7€ 3MICT KOHIIGHTPYETHCS Yy (PparMeHTi. 3aBISKH 1IbOMY TBOPH MOEAHYIOTh PUCHU
moe3ii, Mpo3u Ta JApaMaTyprii, 0 BIAKPUBAE BEITUKI MOXJIUBOCTI IS CTUIICTUYHOTO
aHajizy — OCOOJIMBO B acMeKTi Koresii, MOBTOPIB, TPOIIIB, 1HBEpCiH, emirncucis [1,
196]. Amnaniz mpuknagiB nepeknany omnosimanb «Whispers» 1 «Bigfoot Love»
JIOBOJINTH, 1110 €MOIIMHUHN BIUTUB YacTO 3a0€3IeUy€eThCs caMe 3aBASKH OaraTopiBHEBIM
CTHJTICTUYHIN CTPYKTYPI1, 30€peKeHHS SIKOi € KIIFOUOBHM 3aBJIaHHSAM Mepekinaaayda [4].

BucnoBku. Flash fiction sk xanp aHriaomoBHOi Mayoi mpo3u B XX—XXI
CTOJITTSX JIGMOHCTPY€E 3AaTHICTh JO ajanTailii, CTHJIICTUYHOI IHHOBaIii Ta
MDK>KaHpPOBO1 B3a€MOJTiI. HMoro eBouoris € Biamosimmo Ha COIIOKYJIbTYPHI BHKJIUKH,
3MIHM YHUTAIlbKUX MPaKTUK 1 pO3BUTOK ImdpoBux wmemia. JKaHp Bim3HavaeTbCs
CEMAaHTUYHOIO HACHUYEHICTIO, CTPYKTYPHOIO KOMIIAKTHICTIO, BHUKOPHUCTAHHIM
MOTYXHUX CTWIICTUYHUX TPUHOMIB — BiA TPOMEITYHOI KOHBEPreHIli 0
cuHTakcuyHoro mapanenizmy. Flash fiction moegHye MuCTENTBO IiTEpaTypHOTO
MIHIMaJTI3My 3 €MOIIIITHOIO TTIMONHOIO, BIIKPUBAIOYN HOB1 TOPU30HTH SIK JUIsl aBTOPIB,
Tak 1 jana gocuimaukiB. Ilpukmamu 3 omoimanb «Whispers» 1 «Bigfoot Love»
MIITBEPIKYIOTh, IO aJICKBATHE BIITBOPESHHS CTHIIICTHYHOT KOHBEPTCHITIT y IepeKIIaIi
€ HE JIMIIE BUKJIMKOM, a i1 000B’A3KOBOIO YMOBOIO 30€pEKEHHS XYyJI0KHbOI BapTOCT1
opuriHamy. lle moTpedye THYYKOro 3acTOCyBaHHS TEpPEKIaNalbKUX CTPATETiH,
3MaTHUX BIATBOPUTH CKJIQJAHY B3a€EMOJII0 OOpa3HMX, CHHTAKCUYHHX 1 PUTMIYHUX
3aco01B, sIK1 JOPMYIOTh CEMAHTUYHY MIUOUHY ¥ €MOILiiiHY BUPA3HICTh (Piieti-(iKIIH.
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Kapnoecvka I'anna
YepracvKkutl 0epaicasHull mexHol02iuHull yHigepcumem

E®EKTUBHICTb BUKOPUCTAHHSA BIPTYAJIBHOI'O
CEPEJOBHUIIA Y HPOLECI OBOJIOAIHHA IHO3EMHOIO MOBOIO

VY cydyacHOMY CBITI 3HAaHHS 1HO3EMHHUX MOB CTa€ HEOOXITHICTIO JJIi KOXKHOI
OCBIYEHOT JIFOAMHU. BOHO BiKpuBae ABepi 10 HOBUX KYJBTYp, CIPUSIE Kap'€pHOMY
3pOCTaHHIO Ta 3a0e3medye OUuThbIl TIMOOKE PO3YyMIHHS TI00aIbHUX MpoIeciB. 3i
CTPIMKHM PO3BHUTKOM HH(PPOBUX TEXHOJOTIM yce dYacTillle MOCTa€ MUTAHHS TIPO
e(heKTUBHICTh BUKOPHUCTAHHS BIPTYaJbHOT'O CEPEIOBHINA Y IIPOIIECi BUBUCHHS MOB.

BipryanbHe cepemoBuille y KOHTEKCTI MOBHOI OCBITH — II€ TIO€THAHHS
PI3HOMAaHITHUX ITU(PPOBHUX IHCTPYMEHTIB 1 TUIaTGOPM, 10 3a6€3MeUyIOTh B3a€EMO/III0
MDK BHUKJIaJladyeM Ta y4YHEM Yy AucTaHIiiHoMy ¢opmarti. lle Moxe OyTu sx mpocTuid
BiZIe03B'130K uepe3 Zoom abo Google Meet, Tak 1 MOBHOIIHHI OHJAWH-KYpPCH Ha
mwiatgopmax Coursera, EdX, Duolingo Tomo. OxpiM TOro, aKTHBHO PO3BHBAIOTHCS
CepelloBHIIA 3 €JIEMEHTaMU JOTIOBHEHO1 Ta BIpTyaIbHOI peajabHOCTIi, yaT-00TH Ha 0asi
MITYYHOTO 1HTEJIEKTY Ta IHTEPAKTUBHI OCBITHI MPOTpaMHu.

OcCHOBHI TIlepeBard BUKOPUCTAHHS BIPTYaJbHOTO CEPENOBHUINA JIsl BUBUYCHHS
1HO3€MHO1 MOBH TOJISITAIOTh y THYYKOCTI, JOCTYITHOCTI Ta 1HAMBimyami3alii mporecy
HaBuyaHHS. CTYJEHT Ma€e 3MOTy OOMpAaTH 4ac 1 TeMI HaBYaHHS, aJJanTyBaTH MPOTpamy
i BIAcHI moTpedu Ta iHTepecH. J[0JaTKOBY MOTHBAIIIIO CTBOPIOIOTH reiiMiikoBaHi
€JIEMEHTH, SIKi 9aCTO BUKOPHCTOBYIOTHCS B MOOUTBHHX JOJATKaX JJIsi BUBYCHHSI MOB.
Hanpuknan, nporpamu Ha 3pa3ok Quizlet abo Memrise 103BOJSIIOTH 3aKPIILIIOBATH
HOBY JIEKCHKY B IrpOBiil (hopMi, 1110 pOOUTH MPOLIEC HABUAHHS OLIbII 3aXOIIJIUBHUM.

Bapro Takox BiI3HAYUTU POJIb TEXHOJOTIM y CTBOPEHHI YMOB JUIsi MOBHOI'O
3aHypeHHsl. BipTyanbHi Ki1yOH, coliaibHl Mepexi, maaTGopMu st 0OMIHY MOBHOIO
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npaktukoro (Hanpukiaa, Tandem abo Speaky) m03BONISIIOTH CHIUIKYBATUCS 3 HOCISIMU
MOBM a00 IHIIMMHM YYHSIMH 3 YCbOro cBiTy. lle po3mmproe Mexi TpaguliiHOTO
HaBYAJIBHOTO CEPEOBUIIA Ta CIIPUSE PO3BUTKY KOMYHIKaTUBHOI KOMIIeTeHi [1].

OpHak, MONpH YMCIEHHI NEpeBarv, ICHYIOTh 1 MEBHI BUKIMKHU. BincyTHICTH
(p13MYHOTO KOHTAKTY 3 BUKJIQJaueM 1 IPyHO0 MOXKe MPU3BOJUTH 10 3HUKEHHS PIBHS
MoTuBanii. Takox s epeKTUBHOI poOOTH Yy BIpTyaJIbHOMY CEpelOBHUIl MOTPIOHI
TEXHI4H1 3aCO0M Ta CTaOUIbHUI JOCTYM 10 IHTEPHETY, 1110 HE 3aBXK]IU € MOKJIUBUM LIS
ycix kareropii HacesneHHs. KpiM Toro, camocTiiiHa opraHizailisi HAB4aJIbHOTO MPOLIECY
nmoTpedye BUCOKOTO PIBHS CaMOJAUCIUILIIHY Ta BIAMOBIIATBLHOCTI 3 OOKY CTYEHTA.

Ha ocHOBI NpakTUYHHMX JOCIIIKEHb 1 ONMUTYBaHb CTYJEHTIB MOXHA 3pOOUTH
BUCHOBOK, 110 3Mimrane HaBuyaHHs (blended learning), sike moenHye BipTyadbHI 1
TpaauliiHl GOPMH, TEMOHCTPY€E HaWBHUINY e(PEeKTUBHICTb. Takui MiaXiA A03BOJISAE
MaKCHMaJIbHO BUKOPUCTOBYBATH NEepeBaru LU(PpoBUX TEXHOJIOT1H, HE BTpayalouu nNpu
IIOMY I[IHHICTh OCOOMCTOTO CIUIKYBaHHSI Ta )KUBO1 B3aEMOII1.

TakuMm unHOM, MOXHA CTBEPXKYBATH, 1110 BIPTyaJIbHE CEPEIOBUIIIE € MOTYKHUM
3ac000M y TIpolieci BHMBUCHHS iHO3eMHOI MOBH. Moro eexTHBHE BHKOPHCTAHHS
3QJICKUTH Bl OajaHCy MK 1HHOBAIISIMHM Ta TPAJAUIIISIMH, & TAKOX BiJ TOTOBHOCTI SIK
BUKJIQ/IaviB, TaK 1 YYHIB JI0 MOCTIHHOTO BJOCKOHAJCHHS Ta BIIIKPUTOCTI JO HOBUX
¢dopmariB ocBitu [2].
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Komicapyxk JIrvomuna
Hepotcasnuii ynigepcumem « Kumomupcoka nonimexuikay

YCIIIXH 3 HEPIIOTO YPOKY (3 AOCBIAY BUKJIAJJAHHA
AHTJIIMCBHKOI MOBHU SIK THO3EMHOI ¥ ) KUTOMWPCBKIN
MMOJIITEXHIIII)

Maiixe KOKeH CTYICHT YCBITOMIIIOE, 110 aHTJIIChKa MOBa HA Cy4aCHOMY €Talli
BIIKpMBa€ JOJATKOBI MOXJIIMBOCTI HE JIMIIE JIETKO IIOJOPOXKYBAaTH CBITOM,
HACOJIO/KYIOUNCh CHUIKYBaHHSM 1 BHBUCHHSM KyJNbTYPH IHIIUX KpaiH, a TaKOX
mpocyBaTd CBOi1 imei Ha MIDKHAPOJNHWA PUHOK 1 JOCSITaTh BEPIIMH Yy Kap’ epi,
OTPUMYIOUH JIOCTOMHY TPOIIOBY BUHATOPOTY.

[Ipotarom nmexuTbKOX pOKiB 3aBisku iHimiaTuBl Kadempu teopetnunoi Ta
npukinaaaoi JmiarBictuku (KTIUI) 1 ®akynereTy iHGOpMAIiHO-KOMIT IOTEPHUX
texnosorii (PIKT) mpoBoawiuch HaBuYalibHI 3aHSATTS 3 AHIJIHACHKOT MOBH IS
CTYJICHTIB-IIOYATKIBI[IB. 3 MOMDXK YCiX (paKyJbTETIB YHIBEPCUTETY TaKe HABUAHHS OYI10
3anpoBajkeHo Jume anga  crygeHtiB - @IKTY, 60 woBow iH(opMalliiiHo-
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KOMIT' FOTEPHUX TEXHOJIOT1# € aHTJiiChKa 1, BIIOBIIHO, 1i 3HaHHS, X04a 0 Ha piBHI B1,
— 1€ KJIIOYMK A0 yCIiXy MaOyTHIX (haxiBIIB KOMIT FOT€PHOT IHAYCTPIi.

Tak sk y IIKOJI1 YacTHHA CTYAEHTIB BUBYAIN HIMELbKY a00 (paHIly3bKy MOBH,
iM MOTpiIOHO OyJO OMAHOBYBATH AHIJIIMCHKY Ha PIBHI 3 TUMH CTYJIEHTAaMHM, SIK1 ii
BUBYQJIM TMPOTATOM OararbOX IIKUIBHUX POKIB B4l HAa TWXKJEHb, a00 HaBITh
MOTJIMOJICHO, TOOTO Maibke MoAHSA. ToOTo, mepea YacTUHOKO CTYACHTIB BHUHHUKIIO
3aHAJITO BAXJIMBE 1 HEJETKE 3aBAaHHS — OMAHYBATH AHTJIHCHKY MOBY y TOBHOMY
00cs31 1 HA3JOTHATH CBOiX CIIBIPYIHUKIB y 3HAHHAX Ta HaBM4YKax piBHIB Bl Ta B2.

1106 momomorTu Harii 061apoBaHiil MOJI0/11 OBOJIOAITHA TOBOPIHHSM, TUCEMOM,
JICKCUKOI0, TPaMaTHUKOI Yy HAWKOPOTIIMH TEPMiH 1 TOYYyBAaTHUCS BIICBHEHO Ta 3
HACOJIO/IO BUBYATH iHO3eMHY MOBY, Hama kadeapa TILUI po3pobuna mporpamy Ta
3anpocuiia ycix 6axarounx cryaeHTiB OIKTY, saki paniie He BUBYAIU aHIJTIHCHKOT y
IIKOJI1 Ta TUX, SIK1 MaJId 3aHAJITO CJIa0K1 3HAHHS 3 TPEIMETY.

Jlana iHHOBAIlisS Maa BeMUKHi ycrmiX. CTyICHTH 13 3aJJ0OBOJICHHSAM TOTYBAJIUCH
70 3aHATh, 3 HATXHCHHSIM POOWIIM TEpIli KPOKH, YJOCKOHAIIOBAIM CBOT HABUUKH,
dbopMyBaM HOB1 CKUIH 1 paJilyid CBOIM JIOCSATHEHHSIM.

Jlexiapka pOKIB 3aHATTS NPOBOAMIIA cTapiiuii Bukianad kadeapu Kyp’srta
Csitnana ['puropiBHa, notiM ecradera BUKIaIaHHs nepeinuia 1o mere, Komicapyk
Jlronmuin IBaniBHU. Sl Maro BeNUMKUM HOCBIJ BUKJIAJaHHS aHIIIMNCHKOI MOBH, MaliKe
30 pokiB. Ayie ypoKH 3 TMOYATKIBISIMH 3aBXIU IO-OCOOJMBOMY HaaWXald MEHE,
3apsKaN HeaOMsIKUM MO3UTHBOM 1 JaBajiM TOIITOBX /10 HaBYAHHS HOBUX 1 HOBHX
rpyn moyatkiBiliB. Tak s migTpumana mporpecuBHy inero LleHTpy michsBy3iBChKOI
ocBiTH y JKUTOMHPCBHKIN TMOMITEXHIII 1 3 paaicTio gomomaraina crtyaeHtram ATO
MiBUIIYBATH iX PIB€Hb BOJIOIIHHS aHTIIHCHKOI0 MOBOIO ITPOTATOM YOTHPHOX POKIB.

Koxen ypok 6yB BUTBOPOM MHUCTEIITBA JIJIs1 MEHE Ta MOIX YUHIB - s IOpUHAJIA Y
HBOT'O 3 TOJIOBOIO 1 YPOK MUHAB SIK OJIHa XBUJIMHA. 3BHYAHO, TIEpEli MHOIO OYB IJIaH,
HAIlMCAaHWKM HarepeaoaHl, 1 Mid YYUTEIbCbKUH JOCBi 1 TajJaHT CKEPOBYBaB MOi
METOJIUKH TaK, HI0 CTYJAEHTH CHpHUHMalu MOi MOSCHEHHS Jerko, 0e3 OOTSKEHb,
CIIpallbOBYBajla BipTyaJlbHA JIOIIKA Ta MIAPYYHI MPEAMETH, 1 3aHATTS MPOXOIHIIN K
onHa MuTh. [liIpydyHWK 3aBXKIU BUBOJIWBCA Ha BEIMKWW €KpaH y KJacl, IO
CIPOIIYBAJIO TOSCHEHHS HOBOTO Marepialdy 1 CHpalbOBYBaJO [JIsi 3aKPIIUICHHS
MpaBUJI, CXeM, IIIOMHO BUBUCHUX HOBUX cJIiB. Yac Bij yacy y Haro/i craBajia 3BUYaiiHa
JIOIIKA 3 KPeWI0I 1 BUKOPUCTOBYBadA A ii 3a YUUTENbChKOIO iHTYimiero. ['omuna
JBAJISTh XBUIUH 0€3yMOBHHX PAJIOIIIiB HABYAHHS 1 BUKJIaIaHHsI, HACHATH, MoBipu. To
Oynu Moi ymroOJIeHI YpOKH, TCHs SKUX CTYACHTH BUXOIWIH IIACTUBUMH,
YCMIXHEHUMHU, HATOBHEHUMHU 3HAHHSMH 1 TPIMIKU OJMKYUMU IO CBOTO TPAHII03HOTO
ycmixy. YPOKH OXOIUTIOBAIM BIOCKOHAJIICHHS CIIyXaHHS 1 TOBOPIHHS, MHUCEMHOTO
MOBJICHHS 1 TpaMaTHYHUX TPaBWI. [HKOMM s HajcWiIaia CTyJeHTaM KJIIoYl, sIKi BOHU
Maju JIOBECTH BIIACHUMH TOSICHEHHSMU TpaBwi. CTyIeHTH 3aydyBajd IIiKaBi
PO3MOBHI KJIiIIe, 1HCIICHYBaJld 3allpOTIOHOBaHI Jiajord y KIaci, cami CKJIajaiu
KOPOTKi PO3MOBH 1 JEMOHCTPYBaIM iX CBOiM ofHOorpymHHKaM. CTyneHTaMm
1MoA00aI0Ch BUMIPABIISATA MOMUJIKK OJAWH Y OJHOT0, 3aHOTOBYIOUHM iX Ha mamepi, 1moo
MPEICTABUTH 1X 3r0JIOM ISl YTOYHEHHS YW KOPEKIIii crikepy. [Hkomm s1 HaBMHUCHE He
BUIPABJIsIa HOMWIKHK y CHIKEPIB 1 CTaBUJIA IO 3aj]lauy Mepell ayAuTOPI€r0 CIyXadiB, 3
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SIKOIO0 OCTaHH1 I00pe CTPaBISINCh. TaKUM YMHOM, MOi CTYICHTH Y MEkKaX YPOKY OyJIu
TAaKOX YYHUTENIMH, KOPUTYIOUM CBOIX TOBApHILUIB 1 MOTHUBYIOYHM iX J0O Kpalioro
BHUBYEHHA NMpEAMETY. YKe Ha MepIIOMY ypOLl CTYJIEHTH, SIKI O LIbOI'0 HE PO3YyMLIN
AHTJIHACHKOI, CTIJIKYBAJIUCh aHIIIMCHKOIO 3 PO3YMIHHSAM LIOMHO 3aCBOEHOI I'PaMaTUKHU
Ta Jekcuku. e Oy0 mpekpacHUM MOTUBATOPOM 0 MOAAJIBIIOr0 BUBYEHHS IPEAMETY
1 IOCSITHEHHS CTa0LILHOTO YCIIIXY.

3a 71Ba pPOKM TMOCTYHOBOTO BUBYEHHS HOBOI JIJII HUX 1HO3E€MHOT MOBH MOIM
CTYJE€HTaM BJIaBaJIOCh ‘AOPOCTH 1 ‘MEpPepoCTU’ CBOIX OJHOTPYMHHUKIB — 3HABI[IB
aHTJIACHKOI MOBH, 1 BXE Ha TPETbOMY KypCl BOHM NOBEPTAIUCH Yy CBOI Ipynu
JOCBIIYEHUMH CHIKepaMu 3 JOCTOMHUMHU 3HAHHSMU TIpaMaTUKH, CIOBOTBOPY,
rOBOpiHHS 1 MUChMA. IX 4eTBipka uM M ATipka Oylda HALIOKW CIIIBHOK TOPICTIO,
MiATBEPKEHHSM X CHJIM BOJI1, MPAIIETIFOOHOCTI, Karu J10 3HaHb, Ta Bipu y cebe. XToch
onanysaB nuiie Bl, ane To 6yB HEMOBIPHO TPYJOMICTKHI MTPOLIEC, 1 BOHU BIIOPATIUCH
- BEpUIMHA YCHIXY, Ky CTYJEHTH AOCAIIM 3a IIICTh 3aHATh y MICSLb IPOTATOM
4OTUPBHOX ceMecTpiB. [Ipu 1IbOMY BOHM OAHOYACHO BUBYAIU CBOT (paxOB1 AUCIMILIIHU
1 pO3BUBAJIM 1HIII CBOi TaJaHTH Ta BMIHHS.

Konopamenxko Hamanis, o. ¢. 1., npog.
Ooecvrutl Hayionanvhull yHieepcumem imeni I. 1. Meunuxosa

JIHI'BICTUYHA CEMAHTHUKO-TEKCTYAJIBHA EKCIIEPTU3A:
OCHOBHI HAITPSAMUA JOCJIIKEHb

JlinrBOGKCTIEPTOJIOTIST K Hayka cdopMmyBaiack B YKpaiHi B OCTaHHE
JNECATWIITTS, 110 MiATBEP/KYIOTh IpyHTOBHI HaykoBi (JI. Axwniok [1], T. Byako [2],
JI. Kommannesa [5], repminonoriuni ([{. Cuzonos, JI. lllepuenko, M. deprau [7]) Ta
HaByanbHi (JI. leBuenko 1 [I. CuzonoB [6]) mpami. [Ipore BHOKpEeMIIEHHS HOBOTO
HaIpsIMy B MeXKaX FOPUIWYHOI JIHTBICTHKH BiIOYBajoCs MOCTYIIOBO, XOY HAayKOBO-
MeToAuYHa 0a3a JIHTBOSKCIEPTHUX JOCHIKeHb Oyja HampalboBaHa IIe 3a
paAsSHCHKUX 4YaciB, 30KpeMa XapKIBCbKUMHU eKcrepTamMu [HCTUTYTy CyIdOBUX
excrieptu3 iM. 3aci. npod. M.C. bokapiyca (tenep HarioHanpHMIT HAYKOBHI IIEHTP
«IHcTUTYyT CcymoBux ekcmeptu3 iM. 3aca. mpod. M.C. bokapiycay) y wmexax
niarBoekcnepTHoi mkoau npod. C. Byna. [lutanns piHrBoeKCnepToaorii BUCBITICHO
y mpangx moBo3HaBIiB (b. Axnrok, JI. Axkniok. K. T'onmo6oponpko, O. JlomneHko,
J. Cuzonos, JI. IlleBuenko Ta iH.) Ta excnepriB-npaktukiB (T. Bynko, 0. bpainko,
C. Nonmunukicwka, €. KoBkina, JI. CBupugoBa 1a iH.).

TpuBanuii yac y JIHTBICTUYHUX €KCIIEPTH3aX JOMIHYBaJO aBTOPO3HABCTBO Ta
aBTOPO3HABYI JIIHTBOCKCIIEPTHI JOCIIDKCHHS, ajie JBAAMATh POKIB TOMY ITOCTYIIOBO
HaO0ynu OCOOTMBOTO 3HAYCHHS CEMAHTHKO-TEKCTyallbHI E€KCIEPTU3H. 3 TOYaTKOM
POCIChKO-yKpaiHChKOi BitHE 3 2014 pOKy CEMaHTHKO-TEKCTYyaJIbHI EKCIIEPTU3H
CTAHOBJSITb OCHOBHY 4YaCTHUHY JOCIKEHb 1 TOTpeOyIOTh  pO3pOOIEHHS
METOJIOJIOTIHHUX MIAXOAIB 1 BIAMOBIIHUX METOAWK aHami3y. 3arajbHl MPUHIHUIN
MPOBEJCHHS JIHIBICTUYHOI EKCIIEPTU3U PEryiiolThcss 3akoHoM Ykpainu «lIpo
CyIIOBY eKkcrepTusy» [3], 3rifHO 3 SKUM JIHIBICTUYHY €KCIEPTU3Y YHAJIE)KHEHO 0
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KPUMIHATICTUIHUX JTOCTIDKEHb. 32 HOPMATHBHUMHU JOKYMEHTAMH «CEMaHTHKO-
TEKCTYaJIbHOIO EKCIIEPTU30I0 BUPIIIYIOTHCS 3aB/IaHHSI 13 BCTAHOBIICHHS 3MICTY MTOHSATb,
JIEKCUYHOTO 3HAYEHHS CJIB a00 CIIOBOCMOIYY€Hb, BUKOPUCTAHUX Yy HAJAHUX Ha
JIOCJIIJIPKEHHSI TeKCTax a00 YCHUX MOBIJOMJIEHHSX (32 X TEKCTOBUMHU BIITBOPEHHSIMHU),
iX CTUJIICTUYHOI 3a0apBIEHOCTI, CMUCJIOBOT'O HaBaHTaXEHH:, XapakTepy 1HpopMmaliii,
[0 MICTUTBCA B HUX (YU MOXKE Taka 1HQoOpMallis po3risiaatucs sk oOpasiuBa, 4u
MICTUTh BOHA 3arpo3y KOHKpPETHiil 0ocobi (ocobam) To10), TOOTO BUPILIEHHS MMUTaHb
MOBJIEHHEBOTO XapakTepy, HE MOB’sI3aHUX 13 BCTAHOBJICHHAM (DAKTUYHUX JAHUX PO
aBTopa» [4].

ExcneptHa nisNIBHICTH 3IACHIOETHCS (PaxiBISAMU Ha IMIJICTaBl BiAMOBIIHHUX
npodeciiiHiX 3HaHb, MIATBEPAKEHUX TUIIJIOMOM MPO BHUILY OCBITY crerianicta abo
Marictpa, Ta CIUPAEThCA Ha 3aTBEP/KCHI METOAUKH. METOAMKU TMpe/CTaBlICH] B
peectpi MinictepctBa toctuilii  Yipaiau (https://rmpse.minjust.gov.ua/). Cepen
aKTyaJIbHUX METOAMK CEMaHTHUKO-TEKCTYaJIbHUX JOCIIIKEeHb Y peecTpi Taki: 1.2.17.
Mertoauka JIHTBICTUYHUX JOCIIIKEHb BUCIIOBJIIOBaHb OOPA3JIMBOTO XapakTepy y
nuceMHoMy MoOBJIeHH1; 1.2.18. 3aranpHa MeTOIMKa CYTOBO-JIIHT'BICTUYHOT CEMaHTHKO-
TEeKCTyalibHO1 ekcniepTusn; 1.2.19. Meroauka ceMaHTHUKO-TEKCTYalbHUX JOCHII)KEHb
BUCJIOBJIIOBaHb, BUpaXeHHX y (opmi 3aknukiB; 1.2.21. Meroauka ceMaHTHKO-
TEKCTYaJIbHUX JOCHIPKCHh MOBJICHHEBOT'O aKTy «morposa»; 1.2.22. Meronuka
CEMaHTHKO-TEKCTYaJIbHUX JOCIIPKEHh MOBJICHHEBUX AaKTIB MPOMO3HMIIii, OOIISTHKH,
NpUNHATTS a00 CHOHYKaHHS 10 HajaHHA Oyab-skoi Buromu; 1.2.23. Metonuka
IIPOBEJICHHS CYOBOT JIIHTBICTUYHOI CEMaHTHUKO-TEKCTYaIbHOI €KCIIEPTU3H Y CIpaBax
3 PO3MaIOBaHHS BOPOXKHEU1 Ta HETEPITUMOCTI Ha IPYHTI HAI[IOHATBHOT HAJIE)KHOCTI 1
peNriiHuX IepPeKOHAHb.

[IpoTre HasgBHI METOAMKH HE BUYEPIYIOTh OCHOBHHMX HAIPsIMIB CEMaHTHKO-
TEKCTYyaJIbHUX JOCTIKEeHb, TIEPEAYCIM aKTyaIbHUX M1 Yyac BiHU pd mpotu YKpaiHu.
Cepen mnuTaHb, 10 HE OXOIUICHI 3apeeCTPOBAHUMHU METOJIMKAMH, TaKl, SK-OT:
iHQopMaIitHUN Ta 3JIOYMHHHMM BIUIMB, HASBHICTh MOBHHX O3HAK IIpPOIIaraHji,
3almepeyeHHs] Ta BUIIPABIOBYBaHHSA 30poiHOI arpecii pd Ta okymamii Ykpainu,
NOPYIICHHS TEPUTOPIATBHUX MeX YKpainu Tomo. Jlo Takux HampsMmiB HalleKaTb
3alUTH HA MIPOBEICHHS JIIHTBICTUYHUX €KCIIEPTU3 32 TAKUMU MTUTAHHSIMU:

1. 3anepeuenus i sunpasdosysanus 30potiHoi azpecii pgp npomu Yxpainu.

MoBHUMH MapKepamu, XapaKTepHUMHU JUIsl BUIIPABIAOBYBAHHS, 3allepPEUCHHS
30poitHoi arpecii P®, mpencraBiaeHHs 30poitHoi arpecii PO mpotu Ykpainm sk
BHYTPIIIHBOTO TPOMAJSIHCHKOTO KOH(IIKTY, BUIPABIOBYBAaHHA, 3allepeueHHs
TUMYACOBOI OKyMaIlii YaCTUHU TepUTOPii YKpaiHu €:

- TBEP/KCHHS YW MPUIYIICHHS, 0 areHc (Cy0’€KT) MOBUHEH OyB BUMHUTHU
MeBHi ii (arpecito, OKyTalliro), adu He AOMYCTUTH TIPIIUX i, BANHEHUX KIMOCH;

- IOSICHeHHS TIEBHUX [Ti (arpecii, oKymailii) sk BUMYIICHOTO HACIIKY YHiX0Ch
IHIIUX 1]

- TBEpP/UKEHHS YW TMPUIIYHIEHHS, L0 BYMHEH1 [ii (arpecis, OKymailis)
CIPHUSITUMYTh SKOMYCh IIO3UTUBHOMY PE3YyJIBTATY;

- HasiBHICTb eB(eMi3My, SKUH 3aByallbOBY€, 3MEHIIye MacimTtad mMomili
(HanmpuKiaj, «creuomnepamis») abo TpakTye BOEHHI J1i B YKpaiHl SK MOJII0 1HIIOTO
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Macmtaly, e YkpaiHa € 0e3cy0’e€kTHOIO (Hampukiaa, sK «BiHa 3axoay NpOTH
Pocii»);

- HasABHICTh eB(EeMIYHOI 3aMiHM KOHIIENTIB (HAMPHUKIAA, MPEACTaBICHHS
OKyMaIii ik B033’ €JHAHHS YU 3BUTbHECHHS).

2. I'nopudbixayis acpecopie ma okynanmis.

3 morygny JIHTBICTUYHOI €KCHEePTU3M TEPMIH «riaopudikaiis» HacaMIepena
IPYHTY€EThCSI Ha Je(dIHIIIAX TIyMayHUX CIIOBHMKIB. ['opudikariito (mpociaBieHHS)
TIYMa4uMO SIK OCOOJIMBUII MOBJICHHEBUM aKT MO3WTUBHOI OLIIHKHU, IO nependayae ii
HaWBUIIMHN PIBEHb — HaWBUILlY MO3UTHUBHY OLIIHKY NEBHOTo cy0’exta. Kpim Toro, ms
ropudikaiii xapakTepHuil myOJiyHUM XapakTep Jii, OCKUIbKK HaJaHHS TO3UTUBHOL
OLIIHKHU 3/1MCHIOETBCS IS MAacOBOI'O ajJipecaTa ONOCEPEIKOBaHO 3ac00aMH MacoBOi
aapecamii. Cepes JIEKCMUYHHUX 3ac00iB BHUpPaKEHHS TJIOpUQIKAIli MepeBaKkaOTh
NPUKMETHUKU (CUTbHUL, XOpPOOPUL, CMITUBUL, 8eIUYHUL, CIA8HUL TOIIO), IMCHHUKH
(cnasa, xsana, eopdicms, 2epoil TOWIO), MIECIOBA (nuwiamucs, 20pOUmMucs TOIIO).
Cepen rpaMaTUyHMX 3aco0iB — CIOHYKaJlbHI Ta OKJIWYHI pedeHHa. Kpim Toro,
YaCTOTHUMU € MeTadopa, METOHIMIs, EMITETH, 30KpeMa B XYA0KHIX TeKCTax (BipIiax,
MICHSX), IO MOIIUPIOIOTECS B MyOIi4HOMY mpocTopi. ['mopudikaiiisi B ceMaHTHKO-
TEKCTYaJIbHIN eKCIepTr3l nependadae HasBHICTh MO3UTUBHOT OIIHKYA Ha TIO3HAYEHHSI
BIMOBIAHUX Cy0’ €KTiB. JIIHIBICTUYHA €KCIIEPTU3a MA€ CIUPATHUCS K Ha TPaAMIIiHI
METOJIM CEMAHTHYHOTO aHaji3y 3 BHUOKPEMJICHHSAM JIEKCHMKH IO3UTHBHO-OIIHHOTO
3HAU€HHsA, TaK 1 Ha JIHCBONpPAarMaTUYHUN 3aaiii BHU3HAYEHHS crenupiyHuX
MOBJICHHEBUX aKTIB MPOCJABICHHS, IO € BUPAXEHHSIM HAWUBUIIOI MIpU MO3UTHUBHOT
OIL[IHKHU.

3. Po3medrcyeants pakmuuHux meepoxtcenb ma OYiHHUX CYOHCEHD.

Le#t HanpsM BaXKJIMBUIA JUIsl IPOBEACHHS €KCIEPTHU3 IIOA0 3aXUCTYy pemyTallii,
YecTl Ta T1IHOCTI, a TAKOK BUSBIICHHSI HETraTUBHOI 1H(POpMAIii 110,10 TIeBHOT Pi3UIHOT
a06o ropuanuHoi ocobm. OriHHE CyIKeHHS — e (GopMa MHCICHHS, SKa BHUpPaXKaE
cy0'eKTHBHY OIIIHKY 00’ €KTa, siBUIA 200 /i1 Ha OCHOB1 IEBHUX KPUTEPIiB, IIIHHOCTEH
9l 0COOMCTOr0 CTaBJieHHsS. Take CyIKEHHs BimoOpakae He ywuire (haKTOJOTTUHY
iHdopMalliro, a ¥ eMolliifHe, MOpaJlbHE YW IHIIE OIIHHE CTaBJEHHA CyO’€KTa 10
npeameta ooropopeHHs. OcoOIMBOTO 3HAYEHHS Y BU3HAUYCHHI OI[IHHUX CY/KEHb Ma€
JIHTBOMPArMaTUYHUM TapamMeTp — KOMYHIKaTHBHA IHTEHIIS MOBIIS, CKEpOBaHa Ha
TUCKpeAUTaIlifo meBHOI ocobu abo oci6. OrminHe cymkeHHs HaOyBae (opmu
PO3MOBIAHUX, CTIOHYKATBHUX Ta MUTAJBHUX PEUCHb. B OIIHHUX CyIKEHHSX HasBHA
Cy0’€KTMBHA OIlIHKA, YaCTO EKCIPECHBHO-EMOIIIMHOTO THIy. BoHa € BHpakeHHSIM
MO3UIIi{ MOBIIS Ta HOTO KOMYHIKAaTHBHOT IHTEHIIIT — TUCKpeauTaIlii meBHO1 pi3uyHOT um
OpUANIHOT 0co0u. O3HAKOI OIIHHUX CYKEHb € HAIBHICTh MapKepiB CyO’ €KTUBHOI
MOJAIIBHOCTI — BCTAaBHHX CJiB, CIOBOCTOJIYY€Hb 1 pEYeHb, IO BKa3yKOTh HAa
BCTaBJICHHS MOBIIS /IO TIOBIIOMJICHHS: HA MOW OYMKY, HA MOE NEPeKOHAHHS, 3
86adicar0, HaNeeHo, MONHCIUB0, be3ymosHo Toio. MoBHI 3acO0M Bpa)KeHHS HETaTUBHO1
OIL[IHKU B OI[IHHUX CY/KEHHAX MIANOPSAKOBaHI KOMYHIKaTUBHIA 1HTEHIIIT MOBIIS Ta
1oro cy0’ €KTUBHIN MO3UIIII.

dakTUYHE TBEPKEHHS — PO3MOBIIHI pEUEHHSI, 10 MePEIat0Th NEBHUM (aKT abo
CUTYaIll0 JIMCHOCTI 0€3 BUPAXKEHHS J10 LILOTO (PAaKTy UM CUTYyallil CTaBICHHS MOBIIS.
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DakTU4HI TBEPHPKEHHS MICTITh MMOBIIOMIICHHS MPO NMEBHUN (aKT AlCHOCTI, TOOTO €
BEpOAIBHUM PETPE3CHTAHTOM JIOTIYHOTO KaTETOPHUYHOTO CYIKCHHSI, OCKUIPKH BOHHU
CTBEP/KYIOTh TIeBHUN (hakT. Jlo hakTUUHMX TBEpIIKEHb HE HAJIC)KATh MHUTAIBHI Ta
CIIOHYKAJIbHI peUYeHHs. Y TEKCTaxXx 1 BHUCJIOBIIOBAaHHSIX HETaTMBHOI CEMaHTHUKHU
(aKkTUYHI TBEPIXKEHHSI € PO3MOBIIHUMHU PEUYCHHSIMHU 3 00’ €KTUBHOIO HEraTHUBHOIO
OI[IHKOO, HAIP.: 3a 0QiyitiHOW0 iHpOPMAaYito 11020 020I0ULEHO 8 MIHCHAPOOHUL POZULYK
AK 37104UHYAL.

4. Ilponazanoa 6 ymosax pociticbKo-yKpaiHCcoKoi GiliHU, W0 MAE MAKI 03HAKU!

- 0ararokaHalbHICTh NOJAHHA  1€0JIONIYHO  HAcHU4eHoi  i1Hdopmaii
(Tenebauenns, enekTpoHHi 3MI, Tenerpam-kaHamu, couMmepexi, 6oTogepmMu TOIIO),
Hamp., CTBOPEHHs OOTIB 3 «IIOPOKHIMI» MPOPUISIMU 1 BUTAJAaHUMU MPI3BUIIAMH, 0€3
MiIMMCHUKIB Ta IHTEPECIB y COIMEpekax, 10 «KOMEHTYIOTh)» JOMUCH YKPATHChKHUX
0JiorepiB 1 MOJITUKIB Haue BiJl peaibHOi 0COOU:

- TUPaXKOBAHICTh 1 MOBTOPIOBAaHICTh — AYOJIIOBaHHA 1HQOpMaLii B PIZHUX
KOHTEKCTax Oe3MepepBHO;

- MiJABUINIEHA EMOIIIMHICTh — BIUIMB HE Ha palllOHaJIbHE CIPUUHATTS, a Ha
eMOIlIiHe, TIACBIIOME, IO 3YMOBIICHO HEMOXJIMBICTIO TIEPEBIPKH EMOIIIMHO
aKTyaJli30BaHUX TMOBIIOMIIEHb («YKpaiHCBhKI Oilomaboparopii», «yKpaiHii insiTh
CHITYPIB», «PO3ITSITHI XJIOMYUK»), HacaMmrepea Ie IMITaIlis «CBIIKIBY» peallbHUX
O/ 13 3aTyYEHHSIM MIPUHOMY CTOPITEIIHTY;

- BUKOPUCTAHHA aBTOPUTETHUX IYMOK SIK apryMEHTIB: BIOMI1 KYpHAJICTH,
MUCbMEHHUKH, CITIBAKM, aKTOPW Ta 1HIII Ta iXHI BHUCIOBH Ha MIATPUMKY BIMHH B
VYkpaini, a 10 2014 poxy — BunpaBaanus aHekcii Kpumy;

- 3aJIy4eHHS 3apyOi1KHUX EKCIIEPTIB 3 METOI CTBOPCHHS €(PeKTy MDKHAPOIHOT
HiATPUMKH POCIMCHKOT MTpoTnarasi,

- 3amepedyeHHs (DaKTiB 1 BUKPUBICHHS JOBeACHOI iH(OpMAaIlii 3a JOIMOMOTI 00
3aIy4eHHSI aBTOPUTETHUX TYMOK;

- mogaHHsA GeKoBOi iHGOpMaIlii IK TOCTOBIPHOI: BUKOPUCTAaHHS GoTorpadiii Ta
MarepiajiB, 0 HE JOTHYHI 10 mojaHoi iHdopMarii (OpexHs, ¢oTomorn, miaMiHa
doTorpadiii TOIIO), HAIp., BUKOPUCTAHHSA (QoTOIIONy i CTBOPCHHS (HEHKOBOI
HOBUHU.

5. Jlocnioscennss MynbmumoOoaibHux mekcmie HabyBa€e aKTyaIbHOCTI B YMOBaxX
MOETHAHHS HEUTPAIBHOTO TEKCTYy 3 MPONaraHAUCTChKUMHU ¢doTorpadisiMu Ta
MaJIlOHKaMH, 30KpeMa TIOIMPEHUMH B COIMEpekax wmemamu, (orokadbamu,
mucTiBkamu. He#lTpaibHa cemMaHTHMKa TEKCTOBOI YACTHMHHM  MIANOPSIKOBaHA
MaHIMyJSITUBHIA KOMYHIKaTUBHIN CTpaTeTil MOBIIS, SIKMI Y TAKUI CIIOCI0 HAMAra€ThCs
VHUKHYTH 3BUHYYYBau€Hb Y 3allepeueHHi / BUMPaABIOBYBaHHI 30poiHO1 arpecii abo
pO3MaltoBaHHI BOpPOXKHEYl. BUTiaymMadueHHsS MartepialliB JOCTIIKEHHS SK IUTICHOTO
JTUCKYPCY 3 €JIEMEHTAaMH PI3HUX 3HAKOBUX CHCTEM Ja€ 3MOTY JaTH BIIIOBiJI Ha
MOCTABJICHI MUTAHHS.

OTxe, OCHOBHI HAIMIPSIMU MIPOBEJICHHS CEMAaHTHKO-TEKCTYaIbHUX JIIHTBICTUYHUX
EKCIIepTH3 Tiepen0adaroTh po3poOJICHHS HOBHUX METOJHWK Ta OXOIUICHHS HIUPIIOTO
Koja muTaHb. llepenyciM akTyanbHUMHU € THUTaHHS MOPYIICHHS TEPHUTOPIaTbHOI
LUJTICHOCTI YKpaiHu, 3alepeueHHs] 1 BUIIPaBAOBYBaHHs 30pOoHHOI arpecii pdp mpotu
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VYkpainu, riopudikaimis 1i y4YyacHHMKIB, pOCIiCbKa TMpomnarasja, IOCTiIKEHHS
MYJIbTUMOJATBHUX TEKCTIB.
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Maxkoma Auna, cmyoenmxa bakaiaspamy
Jewenko I'anna, 0. @. H., npogh.
YepracvKkutl 0epaicasHull mexHol02iuHull yHigepcumem

KPUTEPIi BUBHAUEHHS JEKCUYHOI IJTIOMATUKHA (HA
MATEPIAJII AHT'JIOMOBHOTI'O XYJ1OKHbBOTI'O TEKCTY)

JlexcuuH1 i110MHU — I1€ CTI1MK1 CJIOBOCTIOJIYYEHHS, 110 BiTOOPa’KaOTh ICTOPUYHUIMA
1 KyJIbTYpHUM JOCBIJ HApOIy, HaJar0Yd MOBI OOpPa3HOCTI Ta €KCIPECHBHOCTI [3, C.
768]. B XymokHiX TBOpaxX iXHE€ CMHCIOBE HABAaHTAXXEHHsS CTOCYETbCS HE JIMIIE
KOMYHIKQTUBHOI, a ¥ emoIiitHol QyHKIil, 10 (QOPMYIOTh aBTOPCHKUM CTHIIb
XYZ0)KHBOTO TBOPY. AHaii3 aHrioMOoBHOTO opuriHamy 30ipku JIx. [[. Cemimmxepa
«/leB’aTh OMOBIMAHB» JIO3BOJISIE  TPOCHIAKYBAaTH crenudiky BUKOPUCTaHHS
¢dpazeonioriaMiB  Ta BUSBUTH TPYIHOII, IO BHUHUKAIOTH NPH IX MepeKIaii
YKpaTHCHKOIO MOBOIO [2, ¢. 19; 4, c. 109-114].

O6’eKTOM JOCTKEHHS BUCTYNAIOTh CTalli BUPA3d XYAOKHBOTO TEKCTY, a
MeTor0 HayKOBO1 PO3BIJIKA € BHUPI3HEHHS JICKCMYHUX 3HAUYCHBb JICKCUMYHHUX 1110M Ta
aHai3 iX QyHKI[IOHAIHPHOTO HABAHTAXKECHHS Y TBODI.

InioMu BU3HAYAIOTHCS SIK CTIMKI MOBHI OJIOKH, 1[0 MAlOTh BJacHE 3HAUEHHS, SIKE
HE 3aBKIM MOKHA OTPUMATH ILIAXOM aHai3y oKkpemMux ckiamoBux [1, c. 143]. Ix
OCHOBHHUMM XapaKTEPUCTUKAMH € MeTa(hOPUIHICTH, OOPA3HICTh 1 JIEKCHYHA CTIHKICTh
[2,c.19; 3, c. 768].

Icnye yumano kputepiiB kimacudikamii imioM. OJHUM 13 HUX € CTYHIHb
CEMaHTHYHOI HEMpo30pocTi ab0 MPO30pOCTI IJIOMATUYHUX BHUpaA3iB. Y [TaHOMY
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JOCJIIJIPKEHH1 MM TOCITYTOBYyeMocs kiacudikalliero, 3anponoHoBanoro Y. depHaHio
[7, c. 35-36], 3rimHO 3 KOO BCI IIIOMHU TMOAUISIOTHCSA HA TPU KATETropii:

Yucmi (abo nenimepanwvui) idiomu — ycCTaJeHi HeNiTepajbHI OaratociiBHI
BUpa3H 3 KOHBCHIIIOHAJI30BaHUM 3Ha4eHHsM, Hampukiaa: to hit the books nouamu
inmencusHo naswamucsi, to lose one’s head smpamumu camosnradanns; 10 turn a blind
eye icHopyseamu TOIO.

Hanig¢-idiomu — 11i0MaTU4yHI BUpa3d, SKI MICTATh fAK JIIT€palbHi, TaK 1
HeJiTepaibHl KOMIIOHEHTH. Y TOHM 4Yac K OJuH abo JEKUIbKa KOMIIOHEHTIB MAaloTh
YiTKe JIiTepajibHEe 3HAYEHHS, 1HIL1 CIPHUSIOTh CTBOPEHHIO HENITEPaIbHOrO MIATEKCTY,
Hanpukiaa: to play it by ear oismu na cayx; to loose the track of smpamumu cnio; to
keep an eye on cmeosicumu 3a yuMocy» TOIIO.

Jimepanvni (abo npo3opi) idiomu — imiomMu, sIKI MOXKHA IHTEPIIPETYBaTH,
BUXOJISTYM 31 3HAYCHB 1X OKpEeMUX 4acTuH, Harmpukiaa: to lend a hand oonomoemu, to
change one’s mind 3minumu 0ymKy, to lose one’s temper empamumu camo8ia0aHHs
TOIIIO.

[MioMaTUYHICTh Yy JEKCUYHIN CUCTEMI IEMOHCTPYE ii CKIaAHy MPUPOAY, AJIKE
i1ioMaThka Oyab-sIKOT MOBH IMOEIHYE CEMAaHTUUYHY HEKOMO3WLIWHICTH 1 (hOpMalIbHY
(ikcoBaHICTh 0AraToCIiBHUX KOHCTPYKIIIMA, ICHYIOUMX Y MOBHOMY KOHTHHYYMI, BiJ
MOBHICTIO BUIBHHMX JIO MaKCHMAaJIbHO 3B’si3aHUX. HaykoBi JOCHIKEHHS 3 JIGKCHYHOT
11IOMaTHKHU TPOMOHYIOTh HU3KY YHIBEpCAIIbHUX KPUTEPIiB [7, c. 36], iK1 1al0Th 3MOTY
YITKO BHOKPEMHUTH 1TIOMH 3-TIOMDK IHIIMX OaratociaiBHUX BHpa3iB, a came: (1)
3HAUEHHS 1110MH HE MOXe OyTH BHBEJEHE 3 KOMIIO3UIIHHOTO TMOEAHAHHS i
CKJIaIoBUX; (2) y BHUMNAAKY 1IOMAaTHYHUX KOHCTPYKIIM MOMJIMBUNA OMOHIMIYHUN
OyKBaJIbHHM BIAMOBITHUK a00 MpUHAWMHI TIEBHI KOMIIOHEHTH 3 TIPSIMUM 3HAYEHHSM,
xoua Bcs ¢paza HE IHTEPNPETYEThCA OyKBaibHO; (3) Taki OJWHHUIN 3a3HAIOTH
TpaHchOpMaLIfHUX OOMEKEHb, II0 YHEMOKJIMBIIIOIOThH 1X MOBHOIIIHHE TpaMaTHYHE
BapitoBaHH; (4) BOHU (PYHKIIOHYIOTh SK yCTaJICHI BHpa3d B MEKax MEBHOT MOBHOI
CHUILHOTH Ta (5) MalOTh O3HAKHM IHCTUTYIIOHAJTI30BAaHOCTI, OCKUIBKH 3aKpIIIeH] Y
MOBHI TTpakTHIli. BogHOYAC 17110MU MOXKYTh XapaKTepU3yBaTUCS PIZHUMH CTYIICHIMU
CEMaHTHYHOI HETPAHCIAPEHTHOCTI Ta CTPYKTYpPHOI HEPO3KIAIHOCTI, 30epirarouu
TICHUH B3a€MO3B’SI30K 13 KOJIOKAIIISIMU 1 BUSBISIOYM [IUPOKY BaplaTHBHICTH Y
KOHKPETHOMY MOBJICHHEBOMY KOHTEKCTI, IO OCOOJIMBO aKTyalbHO TpPH aHami3i
aHTJIOMOBHUX XYJOXHIX TeKcTiB [7, ¢. 1336-1337].

[Ipukiianun HaBeACHUX TOMUIIB 1AIOMATHUYHUX BHpaA3iB BCTAHOBJICHO Ha
matepiami 36ipku Jx. JI. Ceminmkepa «Nine stories» (/leB’aTh omoBimanp) Ta ii
MepeKiIaay  yKpaiHCbKOIO  MOBoOo, 3faiiicHeHoro E.  €Brymienko.  3riHO
BHUIIE3a3HAYCHOI Kiacu(ikailii aHTJIOMOBHUX 1/1I0M BHITaJIKM 3aCTOCYBAaHHS TEPIIOI
TPYIU CTAJIMX BUPA3iB, a CaMe YHCTHUX (HEIITepaTbHIX) 1110M 3a3HAYEHO Y HACTYITHUX
KOHTEKCcTaX. Hwuska TnpHUKIamiB JAEMOHCTPYIOTh JIGKCHYHE 3HAYEHHS YHCTHX
(memitepanbaux) imiom: «l've been worried to death about you. Why haven't you
phoned? Are you all right?» [8, p. 28] // «4I redse ne nomepna 6io xeunrosanns. Yomy
mu ne 036onuna? Y mebe sce eapazo?» [5, c. 10] Bucnip to worry to death mae
rinepboniuny ¢opMy Ta HEe MoOXe OyTH IHTeprnpeToBaHuM OykBaibHO. BiH €
KJIACHYHUM TPUKJIAZAOM YHCTOI 1I0MH, OCKUIBKM 3HA4YeHHs (HaJI3BHYaiHE
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3aHENOKOEHHS) (POPMYETHCS BUKIIOUHO 32 KOHBEHIIEIO, a HE 4Yepe3 CYKYIHICTb
OyKBaJIbHUX 3HAYE€Hb OKPEMUX CIIIB.

B inmomy Bunasnky, a came y pparmenti: «Soon his ingenious criminal methods,
coupled with his singular love of fair play, found him a warm place in the nation's
heart» [8, p. 69] /| «Hes0os3i tioco sucadnusi 3104unni mMemoou y NOCOHAHHI 3
BUHAMKOBOIO YeCHICMIO 3000yau uomy asmopumem i 110608 Hapooy» [5, c. 65]
Jlanuii BUpa3 € TUMOBOIO YHCTOKO 1110MOIO, OCKUTBKH MOTO CEMAaHTHUYHE HATTOBHEHHS
MOBHICTIO BIIPI3HAETHCS B1J OYKBAJIBHOIO TPAKTYBAHHS OKPEMHUX CIIIB.

VY HactynHoMy peueHHi: «Time and again, they tried leading the Laughing Man
up the garden path» [8, p. 70] // «Yac 6i0 uacy sonu namaeanucs 3aeecmu Jiroouny,
saKa cmiemocst, Ha manieud» [5, ¢. 65] Iniomarnunuii Bupas to lead someone up e mae
MpsMOro  OYKBAaJdbHOTO BIiJHONICHHS 1O CAJOBHX JOPIKOK. MOro 3HaueHHs
dbopMy€eThCs 3aBASKH CTAJIOCTI BUCIIOBY, 10 JO3BOJISIE OJJHO3HAYHO aCOLIIOBATH HOTO
3 MOHSITTSIM OOMaHy.

[HIIMM MPUKIIaIOM BUKOPUCTAHHS HEJITEPANIbHOI 11IOMH Y TEKCTI € ()parMeHt:
«Sometimes she talked a blue streak in the bus, sometimes she just sat and smoked her
Herbert Tareyton cigarettes (cork-tipped)» [8, p. 74] /| «Hacom 6 aemobyci éona 6e3
ymaey Moiona A3UKoOM, a 4acom npocmo ixana u xypuia ceoi yueapxu «Iepbepm
Tepeiimony (i3 ginempom)» [5, c. 71] Uucta imioMa XapaKTepHU3yETHCSI €MOIIHHOIO
EKCTIPECUBHICTIO 1 HE Mae OyKBaJbHOTO CEHCy, J¢ MeTadopuvHEe 3HAYCHHS
nepeBepIye OyKBaJIbHY 1HTEPIPETAIiIO.

VY Bucnosi: «The Laughing Man was one for keeping an ear to the ground...»
[8, p. 69] /I «/loouna, sika cmiemvcs, émie nawopowysamu eyxa...» [5, c. 64]
3HaveHHs imioMaTudHOro Bupasy to keep an ear to the ground dopmyerscst yepes
KOHBEHI[IOHAT130BaHU 00pa3 yBaXKHOCT1 ¥ TOTOBHOCTI /10 OTpUMaHHs iHGopMaIlii, 1o
POOUTH 1i YUCTOIO 17TIOMOIO.

[Ticnma anamizy YWMCTUX 17i0M, J€ 3HaYeHHS (QOPMYETHCS BHUKIIOYHO 34
KOHBEHIII€I0, JIOT1YHO MEPEUTH A0 pO3risiay HamiB-imiom. Ha BinmMiHy Big YHCTHX,
HaIliB-11IOMM TIOEAHYIOTh OyKBajdbHI Ta 1IOMaTU4YHI KOMIIOHEHTH, 30epirarouu
4aCcTKOBY Mpo3opicTh, sk-oT: «She walked for about a quarter of a mile and then
suddenly broke into an oblique run up the soft part of the beach. She stopped short
when she reached the place where a young man was lying on his back» [8, p. 33] //
«Bona npouwina i3 ueepmo muni, a mooi panmom KUHyaaca Oiemu HABCKIC 8i0 00U.
Jlicmaswuco mo2o micys, oe iexicas Ha CRUHI MOJIOOUL YOJI0BIK, OIBUUHKA CMAA 5K
ykonaua» [5, c. 17] Bupa3s to break into an obligue mae OykBaibHYy OCHOBY ¥ HaOyBae
TIOMaTHYHOTO  BIATIHKY dYepe3 HECHoJiBaHICTh nii Ta 11 wmeTadopuyuHy
XapaKTePUCTHUKY.

VY HacrynHomy Bumaaky: « Take my word for it, it couldn't've been," Eloise said.
She thought for a moment, then added, «At least, you have a job. I mean at least you...»
[8, p. 49] /] ITosip meni na crnoso, ne mozno maxozo 6ymu, — nepedbuna it Enoiza. Ha
MUms 3a0ymanacs, a mooi oooana: — Y mebe npunaimui € poooma. Hy, muny, 6 meoe
npunatimui...» [5, c. 38] Crtana KOHCTPYKIlII Ma€ YacTKOBO OyKBajbHE 3HAUYCHHS
(«1OBip MOEMY CJIOBY»), IPOTE 3aBISKU CTaldlli KOHBEHI[II HaOyBae 1710MaTUYHOIO
MIJTEKCTY, SIKUWA 03HAYa€ «IOBIp MEH1 0€3 I0JaTKOBUX JTOKA31BY.
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Y ¢parmenTi «Ginnie decided to come right out with it. The cab was nearly at
Selena's street» [8, p. 54] /I «lowcunni eupiwuna nimu naenpocmeus. Taxci
Haoauxcanocs 0o eynuyi Cenenuy [5, c. 45] nanuii Bupa3 Mae OyKBaJIbHE 3HAUYCHHS,
MIPOTE YePEe3 CTANICTh BXKUBAHHS HAOYBA€ 171IOMAaTUYHOIO MIATEKCTY, 1110 XapaKTepU3ye
Horo sk HamiB-iaioMy. HacTynmHuil mpukiaa MICTUTH 11ioMy Ti€i camoi sikocTi: «We
then pushed and punched our way into the Chief's reconverted commercial bus, and
he drove us (according to his financial arrangement with our parents) over to Central
Park» [8, p. 66] // «Tooi mu npowmosexysanucv i npodueanucs 00 1020
nacaxicupcvko2o asmodyca U 6iH Hi8 HAC (6MIO-HO 3 1020 (PIHAHCOBOI V200010 3
Hawumu b6amokamu) 0o Llenmpanvroeco napky» [5, ¢. 61], ne cranuii Buciis to push
and punch someone’s way NoeHy€e OYKBaJIbHUM onuc (I3UYHUX 1 13 00pa3HUM
MiATEKCTOM, 1110 CTBOPIOE TUIIOBUI HAIIB-1[IOMaTUYHUN €(EKT.

®parment «From there on in, he got more and more high-handed with his
installments, entirely to the satisfaction of the Comanches» [8, p. 69] // «Biomooi 6in
deoasni 6inbHIWE NOBOOUBCA 3 CIOHCEMOM HACMYNHUM YACMUH — HA NpeseuKe
3a00601eHH Komanui» [5, c. 64] mictuth ¢paszy «high-handed», mo wacTkoBO
BioOpaxae OyKBaJIbHY XapaKTEpUCTHUKY TNEpCOHa)ka (3apo3yMUIICTh) Ta HalOyBae
J0JIaTKOBOTO CMMCJIOBOTO BIATIHKY 3aBASKA KOHTEKCTY, CTBOPIOIOYM HaIliB-
11loMaTUYHUN e(EeKT.

[Ticns BcTaHOBIEHHS KOHIENTYalIbHOI AUdepeHIiiaii Mk YUCTUMHU Ta HaIliB-
i1loMaMy, HACTYIHUM KpPOKOM € aHaji3 JiTepaibHuX (200 Tpo30pux) 11ioM.
JliTepasibH1 111I0MH XapaKTEPU3YIOThCA BUCOKHUM CTYIIEHEM CEeMaHTHYHOI MPO30POCTi,
OCKUIbKU TXHE 3HAUEHHSA MOKe OyTH Oe3mocepeqHbO BUBEIEHE 13 3HAUYEHb OKPEMUX
JEKCUYHUX KOMIMOHEHTIB. lle CBiIUWTH TMpPO MEHITY KOHBEHI[IOHATI30BaHICTh ¥
MOPIBHSHHI 3 MOIMEPeIHIMU KaTeropisMu. JlaHui TUIT BUCIOBIIOBaHb (PYHKIIIOHYE B
AQHTJIOMOBHOMY TEKCTi, (DOKyCyrOYHCh Ha HOro cnenu@iyHuX CeMaHTUYHUX 1
nparMaTHYHUX 0COOIMBOCTSAX, AK-0T: «HOwW're you getting along with her these days,
anyway?» [8, p. 40] // «— Ak mu 3 neio, 0o peui, 3Haxo0uut NOPOIYMIHHA OCMAHHIM
yacom?» [5, ¢. 26], me cramuii 3BopoT t0 get along with someone Hanexuth 10
JiTepanbHUX (HAMIBOPO30PUX) 1710M, OCKUIBKM 3HA4YEHHS KOHCTPYKIlI YacTKOBO
BUTIKae 31 3MICTy ii KOMITOHEHTiB — (et (oTpumyBaTH, nocsrat) ta along (pyxartuch
ynepen, 1agHatu). Bognodac ¢pa3a Mae KOHBEHIIIiTHE 3HaYEHHS "JaHATH 3 KHMOCH",
K€ HE TIOBHICTIO 301raeThcs 3 OYKBAIBHUM IMEPEKIIAOM, aJie € JOCTaTHRO MPO30PUM
JUTSI IHTEepIpeTallii B KOHTEKCT1 MI>KOCOOUCTICHIX CTOCYHKIB.

HactymHuii BUIa ok BXKUBaHHS CTAI01 KOHCTPYKIIIT y TEKCTI, a came: «| kept my
head, though» [8, p. 67] // «Ymim st ne empamue zonoey» [5, c. 62] mictutsh pasy, to
keep one’s head mo € NiTEPATBHOI (HAMIBIPO30POI0) IAIOMOIO 13 JEKCHUYHUM
3HAYEHHSIM «30epiraTu caMOBIaJaHHI».

Tak camo, HacTymHUH pUKIAN;: «... and in no time at all he had picked up the
bandits' most valuable trade secrets» [8, p. 69] // «... i Oysxce weuoxo eusioae
HatyinHiwi 0inosi cekpemu danoumis» [5, c. 64] MicTuTh cTanuii BUciB t0 pick up
trade secrets, i3 3Ha4YCHHSM JIiTepabHOT (HAMMIBIPO30pOi) iMioMu, ajke i okpemi
KOMIIOHEHTH 30epiratoTb OyKBajbHE 3HA4YCHHS («II3HATUCS», «OTpUMATU» Ta
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«CEKpeTH»), aje y IMOE€JAHAHHI JEMOHCTPYIOTh (irypajbHe 3HAUYEHHS, «3aCBOITH
MPUXOBaH1 3HaHHS 200 JOCBIA», IpUTaMaHHe NpodeciiiHiii ado KpUMiHANIbHIN cdepi.

CrnoBocrioniyueHHsl to watch one’s step € JiTepalbHOI (HAIMIBIPO30POIO)
imiomoro y ¢parmenTi: «| had to do in 1928 was watch my step» [8, p. 71] /] «Ta
OCHOBHUM MOIM 0008 ’s3xk0Mm 1928-20 O6yno ocmepicamuca» [5, c. 67], 13 MO THAHHIM
OYKBaJIbHOTO 3HAYEHHS («CTEKUTU 32 KPOKOM») 1 (QIrypanbHOI CEMaHTUKH, a CaMme
«OyTH 00€pex)HUM, YHHKATH IMOMHUJIIOK». Y KOHTEKCTI OIOBill BHUCIIB HaOyBae
3HAYCHHS CAMOKOHTpPOJIO Ta o00avyHoCTi, 30epiraloud MpU IOMY OOpa3HICTh
nepiopkepena. Hamienpo3sopa igioma to take someone aside y koHTekcTi ypuBKy: «He
took Mary Hudson aside, just out of earshot of the Comanches, and seemed to address
her solemnly, rationally» [8, p. 73] // «Bin siosie Mepi I'aocon y6ik, nodani éio nawiux
KOMAHYIUCLKUX 8YX, [ NOBAJICHO, PE30HHO 3a2080pus 00 Heiy [5, c. 69] € npukiamom,
mo 0a3yeTbcsl Ha OMUCI Ali, ajle y KOHTEKCTI Ha0yBae (PIrypaJbHOro 3HAYEHHS —
«IHIIIIOBATH MPUBATHY PO3MOBY». Y Wi KOHCTPYKIII MOEIHAHO KOHKPETHY JiI0 3
KOMYHIKaTUBHOIO METO0, IO CIIPUS€ YTBOPESHHIO HAIiB-1IIOMAaTUYHOI JIGKCUYHOI
CTPYKTYpH.

VY ¢dparmenri: «It was the kind of whole certainty, however independent of the
sum of its facts, that can make walking backwards more than normally hazardous, and
| bumped smack into a baby carriage» [8, p. 77] /] «Taxi nepexonanns, xait na womy
BOHU IPYHMYIOMbCA, MONCYMb 3POOUMU  XOOIHHA 3A0KU HeOe3NeUHIUUM, HIdC
3a36uuail, moxc 5 epizasca 6 oumsauull eizouoxy [5, c¢. 75] Bupa3s to bump smack into
something € mnpuknaagom JiTepanbHOi (HAMIBOPO30pOi) IAIOMU, B SIKIH OCHOBHE
aiecaoBo bump 30epirae cBoe OyKBajbHE 3HAYCHHS («3IIITOBXHYTHCS, BHIIAJIKOBO
3yCTpITH»), a MPHUCIIBHUK SMACK mo/1ae eMOIIHO-eKCIIPECUBHOTO 3a0apBJICHHS W
CIIpUsi€ YaCTKOBIM TPO30pPICTI 3HAYEHHS BHCJIOBY, IO HaOyBa€ CTUIIICTUYHOI
BHUPA3HOCTI 3a3HAYCHUX HAIliB-1110M.

JlexcnuHa 1imioMaTHKa BIiirpae KIOUYOBY poJib Y (POPMYBaHHI XYyI0XKHBOTO
CTHJIIO, HaJAl0Yd TEKCTY eMOIIHHOT TJIMOMHM Ta KYJIBTYpHOI crenudiky.
JlocmikeHHs, 3acHOBaHe Ha kiacudikaiii Y. depHango0, miaTBepawiio epeKTUBHICTD
MOJIUTY 17I0M Ha TPW KaTeropii: 4yucTi (HemTepalbHi), HAIMB-11IOMH Ta JIITepalbHI
(mpo3opi). Amnamiz tBopy k. M. Ceminmkepa «/leB’aTh OMOBiNaHb)» BUSBHB
nepeBakaHHs 4ucTux ifgiom (47,1%), mo CBIMYUTH TPO iXHIO POJb y CTBOPEHHI
oOpa3HocCTI Ta ekcnpecuBHocTi. HamiB-igiomu (20,6%) Ta mitepanbHi imiomu (32,4%)
JIEMOHCTPYIOTh TIOE€THAHHSA OyKBallbHUX 1 MeTaOpUYHUX €IIEMEHTIB, 3a0e3Medyroun
OayaHc MIX TBOPUYOIO CBOOOIOIO Ta 3PO3yMLTICTIO.
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Mapuenko Inopia, cmyoenmxa baxanaepamy
Koeanenko Ipuna
eporcasnuu yHisepcumem «Kumomupcovka noaimextikay»

MNEPEKJIAJ SAK MIKKYJIbTYPHA KOMYHIKAIIS: BUK/IMKHA TA
CTPATEI'Ti IPU NEPEKJIAJII HIMEIIbLKOMOBHUX TEKCTIB PI3HUX
KAHPIB

Y noOy rnoGamizarii mepekyiag BUCTYINA€ HE JHIIE 3aCO000M MDKMOBHOI
TpaHcMmicii iHdopMmallii, ane il MOTY>KHUM IHCTPYMEHTOM MIDKKYJIbTYPHOT KOMYHIKAIIIi.
3 orsAy Ha 1ie, MepeKiia] HIMEIIbKOMOBHUX TEKCTIB PI3HUX JKaHPIB Ha YKPaiHCBKY
MOBY (1 HaBmaku) MoTpeOye HE JMIIE JIHIBICTUYHOI TOYHOCTI, a ¥ TIMOOKOro
PO3YMiHHSI KYJbTYPHOTO KOHTEKCTY, KaHPOBOi crielu(iKy, CTUIICTUYHUX BiITIHKIB
Ta COLIOKYJIbTYpHUX KOHOTamiil. Lli Te3m crpsMoBaHI Ha BUSBJICHHS OCHOBHHUX
BUKJIMKIB MEPEKIaAAIBKOI JISTIBHOCTI B TAKOMY MIKKYJIBTYPHOMY KOHTEKCTI, a TAKOXK
HAa po3MIsil €(PEeKTUBHUX CTpATerid, IO JJO03BOJSIOTH JOCSTTH KOMYHIKATHBHOT
€KBIBAJICHTHOCTI Yy TepeKIIaii.

[lepur 3a Bce, BApTO 3BEpHYTH yBary Ha sIBUIIE JEKCUYHUX JIAKYH — MOHSTh, K1
ICHYIOTH B OJIHIi MOBI, aji¢ HE MalOTh MPSMOTO BiAMIOBIAHKKA B iHIIIH. HiMelbka MoBa,
3 11 XapaKTepHOIO TEHJEHIIEI0 10 ciaoBockiananHa (Komposita), yacto mopomxye
CKJIJIHI 1 BOJTHOYAC €MHI1 OJIMHUIII JIGKCHUKH, SIK1 BAXKKO a00 i1 HEMOXJIMBO BIITBOPUTHU
OJIHO3HAYHO yKpaiHChKOI MOBO0. Hampukiaz, cimoso ,, Fingerspitzengefiihl onmcye
TOHKE BITUYTTS CUTYyaIlli, IHTYiTUBHY OOEPEXKHICTh 1 JUIUIOMATUYHICTh — YCe 1€ B
MEXax OJHOro cjoBa. B ykpaiHChKiii MOBI TOMIOHMH KOHIICNT JOBOIUTHCS
nepeIaBaTH OMUCOBO: «IHTYITUBHE PO3YMIHHS TOHKOIIIB», «BIAYYTTS MIpH U
nopedHocTi». Takuil mepekian He Julie 30UTbIIye OOCAT TEKCTy, a W PHU3UKYE
BTPATUTH JIESIKYy CEMaHTUYHY TIIHOMHY a0 eMOIliifHy KOHOTallifo. Y MOai0HUX
BHUIMQJIKaX TIEpPeKIagadeBl JOBOJWTHCA OajdaHCyBaTH MDK aJCKBATHICTIO W
MPUIHATHICTIO, OPIEHTYIOYHUCH SIK Ha KOHTEKCT, TaK 1 Ha IMUIBOBY aynuTopito [7].

OxkpiM JIEKCHYHUX TPYTHOIIIB, TEPeKiIa] HIMEIbKOMOBHUX TEKCTIB YacTO
YCKIIaIHIOEThCA KYJIBTYPHHMH BiIMiHHOCTSMH. MeThes mpo (OHOBI 3HAHHSA, fAKi €
OYEBHUJIHUMHU JJIS HOCIiB MOBH OpHUTIHANY, ajJieé MOXYTh OyTH HEOYEBUIHUMHU abO
B3arajli He3pO3YMUTUMH JUIsl IHIIOMOBHOI ayauTopii. Hampuknan, mpu mepexiasi
XYIOXKHIX a00 MyOIIIUCTUYHUX TEKCTIB 3 HIMEIILKOT MOBH 4acCTO TPATUISIOTHCS allko31i
Ha MO/Iii HIMEIIbKO1 iCTOpii, Ha crierud19H1 COllaNbHI MPAKTUKHU (HAMPUKIIA, CUCTEMA
IOyalbHOI OCBiTH), a00 X Ha (osbpkiopHi MoTHBH. [lepekian razetHoi cratTi 3 Die Zeit,
SKa MICTUTh IPOHIYHE MOPIBHAHHS CYYaCHOTO MOJITUYHOTO Jisfiya 3 MEPCOHAXKEM
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HIMEUBKO1 Ka3KH, MoTpedye BIJ Mepekiazada He JIMIIE pPO3Mi3HAHHS anwo3ii, a i
NPUMHATHOrO i1 BIATBOPEHHSA. Y IIbOMY KOHTEKCTI JOCHIAHUKHA HArojollylOTh Ha
BaYKJIMBOCT1 IHTEPKYJIbTYPHOI KOMIIETEHTHOCTI mepekianada [3], ska mependadae
3IaTHICTh aJICKBATHO IHTEPIPETYBATH U aanTyBaTH KYJIbTYPHO MapKOBaHI €IEMEHTH
MOBH JKepera 10 MOBH TIEPEKIIay.

OmHuM 13 KJIIOYOBUX aCMEKTIB MDKKYJIBTYPHOTO TEpeKiIaay € >KaHpOBa
apanrtauis. [lepexnanayeBi TOBOAUTHCS BpPaxOBYBAaTH He JMile (opMajbHI O3HAKU
XKaHpy, aje W OYiKyBaHHSA IUIbOBOI ayAUTOpIi, TUIIOBI CTpaTerii CHPUNHHATTA
iHpopMarlili, NpUHHATI B KYJIBTYpHOMY IpocTOpl MOBH mepeknany. llpumipom,
IOpUJIUYHI TEKCTU B HIMEIBKIM MOBI TSDKIIOTH 10 CKIAIHOMIAPSIAHOT CHHTAKCUYHOI
CTPYKTYpPH, HaJI3BUYAHHO TOYHOTO (POPMYITFOBAHHS MPABOBUX HOPM, Ha BiIMIHY Bix
YKPaTHCHKO1 FOPUIMYHOT TPAIMIIIL, IKa JOIYCKA€ MIEBHY CTUIIICTHYHY BapiaTUBHICTh Ta
CTPYKTYpHY mpoctoTy. llpm mepeknani QOTOBOpIB 3 HIMEIBKOI MOBH JOIIBHO
30epiraTi CTUJIICTUYHY JIAKOHIYHICTh, TMPUTaMaHHy YKpaiHCbKUM HOPMAaTHBHUM
JIOKyMEHTaM, HaBiTh SIKIIIO 116 BUMArae meBHOro nepedopMyIIroBaHHS OopuriHany [5].
VY NpoTHIICKHOMY BUTIIAAKY — TIEPEKIa] YKPATHCHKUX MPAaBOBUX TEKCTIB HIMEIILKOIO
— BHMHHKA€ MOTpeda y CTPYKTYpPHIH YCKIAIHEHOCTI Ta BUKOPUCTAHHI YCTaJICHUX
NpaBoBUX (OpPMYIIFOBaHb, BIACTUBUX HiMelbkoMy mpaBy. Okpemy yBary ciina
3BEPHYTH Ha TepeKiIaa MyOTIUCTHYHMX Ta MEJIIaTEeKCTIB, J¢ BaXIUBY pOJIb
BIJIIrpalOTh HAIIOHAIBHI CTWJIICTUYHI OCOOJIMBOCTI Ta OYiKYBaHHS ayAHMTOPIi.
Hamnpuxman, B HIMEIBKIN KypHATICTUI[I THUIOBO YHUKATH HAIMIPHOI €MOIMHOCTI,
JOTPUMYBATUCh TPHUHIMNY (PAKTOIOTIYHOI 00’ €KTUBHOCTI, IO B YKPaiHCHKOMY
iH(pOpMaIIiiTHOMY IOJI1 HE 3aBXKIH € TOMIHAHTHUM cTaHgapToM. OTxe, pu epekiiai
TaKUX TEKCTIB HEOOXIIHO BHUPILITYBaTH, YU aJaNTyBaTH TEKCT 10 CTUIICTUYHUX HOPM
yKpaiHChKOi MyOJIIUCTUKH, YH K 30epiraTu aBTEHTUYHICTh opuriHany. [lepeknanay,
TaKUM YUHOM, ONHUHSAETHCS B C€THYHIN JuIeMi MK 30€peKEHHSIM CTHUIICTUYHOTO
XapakTepy JpKepelia Ta MParHeHHSIM 3POOUTH TEKCT 3PO3yMUIMM 1 MPUUHATHUAM JJIs
ip0Bo1 ayautopii [1]. Ille cxmaaHIIMMU € BUKIMKH, IO TOCTAIOTh MPHU MepeKiiai
XyJI0KHBOI JiTepaTypu. TyT MoBa ijae He JuIle Mpo Iepeaady 3MicTy, a W mpo
BIITBOPEHHS aBTOPCHKOTO CTUJIIO, PUTMY, ajto3iid, EMOI[IHOTO 3a0apBJEHHS.
Hampuknan, npu nepeknani pomaHiB @panma Kapku mocrtae mpobnema mepemadi
BHYTPIIIHBOTO HAIMpPYKEHHA W EMOIIMHOT BIJUYXKEHOCTI, IO JOCATAETHCS UYepe3
CUHTAKCUYHY JOBXKUHY PEYCHb, MOBTOPU Ta PUTMIKY (Ppa3. Y [bOMY BHUNAAKY
nepeKsaaayd 3MyIIeHuH IyKaTH (GyHKI[IOHATBHI €KBIBAJICHTH B YKPATHCHKIM MOBI, SIKi
J03BOJISIIOTh 30€perTH €KCIPECHBHICTh TEKCTY, HE BIAIOYHUCh 10 KaJlbKyBaHHs. Lli
3aB/JIaHHS YAaCTO BHUMArarmTh IHTEPIPETATHBHOTO MEPEKIATy, y SKOMY BaXIJIHBY POJb
Biflirpac  Ccy0’€KTMBHE BIMUYTTS MepeKiagada, M0 CTBOPIOE  JTOJATKOBY
BIJIMOBIJATBHICTE 1 BOMHOYAC BIIKPUBAE MPOCTIP ISl TBOPUOCTI [2].

3 MEeTOI0 MOI0JIaHHS 3a3HAYCHHUX TPY/THOIIIIB CydacHa MmepeKiiaganbka MpakTuKa
MPOIOHYE IITy HU3KY CTpaTeri, $Ki JO3BOJSIOTH JOCSITTH MaKCHUMAJIbHOI
KOMYHIKaTUBHOI epekTuBHOCTI. OJIHIEIO 3 TAKUX CTPATETiM € TeXHIKa JOMECTHUKAIIli,
sKa rnependavae aganTaiio KyJIbTypHUX peatiil 40 CUCTEMHU I[IHHOCTEN Ta OUIKyBaHb
IIUTbOBOT KyJbTYypH. Tak, 3rafaHy BUIIE JeKcemy ,,Schultiite” morinpHO nepekiagaTu
HE JOCIIBHO («KOHYC ISl IIKOJIW»), a 4epe3 OINHCOBY KOHCTPYKIIID —
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«MOIAPYHKOBHH KOHYC, KU MEPIIOKIACHUK OTPUMYE B MEPIIUI JE€Hb HIKOIN» — 3
NOJAJBIINM TMOSICHEHHSM Yy TMpuMiTUi abo KomeHTapi. BongHowac ctpareris
(dopeHizalii — ToOTO 30€peKeHHs KYJIbTYPHOI «IHIIOCTI» OPUTIHATY — TAKOX Ma€
[IpaBO Ha ICHYBaHHs, OCOOJMBO B HAyKOBHUX, (PUTOCOPCHKUX Ta JITEPATypO3HABUHX
TEKCTaXx, JIe came 30epexeHHs KyJIbTYpPHOI0 KOHTEKCTY Ma€ HaJ3BHuaiiny Bary [6]. Ha
PIBHI MPAaKTUYHOI'O 3aCTOCYBaHHS 11 CTpaTerii 4acTo KOMOIHYIOTBhCSl 3aJIKHO Bij
XKaHpy, METU mepekiaay Ta Tunmy aynurtopii. [lepexnagau agantye abo 30epirae
OpUTIHAJIbHI €JIEMEHTH, BUXOJAYU 3 NPUHIMIY AUHAMIYHOI EKBIBAJIEGHTHOCTI —
JOCSITHEHHS TOrO K €(eKTy, KMl MaB OpHUIriHAJ y CBOIll KyJbTypl, B MeXaX IHIIOi
KyJbTYpHOI napaaurmu [4]. 3okpemMa, nepekiiaji OCBITHIX MaTepialiB AJisl YKpaiHChKUX
yUHIB, SIKi BUKOPHCTOBYIOTHCSI B paMKax HIMEIbKO-YKPaiHCHKUX MapTHEPCHKUX
mporpam, BUMarae 30€pekeHHsI HIMEI[bKOT MeIaroriuHoi TepMIiHOJIOTIT 3 OJJHOYACHUM
NOSICHEHHSIM Y JyKKax a00 KOMEHTapsAX, OCKUIbKM MeTa MNepekiaay — He JIUIIe
1HGOPMYBATH, a i 3aHYPUTH YUHS B IHIIY OCBITHIO KYJBTYDY.

3 orisgy Ha BHKIAJ€HE, MOXKHa 3pOOUTHM BHUCHOBOK, IO MeEpeKiaj
HIMEI[bKOMOBHHMX TEKCTIB PI3HUX KaHPIB — II€ CKJIaJHAa MDKKYJIbTYpHA NisJIbHICTD,
0 BHUMarae BiJ TMepekiagaya TIMOOKUX JIHTBICTUYHUX 3HAHb, KYJIbTYPHOI
00I3HAHOCTI Ta KOMYHIKaTUBHOI 4yTMBOCTI. KOXXEH TEKCT, KOXEH »aHp 1 KOXKHa
CUTYyaIlisl CTaBUTh Tepej MepeKiagayeM HOBi 3aBJaHHS, SKi HE MOXHA BUPINIUTH
nuUIIXoM (OpPMaIbHOTO EKBIBAJEHTHOrO Mepekiany. Biarak mepekian mocrae sk
IPOIIeC TOCTIMHOTO THTEPIPETYBAHHSI, TIEPETOBOPIB MK KYJIBTYpaMH 1 BOJIHOYAC —
SK TBOpYE 3aBJaHHA, 110 BUXOJIWUTH 3a MEXI MIPOCTOI mepedadi 3MICTy. YcCHillHa
peanizallis NepeKIafalbkol CcTpaTerii MOXJIMBA JIMIIE 33 YMOBH IO€JHAHHS
npodeciiHOi MaCTEPHOCTI 3 MDKKYJIBTYPHOI €MIIATIEIO.
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Mozenvnuyvxa Jlroomuna, x.¢h.H., 0oy.
Jleparcasnuti ynieepcumem «Kumomupcoxa nonimexuixay

JEKCUYHUIA AHAJII3 CAMOIIO3UIIIOHYBAHHS MMPOBIJTHUX
YHIBEPCUTETIB CBITY HA O®IIIMHOMY BEBCAHUTI
CaMomo3uIlioHyBaHHS YHIBEPCUTETIB y UG POBOMY IMPOCTOP1 BiIIrpac BaXJINBY
poJib y popMyBaHH1 IXHBOTO IMIJIXKY Ta 3aJIy4€HH1 CTYA€HTIB, BUKJIaa4iB 1 MapTHEPIB.
VY 3amporoHOBaHi PO3BIALI JOCITIIKCHO JEKCHUHUN CKjaazn cropinkd About na
odiiifHNX BeOcailTax YOTUPHOX MPOBIAHUX YHIBEPCUTETIB CBITY: KeMOpUIKCHKOTO,
Oxkcdopacekoro, 'apBapacekoro Ta MaccaqyceTChbKOTO TEXHOJOTTYHOTO IHCTHUTYTY
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(MIT). JlekcuyHa CTpyKTypa TEKCTIB 3a3HAYEHOTO PO3JUly BimoOpakae cTpaTeriuHi
KOMYHIKaTHUBHI HaMIpU IHCTUTYIIli, JO3BOJISIE BUSBUTH OCHOBHI TEMAaTU4HI aKLIEHTH,
110 BUPI3HSAIOTh KOKEH YHIBEPCUTET, BU3HAUHUTH, SIK YHIBEPCUTETH MPE3CHTYIOThH CBOi
MICII0, I[IHHOCTI Ta JOCATHEHHS; BCTAHOBHUTH CIUIbHI PUCHU y BHOOpP1 JIEKCUYHHX
3aco0iB.

Tekcrtu posainy About KemOpumxkcbkoro ta Okc(hOpAChKOTO YHIBEPCHTETIB
BUPI3HSAIOTHCS HAroJOCOM Ha ICTOPUYHINA CHAAIINHI, TPAAMIIAX Ta 1HTEICKTyaTbHIM
cnagkoemHocTi. YacTo BxxuBani ciaosa tradition, excellence, research, global impact,
heritage, historic institution, the oldest university ¢popmyroTs 00pa3 yHIBEpCHTETY SIK
yCTaHOBH 3 0aratoro icTopi€ero Ta TIMOOKUMU akaaemMiunumu Tpaauiismu: Oxford is a
unique and historic institution. As the oldest university in the English-speaking world,
it can lay claim to nine centuries of continuous existence. CamMomo3uiioHyBaHHS
0araTbOX YHIBEPCHUTETIB OyayeThCs JOBKOJA akaaemiuHoi couibHOTH: The key
financial objectives of the University are ... to enable it to provide additional support
to its three core priorities of students, academic posts, and buildings. V naBenenomy
OpHMKIaal akaJeMiuHa CIUILHOTA MpeAcTaBieHa jekcemamu Students Ta academic
posts i B OkchopAChKOMY YHIBEPCUTETI BOHU € MPIOPUTETOM (DIHAHCOBOI MIATPUMKHU.
JIronu cTaHOBAATH HalBuIy IiHHICTE: With more than 22,000 students, 13,000 staff
and 230,000 alumni around the world, people are what make Oxford an internationally
renowned university. OKcOpACHKHI YHIBEPCHTET TaKOX aKIEHTYE yBary
KOpHCTyBaua BeOCaWTy Ha yHIKalbHIl CTpyKTypi KoaemkiB: The 36 colleges and three
societies are a core element of the University ... Each college is independent and self-
governing. Kmrouosi ciosa excellence, leadership, transformative education, impact,
pioneering Ha cropiuili ["apBapIChKOTO YHIBEPCUTETY MiIKPECIIOTh HOrO CTAaTyC
€TITHOTO HAaBUYAJbHOTO 3aKJaJly 3 aKIeHTOM Ha IHHOBAIlli Ta BIUIMB, IMIJIXK
YHIBEPCUTETY CTBOPIOETHCS YEePe3 171CH0 I100abHOTO JTiIepCTBa Ta TpaHChOpMaIliiHOT
POJIi OCBITH.

Maccaaycercbkuii  TexHojoriunuii  iHcturyr  (MIT)  Big3HauaeTbes
TCXHOKPATHYHUM Ta IHHOBAIIHHUM AuCKypcoM. Tekctu cropinku About mictats Taki
KIr040Bi cioBa sk technology, engineering, discovery, future, problem-solving mio
aKIICHTYIOTh Ha TEXHIYHOMY ITPOTPeECi, 3aCTOCYBaHHI 3HaHb Ta BUPIIICHHI 100 TbHUX
BukiukiB: The MIT community is driven by a shared purpose: to make a better world
through education, research, and innovation. With ingenuity and drive, our graduates
have invented fundamental technologies, launched new industries, and created
millions of American jobs. MIT is profoundly global. Through teaching, research, and
innovation, MIT’s exceptional community pursues its mission of service to the nation
and the world. The Institute is committed to generating, disseminating, and preserving
knowledge, and to working with others to bring this knowledge to bear on the world’s
great challenges.

Yci doTupu  YHIBEPCUTETH BHKOPUCTOBYIOTH CTPATETil0 TMMO3UTHBHOTO
CaMOITO3UIIIOHYBaHHS, OJIHAK KOKEH Mae€ BiacHUM akieHT. Kemopuk 1 Oxcopa — Ha
ICTOPUYHINM CIIaIIMHI, TPAIUIIIAX Ta aKaJeMIYHIM CIIUIBbHOTI, ['apBap — Ha JTiIepCcTBi
Ta BIUTUBOBOCTI OCBITH, MIT — Ha 1HHOBAIISIX Ta TEXHIYHOMY MIpOrpeci. Y HIBEPCUTETH
MO3UIIIOHYIOTh ce0e K Taki, 0 MIATPUMYIOTh PI3HOMAHITTS KYJIBTYp Ta PIBHICTb
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moxxauBoctei: Through continued efforts in inclusion and belonging, Harvard has
built a_community comprising many backgrounds, cultures, races, identities, life
experiences, perspectives, beliefs, and values. We (MIT) are ... welcoming to talented
people regardless of where they come from. 3aranerumu 11 BCiX € Taki JIeKCHYHI
Mmapkepu, sk excellence, innovation, impact, mo Bka3ye Ha 3arajbHy CTpaTerito
MO3ULI0HYBaHHS K MPOBIIHUX OCBITHIX YCTaHOB.

Jlekcnynmii aHanmi3 ctopinku ADOUt YOTHPHOX TPOBIIHUX YHIBEPCHUTETIB
MOKa3aB, 1110 KOXKEH 13 HUX BUKOPUCTOBYE crielpiuHuil HaOip ciiB ajs popMyBaHHs
BJACHOTO YHIKaJbHOrO IMIIKY. I[Ipu 1boMy 3arambHi MapKepu akaJeMIdyHOi
JIOBEPIIEHOCT] Ta 1HHOBAIIHOCT] MIAKPECIIOIOTh iXHI0O KOHKYPEHTOCIPOMOXKHICTb 1
rJI00AJIbHUNM BIJIUB. Y TMOJANBIIOMY MEPCIEKTUBHUM BUAAETHCS JIOCTIIKEHHS
KOMYHIKaTUBHHUX CTPATErii 1 TAKTUK CTBOPEHHS 1 pO3BUTKY BeOCANTY yHIBEPCUTETY.
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Mocineit Ipuna
Yepracvkuti 0epaicasHUli mexHol02i4HULL YHIGepcumem

CHEIU®IKA NEPEKJAJALBKOI IHTEPIIPETAIIII CYYACHOI'O
AHTJIOMOBHOTI'O XYJAOXHBO-ITYBJIIINUCTUYHOTI'O TEKCTY

CucTtemH1 ySBJICHHS 1 3HAHHS IIPO CyYaCHUH CTaH MEPEKIIaI03HaBYNX CTYAIHN €
BaXJIMBOIO YaCTKOIO I3HABAJIBHUX MPOIECIB y Taly3i Teopii mepeknaay Ta Horo
MPAKTHUK, 10 3HAYHOIO MIPOIO0 BUSHAYMJIIO CTIPSIMYBAaHHS CY4aCHUX HAYKOBHUX CYJIKEHb
po eKkBiBaleHTHICTh [2, c¢. 20-28]. 3 Meror KaTeropusailii IIbOTO IOHSATTS
3BepTaeMocs a0 BuzHaueHHs nepekianxy O. O. CeniBanosorto. [Iporec nepexnany O.
O. CeniBanoBa kBami(iKye K «IUIECIPIMOBAHY JIHTBOTICUXOMEHTAJIbHY JISTIBHICTD
0COOUCTOCTI Mepekiazava siKk PeKPeaTUBHOI CUCTEMH, IO MOEAHYE IHTEPHPETaIiio
OpUTIHAJIBHOTO TEKCTYy Ta IOPO/DKEHHS Ha TMIACTaBI IIi€l 1HTEpHpeTanii TeKCTy
nepekiamy» [S5, c. 541], amke y mboMy MUTICHOMY TPOIIECI METOI € BCTAaHOBIICHHS
€KBIBAJICHTHOCTI OpPUTIHAY Ta MEpPEeKIany, 1 «3 OISy Ha e MPOIeC MEepeKiIamy
MOXHa KBali(hiKyBaTH SK 1HTEPIPETAIIHY-TIOPOKYBAILHUN JUCKYype» [5, ¢. 541].
ExBiBaneHTHICT, 000X TEKCTIB JMIIAETHCS BAXJIUBUM 3aBIaHHAM OYIb-SKOTO
nepexiamy. O. O. CeniBaHoBa kBamiiKye €KBIBaJCHTHICTh SIK «HAHONTUMATBHIITUN
OanaHc ceMaHTUKH 1 (HOPMU, IEHOTATUBHOI, KOHOTATUBHOI, CTUIICTUYHOI, KYJITYPHOL
Ta IparMaTU4Hoi 1HPOpMaIlli TEKCTIB OpUTIHATY 1 epekaxy» [6, c. 456], 1 ToMy 1€
BU3HAUYEHHS (OpPMY€E YSBJICHHS MPO KOMILIEKCHY BIAMOBIAHICTh TEKCTY MEpEKIIany
TEKCTOBI OpPUT1HAITY.
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Teopetnuni 3acamu 3acTOCYyBaHHS yCiX HasBHHUX YMiHb Ta XapaKTE€PHUCTHUK
nepeKsiay y CydacCHHX HAYKOBUX JOCITIIKEHHAX 3aJIy9aloTh JJO aHAII3yBaHHS TEKCTIB
LTy HU3KY IPaBUII 1 TEXHIK, CEpeJl IKUX OCHOBHUMHU € JTIOCATHEHHS €KBIBaJEHTHOCTI
IIPU MEepeKIIaIl.

JlocsiTHEHHST ~ €KBIBAJEHTHOCTI € METOK 1 pe3yJbTaToM Mepexiaay,
THCTPYMEHTOM LIbOTO € 3aCTOCYBaHHS TpaHcopMalii, siKi, 3TiIHO 13 TPaAUIIIHOIO
IYyMKOIO, (QopMyroTh 0a30BHIl KoMIUIEKC Mojauikamii 1 3amiH y nepekiaiai. 3a
Bu3HaueHHsIM O. O. CeniBaHOBO1, TpaHc(opMallli pO3IIIAIAI0THCS, «SIK MPUHOMH, IO
CHPUSIOTH JTOCSTHEHHIO €KBIBAJCHTHOCTI MEPEKagy Ta mependadaroTh MpOIenypy
NIEPETBOPEHHS 3 METOI0 MEPEXOy BiJ OAMHHIG OPUTIHATHHOTO TEKCTY O OJUHUIIH
nepexnany» [4, c. 683]. Ha nymky nociiaHukiB, TpaHchopmalii «XxapakTepHu3yrThCs
NICUXOJIOTTYHOIO peanbHicTio» [1, ¢. 16], TOOTO MOXyTh OyTH NPOrHO30BAaHUMHU Y
npoiieci mnepeknany. 3a kinacudikamiero O. O. CeniBaHoBoi, gaudepeHiiais
TpaHcpopMauiii nependayae monalT Ha (GopMaibHI Ta (POpMaIbHO-3MICTOBI
TpaHcopMallii, [0 BCTAHOBIIOETHCS HA YCIX PIBHAX TEKCTY OPHUTiHAIY 1 TEKCTY
nepekiany [6, c. 458-461], Tomy nepeksiaj aHIJIOMOBHOTO TEKCTY MPOaHai30BaHO 3a
npuHnunamMu kinacudikamii Tpancopmaniii O. O. CeniBaHoBOi Ha (HOHETUUHOMY,
IrpaMaTUYHOMY, JICKCUYHOMY Ta IParMaTu4yHOMY PiBHSX.

CBO€pPIIHICTh OPUTIHATBHUX TEKCTIB 1 IX 1HTEpIIpeTAallis MpHU Mepekiiaai 6arato
y YoMy 3ajexarb BiJ jKaHpoBOi cmemnudiku opuriHamy. l[lepexman XymoxXHBO-
nyOJIIMUCTUYHOTO TBOPY MICTUTh E€KBIBAJICHTHI OJMHHIN 1 CTPYKTYpPH TEKCTY
OpUTiHAJly, BCTAHOBJIEHI Ha BUIMOBIJHUX PIBHAX 000X TEKCTIB, 1 BIJANOBIIAE
0COOJIMBOCTSM XYJ0KHIX TBOPIB I[bOTO JKAHPY.

TexcTu XyHOKHBOI JITEpaTypH € «CTBOPEHUMH 3a CHEIU(pIYHUMU 3aKOHAMHU
€KBIBaJIEHTHOCT» [3, . 27], IeMOHCTPYIOTh MIParHeHHs 10 30MKEHHS 3 OPUTIHATIOM,
94acTO 3a YMOBHU MPAKTUIHO HEJTOCSHKHOT TOTOXKHOCTI, 1 TOMY BiIHOCHA CaMOCTIHHICTh
NEpeKIay 3yMOBJICHA HE JIUIIE MOBHHUM, aJI€ U JITEPAaTypPHUM CEPEOBHUIIIEM.

BinTBOpeHHS MOSTUYHOTO CBITY XYJI0’KHIX TBOPIB BUMAarae oCoOJIUBUX METO/IIB
BIJIOOPaKCHHS PEATbHOCTI 1 BUSIBIIIETHCS Y HEOOMEKEHOMY 3aCTOCYBaHHI aBTOPCHKOT
¢daHTazii, XyA0)KHBOI BUTAJIKH, 110 HAJIaIOTh aBTOPOB1 CBOOOY CTBOPEHHS XYIOKHIX
MOETHYHUX O0O0pa3iB 1 OOCTaBUH PO3BUTKY CIOKETY. Y XYyIOXKHINH TyOIIIUCTHUIN
BiIOyBa€eThCS OOMEKEHHS CTBOPIOBAaHHUX O00pa3iB peanbHICTIO (HaKTiB, amKe
myOMIIUCTUYHUIN TBIp 3piJKa CHOUPAEThCS HA BUTAJAKHU Ta JOMHCIH, aJKE OMepye
¢dakTamMu, TaKk caMO SIK aBTOPCHKHMH 3[I0TaJIKaMHU Ta TINOTE€3aMHU, BUCYHYTUMHU Ha
OCHOBI 1TUX (akTiB [7].

OmHuM 3 mpeaMeTiB 300pakeHHsI XYJOKHBOI MYONIIUCTUKU € JIOACHKA
CIUTBHOTA, OKpeMi MEepCOHAlii, XapaKTepu, ICTOPUYHI 0N JIOJAEH 1 JIOACTBA.
[TyOninucTHYHUN TBIp MICTUTH y3araiabHEHHS, 3p00JIeHI Yepe3 mpu3My 300paKeHHs
1HIUBITYaTbHOCTI, IO MOETHYETHCS 13 TOCTUYHO MATPUIICIO MyOIIIUCTHKH, a CaMe
il 00pa3HO-CUMBOJIBHUM TMPOUYNUTAHHAM. [IMCEMEHHUK-TIYOIIIIUCT 3aT€H B YChOMY
0auuTH YHCIICHHI BUPaXEHHS pEaNbHOCTI, TOMY HPHUCYTHICTh aBTOpa Yy
MyOJIIIUCTUYHOMY TBOP1 3a3BHYail Ay»Ke BIAUYTHA, aJKe HOro BilaCHA OCOOHUCTICT,
dbopMyroun 00pa3HO-CUMBOJIBHE MPOYMTAHHS JIIMCHUX (DAKTIB, TMOAIA Ta SBHII
BUXOJUTH HA HOBUM piBEHb aBTOPCHKOI IHTEpIIpETallil pealbHOCT1 [ 7].
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[lepeknanu XymoXKHIX TEKCTIB MalOTh BJIACHI OCOOJMBOCTI JTOCATHEHHS
€KBIBAJEHTHOCTI OpUTIHAly, TOMY IO XYyJIO0KHI TBOPU MAalOTh BJIACHOI'O aBTOpA,
JEMOHCTPYIOTh CBO€PIAHMI MOBHUM Marepian 1 BIATBOPIOIOTh HOr0 y BIACHOMY
MOBHOMY Ta JliTepaTypHOMY cepenoBuilll. CTBOpeHHS OCOOJIMBOI €KBIBAJIEHTHOCTI
XYA0XKHBOTO TIEpeKIaay i JOTPUMaHHS )KaHPOBUX 1 KOMITO3ULIIHHUX BUMOT OPHTIHATY
BUSBJIAIOTH NEBHI TPYIHOILI MEpeKiaay, a caMe: JEKCUKO-TpaMaTHiHI BIIMIHHOCTI
MOB, JOTpUMaHHS (OHOBHX 3HAHb MIOJO COIIIOKYJIBTYPHOTO CEPEIOBHIIA,
B1I0OpaXK€HHS 1JIOCTHIII0 aBTOpAa OPHUI1HAJIBHOIO TEKCTY Ta CTBOPEHHSI BJIACHOIO
NepeKIaabKoro 1A10CTHITIO.

[nioCTHITICTUYHI XapaKTEPUCTUKU aBTOPCHKOT MaHEpU 3YMOBJIEHI CBITOTISAOM
aBTOpa, MOro BIAaCHUM TIOTJISAJIOM Ha CBIT, BIUIMBOM CydYacHOI HOMY €CTETHUKH i
BUKOPUCTAHHSIM XYA0XKHIX 3aC00IB 300pakeHHsI Y IXHbOMY B3aEMHOMY 3B’SI3Ky. YcCi
i BIACTUBOCTI (POPMYIOTh OPHUTIHAIBHY MaHEpy NMUChbMEHHHKA, aBTOPa XYI0KHHO-
nyOIIUCTUYHOTO TEKCTY, sika Mae OyTH BIATBOpeHa mpu mnepekiani. Came ToMy
BOXJIMBUM €JIEMEHTOM BHWKOHAHHS TIEPEKJIay € MHJIbHE BHBUCHHS JIITEPAaTypHOTO
Mmarepiany, myominuctudHoro TBopy JleBima Mac Macymoro, «Hotupu Ce3oHu
BimuyrtiB» (Four Seasons in Five Senses, 2003) [8].

OmHuM 3 XyIO0XKHIX 3ac00iB 300pa’keHHsSI TBOPY, Ha JAYMKY aMEepUKaHCHKHUX
PELEH3EHTIB 1 OIJIsI1auiB TBOPYOCTI MacyMoOTO, € ONMUCH MPOILIECIB, 110 3aTy4aloTh yCi
OpraHu 4YyTTs, aJpKe, BIMXAI0UH 3arax IUI0/iB, TOCMOoIap BU3HAYAE Yac, KOJIU ITEPCUK
roToBHil OyTH 3ipBaHUM; 04l hepMepa CTekKaTh 32 CE30HHUMU 3MiHAMHU BpOXKato; HOTo
JOTUK BUMIPIOE Bary IIOy; Ha CIIyX BIH PO3MI3HAE KOXKEH T0JIOC, 110 JOJMHAE 3 CaIIB;
Ha CMaK BiH BiIYyBa€ OCBLKAaIOUMM NprcMak GPYKTIB y ieanbHU yac X 103piBaHHS
[7]. BizyanpHuii edekr nyOmimucTUKH MacyMOTO € O4YEeBHUIHUM, aKe aBTOP
3aMpoIITye YuTaya CoCTepiraT 3a po3KBITIUMH JIePEBAMH ITEPCUKIB, UyTH CUMQPOHIIO
no3putuX (GPYKTIB, BiMYyBaTH HOro 3YCWIIS BiJA Bakkoi mpami y camy. Tekct
OpHUTIHAJTY MICTUTh YHUCIICHHI ONKMCH 30MpaHHs MEPCHKIB, MOAPOOHIII TOTO, K 30Mpayi
3pUBAIOTh CTUTJIMH MEPCHK 1 3MaxylOTh POCY, BAUXAIOUHW HOr0 MYCKYCHUW apomar.
ABTOp MOCHITIOE YYTTEBUH €(DEKT CBOET MPO3H OMUCYIOUH, K 30Mpadi BiIKYIIYIOTh Bij
CTUTIUX (GPYKTIB, TOMY CHOpUWMaHHS TBOpPY MacymMoTO CXOXe€ Ha Te, SK I'I0Th
bpyKTOBHI HEKTap, HEHaYe JOOpEe BUTPUMAHE BHHO.

Xy[n0Hil CBIT TBOPY MacyMoTO BUOYAYBaHO HABKOJIO CBOEPIHOTO JIOTTYHOTO
«ipa», BPO/DKEHUX VSIBIEHb 1 ymoao0aHb aBTOpa MpO TPHUPOAY 1 CYTHICTH
caiiBHMITBA. MeTtoau 300pakeHHS pPI3HOMAHITHUX CTOpIH KaldipopHIHCHKOTrO
BUPOOHUIITBA (PPYKTIB BUMAraloTh BXKMBAaHHS BHUPOOHUYMX, CKOHOMIYHHX Ta
(dbiHAHCOBUX TEPMIHIB, MOPS 13 MACIITAOHUMHU XYJOKHIMH ONTUCAMHU 3MIHH CE30HIB,
ocobnmBOCTel 300py BpOKaro, MOJACHHOI Mpalli 30upadiB, pUTEiIepiB, IEPEBI3HUKIB
Ta MEHEJ[KepiB. 30€pPEeKECHHS 1 MpaBWIIbHA IHTEPIPETAIlis CKJIATHOTO aHTJIOMOBHOTO
OpUTIHAY CTaldi METOI0 peajizamii MepeKyiagy 1 3aCTOCYBaHHS YCiX MOKIUBHX
HEOOXITHUX MTEPETBOPCHbD.
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Hikimuyk Bikmopisa, cmyoenmxa 6akanraspamy
Ilanuenxo Hamania
Hepowcasnuul ynisepcumem «Kumomupcoka noaimexHika»

CJIEHT B MIKKYJIbTYPHI KOMYHIKAIII: BAP’€P UM MICT JIO
B3AEMOPO3YMIHHA?

VY mam yac mipkuTtanizaiii Ta aKTHBHOT'O MDKKYJIBTYPHOTO OOMIHY KpaiHU
CTalOTh OJMMKYUMH OJIHA JO OJHOI, IO MOCUJIIOE 3HAYEHHS MOBHO1 KOMYHIKAIi SIK
KJIIOYOBOTO E€JEMEHTY CY4YaCHOTO CYCHUIBHOTO XHUTTSA. OcoOJMBY poOJib Y IOMY
mpoiieci  Bimirpae cieHr — HedopMambHMM TUIACT MOBH, SKHH  aKTHBHO
BUKOPHUCTOBYETHCS y TOBCSKICHHOMY CITUIKYBaHHI MOJIOZI, y MEAIampocTopi Ta
colllalibHUX Mepekax. [IpoTe BMHMKAae MUTAHHS: YU CIPHUSE€ BUKOPUCTAHHS CIICHTY
MDKKYJBTYPHOMY TIOPO3yMIHHIO, 4YH, HaBIIaKH, CTBOPIOE HOBI Oap’epu s
B3aEMOPO3YMIiHHSA?

CrneHr sk MOBHE SIBUIIIE BUHUK W JTOCI TIPOJOBXKYE PO3BUBATHUCA ITiJl BILTUBOM
PI3HOMAHITHUX COIlIAJIbHUX Ta €KOHOMIYHMX YWHHHKIB. TEpMIH «CJIEHT» IOYaB
mUpoKo BxkuBatucsad 3 1850-x pokiB, xouya cHepury HOro Ha3WBaJId MOBOIO
npocrontoAiB. Jlume 3 nmepmioi momoBuHU XX CTOMITTA 1€ CIOBO HAOYJIO Cy4acHOTO
3HAUEHHS, SKE acCOIlIOBAJOCS 3 MOBHOIO MPAKTUKOI OKPEMHUX COIIaIbHUX TPYIIL.
3aramoM, OyMKH HAyKOBIIIB, SKi JOCIIDKYBadd IMHUTAHHS MDKIHTEPHAI[IOHATBHOT
KOMYHIKaIlii, 3BOJATHCS 10 TOro, IO MEXa MK J>KMBOIO, PO3MOBHOIO MOBOIO Ta
CJICHTOM Oyra 1 € Ay’Ke PyXJIHBOIO, TIEPEX1THOIO.

[epmri 3raaku mpo «ciaeHr» 0yio 3adiKCOBaHO B aHMITIMCHKINA MOBI, 1€ CTIEpITy
BIH CTOCYBaBCS JKaproHy 3JIOYMHIIIB, a 3roAoM 1 ¢opMa MOBIEHHS
TpaHcpopMyBaiacs B 3acid caMoBHpakeHHS Ta imeHTU(iKamii pi3HOMaHITHHX
comianbHUX CHiTbHOT. CoIliabHUN PO3BUTOK CYYacHOTO CBITY, TEXHIYHUI Mporpec,
HOBI BiSSHHS B KyJIbTypl € TUMH YHHHUKAMHU, SIKi CIPUSIOTH PO3BUTKY AHTIIHCHKOTO
MOJIOZIKHOTO CIIEHTY, SIKHH SIBJIsIE COOOI0 3HAYHWHM TPOIIAPOK PO3MOBHOI MOBH, IO
Ma€ TEHACHIII0 MIBUJAKO TpaHC(OpMyBaTUCS, TMOCTIMHO 3MIHIOBAaTUCS Ta
OHOBITIOBATHCS.

45



Y @paHuii aHaJoOroM CJIEHry CTaB TEpPMIH «argot», SKUid 3’SIBUBCA B
XIX cromitti. Cniepuly BiH TakoXK OyB HOB’SI3aHMI 13 MOBOIO MapriHajibHUX TPYII,
OJIHAaK Mi3HINIE YBIMIIOB 10 JiTepaTypHOi Ta modyroBoi mMoBu. Bonnowac y CIIA
CIIEHI PpO3BUBAaBCA IiJ BIUIMBOM a(pOoaMEpUKAHChKOi KYyJIbTYpH, BiIMCHKOBOI
TEPMIHOJIOT1i Ta FeHMEPChKUX CIUIBHOT.

VY kpaiHax, Kl paHilie HajJeXaJld 10 KOJIHUIIHBOTO PAASTHCHKOTO COI03Y, CICHT
PO3BUBABCS B KOHTEKCTI TaK 3BaHOi «OJaTHOT MOBU», SIKa Majla CBOEPIIHUM CTaTyC y
KyJIbTYpHOMY MpPOCTOpl. 3roJIOM PO3BUTOK Mac-Me[la Ta MOLIMPEHHS I1HTEpHET-
KyJIbTypH CTalW HOBHMH JDKEpenamMu isd (GOpPMYIIOBaHHS CYY4acCHOTO CIICHTY.
MOoBO3HaBIII HArOJIONIYIOTh, 10 B YKPaiHCBKOMY MOBHOMY CEPEIOBHIII aKTHBI3aIlis
BXXKMBAaHHS CJICHTOBOI JIEKCMKM 3HAYHOK MIpOI 3YMOBJICHA 3pPOCTAHHIM
3aIliKaBJICHOCTI JI0 aHTJIOMOBHHMX KYJIBTYP Ta 3arajbHOI MOMYJSIPHOCTI aHMIIHCHKOT
MOBH.

ToOTO, Yy KOHTEKCTI iICTOPUYHOTO PO3BHTKY CJICHTY, BiH BUCTYMA€ HE JIMIIC
MOBHHM, a ¥ KyJbTYPHHM ()EHOMEHOM, IO BIJI3EPKAIIOE IyX Yacy.

Xo4 AesKi JOCTITHUKA MOBH BBa)KarOTh, IO CJIICHT — II¢ JICKCHKA, KA 4acTO
PO3MIISIAAETHCS K MOPYIICHHS] MOBHUX HOPM, Y HAIlIOMY CBITi, 7€ MIKOCOOUCTICHA
KOMYHIKAIlig  Jiefaii  dYacTiime  Bi0yBaeThbcsi B OHJIAWH-TIPOCTOPi,  CJIGHT
TPAaHCPOPMYETHCS Y CBOEPITHUN «MICTOK», IKHH J1a€ 3MOTY MPEACTaBHUKAM Pi3HUX
KpaiH Ta KyJbTyp MIiATPUMYBATH CIIUIKYBaHHS y HE(POPMaIbHOMY CEpPEIOBHIIIL.
Oco0nuBy pojib y IbOMY IPOLIEC] BIAIrpae MoJO/b, IKa € aKTUBHUM KOPUCTyBadeM
IHTEpHETY Ta BOJHOYAC OCHOBHHUM T€HEPATOPOM 1 HOCIEM HOBHUX JIEKCUYHUX (OPM.
I'moGanpHul MOMTOIDKHUK CIICHT, 0 (POPMYETHCS T/l BIUIMBOM COIIATbHUX MEPEXK,
UGpOBUX MEMIB Ta AaHIJIOMOBHOTO KOHTEHTY, chpusie (HOpMYyBaHHIO YMOBHO
YHIBEPCAJIIBHOTO MPOCTOPY chiikyBaHHs. Crif 3a3HAYWTH, IO aHTIIIMChbKAa MOBa
BHCTYIIA€ OCHOBHUM JDKEPEJIOM IIOIIUPEHHS CJICHTOBUX BHpa3iB, sKi HAOYyBaIOThH
MOMYJIAPHOCTI B YChOMY CBITI. YMMano Takux JIEKCHYHUX OJUHHUIIL CTau
3pO3YMUIMMH JIJII MOJIOJI1 3 PI3HUX KpaiH, He3aJeKHO Bil IXHHOI HAIIIOHAIBHOCTI UM
MOBHOI TpuHaISKHOCTI. [le CBIAYMTH MpPO BHCOKY aIalTUBHICTH CJEHTY Ta HOTO
3[IaTHICTh CIPHUSATH MOBHOMY TMOPO3YMIHHIO. Y IIbOMY KOHTEKCTI CIICHI BUKOHYE HE
JIUIIIE JTIHTBICTUYHY, a ¥ COLIOKYJIBTYPHY (DYHKIit0, TIOJETTIYIOUN 1HTEPHAI[IOHAIBHY
KOMYHIKAIIIIO Ta pO3MIUPIOIOYN TOPU30HTU MIKKYIBTYPHOI B3aEMO/TII.

Takum dYMHOM, CIIeHT, 30KkpemMa y (opmaTi MOJOADKHOTO Ta IU(POBOTO
TUCKYpPCY, € TOTY)XKHHUM IHCTPYMEHTOM KYJbTYpHOI IHTErpaiii, mo JIeMOHCTPYE
3IaTHICTh MOBH IIBHAKO aJalTyBaTHCS 10 HOBHUX COIIIBHUX pEATid 1 CHpHUATH
MOPO3YMIHHIO B YMOBaX Pi3HOMaHITHOCTI.

HesBakaroun Ha Oe33anepedyHnii TOTEHITIAN CICHTY K YHHHUKA MDKKYJIBTYPHOT
iHTeTpalii, ¥oro BUKOPUCTAHHS MOKE YCKJIAJIHIOBATH KOMYHIKAI[iI0, BUCTYyHAlO4Yu
MIEPEIIKOI0I0 Ha MIISAXY 10 B3aeMOpPO3yMiHHs. Lle 3yMOBIEHO HU3KOI0 OCOOTMBOCTEH,
XapaKTepHUX CaMme JUIsl CIEHTOBOI JICKCMKH, TOJIOBHOIO 3 SIKMX € CKIAIHICTh abo
HEMOXJIMBICTh 11 TOYHOIO TepeKjaay IHIMKMMH MoBaMHu. Ha BiamiHy BifI
3arajJbHOBXHBAHOT JICKCUKH, CIICHTOBI BHpA3W YacTO HECYTh TIMOOKE KYJIbTypHE
HaBaHTa)XEHHs — alto3li Ha peanii, ICTOPUYHI MOAli, COLIaJIbHI CTepeoTUIu ado
nonyJyisipui Memu. Taki €JeMEHTH MOBJIEHHS MOXYThb OyTH 3pO3yMUIMMU JIMILE B
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MEKaX KOHKPETHOI KYJIbTYpPHOI YM COIIaJIbHOI CHUIbHOTH. J{0JaTKOBY CKJIAIHICTD
CTaHOBJIATh TAKOX CJEHTOB1 aOpeBiaTypH, sIKI BaXKKO MIAAAIOTbCA Nepekiaaay ado
MOSICHEHHIO Yepe3 CBOI0 OaraTo3HAYHICTb.

VY Bumaakax, KOJH CICHT BHKOPUCTOBYETHCS 0€3 HAJIEKHOTO PO3YMIHHSA HOTO
3HA4YECHHS Ta KOHOTAIliH, 116 MOXXe MPU3BOJIUTH JI0 CEPHO3HUX KOMYHIKAaTUBHUX 3001B.
Hanpuknaza, HoCi 1HIIOI KyJbTYpH, BXKMBAaIOUM MOIMYJSPHE CIEHTOBE CIOBO 1032
KOHTEKCTOM, PU3UKY€ HABMHUCHO 0Opa3UTH CHIBPO3MOBHUKA a00 CTBOPUTH BPAKEHHS
HEUIUPOCTI YM HenpoeciHOCTI. AHAJIOTIYHO, B OPIIIHHOMY a00 MDKKYJIBTYPHOMY
miano3i BXKHMBAHHA JIOKAJbHOTO a00 MOJOADKHOTO CIEHTY CHPHIMAETHCS SIK
HEJOpEYHA JIEKCUKA, 110 BHUKJIMKA€ HEMOPO3yMIHHS a00 HAaBITh KOMYHIKATUBHUUN
KOH(QJIIKT.

OTxke, Xoda CJCHT € JIUHAMIYHUM 1 J>KMBUM KOMIIOHEHTOM MOBH, HOTO
BUKOPUCTaHHS y MIKKYJBTYPHOMY KOHTEKCTI BHMarae oOEpeXHOCTi, BpaxyBaHHS
CUTYallil CIUIKYBaHHS Ta pO3YMIHHS MPaBUJI €TUKA KOMYHIKaIllii. be3 11X yMoB clieHr
13 3aco0y KOMYHIKaIlli MOXe JIeTKO TEepeTBOPUTHCS Ha Oap’ep, SKUN 3aBakae
e(DeKTUBHOMY TOPO3YMIHHIO Ta B3a€EMOPO3YMIHHIO MDK NPEJACTaBHUKAMH PI3HUX
MOBHO-KYJIBTYPHUX CEPEIOBHUIII.

[TizcymoBYyrO4H, MOYKHA CTBEPKYBATH, IO CIICHT BOJJHOYAC BUKOHYE (PYHKIIiIO
AK «MOCTY», TaK i «Gap’epy» y MiKKYJIbTYpHili KoMmyHikaii. Floro BIIMB 3HAYHOO
MIPOI0 BU3HAYAETHCS KOHKPETHOIO CUTYaIll€l0 CHUIKYBaHHS, PIBHEM BIIKPUTOCTI 10
IHIITUX KYJBTYpP Ta TOTOBHICTIO CHIBPO3MOBHHKIB J0 TJIMOIIOT0 B3a€EMOPO3YMIHHS. 3
OJIHOTO OOKY, CJIEHT CIIYT'y€ JIIEBUM 3acO00M HaJIaroJKCHHS KOMYHIKaIlii, 0COOJIUBO
cepea MOJIOJI, SIKa aKTHBHO BUKOPUCTOBYE U POBI TUIATPOPMH Ta COITIaTbH1 MEPEXKI.
3aBAsIKA  TOIIMPEHHIO aHTJIOMOBHUX CJIEHTOBHX OJWMHHUIL Ta CTBOPEHHIO
YHIBEpCAJbHUX BHPa3iB y TI00AJIBHOMY IHTEPHET-TPOCTOPi, (HOPMYETHCS CITUIbHE
KOMYHIKQTUBHE TIOJIe, SIKE CHpHs€e 30JMKCHHIO MPEICTaBHUKIB PI3HUX MOBHHX
cepenoBuIl. 3 IHIIOTO OOKY, CICHT MOXK€ CIPUYMHUTH TPYIHOIII Y CIIUIKYBaHHI MIX
IIPEACTABHUKAMHE PI3HHX KYIbTYp. VIOro 3HAYeHHS 4acTo BKOpiHEHE y crerudiuaux
KyJIbTYPHHX KOHTEKCTaX, MICTUTh aJlf031i, TYMOpP UM COIIaJIbHI MiATEKCTH, IO BAXKKO
Mi11aI0ThCs Tepekaay abo MOXyTh OyTH CHPUHHATI HeogHO3HAYHO. OCOOIMBO 11€
CTOCYETHCSl BUIIAJKIB, KOJM BIICYTHS KyJIbTypHa KOMIIETEHTHICTh — 3/IaTHICTH
PO3YMITH NMPUXOBaHI 3HAYEHHS, aJIF0311 Ta COIiaJIbHI KOHOTAIlii BUCIOBITIOBAHb.

SIxo po3rasgaTH e W MPUKIAIHUANA acTeKT, CICHT BiAIrpae 3HA4YHY pOJib y
chepax Mefia, MepeKIaAaIbKoi AISUTBHOCTI, MDKMOBHUX MPOEKTAX 1 BHUKIJIAJIaHHI
iHO3eMHUX YMOB. e 3ymMoBIIO€ MOTpeOy He nwiie y ruoIomMy aHami3i bOTO SBUIIA,
aye ¥ y pO3BUTKY MOBJIICHHEBOI Ta KyJIbTYPHOT KOMIIETEHTHOCTI U €(DEKTUBHOTO U
JOPEYHOTO BUKOPUCTAHHSI.

OTXe, y Cy4acCHOMY CBITi CJICHT € TUHAMIYHUM 1 YyTJIUBUM JI0 3MiH MOBHHM
SABHILEM, SKE 3/]aTHE AK CIIPHSATH MOPO3YMIHHIO, TAK i MepemKoKaTH ifomy. Horo
YCHINIHE 3aCTOCYBaHHS Yy MUKKYJIBTYPHOMY CHUIKYBaHHI 3aJ€KUTh BiJl BMIHHS
aJanTyBaTH MOBJICHHSI [JI0 KOHTEKCTY Ta PO3YMITH KYyJIbTYypHY chenudiky
CITIBPO3MOBHHKA.
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THTETPAIIS BI3SYAJIBAIIT JAHUX Y TUCTAHIIHHE HABUAHHSA

JJISA HEPCOHAJII30OBAHOI'O BUBYUEHHSA THO3BEMHUX MOB

VY cydacHOMY OCBITHBOMY IPOCTOpP1 AMCTAHI[IfHE HABYAHHS CTaJ0 HE JIMIIE
aNbTEPHATUBOIO TPAAUIIAHUM (opMaM OCBITH, ajleé W HEBII'€EMHOI0 YacCTUHOIO
HaBYaJIbHOTO Tporecy. OcoOnuBO akTyaJgbHOIO L TpoOiieMaTHka € B Taiysl
BUKJIQJIaHHS 1HO3EMHHMX MOB, JI€ 1HAUBIIYaJbHUM MiAX1J Ta MOCTIMHUNA MOHITOPUHT
nporpecy € KIo4oBUMH (akTopamMu ycnixy. BukopuctanHus muppoBUX TEXHOJOTIMH,
30KpeMa IHCTPYMEHTIB  Bi3yamizaimii JaHMX, BiIKpUBA€ MOXJIUBOCTI  JUIA
1HAMBIMYyasi3a1lii OCBITHBOTO MPOIIECY Ta MiJBUILECHHS HOro e()eKTUBHOCTI.

AKTyalIbHICTb JOCIIKSHHS 3yMOBJICHA HU3KOI0 YMHHUKIB. [lo-mepie, cydacHi
peaii IeMOHCTPYIOTh CTPIMKE 3POCTaHHS MOMHUTY Ha JUCTaHIMHI (OPMU HaBYAHHSI
1HO3eMHUX MOB, III0 BHUMara€ po3pOOKHM HOBHUX METOJOJOTIYHMX IIAXOJIB Ta
iHCTpyMeHTiB. [lo-apyre, iCHye po3puB MiX TOTEHIIIaJOM TEXHOJOTIN Bizyamnizarlii
JaHUX Ta 1X MPaKTUYHHUM 3aCTOCYBaHHSM Yy JIHrBoAUAAKTHIN. [lompu miaTBepmKeHy
e(eKTHBHICTh BI3yaJbHOTO MpECTaBICHHS iHPOpPMAIIii, 111 IHCTPYMEHTH HEJJOCTATHHO
IHTETpOBaHi1 B HaBYaAJIbHMI TIpotiec. [lo-TpeTe, mepconanizaiisi HABYaHHS € MPOBITHUM
TPEHJIOM CYYaCHOI OCBITHBOI MapagurMHu, OCOOJMBO y cepl BUBUYCHHS 1HO3EMHUX
MOB, 7€ IHIWBiIyandbHI OCOONHMBOCTI CTYJAEHTIB — THI CHPUUAHATTA, MOMEPEIHIN
JIOCBi, piBEHb MOTHBAIlli — CYTTEBO BIUIMBAIOTh HAa pE3YyJIbTaTH HaBYAHHS.
Bizyamizaiiss maHWX JMO3BOJISIE€ aNanTyBaTh HaBYAJIbHI MaTepiald Ta TPAEKTOPii
HaBYaHHS 70 MOTpeOd KOHKpeTHOro 3mo0yBada ocBiTu. [lo-ueTBepte, mudponizaiis
OCBITH 3yMOBITIO€ HEOOXITHICTh PO3BUTKY MU(PPOBOT KOMIIETEHTHOCTI SIK BUKJIAJAviB,
TaK 1 CTYJICHTIB, a BUKOPUCTAHHS Bi3yaiizaliid cupusie (OpMyBaHHIO IIUX HABHYOK.
MeToro JOCHIIKEHHS! € TEOPETUYHE OOTPYHTYBAHHS Ta MPaKTHUYHA pO3poOKa MOJel
1HTerpallii IHCTpyMEHTIB Bi3yauri3allii JaHUX y AUCTaHIliiHe HaBYaHHS 1HO3€MHUX MOB
Uil 3a0€3MeUeHHs] MEepPCOHANI30BAHOIO MIAXOAY. 3aBIaHHSA BKIIOYAIOTH: aHall3
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MIIXO0/IIB 10 MEepCcOoHali3alil y AUCTaHI[IHHOMY (opmaTi; BUBUCHHS MOKIMUBOCTEH 1
oOMeXeHb Bi3yaui3allii B JIHIBOAUAAKTHUIII.

CporogHi NEepCcOHANI30BAHE HaBUaHHA 1HO3EMHMX MOB HaOyBae Jnefani
OuIbIIOro 3HaueHHs. Takuil MiAX11 OPIEHTOBAHUM Ha alalTaIlil0 OCBITHBOTO MPOLIECY
10 motped 1 Iuied KoKHOro 3700yBaya OCBITH. Lle 03Hayae HE MPOCTO THYYKE
IUIaHYBAHHS 3aHATh, a TpaHCPOpMallil0 camMoi JIOTIKM HAaBYAaHHS: BIJ €JIHHOIO
CTaHJApTy — JI0 IHAUBIAYaTbHOTO MapHIpyTy. Jl0 KIIFOUOBUX CKIIAJOBHX HAJICKATh
nudepeHiiialliss MaTepianaiB, IHAUBIAyai3allisl TEMIy, a TaKOoX CHCTEMaTUYHUM
MOHITOPHUHT 1 KOPEKIIisl OCBITHBO1 TpaekTopii. MOTHBALLISl CTYACHTIB 3HAYHO 3POCTAE,
KOJIM KOHTEHT 3aHATTA BIIMOBIAE IXHIM 1HTepecaM. [IpoTe peanizalis nepcoHanizamii
B IUCTAaHIIHHOMY (hOpMAaTi CTUKAETHCA 3 TPYIHOIIAMH: 0OMEXEHHUIM KOHTAKT, TEXHIYH1
Oap’epu, pU3UK 3HWKEHHS MOTHBalli. [HCTpyMeHTH Bi3yani3allii JalTh 3MOTY He
JIUIIIE TIOKPAITUTH TIOJIaHHS Martepiaiay, a ¥ aHaJITUYHO CYIPOBOJKYBATH IPOIIEC:
3MIIHCHIOBATH MOHITOPUHT, aHAJIi3yBaTH MPOTPEC, aAaNTyBaTH KOHTEHT.

HaykoBa miTepaTypa Big3Ha4a€ BaKJIUBICTh IHAMBIAYAJIHHOTO IMIAXOAY O
CTYJEHTIB 3 YypaxyBaHHSM iXHIX IIUJIei, IHTEpECIB Ta CTUJIIB HaBYaHHS. Takox
MIATBEPKYEThCS €(PEKTUBHICTh AJaNTHBHUX CHUCTEM, IO aHAI3YIOTh OCBITHIO
MOBEAIHKY 1 JIONOMAararoTh BUOYJOBYBATH IHAUBIAYaJIbHI TPAEKTOPIi. 3aCTOCYBaHHS
JUCTAHI[IMHUX TEXHOJIOTIH Mae sSK TepeBard — JIOCTYITHICTh, IOBTOPIOBaHICTh,
aBTEHTUYHI pPEeCypcM — TaK 1 BUKIMKHU: 3HIKCHHS MOTHBAIlli, OpaK »KUBOTO
CIIUIKYBaHHS,  CKJIAIHICTh  00’€KTUBHOTO  oImiHIoBaHHA. CywacHi  Mojeni
JTUCTAHIIMHOTO HaBYaHHS MPOMOHYIOTh BUPIIIECHHS WX MPOOJIeM yepe3 KOMOiIHAIi0
CUHXPOHHHMX Ta aCHHXPOHHHUX (popMaTiB, BipTyasibHI CEpeOBUIINA, aBTOMATH30BaH1
MOHITOPUHTOB1 CUCTEMH, PO3BUTOK ITU(PPOBOI rpaMOTHOCTI.

VY KOHTEKCTI IepcoHai3allii BaXXJIMBY PoOJib Billirpae Bizyanizailis 1anux. Teopis
MYJbTUMEIIMHOTO HaBUAHHS CTBEPIIKYE, IO MOEAHAHHS TEKCTY Ta Bi3yaJdbHOTO PSIIy
3HAYHO MIiJBHINYE ¢(hEKTUBHICTh 3aCBOEHHS 1H(OpMarlii. B 1HO3eMHIN MOBI 116 MOXe
Oyrtu iHdorpadika, ceMaHTHYHI KapTH, Tpadiku IHTOHAIlI1, MEMH, CXEMHU TpaMaTUIHHIX
CTPYKTyp. Bisyaimizallis TakoX pO3BHMBA€ METAKOTHITHMBHI HAaBUYKH: CaMOAaHAII3,
pedekcito, camoorinky. OKpiM IIbOT0, BOHa CTUMYJIFO€ BHYTPIITHIO MOTHBAIIIO Ta
MIABUIIY€E 3allydeHicTh. MeTomosoria 1HTerpamii Bidyamizamii B JUCTaHIlIIHE
HABYaHHS Ma€ TPYHTYBATHCS Ha 3acajaX KOTHITUBHOI JIIHTBOAUJAKTHUKH, OCBITHBOI
aHAJITUKY, NU3alH-MHUCIICHHSI. BaxxnuBo He MyOiroBaTH TEKCTOBY iH(oOpMAaIlifo, a
BI3yalibHO ii JOMOBHIOBATU. JIJIsI pO3BUTKY JIEKCUKH JOIUIBHI iHGOTpadiku i KapTu
MOHATH, JJI1 TpaMaTHKU — KOJIbOPOBI CXEMH Ta JIOTIYHI ITOCTiAOBHOCTI; MJIS
ayIilOBaHHS — Bi3yajisallisl IHTOHAIIIM; ISl TparMaTUKU — CIIEHApHI Jiarpamu.
Cucremn mepcoHamizailii, Mo BUKOPUCTOBYIOTh AJITOPUTMH OCBITHBOI aHATITHKH,
MOXYTh aBTOMAaTHYHO JOOHMpATH THUII Bidyaji3aiii BiIMOBIIHO IO CTHIIFO HaBYaHHS
3mo0yBava: Bi3yaabHOTO — iH(orpadika, aHamiTHIHOTO — TadnuIi ¥ rpadiku. Taki
CHUCTEMU MOXXYTh aIaliTyBaTH KOHTEHT HA OCHOBI aHaJi3y OCBITHBOI TOBEIIHKHU.

Omxe, Bizyanizallisd JaHUX y JACTaHIIMHOMY HaBYaHHI 1HO3€MHHX MOB CIIPHUSIE
ruOIIA TepcoHai3allii OCBITHBOTO MPOIECY, MOCUIICHHIO MOTHUBAILIT Ta M1IBUIIICHHIO
pe3ysbTaTIiB. 3ampoliOHOBaHA MOJEJb Ma€ TMOTEHIlad s MaciiTaOyBaHHS Ta
3aCTOCYBaHHS B IHIIUX HampsMax ¢uronorigyHoi ocBiTd. Ilomanpini mOCTIIKEHHS
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MOXYTh OyTH CHPSIMOBaHI Ha IHTErpalil0 IMITYYHOrO IHTENEKTY JUIsl CTBOPEHHS
MEPCOHANI30BAHUX MAapIIPYTiB, AJAaNTUBHUX Bi3yaJIbHUX MaTeplaliB 1 LUPPOBHUX
1a0JIOHIB JJIsl MPECTABICHHS MOBHOTO KOHTEHTY.

Ilanvkoea Anna
YepracvKkuti 0epaircasHUli mexHol02iuHuLl yYHigepcumem

IMPOBJIEMA TTEPEKJIAJ1Y HEOJIOT'I3MIB TA ABTOPCBKHUX CJIIB ¥
XYJOKHbOMY TEKCTI

Bynp-sika MOBa 3aBXIM 3HAXOJUTHCS B MPOIIECI CTAJIOTO PO3BHUTKY. 3 Ti€l M
HIIOI MPUYMHU B HIA BUHUKAIOTh HOBI CJIOBA, SIKI MM HA3MBA€EMO HEOJIOT13MaMH.
Heonorism — 1€ c10Bo a0 MOBHHIA 3BOPOT, III0 CTBOPSHHIA JJIsi BUPAKCHHSI HOBOTO
NOHATTA. ICHYIOTBH Pi3HI KJacu@ikalii HeoJOri3MiIB 3a PI3HUMHU KPUTEPIsIMU, aje Hac
IIIKaBJIATh CaM€ aBTOPChKI MOBHI HOBOYTBOpPEHHs. KoM NHCBMEHHHK HE MOXKE
nigidpaTd 3BHUYHE YW TEpeciuHe CJIOBO, BIH CTBOPIOE HOBI cJoBa. TakMM YHWHOM
3’ABIISIIOTHCSL aBTOPCHKI HEoJori3sMu. ToOTO, HEOJIOTi3M — 116 HOBOYTBOPEHE CIIOBO
a00 BHUpa3, KUK BUHUK IS HA3WMBAHHS HOBUX SIBHUIIl Ta TOHATH a00 3 €CTETHUYHOIO
METOI0. ABTOPCHKHH HEOJIOTI3M — 1I€ IHAWBIAyaJlbHUM MOBHHH HOBOTBIp,
crienuG iU 1151 TBOPUOCTI KOHKPETHOTO aBTOPA.

besnepeuno, HEONOT13MHU Ta aBTOPCHKI CJIOBA Y XYJ0KHBOMY TEKCT1 CTBOPIOIOTh
0COO0JIMB1 BUKJIMKH JIJISl IEpeKiaiada, OCKUIBKA BOHU YacTO € MPOAYKTOM MOBHOI I'pH,
CIIOBOTBOpeHHS abo KynbTypHOi cnenudiku. I[lepexiam Heosori3amMiB BHUMarae
BUCOKOTO pIBHS MaiiCTepHOCTI B TMepegayl MOBHOI TpH Ta acOLIaTUBHOIO
MHUCIIeHHs. [4]

Jlocminauk Teopii mepexnamy Irop buk po3pizHse HacTyIHI ciocoOu nmepexiIany,
SK1 JOIUTbHO BHUKOPHUCTOBYBATH 1 IIJI 4Yac IMEpeKIaay HeojoriamiB, a came: 1)
CKBIBaJICHT; 2) aHaJIOT; 3) MOSICHIOBAIbHMIA a00 OmMKMCcOoBUi mepekaa. [1]

Jlo ocHOBHUX cmoco0iB mepekiany Takoi jJekcuku Ilitep Heromapk Ta MoHa
beiikep BIIHOCSTH HACTYITHI: KaJlbKa, TPAHCKPHUIIIiSl, OMUCOBHUM TIEPEKIIa, aaarTaris,
TpaHcaiTepalis, inHoBaris. [4], [3]

JloCmiAHUKKA TakoXX HAroJOIIyIOTh, IO «KOMH HIAEThCS PO 3HAUYCHHS
HECTaHJAPTHUX OJWHUIIb B OPUTIHATI, IO TMEPEKIATAEThCS, 1 MPO TMepemady ix
MEBHUMH OJMHUIIMUA MOBH, Ha SIKY TIEPEKIATAETHCS TEKCT, 3BUYAHO HE MOXKHA HE
3Ba)KaTH HAa KOHTEKCT, B IKOMY BOHHU € B OpUTIHAJI 1 TOBUHHI OyTH B iepexnami». [2]

Tak, Hanpukiaa, aye OaraTo HEOJIOTI3MiB, OCOOJIMBO aBTOPCHKUX, MICTHUTH
poman aBTopku [[xoan Poyminr «"appi [Tottep 1 pintocodchkuii KaMiHbY:

«You’re a wizard, Harry.» — «I'm a what?» — «A wizard, o’ course. An’ a
thumpin’ good’un, 1'd say, once yeh've been trained up a bit. An’ a Muggle like you
wouldn’t have stood a chance.» (1)

[TopiBHSIEMO OpUTIHATIBHI PEUEHHS 3 iX MEPEKIaIOM Ha YKPATHChKY MOBY, SIKHi
BUKOHaB BikTop Mopo30B.
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— Tu — uapisnux, I'appi. — ll]o 1 maxe? — Tu — uapisHux, 38icro. I, cadaro,
we 1 0oopuil yapienux. llle mpoxu noguuuicss — i 6ce b6yoe 2apaszo. A marn y meoiu
WKypi U wancy 6 ne mas.(2)

CnoBo «muggle» — 1i¢ aBTOPCHKHH HEOJIOTI3M, SIKUH TO3HAYAE
«HeMariuny ocoOy». I[lepeknanad B JTaHOMY BWIMAJKy BHKOPHUCTAB TPAHCKPHIIIIIIO
«Mari», Mpy UbOMY BiH 30€pir CTUIICTUYHY Ta 3BYKOBY crielu(iKy OpUriHaiy.

B opurinansnomy peuenti: «The Dark Mark,» he said, pointing to the sky. «lt’s
his mark, Voldemort’s mark. It means Death Eaters are close by.» (1) (nepexnao:
Temna Mimka, — noscHué 6iH, nokasyiouu 6 Hebo. — ILle tioco 3Hak. 3Hak
Bonoemopma. Ile o3znauae, wo Cmepmedxicepu Oecv O1u3bko. (2)) € CKIATHUN
HEOJIOri3M 3 MoTopomnHMM 3mictom Death Eaters. Moro Gyno mepekmameHo sk
«Cmepmedicepy», TUIIXOM KOMIIPECUBHOTO KalbKyBaHHS: «deathy — «cmepmby,
«eater» — «dcepmuy, 1O TEepeIae KOPCTOKICTh 1 KyTbT HACHILCTBA.

B ypuBky «What are they?» Harry asked Ron, who had followed him out onto
the grass. «Thestrals,» said Luna, turning to look at Harry. «They re quite gentle,
really... but people avoid them because they’re a bit... different.» 1#ioro nepexyiam «—
Lo ye? — 3anumas I'appi y Pona, axui medxc eutiuioé na mpagy. — Tecmpanu, —
gionosina Jlyna, nosepmarouucs 0o I appi. — Hacnpagoi éonu nazioui... Ane moou ix
bosmbcs, 60 60HU... HY... He36UYHL », € aBTOPChKHI Heostorism Thestral. Bin mo3navae
BUTaJaHy icTtory. B mepekmani ms oauHMis Oyna BiITBOpeHa 3a JIOTIOMOTOIO
TPAHCKPUIIIIii, sIKa Tepejae 3By4daHHs, 30epira€ «iHAKOMOBHICTBY» Ta BiJMIOBIIHY
Mariggy atmocdepy.

Orxe, sk 0auuMO, B JJAaHOMY TBOPI HEOJIOTI3MH € CTHJIICTUYHO Ba>KJIMBUMU
enemMeHTaMu, 60 BOHU CTBOPIOIOTH CBIT Marii. [lepeknagaueBi moTpioHo abo 30epertu
HOBHU3HY HEOJIOT13MY (3aCTOCOBYIOUM TPAHCKPHIIIiO, KaJbKy), 200 aganTyBaTH HOTO
3HAUEHHS N0 MUIbOBOI KyJIbTypu. BikTop MOpPO30B JEMOHCTpYE TNEPEBAKHO
30€peKCHHSI aBTOPCHKMX HOBOTBOPIB, BHUKOPHUCTOBYIOUM TPAHCKPHIIIIID abo
KpeaTHUBHE KaJIbKyBaHHS.
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Cosemna Anvona, x. ¢. H., ooy.
YepracvKuti 0epicasHUli mexHol02iYHuLL YHIgepcumem

TEMU-TABY B POMAHI AHU KACTIJJIO “TAK JAJIEKO BIJI BOTI'A”

TpuBanuii yac B KUTTI aMEpPUKAHIIIB JOMIHyBaja KOHLEMI[iS HaIIOHAJIBHOI
JITEPATYPH SIK MOHOJIITHO1, HAMPUKIHII XX CTOJNITTA MiAX1A 10 OLIIHKHU JITepaTypHUX
SBHIL PI3KO 3MIHIOEThCS. [IpecTaBHUKM PI3HUX €THIYHUX, PACOBUX, IMMIIpalliiHUX
rpyn, sKi 10 HEAaBHHOIO Yacy Majo LIKAaBUJIM JITEpaTypO3HABLIB, ONMUHSIOTHCS B
LEHTp1 iX yBaru, OCKUIBKM cCaM€ BOHM B 3HAUHIA Mipi 3yMOBIIOIOTH CBOEPIIHICTH
miteparypu CLIA.

Croromni Jjirepatypa YuKaHO (MEKCHKaHO-aMEpPUKAHChbKa JIiTepaTypa)
npuBepTae a0 cede yBary sk aMEpUKaHCHKUX TaK 1 BITYM3HIHUX HAYKOBIIIB CBOEIO
HeTpaauuiiHicTo. J{o i ocmucnenns 3sepratorbes C.A. YUepBona, T. B. Boponuenko,
A. B. Bamenxko, T. H. llenucosa, b. A. I'inencon, Bepmxun Crroapec, J>xon Jloy,
Hopma Anapkon, Pamon CanpauBap Ta iHIIII.

[TuceMeHHHUITI-unKaHa (KIHKM MEKCHKAaHO-aMEpPUKAHCHKOTO TIOXOJKEHHS) Ta
NpPEICTaBHUIIl 1HIIUX ETHIYHUX MEHIIMH MPOTATOM CTONITh OOpOJUCS 3a MPaBo
BUPA3UTH 1 IOBECTHU 3aKOHHICTH JKIHOYOTO KOCMOCY 1 JKIHOYOTO JTOCBIY. 3a OCTaHHI
JCCSTHIITTS BEIMUE3HUH JOPOOOK, 110 Or0 BHECTH YMKaHA-POMAaHICTH J0 3arajibHO1
MEKCHKaHO-aMEpPUKAHChKOI TPAAUIIIT CIIPOMITCSl PO3MIMPUTH (POPMaATBHO JTOMIHYIOU1
COLIAJIbHO-TIONITUYHI TEeMH, BKIIOYalOuU Mpoljemy crateld. Bimremnep, MeKkcHKaHO-
aMEpUKAaHChKUII pPOMaH pO3KpHBa€E TeMU-Ta0y, a came (i3udyHe 1 CeKcyajbHe
3JIOBKUBAHHS, TE€TEPOCEKCYaJIbHICTh 1 JI€30ITHCTUBO. 3BICHO III TEMHU € JIOCUTH
OYHTIBHUMH, a 3TOJIOM MOXXYTh CTaTH HaBITh HMIIIBHUMH. SK CTBEep/Kye AJIbBIHA
KBintana, 3Beprarounch Hacamrepen g0 npaub AxM Kactiwio “deminicTka
IIIKAaBUTHCS JETaIbHUM JOCIIDKCHHSIM TMPUITYIIEHHS, 110 BKOPIHAE ii O0COOMCTHH
KyJIbTYPHHI BIUIMB Ta PO3KPUTTAM TaK 3BAaHUX TPAJMIIH 1 MOJITUYHUX YCTAHOB, SIKi
dbopmyrOTh aTpiapxaibHi BitHOCUHK '[4,43].

binpmrictTe YMKaHa-pOMaHICTIB 3BEPTAIOTHCS JO TMOMIOHUX (PEMIHICTCHKUX
npoOjieM, BUKOPUCTOBYIOYHM JIOBOJI pi3HI cTpaTerii B cBoix TBopax. dopma, ToH,
0adeHHs 3 SIKUMU MUCHbMEHHUII MiTXOATh J0 METH, IE€MOHCTPYIOTh PI3HOPIIHICTD,
10 iICHY€E B TBOpAX JIITEpaTypH YMKaHA.

Mu cTaBEMO 32 METY 3pOOHTH JI€TalIbHE TOCIIKEHHS (PaKTOPiB, K1 BIUTUBAIOTH
Ha CTaHOBJICHHs >kiHOYOTO “s”°. Jliana PeGoieno 3a3Havae BaKIMBICTh IMEH1, OCKLITBKH
BOHO BijfoOpaxae OCO6J’II/IBOCT1 JIIOJTMHY 1 € IHCTPYMEHTOM BIIAJU Y€Pe3 CIPOMOKHICTh
CUMBOJIIYHO OOMEXKYBaTH JIOAMHY Y paMKaxX CTaTeBOi IHAWBIAyaIbHOCTI. IM’s
BUCTYyTIA€ 3ac000M camMoBH3HAHHS. Pebomneno Haronomnye “KiHKM — YMKaHa 3BEPTAIOThH
0CcOOJIMBY yBary Ha MpaBHJIBHY BUMOBY IMEH 1 IPUIMAIOTh YC1 KyJIbTYPHI 1 COIlialIbHI
MepeIyMOBH, fKI mpuxoBaHi 3a HuMH [5,68]. Poman Anm Kactimio BizOuBae
Mo3UTUBHY nuHaMiky iMmeH. Ecmepanca/Hanis, Kapiman/Munocepns, 1 ®@e/Bipa —
03Ha4yalOTh FOJIOBHI XPUCTUSHCHKI 171€1. Jloi % KOXKHOT 3 IMX TepOiHb € aHTUTE3aMU
171eH, 1110 BOHM 1X CUMBOJII3YIOTb.

Ecniepanca, naliBosjentoOHIIIA 3 CecTep, MPUCBIUYE KUTTS PYXOB1 3a IMpaBa
moauHu. 11 cMepTh FK KypHATICTKH Oe3rmy3na. Y umTaya HeMae KOAHOI Hajil uu
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Kpallle cKa3aTu “ecrnepaHcy’’ s criaciHHs 1iei repoini. de — BTUICHHS TpaauIlii CBOET
KyJIbTYpH, TIparHe CIyryBaTH MaTpiapXaIbHOMY MaHAATy CYCHiIbCTBA — BUHTH 3aMiK
1 cTaTl OMOpPOIO Y0NOBIKOBI. Ilepie BunpoOyBaHHs, pO3pUB 3 HAPEUEHUM, MiIPUBAE ii
Bipy. Peakiiist JiBYUMHU HA KpaX CBOIX UII031M YWIEHH POJUHU IPOHIYHO Ha3UBAIOTh €POIO
“Benukoro kpuky”. Uepes HanpyKeHICTb TOJ0COBHX 3B’ 430K De BTpauae MOKIUBICT
TOBOPUTH. 3T0/IOM JIBYMHA BJIaJI0 BUXOJAUTH 3aMDXK, Ha pOOOTI 11 OUIKY€E M1BUILICHHS.
OTtox, Bipa @€ B aMEpUKAHCbKE CYCHUJIBCTBO BHHATOPOIKYEThCA. AJe e Tak Ou
MOBUTH “HIABUIICHHS KOIITYE [IBYMHI JKUTTS, BOHA I[IOMHUpAE BIJ PpaKYy,
CHOPUYMHEHOTO HIKIJJIMBUMU pedoBUHaMH. BpemTi pewr 1 Bipa, sika Ha AyMKy De €
HIATPYHTSAM OyJlb — SIKOTO CYCHUJIBCTBA 1 KYJIBTYpa 3paJKyroTh 1i. Bipa BusiBnseTbcs
TaKo X 0e3rimy3a010 sk 1 Haais. [licns po3puBy 3 dosnoBikoMm Kapinan crae maiixe
MIOBI€I0, PO3KYTE JKUTTS MPHU3BOAUTH JIO TOTO, IO il TBAITYE 1 HIBEUUTh TAEMHHYA,
KIHKOHCHABUCHHIIbKA OJyXOTBOpeHa oco0a, Bimoma sk ‘“Mmanorpa”. Mumocepas
Kapigag BIZHOCHO 4YOJIOBIKIB >KOPCTOKO IOKapaHO. J[iBUMHAa cTa€ YYEHMIICIO
IITUTEBKY 1 TI1J] 9ac peJliriiHoro maJIOMHUIITBA 3aKOXYEThCS Y )KiHKY. BoHa, sika Tak
HIKOJIM 1 HE 3MHUpPHWJIACh 3 CBOIMH T'OMOCEKCYaJbHUMH ITOYYTTSAMH, PANTOBO i
JIpaMaTUYHO MaJa€ 31 CKelll pa3oM 3 KoxaHow. HallOuIbIll 1HTPUTyIOUOIO MTOCTATTIO B
pomadi € Jla Jloka. /liBunHKa nomupae y 3 pokH, B IeHb IOXOPOH MOCTA€ 3 MEPTBHX 1
il BBa)KatOTh 0CO0OI0 3 UyMOMIMHOI CHJIOK. MemKaHIll MicTa TpUHAMarTh ii 3a
boxecTBeHHe BuUIIHHA, Hapikaiouu iMmeHem ‘“‘cBata Jla Jloka”. Bona yHukae
JIOJICBKOTO KOHTAKTY, aJie BXK€ caMe BOCKPECIHHs poOUTH ii BTiUieHHAM auBa. JIa Jloka
3IUTIOE CECTEp BiJ TSHXKKUX Heayr. 3 yacom Jla JIoka BUSBIISIETHCSI XBOPOIO HA CIiJI, X0U
CIUIKyBajllach Jidmie 3 Marip’to. [IpakTudHo He3po3yminza XBopoba cTae
HalpyiHIBHIIIKM MoMeHTOM B TBopi Kacrtimmo. [Iporasmaa Mix JIHTBICTUYHHUM 1
¢bimocopchkuM 3B’S3KOM TO1T MPU3BOIUTH JO0 HEMOXKJIUBOCTI IHTEpIpeTaIlli TEKCTY.
Taxe pyiHyBaHHS CIIYTY€ IS BIAKPUTTS TEKCTY YUCEIBHUM MOMXJIMBOCTSIM, JIJISl TOTO,
o0 3poOUTH HOro HEBepilTyBaJbHUM B TOW € Yac BHUMAaralouuM CHCTeMaTH3aIlii
natpiapxagipHuX momykiB. Ilicns  cMmepri, MIOAM  KaAHOHI3YIOTh  JIIBUHMHY,
IIPOTOJIONTYIOUN TTOKPOBUTEILKOIO 1 3aCTyIMHUIIEI0 HapedeHux. [licis 3armbem Hanii,
BipH, MUJIOCEP IS -3-X OOTOCIOBCHKHUX 1/1eH IIEPKBHU BCE, M0 3ATUIIAETHCS 1€ MYAPICTh
Codii. [TucekmenHuns pyHye MOTYTHI MOJIEJTI MATPi1apXalbHOTO CYCIUIBCTBA 3 METOIO
noOyayBaHHs HOBuX. HecminuBa Ha mouyatky pomany Codis 6anoTyeTbess Ha Mepa
MICTa, CTBOPIOE YIPYITYBAaHHS 1 3r0JIOM IPOMAJISTHA MIOYMHAIOTH PO3YMITH TOJITHYHI 1
MaTepiaibHI YMOBH iX ICHYBaHHS, CTalOTh KJIACOBO CB1IOMI. 3aCBOTBIIH OOJIICHI YPOKHU
KUTTS, BOHA HAJA€ BJIAJY JKIHKaM 1 3 iX JOIOMOTrOI0 HaMaraeTbCs IepeOyayBaTH
CYCITIBCTBO. Ii BUMHKH — Ile BHUKJIMK JKiHKAM TIOBCTATH MPOTH 3arajbHONPUHHATHX
CYCHUTBHUX JIOTM.

JKinoui xapakTtepi ciig aHami3yBaTH B OmHo3uIii g0 4YosioBiumX. OcTaHHI
MPEICTABIAIOTh TaTpiapXaJbHE CHCTEMATHYHE OMIHYBaHHS KIHOK, SIKOTO BOHU
JOCSTIU 1 YTBEpAWIM HE3BAXAIOYM HA KOHTPOJb KYJIbTYPHUX, COIIAIbHUX,
€KOHOMIYHHUX 3acaj 3 00Ky 4osoBikiB. B pomani “Tak ganeko Big bora” Bech ckian
YOJIOBIUMX MOcTateu mo cyTi 6e3cunuii. B 00pasi Jominro, gonosika Codii, aBTopKa
yocoO0t0€e HailHMK4Y1 JtoAChKl OaxaHHA. Codis BIAMOBISETHCS BiJ POJII MOKIPHOI,
MoOBua3HOi ApyxuHH. J[OMIiHrO TOKipHO iine 3 i xutTs. [i monbka, Ecmepanca,
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TPUBAJIMH Yac 3HAXOAMUTHCS ITiJ] KOHTpoJieM PyOeHa ax MOKM yMyapeHa JTOCBIiIOM He
3amuuIae oro 3apaau kap’epu. PyOeH cTae XKamiorigHoro, NAaTETUYHOK 0CO00I0,
CYMHOIO 1 caMOTHbOI0. Ecniepanca BiAKpuiIa Il HbOTO 3aBiCy XKUTTs, 0e3 Hei BIH —
HIYOTro He3Hauymia noctatb. Codis micast po3puBy Toma 3 ii qonbkoo de, xode
TI3HATHUCA PUYUHU, 10 CHOHYKAJIU oro a0 uporo. Bianosins matepi Toma — ii cun
CTaB KepTBOIO nepeisaky. Omke 1011 Toma — 11e BeCTH CaMOTHE, TIOBHE BiT4ar0 KUTT.
3 yacom De BUX0aUTh 3aMiXk 32 Kazumupo, ocBIT4€HOr0 1 CYMUPHOT0 4oJjioBika. BoHa
Iy’)K€ XBOpa, a YOJOBIK 3aHAATO OOS3KUHU, 100 3MYCUTH APYXKUHY 3BEPHYTHUCH O
Jikapsi, Bce ouikye Ha BTpy4aHHsi Codii, TOK1 HE cTae 3aHaTO Mi3HO. Hailiikasimia B
pomani nocrath ®paniucko enb Ilenirente. B’eTHaMchkuil BeTepaH, micis BiiiHU
3aXOIUTIOEThCS HAPKOTUKAMHU 1 BEIE PO3KYTE JKUTTSA, 3r0JIOM IOYHMHAE POOHUTH
CTaTyeTKH CBITHX 1 CTa€ PENriiHUM (aHATHKOM, 3QJIMIIAIOYN 3EMHE KHUTTS IS
iHmmx. 3yctpiBmm  Kapiman, BiH 0e3HaqiiHO 3aKOXYEThCS B HEi Ha3MBAIOYU
“cmyxnuriero Xpucta’. @panmucko Oauuth Kapimaag cBATO 1 He3aiMaHOIO,
niaTBepKeHHs Bipu AHM KacTiio B Te, 0 CyCHiIbCTBO CIIOHYKAE KIHOK — YUKAHA
3arepedyBaTH CBOKO CEKCYaTbHICTh. “BUIBIIICTE HAIIMX XKIHOYMX CBATHUX I10 CYT1 HaIi
MOJIEJ”’- CTBEPKYE MHUCBMEHHUIl, ‘‘I0CATAlOYM OO0KECTBEHHOCTI B PE3yJbTaTi
BiqMOBHU Bin cekcy’[1,114]. Tum He MeHm @DPAHIMCKO MOBHICTIO MPOTUIICKHUMN
cBoemMy Te3koBl — CBatomy dpannucko Acici. Bin HeBTOMHO mepecninye Kapinan,
MOMITHUBIIIH 11 TOTAT J0 XKIHOK. B pe3ynbTari ®KiHKU KuaroThes 31 ckenl. [loniono Iymi
IckapioTy, @paHIKCKO HEB3MO31 TPOOAYUTH COO1 HACTIIKHA CBOTO JISTHHS 1 TOKIHUYE 3
KUTTAM. SIK BUJHO, YOJIOBIUI IOCTaTi B I[bOMY pOMaHI TMOBHICTIO MO30aBJeHI
BUTPUBAIOCTI YU TO (haHATUKH, 110 3aXOJASATh 3aHAJTO JAJEKO 3apaay JOMIHYyBaHHS
40JI0B14Oi Biaau. Ha BiqMiHY BiJl *KIHOK YOJIOBIYl MEPCOHAXK1 HE MPOXOIATH MIIAX
JTyXOBHOTO PO3BUTKY 1 BAOCKOHAJICHHS.

B pomaHi Takox JOCIIKYETHCS HaHENEPEMOXKHIIIA CHjla TaTpiapXalbHOTO
BcecBiTy — Karonunpka mnepksa. B iHteps’to 3 Maptoro A. HaBappo Ana Kacrimto
BinMivae: "OauH 13 BeAyYUX IPUHIMITB HAIIOTO XUTTA € KaTomummsM. | sk 6u mu He
HaMarajuch He IMOTOIUTHUCH 3 IIMM, BCE K BIH TTTMOOKO MpoHuKae B Hamti aymii”[1,117].
[TounmHaroun 3 Ha3BH poMaHy 1 10 6a30BUX JOTMATiB, SAKI JEMOHCTPY€E MUCbMEHHUIIS
3a JOTIOMOTOI0 CIIOKOHBIYHUX JKIHOUMX MOCTATEeH, IIEPKBa CTa€ (POKYCOM arpecuBHOT
ataku. Ortenp JIkepom, CBSIIEHHUK MicTa, 3amuTye 4u € Bockpecinns Jla Jloku
boxecTBenne un nusBonbchbke. Codis BiANOBiAaEe Ha 1ie 3HeBarow. Ha mpoTuBary
@Opannucko “daHAaTUYHOTO MPUOIYHMKA KATOMWIM3MY 1 MOro marpiapXajibHOi
ctpykrypu”’, Codist cTBOproe opranizamito MarepiB MydenukiB i cBsitux. g uncto
MaTpiapxaiabHa BIATOBIIb BU3HAYAE PENIT1HHI MEPEKOHAHHS KIHOK, 1110 BCTYMAIOTh /10
opraHizaiii. ABTopchka mo3uilis KacTimmo poOWTh OYEBHIHHM Te, IO IICPKOBHA
CWIbHA TaTpiapxajbHa MO3WIlSA 1 11 monBiHa ¢imocodcrka cucreMa BiAIYyKy€e
MEKCHKaHO-aMEePHKaHChKHX KIHOK. ['epoi KacTimmo mrykarots ¢cBOOOIY Ailt 1 cBOOOY
JYMOK B MEKaX KaToJUIIbKO1 1epkBu. 11{o 3Hakmmm xiHku B poMaHi “Tak 1ameko Bijg
bora” — e mBuaIIe OCY/ iX JIOSHOCTI aH1K BO3BEIUYCHHS.

[TincymoByr04HM, MOXHa CKa3aTH, 110 Ha CTAHOBJIECHHS JKIHOYOTO ‘s, KIHOYOT
IHAMBINYaTbHOCTI BIUIMBAIOTh 3 (PaKTOpu: OOYMOBIICHICTh IMEHI, BITHOCUHU CTaTEH,
uepkBa. Tak Ana KacTuuio KOHCTaTye CydacHY ajeropito, sika MPOTUCTOITh
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TpaauuisM. [TucekMeHHuULS BBOAUTH B pOMaH a0CTpaKIii, K1 ICHYIOTh B CyCIUIBCTBI 1
IpeacTaBisi€ iX B PopMi rosoBHUX Tepoinb. Codis 1 1i JOHBKA — MPOTOTUIIN, MOAEII
MEKCUKaHO-AMEPUKAHCHKOIO XKUTTS. PI3HUIIS B TOMY, 10 Y JKIHOK CbOT'OJIHI € BHOIp
HACJHIAYBAaTU Tpaaulii yu po3ipBaTu Oyab — 5Kl 3B 43kH 3 HUMH. OnoBigaHHs “Tak
nanexo Bi bora” 3a cnoBamu KBinTanu € “nitepaTyporo HOBOro 6aueHHsl, 0 MICTUTh
MOXJIMBICTh JUJISl peajibHUX 3MIH 1 TpaHcopmauii”. YuTad HECBIIOMO pPO3YyMIE,
Kacrinno 3uuimye adcrpakuii, He monei. Kinens pomany o0ilst0unil — MOTEHIlIaN
Codii 3MIHUTH CyCTIUIBCTBO.

[Hinkom ciymrHo 3ayBaxkuiia [{iana PeGosneno: “nuchbMeHHUI YMKaHA CTBOPUITU
HE JIMIIE JUCKYPC PO MPOTUCTOSHHS TOMIHYIOU1N KYJIbTYP1 YNCEIbHUMU HUILIIBHUMU
3aco0amu, aje TaKoX 1 Jlajor MiATBEP/KEHHS MO3UTUBHUX CTOPIH cebe, KyIbTypH,
rpomaan’’[5,35].
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Emeywv Onexcanop, k. @. H., npo.
Xmenvuuybkuil HAYIOHATLHUL YHIBEpCUMEM

AHTUTE3A AK CTUJIICTUYHA ®IT'YPA TIPOTUCTABJIEHHSA

AnTHTe3a (Bil TPEIBKOro AviifeclC — MPOTUCTABICHHS, CYIEPEUYHICTh) — €
JIOCHUTD TIOTUPEHOIO CTUIIICTUYHOIO (PITyporo, IO BUKOPUCTOBYETHCS Y MYOIIIUCTHII],
XYZOKHIH JiTEpaTypi, GOIBKIOPi, a TAKOK OpaTOPCHKOMY MHUCTENTBI [4, c. 48].

OCHOBHOIO, HaBXXJIMBIIIIOIO PUCOI0 AaHTUTE3U € KOHTpAcT. SIK mpaBuiio, BiH
0a3yeTbcsi Ha BUKOPHCTaHHI aHTOHIMIB, a0O CIIB YW CJIOBOCIIONYYEHb, SIKI ¥y
BIJIMOBITHUX KOHTEKCTaX HaOyBalOTh MPOTHCTABHUX XapaKTEPUCTHK. Takox,
AHTUTETHYHI BIIHOIIECHHS MOXYTh OyIyBaTHUCS 3a JOTOMOTOK BHUKOPHUCTaHHS
iHTOHAIlll YW CHHTAKCHYHUX 3ac00iB, SK-OT CHHTAKCHUYHHMHA TmapanemizMm. ToOTo,
aHTHUTE3a € CTUJIICTUYHOIO (Iryporo, TOJIOBHOK METOIO SIKO1 € MPOTHUCTaBICHHSA ab0
31CTaBJICHHS CUTYaIlil, MOHATh YU SIBUII IIUISIXOM MOETHAHHS iX MOBHUX BUPAKEHb Y
OJTHOMY KOHTEKCTIi 3a 1 TOCSATHEHHSI TIEBHOTO BHPAXAITBHO-300paKaTbHOTO €(EeKTy
Ha YUTadiB 4M CayXadiB [5, c. 26].

Bynyun BaxxnuBoro (iryporo MOBJIEHHS, aHTUTE3a € BIJOMOIO III€ 3 4YaciB
AHTUYHOCTH. 30KpeMa, TaBHbOPUMCHKI Ta TaBHBOTpelbKi Ppiocodu 3acTocoByBamu ii
y CBOIX MIPOMOBAX, BBA)KAIOUM JIOCUTH BJIAJIUM 1 €PEKTUBHUM PUTOPUYHUM 3aCOOO0M.
Jlo npukiaay, BIAOMUN JaBHBOTPEUBKUNA MUCIUTENb APUCTOTENb 3raJlyBaB aHTUTE3Y
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y TpeTiii KHU31 «PUTOPUKM», HArOJOLIYIOYM Ha BaKJIIMBOCTI MPOTHUCTABIICHHA 111€H B
OpaTOPCbKOMY MUCTELTBI, & TaKOX OMUCYIOYM il KOHTPAacTHY CTpykTypy. Ha ioro
TYMKY, PO3MIIIIEHHST TBOX MPOTHJIC)KHUX BHCHOBKIB IMOPYY aBTOMATHUYHO JOBOJHTH,
10 OJIUH 13 HUX € XUOHUM, i TAKUM YMHOM M1ACBIJOMO CIIOHYKA€ CIyXayiB OyTH OUIbIII
YIIEBHEHUMHU B NPAaBAMBOCTI HAMmMX cymkeHb. CeOTo JojAchKa IMCHUXIKa CHpUiiMae
KOHTPACTHE MPOTUCTABJICHHS 3HAYHO TOCTPIllIe 32 HEKOHTPACTHE, TOMY, BIIMOBIIHO,
peakilisi Ha Hporo Oyze Outbill BUpaszHoto. Lle Hamae aHTUTE31 0COOIMBOIO, 3HAUHOTO

MICIISI CEpel apceHaly 3ac001B XY0KHBOT BUpa3HOCTH [1].

3 CHHTaKCHYHO1 TOYKH 30pY, BUJIA IPOTHUCTABIICHD, III0 BUKOPUCTOBYIOTHCS TS
noOy/I0BH aHTHTE3W HE € OJHOTHUIMHUMH. Hacammepena, aHTUTETUYHI 3B’ SI3KH MOYKHA
YTBOPUTH 3a JOIMOMOTOI0 MMap aHTOHIMIYHUX CiiB. IIpoTe, HE MEHII BXKIUBUMH €
AQHTOHIMIYH1 CJIOBOCIIOJIYYEHHSI ¥ MPEIUKATUBHI OJIUHUII Y CKJIQJHOMY PEYEeHHI, IO
nepeOyBaloTh y B3a€MO3B’s13Ky. TOOTO JIOTTYHUM LEHTPOM AHTUTE3U € aHTOHIMIs, 1110
pOOUTH TIPOTHCTABIICHHS TPUYMHOK EKCIIPECUBHOCTH Ta EMOIIHHOCTH IIi€l
CTWIICTUYHOI Qirypu. [2, ¢. 17-19].

OpHak, BapTO 3a3HAYMTH, IO TPOTHUCTABIICHHS, HA IKUX IPYHTY€EThCS aHTUTE3a,
HE 3aBXJIU € 0e3M0CepPEeTHHO KOHTPACTHUMHM. Y TICBHUX BUIAIKAaX KOHTPACTHI PUCH Y
i cioBa abo0 CJIOBOCIOJYYECHHS HEAHTOHIMIYHOTO XapakTepy 3aKiIaJaroTh cami
NUCbMEHHUKHM a00 >k oparopu. Hampuknan, O.B. €mens y poboTi «JIiHrBiCTHYHUHT
aHaJIi3 TeKCTY: CTHIIICTHYHI Ta NIePEeKIadanbKi aCTICKTH» HABOAUB MPUKIa] HACTYITHHX
npotuctaBieHb: high fees, light lessons — eucoka nnama, neexi ypoxu. He3paxaroun
HAa Te, IO GUCOKULl Ta JeeKuli HE € TPSIMHUMHM AaHTOHIMAMH, iXHI AHTUTETUYHI
BIJTHOIIIEHHS Y TAHOMY BHUPa3i € JOBOJII 3pO3yMIUIUMHU: I[iHA € BUCOKOIO, TOJI 5K SKIiCh
— HU3bKOW0. Takuil BUJ aHTUTE3W HA3WBAIOTh KOHTEKCTYAJIbHOI, aJ[kKe
NPOTUCTABICHHS OyAYyeThCS pajllle Ha KOHTEKCTyaJIbHMX aHTOHIMAx, aHDK Ha
3arajbHOBXKHMBaHUX [3, ¢. 19].

AHTHTE3a, SK TPaBUIIO, PEANIZYEThCS MUIIXOM B3a€EMOMI Ta TMOEIHAHHS
JIEKCUYHHUX 1 CAHTAaKCHYHHX 3aC001B, @ OT)KE MOXKEMO CIIOCTEPIraTH:

1. IIpoTucraBieHHs Ha JIGKCHYHOMY PIBHI Yy IPOCTOMY PEYCHHI, /1€ 3B 30K MIXK
cnoBamu € migpsagauM. Jlo nmpuknany: Mu 6 pai nexno poszseau (T. 1lleBueHko).
CtpykTypyBaHHAd B TMOAIOHMX BHUIMAJIKaxX BiIOYBa€TbCS 3a  JOIMOMOTOIO
BUKOPUCTAHHS 3araJlbHOBKUBAHUX JICKCUYHUX AHTOHIMIYHUX Tap, a TaKoX
KOHTEKCTYaTbHUX aHTOHIMIB.

2. IlpoTuctaBiieHHS HA JIGKCUKO-CUHTAKCUYHOMY PIBHI y PEUCHHSIX CKJIQJHOTO BHUIY,
PEUYCHHSIX 3 TMOPIBHSUIBHUMHU 3BOPOTAMH Ta TMPH CYPSAHHUX, TAPSIHUX abo
0€3CIOIyIHIKOBUX 3B’ SI3KaX MK CloBaMU. TyT Mae Miclle MPUCYTHICTh TEBHUX
CTIIOJTYYHHUKIB, BIATOBITHOTO TOPSIKY CIiB, 1HTOHAIl Ta KOHCTPYKIII pEeUEHHS:
Kpawe 3 pozymuum 3a2youmu, Higxxe 3 0yprum 3uatimu (IPUCIIB’ ).

3. IlpoTucTaBneHHss Ha CHHTAKCUYHOMY pIBHI 3a JIONIOMOTOI0  TIPOCTOTO
MPOTUCTABIIEHHsT a00 aHTUMETa0oNu (MOETHAHHS AHTHTE3W 3 Xia3MoMm): Tpeba
icmu, wob scumu, a ne sxcumu, woo6 icmu. (Coxpar) 5, c. 27]

Omxe, aHTUTE3a € OE3CHIPHO BAXJIUBOI CTHUIICTHYHOIO (GIryporwo y
NyOMIUCTUYHUX Ta XYJAOKHIX TEKCTaX, a TAKOkK B OpPATOPCHKOMY MHUCTENTBi. Ii
3aCTOCOBYIOTh 3aJJIsi  MIAKPECICHHS KOHTPACTy MDK TIEBHUMH TIOHATTSMH,
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HAaroJIOIIEHH1 Ha BAXKJIMBOCTI TUX YM IHIIHUX ACMEKTIB TEMHU, & TAKOXK JJIsl CTBOPEHHS
€MOIIIMHOTO BIUIMBY Ha aBIUTOPIIO.
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MHNPUKJIIAIHA JIHI'BICTHUKA 5D: IPOBJIEMMU I BUKJIUKHU KYPCY
"BCTYI A0 NPUKJIAJHOI JIIHIBICTUKA"

AKTYalbHICTh LBOTO MOBITOMJICHHS OOyMOBJIE€Ha, Ha HaIl MOTJISA, TUM, IO
BCTYII JIO CICHIAJIBHOCTI BBAXKAETHCA OOOB'I3KOBUM MPO(]ECiOHATEHUM KYypCOM IS
CTYyJICHTIB OCBITHBOI mporpamu «lIpuknagHa JHTBICTHKA», CIEIIaJbHOCTI
B 11 ®inomnoris 3a cnemianizaiiero B 11.10 «IIpuknagua mgiareictukay. Bigomo, 1o
IIPUKJIaHA JIIHIBICTUKA B CY4aCHOMY PO3YMIHHI CTaJla CHHTETUYHOIO T'YMaHITapHO-
IPUPOTHUYOI0 HAayKOo XXI CTOMITTS, MPEeIMETOM SIKOi € PI3HOMAITTS MPaKTHYHUX
3aBlIaHb, OOYMOBIEHHX TIPOIECOM pEAIbHOTO (YHKIIIOHYBaHHS MOBH IS
3a0€3MeUeHHsI Cy4acHOI KUTTEAISUTBHOCTI CYCI1IbCTRA.

Mera kypcy monsitrae |y TOMy, 100 MIATOTYBaTd  CY4acHOTO
MDKIMCIHUIUTIHAPHOTO (haxiBIsl 1 3a0€3MEYUTH MOr0 CHCTEMOIO 3HAaHb Yy I Tamy3i.
BinmoBigHO, MeTa IMOBIIOMJIEHHS - OKPECIUTH KIIOYOBI MIAXOMHU 10 YKJIAJaHHS
nmocioHuka "BeTynm qo npukiraaHoi JiHTBICTHKA". 3aBIaHHS MOBIIOMIICHHS OB'SI3aH1
13: @) OrJIsAI0M OCHOBHUX ITIIXO/IIB JIO BU3HAUCHHSI MIOHSTTS «IIPUKJIaHA JIIHTBICTHKA
1 HaBYAJIBHO-METOJMYHOI JITepaTypH, MPUCBIUYCHOI MEPIIOMY 3HAHOMCTBY 3 IIUM
MOHATTSIM; 0) MOSICHEHHI0O METOMWYHUX TPHUHIIUIIB, Ha SKHX 0a3yeThCs MOOymoBa
KYpCY; B) OUCY CTPYKTYpU HaBYAIbHOTO MOCIOHUKA.

Ornsan HayKOBOi 1 HABYAIBHOT JTITEpaTypH HATIISTHO IEMOHCTPYE, 1110 CYMapHHMA
o0'em 1imeH, MIAXOAIB, METO/IB, SKI HAKOMWYEH1 B IIiH Taiy3l 3HaHb, JOBOIUTH, IO
HE3Ba)Xal04M Ha TOW (PakT, 0 TEPMIH «IPHUKIAJTHA JIHTBICTHKA» CTaB BIJOMHUU BXKe
100 pokiB TomMy, a B 50-Ti poku XX CTONITTS MOro Mnovyaaud BUKOPUCTOBYBATH
paasSHCBKI JIIHTBICTH, HE ICHYE€ €IWHOTO PO3YMIHHS METH, 3aBlIaHb, METOJIIB
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pO3B'A3aHHSl NPUKIAJHUX JIIHIBICTUYHUX MpoOjeM: Bi MepeKyaay 1 po3poOKu Ta
BIIPOBA/PKCHHS] METOJMK HABYaHHS PIAHOT 1 1HO3EMHUX MOB JI0 3A1MCHEHHS
MPAKTUYHOTO JIIHIBICTUYHOrO 3a0e3MeyeHHsl sl PI3HOMAaHITHUX chep AlsIbHOCTI
JIOJMHU: HAYKH, BUPOOHHUIITBA, HAL[IOHAJIIBHOI KyJIbTYpH TOIIO. B YKpaiHi 3 moyatky
60-x poOKIB BHHUKJIA BEJIUKA 3allIKABICHICTh y BHUKOPUCTaHHI KOMII'FOTEPHUX
TEXHOJIOT1/ JUIsl ONPAlLtOBaHHS MOBHOI 1H(OpMaIlii KOMIT'FOTEPHUX MEPEXK, YKIIaJaHHs
KOMIT'FOTEPHUX CIIOBHUKIB, CTBOPEHHSI KOPIIYCy HAI[lOHAJIbHOI MOBH, MoOyJoBa Ta
BJIOCKOHAJICHHsI 3aCcO0IB 1HTEPKOMYHIKAIlli, HaBYaHHS MOB, BU3HAUCHHS TOHSTTS
npuknaona/zacmocosna  aineeicmuxa (podotu H. Jlapuyk, €. KapninoBchKoi,
B. Tlepe0Ouiinic, E. Cxopoxonbko, A. [llupokoBa Ta Oarathox iHmKX). 3a 25 pOKIB
ICHyBaHHSl 1[I€i CIEUIaJbHOCTI B HAIIOMY VYHIBEPCUTETI MU TO3HAHOMMWIMCS 3
PI3HOMaHITHUMHM MIAX0JaMHU J0 PO3YMIHHS PO30YJOBH TaKoro Kypcy. Y BCTyIi 0
CHEIaNIbHOCTI MOTEHIIATbHO Tpeba BpaxoByBaTH HACTYIHE: 1) TEOPETHUYHI aCleKTH
NPUKJIATHOI JIIHTBICTHKH, 11 BIUIMB Ha 3arajlLHe MOBO3HABCTBO, MPEIMETHI Taiy3i
BUKOPUCTaHHS TEKCTOBUX TMIPOLECOpiB, MpobieMu moOynoBM 1 eKcrulyaTaiii
ABTOMATHU30BAaHUX CHUCTEM KOHTEHT-aHATI3y, TEXHOJIOTIH TIiNepTeKCTy Ta WOro
BUKOPHUCTaHHS B iH(QOpPMAIlIMHUX CUCTEMAaXx, YKIaJaHHS TEKCTOBHMX 1 CIOBapHHX 0a3
JaHUX SK OO0'€KTy JIIHTBICTUYHOTO JOCTI/DKCHHS, MAIIMHHOTO TIepeKiany; 2)
ONTUMI3AIlII0 BUKJIAJaHHS MOB; 3) 3aBAaHHS MOBHOI MOJIITUKY; T') 3aBAAHHS TICUXO- 1
HEUPOIIHTBICTUKH; 4) 3aBJlaHHA KOMYHIKATUBHUX TEXHOJIOTIH; 5) cydacHUU CTaH 1
MaOyTHE KOMIT'FOTEpHOI Jekcukorpadii. Alie, OCKUTbKH piBEHb 3HAaHb CTYJICHTIB
NEPIIOTO Kypcy He J03BOJISIE€ MPOJEMOHCTPYBAaTH BCe pi3HOMAITTA 5D mpukiagHoi
JIHTBICTHKHY, HEOOX1THO 3HANTH THIIMHN MiAX1a 10 BUOOPY ONTUMAIBHOTO MOCIOHMKA
a6o migpyyHuka. Jlo mMmoyaTky NOBHOMACIITaOHOI BIMHM MH PEKOMEHIYBaJIH
CTyJICHTaM J[Ba BIIOMHX MOCIOHHMKA SIK JTOMOMIXHI JKepena oTpuMaHHs iH(opmarrii
JUIs ceMiHapiB, pedepaTiB, KypcOBHX pOOIT, MPOEKTIB: B OJHOMY 3 HHX, HAaIlCBHO,
NEepPIIOMY 3 TPHUKJIAIHOT JIIHTBICTUKH, IMPOMOHYETHCS TPUILATH CAMOCTIMHUX, HE
o0'eqHaHUX €IWHUM  YHIpIKOBAHUM METOJOJIOTIYHUM  TPHHIIAIIOM, JIOCHUTH
MOBEPXHEBUX, 1HPOPMAIIMHUX OTJSAIIB, SKI CTOCYHOTBCS Teopii IMHChMA,
opdorpadiuanx, ¢GOHETHUYHUX, CHHTAKCHYHHMX AacCIeKTIB MOJCITIOBAaHHS MOBH,
opdoerii, METOIUKNA HABYAHHS PIAHOI MOBH, OCOOIMBOCTAM CHEIIaTbHOTO TEKCTY SIK
MpeIMeTy MPUKIATHOTO MOBO3HABCTBA 1 MPUKIIATHOTO TEPMIHO3HABCTBA, IMITYYHOTO
IHTEJICKTY, METO/IIB CTATUCTUYHOTO MOJICIIIOBAHHS B JIIHT'BICTHIII, IICHXOIIHTBICTHKH,
nexcukorpadii, cruneMerpii, qemuppoBKU, aBTOMATH3aIlli 00pOOKH IPEBHIX TEKCTIB
(3a penakiiero A.I'epaa); B IHIIIOMY aBTOP BUKOPHUCTAB €IMHE PO3YMIHHS BU3HAYCHHS
MIPUKJIAIHOT JIHTBICTHKH SIK Tajy3l 3HaHb Ha OCHOBI ONTHMIi3arlii OCHOBHUX MOBHHX
GyHKITiH (KOTHITUBHOI, €MICTEMIYHO1, KOMYHIKaTUBHOT), ajle HAyKOBa MOBa aBTOpa HE
MIAXOAWIA IS BUKOPUCTaHHS WOTO SIK OCHOBHOTO IIPyYHUKA JUIsl CTYJICHTIB
nepmoro kKypey (A. bapanoB). Ha Bigminy Bin mux, 3. B. [lapTuko y HaBuamsHOMY
nociOnnky «IIpukinamaa i KOMI'IOTepHA JIIHTBICTUKAY 3alPOMOHYBAB OUIBII MPO30pe
PO3YMIHHS LMX TMOHATH: 1HQOpPMAIlI CTOCOBHO CY4YacCHOTO CTaHy MPUKIAJAHOT
JIHTBICTUKH, 00'€KTa, TpeaMeTa, METH, 3aBJaHb, XapaKTePUCTHUKH HaBYAIBHOI
JiTepaTypH; 0COOIMBOCTEN MIATOTOBKU Ta MpalleBlIallTyBaHHs (PaxiBiiB, CKIAJOBUX
MPUKJIAJIHOI T4 KOMIT'FOTEPHOT JIIHTBICTUKH (PI3HUX ACMEKTIB MPUKIATHOT (POHETUKH,
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nucbMa, MoOpdoJorii, JEeKCUKH, CUHTAKCUCY, TEKCTIB, IITY4YHUX MOB, MOBHOI
KOMYHIKallii, TIHTBICTUYHOTO MOJIEIIOBaHH) [6].

3aranbHuil 00'€eM HAKOMUYEHUX TEOPETUUHUX METOJ0JIOT 1, METOIUK, MIIXO1B
JUTSI OTPUMAHHS PEJICBAHTHHUX TMPUKIATHUAX JIHTBICTHYHUX PE3YNIbTATIB TOCTATHHO
Baromuii [1; 2; 3;4; 5; 6;7;9; 10 ], 110 703BOJIMIJIO HAM BUILUTUTH OCHOBHI METOIMYHI
MIPUHITUITY JIJISI CTBOPSHHS HABYAJIBHO-METOMYHOTO TTOCIOHMKA!

1. IcropuuHe GaraToBEeKTOpHE MPE/CTABICHHS PI3HOMAITTA 3aAa4y MPUKIATHOL
JIHTBICTUKH 1, OJHOYACHO, BIAKPUTICTh CIMCKY LIMX 3a]1a4.

2. O6oB's13K0Ba caMOCTiifHa POOOTa CTYICHTIB 13 TEOPETUYHOIO JIITEPATYPOIO.

3. [IpakTu4Ha CIpsIMOBaHICTh 3aB/aHb.

Hapuanbsuuit nociOHuk "BeTyn 10 nmpukiaaHoi JIHMBICTUKU" CKIIAJa€eThes 13 4
po3auniB: Posmin 1. TlpuknagHa JIHTBICTMKA - OCHOBHI MIAXOAW /O BU3HAYCHHS
noustts; Posnin 2. MojgentoBaHHA SK IHCTPYMEHT NPHUKIAJAHOI JIIHTBICTHKHU
(MonentoBaHHsS sIK nmpuHUUI (opmanizanii iHQopMalii nMpo MoJenab CBITY, MOBHI
¢boHEeTHYHI, TrpaMaTUyHi, JIEKCUYHI, CHUHTAKCUYHI  MOJENl, MOJCITFOBaHHS
KOMYHIKaTUBHOTO Tipotiecy); Po3nin 3. Metoau NiHrBiCTUYHOTO aHaji3y (MOTEHIIiHH]
MOKJIMBOCTI1 BUKOPHUCTaHHS MOPiBHAIBHO-ICTOPUYHHMX, CTPYKTYPHHX,
KOMYHIKaTHBHO-TIParMaTHYHUX, TICUXOJIIHTBICTUYHUX, KOTHITUBHUX, MaTeMaTHUYHUX
metoniB); Posnin 4. CyudacHi HampsiMU NPUKIATHOT JIHTBICTUKH. KoxXHUM po3ain
PO3IMOYMHAETHCS 13 KOPOTKOTO BCTYIY 1 3aBJIaHb, K1 MPEACTABISAIOTH XPECTOMATIIO 1
nepen0avyaroTh 3HaAHOMCTBO 3 TEOPETUYHUMHU PO3BIAKAMU BUEHUX, K1 aHANI3YIOTh,
NPOMOHYIOTh BapiaHTH BUPIIIEHHS NPUKIAAHUX 3aBaaHb. CHHCOK pPEKOMEH0BaHO1
JTEpATypH JO3BOJISIE CTYIEHTAM TJMOIIE 3aHYPUTHUCS Y 3alpONOHOBAHY TEMATHKY,
OCKUTHKM 3aBJIaHHS JIEMOHCTPYIOTh TUIBKM OCHOBHI BHCHOBKM BHKOHAHHS IIMX
3aBgaHb. CHOUCOK TeM JUIS BHUKOHAaHHS pedepaTiB 1 CaMOCTIHHHUX IIPOEKTIB
«IHdopmariiiine CycIiIbCTBO 1 JIIHTBICTUKA» OXOILIIOE OCHOBHI aCIEKTH Pi3HUX cdep
OTIPAIFOBAHHS MIPUPOJIHOT MOBH, IIIO MTOTPEOYE JOTOMOTH MPUKIIAIHUX JIHTBICTIB.

Taxkum ymHOM, crnernu@dika BiIKPUTOCTI MPHUKIIAIHOI JIHTBICTUKH SK Cy4acHOT
CIIEIIabHOCTI, 3 OJHOTO0 OOKY, BIIKpUBa€ OaraTo MOXKJIMBOCTEH Il 1HHOBAIlIMHHUX
MiAXOMIB JIJII KOHCTPYIOBaHHS HEOOXITHUX HaBYAIBHUX KYypCiB, a 3 1HIIOrO,
nependayae po3poOku yHiIPIKOBAHOTO PO3YMIHHS iX 3MICTY.
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Xaitnak Anacmacia, cmyoenmka bakaiaspamy
Koeanenxo Ipuna
epowcasnuu yHisepcumem «Kumomupcovka noaimextikay

MOBHI 3MIHH TA iX BIIOBPAKEHHS B CYYACHIN HIMEIIBKIH

MOBI: HOPIBHSIJIbHU AHAJII3 IEKCUKHA TA TPAMATHUKH

MoBa € JaUHAMIYHMM SBHIIEM, SKE IOCTIHHO 3MIHIOETHCS ] BIUIMBOM
COLIIAJIbHUX, KYJIbTYPHHUX, €KOHOMIYHHUX Ta TEXHOJOTIYHUX TpaHCcPOpMallii.
Himenipka MoOBa SK OJlHA 3 TMPOBITHUX EBPOICHCHKUX MOB JIEMOHCTPYE HH3KY
JICKCUYHUX Ta TPaMaTUYHHUX 3PYIICHb, SKI BIIA3CPKATIOIOTh HE JIMIINEC BHYTPIITHIO
JIOTIKY MOBHOI1 €BOJIIOLI, a ¥ 30BHINIHI BIUIMBH TuoOamizamii, 1udposizalii,
NOJIITUYHOT MOOLIHLHOCTI Ta MI>KMOBHOI B3aemo/Iii. L1 Te3u MaroTh Ha MET1 OKPECITUTH
KJIFOUOB1 HANpsIMA MOBHMX 3MIiH y CydacHii HIMEIbKid MOBi, aKIICHTYIOUYH yBary Ha
MOPIBHSUIBHOMY aHalli31 JISKCUKUA Ta TPAMaTHUKH, a TAKOX BUCBITIUTH, SIK TaKi 3MIHU
BUSIBJIIIOTHCS y PI3HUX COIIOJIIHTBICTUYHUX KOHTEKCTAX.

OnuuM 13 HaWOLIBII MOMITHMX BEKTOPIB MOBHOI TpaHcdopmallii € JeKCU4HI
1HHOBAIIll, CIPUYUHEH]1 TJIOOAJTBPHUM BIUIMBOM aHIIchkoi MoBu. [Iporec
aHMIIIM3aIll HIMEIbKOI JIEKCUKM HE € HOBHMM, aJl€ 3a OCTaHHI JBa OECATUIITTA BIH
HaOyB HOBOI IHTEHCUBHOCTI, 30KpeMa y cepax 1mudpoBUX TEXHOJOT1H, MAPKETHHTY,
MosofikHoro ciienry ta 3MI. Hampukman, cioBa Ha kxmrant ,liken®, ,swipen®,
»influencen™ ta ,,googeln* neMOHCTPYIOTh HE JIWIIE JEKCHYHI 3allO3WYEHHS, aje W
MOP(QOJIOTIYHY aJanTallif0 3al03WYEeHUX CIIB JO T'PaMaTHUYHOI CHCTEMH HIMEIbKO1
MOBH, 30KpeMa 4epe3 peryisipHe Mi€cTIiBHE BIIMIHIOBaHHS [5].

OxpiM OYEBUIHOTO 3AMO3WYCHHSI OKPEMHUX CIIiB, CydacHa HIMEIIbKa JICKCUKa
MEepeKUBaE 3MIHM y CTPYKTypi cioBoTBOpy. CIIOBOTBIpHI MoOJeNi 3a3HAIOTH
Moaudikaiii mia BIUITMBOM HOBUX peaniii. Hampukian, yTBOpeHHs ciiB THIy ,,Selfie-
Stick®, ,,Homeoffice“, ,,Lockdownparty* a6o ,,Clickworker* 3acBimuye iHTCHCHUBHE
(dbopMyBaHHS HEOJIOTI3MIB, IO MOEIHYIOTh AHTIIMCHKI KOMIIOHEHTH 3 HIMEI[bKHMU
Mopdemamu. Takuii TIOpUAHHUI XapakTep JIEKCHKH BigoOpaka€ MOBHY THYYKICTb 1
BOJHOYAC BUKIWKAE (PaxoBi AUCKYCIi MIOJ0 JIHTBICTUYHOI YUCTOTH Ta 1ACHTHYHOCTI
MOBH [2].

VY 11bOMy KOHTEKCTi I[IKaBUM € TaKOXX MUTAHHS aKyJIbTypallii HEOJIOTI3MIB y
cBiloMOCTi HOCIiB MoBH. COIIONIHTBICTHYHI JOCIHIDKeHHS [9] BKa3yloTh Ha
HEOJHO3HAYHE CTABJICHHS 0 aHTJIIIU3MIB, 110 KOJIUBAETHCI MK MOBHUM MTYPU3MOM 1
MPUUHATTSM SIK 03HaKU MOJIepHOCTI. [le amOiBanieHTHEe CIPUIHATTS MiITBEPAKYETHCA
B ONWUTYBAaHHSX, IPOBEACHUX CEpPea CTYJASHTIB, fAKi 3 OJHOro OOKy dYacTo
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BUKOPHCTOBYIOTh aHTJIOMOBHI JIEKCEMHU, ajie 3 1HIIOTO — BBAXKAIOTH iX 3arpO30I0 AJIs
ABTEHTHUYHOCT1 HIMEI[bKOT MOBH.

[opsan 3 neKCHYHUMU 3MIHAMH HE MEHII BaXJIMBUMHU € TpaHCHOpMallii Ha piBHI
rpaMaTUKU. Xo4a rpaMaTU4H1 CTPYKTYPH 3a CBOEIO MPUPOJIOI0 OUIbII CTA0LIBHI, HIXK
JIEKCUYHI1, CHOCTEPIraeThCsl HU3Ka 3MIH Y CHHTAaKCHUC1, MOP(OJIOrii Ta CJIOBOBXKHBAHHI.
OmHuM 13 TPUKIAAIB € 3MCHIICHHS B)XXHUBAaHHS KOH FOHKTHBY Il y po3MoBHOMY
MOBJIEHHI, SIKMH JeJajl YacTillle 3aMIHIOETbCS KOHCTPYKLISIMU 3 MOJaJbHUMU
niecioBaMu, 30kpemMa ,,wiirde + Infinitiv* [6]. Tpaauiiiiine peuenss ,,Wenn ich reich
wire...“ y cydyacHOMYy MOBJIEHHI Bce uactimie HaOyBae ¢opmu ,,Wenn ich reich
wirde...”, MO CBIIYUTH TPO MparHeHHs A0 OUIbLI peryisapHoi, YHi(piKoOBaHOT
rpaMaTHYHOT OPMHU.

[HIIMM HampsSMOM TpaMaTUYHUX 3MIH € CIPOIICHHS CTPYKTYpH pPEYCHbD,
OCOOJIMBO Y TIMCHMOBOMY IHTCPHET-CITUIKYBaHHI. BUKOpUCTaHHS mNapleaspHUX
KOHCTPYKIIIH, peayKIis MIAPSIAHUX CIIOJTYYHUKIB Ta 3HUKHEHHSI 1HBEPCii y MUTAaJbHUX
PEUYCHHSX € CBIAYCHHSIM TOTO, SK 3MIHIOETHCS CTPYKTypa CHHTAKCHUCY TiJ] BIUTMBOM
yCcHOI KoMyHiKallii B uudpoBomy dopmari. Hanpuxnan, 3amicts Tpaguiiiinoro ,,Was
hast du gestern gemacht?* nemam wacrime 3ycrpidaerbes ,,Du, gestern? Kino!* y
yarax, (opymMax YW COIMEpeXax, [0 BKa3dye Ha TEHACHIIIO 10 PO3MOBHOI
rpaMatuyHOi peaykuii [3].

Takok y TIICHTpI yBaru OIMHSETHCS IHTEHCHUBHE BXXWUBAaHHS TCHJIECPHO-
IHKJIFO3UBHUX (OpM, 30KpeMa BUKOPUCTAHHS TeHJepHUX 3ipouok (Student*innen),
cinenr-popm (Student/innen) abo HOBITHIX HEHTpaIbHUX hopM TUITy ,,Studierende*. Le
€ HACIIJIKOM SIK TOJITUYHOI YYTJIMBOCTI, TaK 1 IparHeHHS JO MOBHOI IHKJIIO3II.
HesBaxkaroum Ha BificyTHICTh 0(iIiiiHOT rpaMaTUyHOi Koaudikaiii Takux GopM, BOHU
aKTUBHO TIPOHUKAIOTH y MyOJIlYHE MOBJICHHS, OCBITHI MaTepiayii Ta aKaJIeMiuHY
KOMYHiKaIio [8]. 3 rpaMaTuyHOi TOYKHM 30y 1€ CTABUTH IiJ] CyMHIB OIHAPHICTH POIY
B HIMEIBKIH MOBI Ta BIAKPHUBAE JHCKYCIIO TIPO MOXJIMBY TpaHChHOpMaIIito
MOP(POCUHTAKCUIHOT CTPYKTYPU B MalOyTHHOMY.

[TpakTrvHMI aHAII3 TAaKWX 3MIH BUMAarae MopiBHJIBHOTO IMiIXOAY 0 MOBHOT'O
Mmarepiany. Hanpuknan, y 1ociipKeHH1 3MiH B aKkaJeMIdHOMY CTHII TeKCTiB y 1990-x
pokax mopiBHSIHO 3 2020-MU pOKaMH, CIIOCTEPITa€ThCsl CYTTEBE 3POCTAHHS YaCTOTH
BUKOPUCTAHHS AHTJIOMOBHHMX TEPMIHIB Y HAYKOBHX ITyOJNIKamisix 3 TEXHIYHHX 1
COIIIOTYMAaHITApHUX AUCHUIUTIH. Taki TepMiHHU, SK ,,peer review, ,impact factor®,
,Open Access cTanum HEBIJ €MHOIO YAaCTHHOIO HAYKOBOTO JIEKCHMKOHY HAaBiTh Yy
HIMEIbKOMOBHHX ypHajax, 0 CBIIYMTH MPO JIEKCHUHY raobamnizamito [1].

He menm moka3oBuM € BIUITMB MUQPPOBHUX IIATPOPM HA TpaMaTHIHY HOPMY.
Cnyx6u MHUTTEBOTO OOMIHY TOBiZOMIICHHSIMH, 30KkpemMa WhatsApp a6o Telegram,
(GbopMyYIOTh HOBI MOJIC]Ii MOBHOI ITOBEIIHKH, J€ aKIICHTH 3MIIYIOTHCS 3 TPaMaTHYHO1
TOYHOCTI Ha MIBUJKICTh Ta €MOIIIHY €KCTIPECUBHICTh. YacTe BUKOPHUCTaHHS €MOJI31,
CKOpoYeHs (,,1g* 3amicTh ,,liebe Griile*) abo moaudikoBanux dopm (,,hab’s gesehn*
3aMICTh ,,habe es gesehen®) Bkazye Ha (opMyBaHHS ajJbTEPHATUBHOI TI'pPaMaTUKU
MOBCAKIEHHOI KoMyHIKallili. Taki TpaHncopmarrii 0co6IMBO MOMITHI cepeJl MOJIOIL, 10
3aCBIIUYIOTh pe3ynbTaTu qociimkenns Digital Linguistic Lab (2022), ne nonan 60%
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OMUTaHUX PECIIOHACHTIB BIKOM 16—25 pOKiB BBaXKarOTh, 1110 MOBA B YaTax € ,,CBOEIO®,
TOOTO BIIMIHHOIO BiJl HOPMATUBHOI.

[IpumiTHO, 110 111 3MIHU HE JUIIe BiA0OpakaroTh HOBI peallii, ajie i BIULIMBAIOTh
Ha MOBHY OCBITY. YUuUTeN1 3MYIIEHI aIalTyBaTH CBOI CTpaTerii BUKJIaJaHHS HIMEIIbKO1
MOBHU SIK PiHOT 200 1HO3eMHOI 710 3MiH, [0 BiIOYBalOThCA B peajibHOMY MOBHOMY
BXKUTKY. Hanpuknan, cydacHi MIAPYYHUKH J€Jajil 4YacTille BKJIIOYAIOTh TEKCTH 3
eleMeHTaMu Lu(poBoi MOBU ab0O MPUKIAIM BXXUBAaHHS IHKIIO3UBHUX (opm, 1100
MIATOTYBaTH YYHIB JI0 ayTEHTUYHOTO KOMYHIKaTUBHOIO cepeaoBuina [7].

CyTT€BUM BHKJIMKOM Yy IIbOMY TIPOIECI € PO3MEXYBaHHS MK MOBHOIO
IHHOBAIIIEI0 Ta MOBHOIO TMOMUJIKOI. 3 OJHOr0 OOKY, MOBHI 3MIHU € TPUPOIHOIO
€BOJTIOIII€I0 MOBHOI CHCTEMH, 3 IHIIOTO — TOPYIICHHS YCTaJeHHX HOPM MOXKeE
YCKJIAJHUTHA B3aEMOPO3YMIHHA MDK TOKOJIHHAMHM a00 MDK PI3HUMHU COIIaJIbHUMHU
rpynamu. Y bOMY KOHTEKCTI BaXJIMBOIO € POJIb KOJAUDPIKYIOUMX IHCTUTYI1H, 30KpeMa
Duden a6o Gesellschaft fiir deutsche Sprache, sxi maroTh BU3Ha4YaTH MEX1 MOBHOT
BapiaTUBHOCTI, HE OJIOKYIOUH NP I[bOMY MOBHY JUHAMIKY.

[TincymoByrOUH, CIiJl 3a3HAYUTH, 110 MOBHI 3MIHU B Cy4acHId HIMEIbKiil MOBI
OXOIUTIOIOTh SIK JIGKCHYHHWH, TakK 1 TIpaMaTUYHMA PIBHI Ta MaTh CKIAJIHY
O6aratodakTopHy mpHpony. BoHH € pe3ynpTaToM BIUIMBY HU(POBHX TEXHOJOTIH,
rio0aizailii, COOKYJIbTYPHUX MPOIECiB Ta MOBHOI moyiTHKUA. CydacHa HiMellbKa
MOBa JIEMOHCTPY€E SIK BIIKPUTICTH /IO 3alO3UY€Hb 1 IHHOBAI[IM, TaK 1 MparHeHHs 0
30epekeHHsT MOBHOI 17eHTHYHOCTI. [lOpiIBHSUIBHUN aHaIi3 Cy4acHOrO BXKMBAHHS
JIEKCUKHU Ta TPAaMaTUYHUX CTPYKTYP Y MOPIBHSAHHI 3 OUIBIII paHHIMH €TarlaMHi PO3BUTKY
MOBH JIa€ 3MOTY TJIUOIIE 3pO3yMITH 3aKOHOMIPHOCTI MOBHOT €BOJIOIIT. Y CBITIII IIUX
TEHJICHIII BUHUKA€E TTOTpeda B HOBUX JOCIIKEHHSX, K1 MOEAHYIOTh JIIHTBICTUYHUM
aHaJi3 3 COIIOJIOTTYHUMU, IICUXOJIOTTYHUMH Ta KYJIbTYPOJIOTTYUHUMH T1AX0IaMH.
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BUKOPUCTAHHSA TEKCTIB KJIACUYHOI TA CYUYACHOI JITEPATYPU
B YKPATHCBHKIN MYBJIIUCTHUII: META 1 ®YHKIIOHAJIBHICTDH
JITEPATYPHHUX AJTIO3IH Y ) KYPHAJIICTCHBKOMY JIUCKYPCI

JlitepaTypHi anto3ii € CTUIICTUYHUM MPUHOMOM, SIKHM TMOJISITa€ Yy CBLAOMOMY
BUKOPHUCTaHHI aBTOPOM HATAKIB Ha 3arajbHOBIIOMI XYAOXHI TBOPH, 0Opasw,
NEPCOHAX1, ICTOPUKO-KYIbTYpHI MO/1i a00 KOHUEMNTH, [0 3aKPIMUIUCh Y KYIbTYpHIN
nam’siTi CyCHuIbCTBA. Y MyONIIUCTUYHUX TEKCTaX Il ajlt031i BUKOHYIOTh HAaJ[3BUYAIHO
BXIUBI (QYyHKII: TOTIUOIIOIOTh 3MICTOBE HABAaHTAXKECHHS  BUCIIOBIIOBAHHS,
CHpUSAIOTh (POPMYBaHHIO CKJIAJHOI CHUCTEMH acollialliii, 3aJxydarud 4YhTaya 0
IHTEPTEKCTYaJIbHOTO A1aJIOTYy.

3aBAsiKM  JTEpPATYypHUM  aNIO31sIM  KYPHATICTCBKUW  JUCKYpC HaOyBae
JIOJIATKOBOTO CMHUCJIOBOTO IIIapy, M0 HAJAa€ TEKCTY TJIMOWHH, MiJICUITIOE eMOIIHHUI
BILIMB 1 JIOTIOMArae aBTopy OIMOCePeJKOBAHO MEPEIATH OIIHKH Ta MO3HUIIii. Y KOHTEKCTI
Cy4acHO1 Mac-MeJiifHOT KOMYHIKallil JIiTepaTypHi ajio3ii € He JuIle 3acoboM
ecTeTu3alii MOBJEHHA, a ¥ JI€BUM I1HCTPYMEHTOM KYJIBTYpHOI JerituMarii
NOBiJIOMJICHHsI. BOHM aKTMBHO BIUIMBAaIOTh Ha MpOIeCH (HOPMYBAHHS TPOMAICHKOI
JTYMKH, OCKUIbKH ameNiolTh 0 KOJEKTUBHOIO TOCBIAY Ta YCTaJ€HUX KYIbTYPHHUX
KOJIB, IO JIO3BOJIAE S>KypHAJIICTAaM OIIOCEPEIKOBAHO BIPOBAHKYBATH IIHHICHI
OpPIEHTHUPH, 1ICOJIOTTUHI aKI[EHTH Ta CBITOTJISIAHI YCTAaHOBKU. TakUM YMHOM, aJr03is B
KYPHAIIICTCBKOMY TEKCT1 BUCTYIIAE SIK 3210 ceMIOTHYHOT0 30araueHHs MOBITOMJICHHS
1 IK KyJIbTYPHUI MapKep, 110 BKOPIHIOE HOro B MIMPIIOMY COI[IaTbHO-ICTOPUIHOMY
KOHTEKCTI.

Binrak iHTepTeKCTYyanbHICTh y 3MI po3yMieTbcsl SK TOPYIIEHHS CTHITIO
nyOJMIIUCTUIHOTO TEKCTY. AJie MyOIIIMCTHKA — II€ HayKOBO-XYJIOXHS JiTepaTypHa
TSTBHICTB, TOMY OKYpPHAJIICTHKAa HE YHUKAE IUX  3arajbHOKYJIbTYPHHUX
MIOCTMOJICPHICTCHKUX TeHACHIINA. /[0 mpuKkiamy, «IUTaTHICTEY 1 «IMapOIIAHICTEY) —
3BUYHE SBUIIIE B )KYPHATICTHUIII, TO 1HIII 3aCO0H IHTEPTEKCTYaTIbHOCTI, TaK1 K MACTIII
(Topy1IeHHs CTUIILOBOT €THOCT1), BAKOPUCTAHHSI HCHOPMATHUBHO1 JICKCUKH, 3MIIIICHHS
3MICTOBOT'O IIEHTPY TOIIIO MPUMIILIIN B HET HE TaK IABHO. 3 TOYKH 30pYy KyJIbTYPH MOBU
Taki 3aco00M € TMOPYIICHHSM MPaBUI 1 HOPM TEBHOTO (DYHKI[IOHAIBHOTO CTHIIIO,
OCKUTPKA MOBa J>KYPHAJIICTHKH TPAAMIIIIHO BBa)kayjacs TakolO, IO MparHysia
HOPMATHUBHOCTI. 3 1HIIOrO OOKYy, OCKUIBKH IyOJIIMCTHKA — II€ PI3HOBHI TBOPYOT
JTTEpaTypHOi MAISUTBHOCTI, TO TMOPYIIEHHS HOPM € JO0 TEeBHOI MIpH TMpoIec
3aKOHOMIPHU, HOBOYACHOIO TCHJICHITIEO [ 1].

KoHnenT iHTEpPTEKCTYaabHOCTI TICHO TIOB’S3aHUM 13 ITOCTMOACPHICTCHKUM
VSBIEHHSM TPO OyTTs. Y Mexax Ifi€l mapagurMu JII0AChKa CBIIOMICTh CIIPUHMAETHCS
K TEKCTyaJlbHa CTPYKTypa, a COLIalibHI i 1CTOPUYHI MPOIECH THTEPHPETYIOTHCA SIK
TEKCTOBI siBUIA. Takuit miaxia GopMmye ysSBICHHS MPO YHIBEPCAIbHY TEKCTYaJbHICTh
CBITY, B SIKIil JiTepaTypa, KyJbTypa 1 KypHAJIICTUKA PO3TIISAAIOTHCS SIK €JIEMEHTHU
BEJIMKOTO TEKCTy. Y 1boMy KOHTEKCTI 3MI mocrtae sik CyuUIbHMM 1HTEPTEKCT —
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cMucioBe iHdopMalliiiHe 1moJe, 1o nepeaye Oyab-1KOMy OKPEMOMY TEKCTY KIACUYHOT
Ta Cy4acHOI JIITepaTypH 1 BU3HAYA€ HOTO CMUCIIOB1 KOOPJIUHATH.

[cHytoTh pi3HiI hopMu Ta BUIU IHTepTEeKCTyanbHOCTI. Hanmpukian, . ApHonba
KOHCTaTy€ «BEJIUKE pO3MAiTTs po3MipiB, (popMm Ta (PYHKII BKIIOUEHHS ‘‘IHILIOTO
rosocy”» [2]. Ile Moke BUKOPHUCTOBYBATHCS 1y JOCIIIKCHHIX Mefia Ta PeKIaMHOT
KOMYHIKAIIii.

BigmitTuMo, 110 IHTEPTEKCTYaIbHICTh 3a3BHYAM CTa€ 3HAPSIAAAM PEKIaMHHX
BifH a00 KOHKYPEHTHOI'O MPOTUCTOSIHHSA. J[0 TPUIOMIB IHTEPTEKCTYyaJIbHOCTI MOYKHA
BIIHECTM BHUKOPUCTAHHS CEMIOTMYHHMX KOJIIB KOHKYPEHTIB, 3BEPHEHHS JO
KOHKYPEHTIB, POTHUCTABICHHS BJIACHOT PEKJIaMOBaHO1 KOMIIaH1i peKIaMHIM KOMIaHi1
KOHKYPCHTIB, BAKOPHCTAHHS aHTUTETUYHUX KOHCTPYKITil, CHHTAKCUIHHH Mapaesizm
MOBIIOMJICHb, IPOHIYHE CHOPUUHSITTS KOHKYPEHTIB, OOIrpyBaHHS / 3amoO3WYEHHS
JIEKCUYHUX CKJIAJTHUKIB TEKCTIB KOHKYpeHTIB. O/1Ha 3 Halnepiux crpol kinacudikaii
IHTEPTEKCTYallbHUX €JIEeMEHTIB, abo iHTepTekcTeM HanexuTh 1. Topony [3], sikum
Oy7n0 B3SITO JO YyBaru CIOCI0 TIPUMUKAHHA META-TEKCTy JI0 IPOTOTEKCTY
(bparmeHTapHICTD YW IUTICHICTh TEKCTY CTBEPKYBAJIbHHUM UM MOJIEMIYHUI), PIBEHb
NPUMHKAHHS (IBHUH YW IPUXOBAHUI), @ TAKOXK, 1[0 PUMHUKAE.

Knacudikamis  MDKTEKCTOBUX  B3a€EMOJIA  HAJCXHUTh  (PPAHILY3bKOMY
miteparypo3HaBio Kepapy Kenerry B i#oro kuuzi «llamiMmmcectu: mitepatypa
JPYroro CTyNEHs», JIe 3a3HaUCHO, 10 JIEMEHTH CTApOro TEKCTY 1HOJII MOCTYIAI0ThCS
y HOBOMY, TOMY 3BiJICH 1 MOMYyJIsipHa MeTadopa — JIJIs MO3HAUYEHHS IHTEPTEKCTYyaIbHUX
BimHOCHH. JKepap JKeHeTT mpomoHye N'STUWICHHY KiIacudikailiio pI3HUX THIIIB
B3a€MO/II] TEKCTIB:

— IHTEPTEKCTYaIbHICTh K CIIBIIEPEOYyBAaHHS B OJHOMY TEKCT1 JBOX YW O1IbIIe
TEKCTiB (IIMTaTa, amto3id, iariat i T. 1.);

— MapaTeKCTyaJbHICTh K BIIHOIIEHHS TEKCTY JI0 CBOT'O 3aroJIOBKa, IMICISIMOBH,
emnirpada;

— METaTeKCTYaJIbHICTh, 1[0 YaCTO KOMEHTYE 1 KPUTUYHE TTOCUJIAHHS Ha CBOEMY
IIPETEKCTI;

— TINEPTEeKCTYalIbHICTh SIK BUCMIIOBAHHS a00 IMapoaitOBaHHS OJHHUM TEKCTOM
IHIIIOTO;

— apXITEeKCTYaIbHICTh, IO ii PO3YMIEMO SIK >KAaHPOBHH 3B'I30K TEKCTIB [4].

Ha mepmromy piBHI aHami3y IHTEPTEKCTYaJIBHOCTI Y KYPHATICTCHKUX TEKCTaX,
MOXHa OXapaKTepHu3yBaTH K ii 6a30By (popMy, BaXKJIMBO YITKO PO3MEKOBYBATH TaKi
SBUIA, SK OUTaTa Ta amro3is. llutyBanHs mnepenbadae BIATBOpPEHHS (parMeHTIB
iHImIoro (TOMepeaHkOr0) TEKCTY 3 MaKCHMaJbHUM a00 YacTKOBUM 30€peKeHHSIM
MEPBICHOT MpeUKaIlii, TOOTO CMUCIIOBOI CTPYKTYPH, sika (IKCY€e TIEBHUN CTaH pedei y
BuxigHOMY TekcTi. Ilutata 30epirae ¢dopMy Ta 3HAYHOIO MIPOI0 — CEMAHTHUYHY
IUTICHICTh JDKEpena, HE3aJIeKHO BiA cTymeHs ii Tpancopmarii. BoHa BukoHye
(GYHKITiF0 PEKOHCTPYKIIIT — MIKPECITIOE 3B’ A30K MK TEKCTOM-PEIHITIEHTOM 1 TEKCTOM-
JOKEPEJIOM, YTBOPIOIOUM €(EeKT MpSAMOro Miajiory 3 TOMNEpPeAHIM AHCKYPCOM.
Haromicth anto3ist pyHKIIOHY€E K OUIbII TOHKUM 1HTEPTEKCTyalbHUU IHCTPYMEHT:
BOHA alleJilo€ JIMIIE 10 OKPEMHUX EJIEMEHTIB MepeATeKcTy (JIEeKCUYHMX, OOpa3HUuX,
CUTYaIlIMHUX), SK1 PO3MI3HAIOTHCS PEIHUITIEHTOM, ajieé IHTEePIPETYIOTHCS y HOBOMY
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KOHTEKCTL. Y 1bOMY BHUIAJKy BiIOYBA€ThCS TIEPEOCMUCIICHHS TEPBUHHOTO
CIPUUHATTS 1HPOPMAITi Y )KYPHATICTCHKUX MaTeplaiax: 3MICT anto31i MOAU(DIKYEThCS
BIIMIOBITHO JI0 3aBJaHb HOBOI'O TEKCTy, 1 BOHA BTpadyae OYKBAJIbHICTh, CTAIOYH
€JIEMEHTOM CEMaHTUYHOTO KOHCTpYyIOoBaHHS. Taka (opma 3amo3WdeHHS peaizye
KOHCTPYKTUBHY IHTEPTEKCTYaJbHICTh, IO (DOPMY€E BHYTPILIHIO OPTaHi3alil0 TEKCTY,
MIAKPECTIOI0YN HOro 6araTomapoBicTh.

Oco0nMBUM BHUIIAJIKOM allt031i € PEeMIHICUEHIIIS, sIKa TOJISITaE y HEMpsSMOMY
BIJICHJIaHHI HE CTUIBKU 0 TEKCTY K TaKOT'0, CKUIBKH 10 TT03aTEKCTOBOI'O KYJBTYPHOTO
abo OiorpaiyHOro KOHTEKCTYy — Toail, (akTy, MHOCTaTi, IO Ma€ BIi3HABAHY
KoHoTarito. Taka amro3is akTuBI3ye (POHOBI 3HAHHS aapecara, JT03BOJISIOUYH BBOJIUTH
JI0JIATKOB1 CMUCIIHM 0€3 MPSMOro MOoCUIaHHs. Tak y )KypHATICTHUIII 11€ € TOMIHAHTOIO B
XYJ0KHBO-TTyOJIIIMCTUYHUX JKaHpaX (Hapuc, (einetoH, namdIer, ece).

3a3HaUMMO, IO aJIO3MBHUM TOTEHIIIAN HE OOMEXKYEThCS JIHIIE JICKCHIHUM
piBHEM. I[HTEepTEKCTyallbHI CHUTHAIW MOXYTh BHUSBIATHCS Ha T'PaMAaTHYHOMY,
CJIIOBOTBIpHOMY, (hOHETHYHOMY, opdorpadiuHOMY, TyHKTYaIlIHHOMY PIiBHSX, a TAKOX
y BI3yaJIbHI oprasizailii TeKCTy — MpU(PTOBUX PIMICHHAX, KOMITO3UI[li, PO3MIIICHH1
TeKCTy Ha TuionuHi. [li mapaniHreicTHUH1 YUHHUKY TaKOXX OEpyTh Y4acTh Y CTBOPEHHI
MDKTEKCTOBUX 3B’SI3KIB, ITOCHJIIOIOYM 3arajbHHM IHTEpTEKCTyalbHHH edekT. Lle
NPUTAMaHHO TaKUM OKypHAJTICTKaM TeKcaM: OrJsjoBa CTaTTs, peroprax,
pO3CITilyBaHHS, HapUC, TMOPTPET TOMmO. TOoMy TakKi TEXHIKM aKTHBHO
BUKOPHUCTOBYIOTHCS Y CYy4aCHOMY Mac-MeJIHHOMY JUCKYPCl, 0 (DYHKIIIOHYE B MEXKaX
MOCTMOJIEPHICTCHKOTO KYJIBTYPHOTO KOHTEKCTY. OHIE€I0 3 TOJIOBHUX XapaKTEPUCTHK
IIOI0 TIAXOAY € MPHHIMII IrpOBOCTI Ta IpOHIi, SKI BHUHHKAIOTHh SK HACIIIOK
Helepea0auyBaHOCTI BBEACHHS B TEKCT ()parMEHTIB I1HIIOTO TOXOJKEHHS, IO
PO3IIMPIOE MPOCTIP MOMKIMBHUX IHTEpIpeTalliil. [HTepTeKCTyalbHICTh, TAKUM YHHOM,
cTtae 3aco00M CTHIIICTHYHOI I'pH, J€¢ 0OaraTo3HA4YHICTh, aJIO3MBHICTH Ta BiAKpHTa
CTPYKTYpa MOBIOMJICHHS ITPAIIOIOTH HA 3aJIy4€HHSI YUTa4a J0 CIIIBTBOPEHHS CMUCIY.

OnHak KypHaJIICTCBKHM TEKCT, IO ameiroe 10 (akTiB 1 CyCHUIbHO 3HAYYIIO]
iHpopMalrii, mMae OallaHCYBaTH MDK IIOCTMOJCPHOIO CBOOOJIOI0 TiIyMadeHb Ta
BIIMOBIJAJBHICTIO 32 CHPHUHATTS IOBIJOMJICHHS ayauTOpicr0. ToMy »XypHaIICTY
BOXJIMBO HE JIMIIIE MAWCTEPHO BHKOPHCTOBYBATH IHTEPTEKCTyasIbHI 3aco0H, a W
nependavaTd MOKIMBI BaplaHTH IXHBOTO TMPOYMTAHHSA, 30€piraroud MpU IHOMY
JIOCTOBIPHICTD 1 IparMaTuyHy €EeKTUBHICTH OBITOMIICHHS.

Pe3tomyeMo, 110 y TEKCTH KJIACHYHOI Ta CydacHOI JITEpaTypu B YKpaiHCHKIH
MyOJIIITUCTHUI HACHYEH]1 IHTEPTEKCTYIBHICTIO, & B KOHTEKCTI CYy9acHOT )KYPHATICTHKH
IHTEPTEeKCTYalbHICTh BUKOHYE HE JINIIE €CTETUYHY, & 1 KOMyHIKATUBHO-CTPATET1UHY
GyHKITiF0, CITYTYIOYN 3aCO00M KyJIbTYPHOI 1HTETpaIlii, BITUBY Ta 3ay4eHHS IIJIbOBO1
ayauTOpii 10 MEBHOTO (haKTaxKy Ta iHGOpMAaIlii B IILIIOMY.
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Il]enemna Bikmopia, cmyoenmka baxanaspamy
Jewenko I'anna, 0.¢h.H., npocp.
YepracvKkuti 0epaicasHUli mexHo02iuHull YHigepcumem

AHTJIIACBHKI TA YKPATHCBKI BIBJIHHI ®PA3EOJIOTI3MMU:
CIIOCOBU NEPEKJIAZTY
bioneismu, ado oioniini ¢hpazeonozizmu, — 11e craji BUpas3y, 10 MOXOJATH 13

TekcTiB bi0nii Ta BUKOPUCTOBYIOTHCA B MOBI y MEPEHOCHOMY 3HadeHHi [2, c. 1].

BBaxaroTh, 1110 10 aHTJIOMOBHOTO HAYKOBOT'O O0IT'y TEpMIH «01071€i3M» yriepIie BBesa

amepukaHceka gociigauis Jlyiza Cmir [1, ¢. 68]. Came BoHa BHOKpeMuia 0i0miiiHI

¢dpazeosorismMmu B OKpeMUM Kiac (ppa3eosioriyHuX onuHMIL. bibneismMu BimirparoTh

3Ha4YHY poJib y opMyBaHHI Ppa3eonoriyHoro GoHay 0araTboX MOB CBITY, 30KpeMa i

ykpaincpkoi. CranicTh, 00pa3HICTh Ta €KCIPECHUBHICTH O010JIHHMX (pa3eosiorizMiB

POOJIATH IX IIHHUM 00’ €KTOM JIIHTBICTHYHOTO JTOCIIHKEHHS.

AHaJji3 HayKOBUX PO3BIJOK, 30CEPEKCHUX HA BUBYCHHI MPUPOAU Ta (DYHKITIN
01611ifHUX (pa3eosIori3MiB, T03BOJISIE 3pOOUTH HACTYITHI BUCHOBKH:

e biOmis € KyJabTypHUM Han0aHHAM, SIKE CYTTEBO BIUIMHYJIO Ha (QopMyBaHHS
0araTbO0X MOB Ta KYJBTYp CBITY;

e 0i0nei3MU  IHTErpyIOTh TJIMOOKUN KYJIBTYpHHUH 3MICT, SKUH MOXe OyTH
HE3PO3YMUIUM JIJIS JIOJIeH, He 3HAOMHUX 13 O10JIHHIMHU TEKCTaMU;

e Mpu Tepekiaai 610ei3MiB HeOOX1THO BpaxOBYBaTH KYJBTYPHI BIIMIHHOCTI MIXK
MOBaMHM Ta 3HAXOJUTHU €KBIBAJICHTH, sIKi O IepeaaBalid HE JIUIIEC 3HAYEHHS, ajie i
KYJIbTYPHUH KOHTEKCT;

e 0i0nei3MH YacTO MalwTh TEPCHOCHE 3HAUYCHHS, SKE& MOXKE BIAPI3HATHCS Bif
OYKBaJIbHOT'O 3HAYEHHS CIIIB-KOMIIOHCHTIB;

® i3 IJIMHOM Yacy 3HaueHHs 010J1ei3MiB MOKE 3MIHIOBATHCS, IO YCKIATHIOE TXHIN
nepexyam;

® [IpW MepeKaji HeoOXIMHO BpPaxOBYBAaTH CEMAaHTHYHY €BOJIOIIIO0 010yei3MiB Ta
3HaXOJUTH €KBIBAJICHTH, SIK1 O Mepe/laBaiv IXHE Cy4acHE 3HAUCHHSI.

bibneisMu B aHTMIMCHKIA Ta YKpaiHCBHKid MOBax MaloTh CITUIBHE JKEPEIO —
bibmito, 1m0 3yMOBITI0O€ BUKOPUCTAHHS CXOKHUX 00pa3iB, CIOKETIB Ta (Ppa3eoqoriIHIX

OJIMHUIIb, SIKI 3HAWIILIM CBOE BIOOpaKeHHS B JITEpaTypl Ta MUCTEITBI €THOCIB. Y

PI3HUX KyJbTypax 010J1iiHI OMOBiAl MOXKYTh Ha0yBaTH cenU(IYHUX IHTEpPIIpETalliif,

BijoOpakarouy HaIiOHaJbHI OCOOJMBOCTI Ta ICTOPUYHUM IOCBiA. biOnmeismMu Takox

BIIIrpalOTh BaXJIMBY pPOJIb Y MDKKYJIBTYPHIM KOMYHIKAllli, CIYT'YIOUH CHLUIbHUM
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3HAMEHHUKOM [JIsl JIIOJE€M pI3HUX BIPOCIOBiaHb Ta KYyJIbTYpHUX Tpaauliil. Bonu
CTBOPIOIOTH CILTHHE MOBHE TIOJIE, IO CIIPHUSE B3a€EMOPO3yMIHHIO Ta JiaJiory.

OpHuM 13 HaMIIKaBIIMX MUTAHb JOCIIIKEHHA O1071HUX (pa3eosoriyHuX
OJIMHULIb € MOPIBHSAHHSA iX NEepeKiIaay y pisHuX MoBax. CriBcTaBHMI aHan13 01071€i3Mi1B
B aHIIHMCBHKIA Ta yKpaiHChKi MOBaxX BHSBJSE€ SK CIUIBbHI, TaK 1 BIIMIHHI pPHCH,
3YMOBIICH1 KYJIbTYPHUMH, ICTOPUYHUMH Ta MOBHUMHU 0COONIUBOCTIMU. OOUIBI MOBU
3ano3uyumiIn 6arato (pazeoaoriyHUX OAUHUL 13 bi0ii, sika € CUTbHUM KYJIbTYpPHUM
HaJ0aHHSM JIIOJICTBA, 1 caMe ITUM TOSICHIOETHCSI HAsIBHICTh CXOXKHMX 33 3HAUCHHSM Ta
dopmoro Bupa3iB y pi3Hux MoBax. Hampukian, ykp. «arueip 00xuii» ta anri. ‘lamb
of God’ B 000X MOBax Mo3HayarOTh O€3BUHHY >XepTBYy. barato 0i6sei3mMiB B 000X
MOBax MalOTh CXOXK€ TMEPEHOCHE 3HAYCHHS, 110 BigoOpa)kae CHUIbHI MOpalbHI Ta
etruHi 1iHHocTi. Hampukman, anrin. ‘Sow the wind, reap the whirlwind’ ta ykp. «Illo
TIOCI€I, T W MOXKHEID» MICTATH CIIUIBHY MOPaJIbHO-CTHYHY HACTAHOBY.

BoaHouac, pi3Hi KyJabTypHI KOHTEKCTH MOKYTh IEBHHM YHMHOM BILIMBATH Ha
BUKOPUCTaHHS Ta CHOPUMHATTS 0107€i3MiB, 1 €Kl 3 HUX MOXYTh MaTH J0JIaTKOBI
KOHOTaIlii a00 BIATIHKK 3HAYEHHS B OJIHIM MOBI, SIKMX HeMae B iHIIIK. Hampukian,
Bupa3 ‘prodigal son’ o3Havyae He TUIBKU JIFOJAHMHY, [0 MOBEPHYIACS IMIC/IS TPUBAIHAX
MOHEBIPSIHB, AJIe€ W TaKy, Ka HEPO3BAKIMBO BUTPAYA€E T'POIlli, OCKUIbKU ‘prodigal’ B
aHTIIMCHKIN MOBI O3HAYa€ «MAapHOTPATHUIY. YKPATHCHKHUIN BUPA3 «OIVOHUL CUHY MAE
CWJIBHIIIIE MOPAJIbHO-CTUYHE 3a0apBJICHHS 1 BXXWUBAETHCA JUISI XapaKTCPUCTHKH
JIOJIMHY, KA OCTyNWiacs, BIIAIUIA BiJ MPaBWJIHHOTO ILISIXY, aje MOBEpHYJIAcs Ha
HBOTO.

Heo06ximHO 3a3HaunMTH, IO MiJa Yac mepekiaaay 0i101ei3MiB 4acTo 3’ SIBISIOTHCS
TPYJHOII1, OOyMOBJIEHI MEeBHUMHU YMHHUKamMu. [lo-mepiie, s SKICHOTO MepeKIamy
010J11ifHOTO BUpa3y MepeKiIajadeBl CIia JeTadbHO BUBYUTH ToW (parmMeHT biOmii,
SIKOTO CTOCYETBhCS 1IeH BHpa3. J[oBoi ckIagHO MepeKiacTu BUCIHIB ‘Bombs on Earth,
I'll Will to Man’, sximo niepekiazad He MaTUME YSBJICHHS MPO BUHUKHEHHS I[HOTO
BUpasy, 1oB’s3aHoro 3 mpopoursom Bix Ezexims: ‘And | will bring him to judgment
with pestilence and bloodshed; I will rain down on him, on his troops, and on the many
peoples who are with him, flooding rain' (38:22).

[To-npyre, TpynHOII nepeknany 6i0aiHHNX (pa3eooTi3MiB TaK0X MOJISITAIOTh
y TXHI! TEKCUKO-CTHIIICTUYHINA MapKOBAaHOCTI: YaCTO OJIMH 1 TOUM cammii 616J1€i3M MOXKe
BXKMBATUCA y TO3UTUBHOMY a00 HEraTUBHOMY, IpOHIYHOMY a00 TYMOPHUCTUYHOMY
sHayeHHi. Hampuxitan: to eat bread to the full; alpha and omega Tomro. ¥V takmx
BUIIAJIKaX MEPEKIIaad Ma€e 3p03yMITH CTUJITICTUYHE HAaBaHTAXEHHS BUPa3y, 1 miaiopaTu
HEOOXITHUN eKBIBAJCHT, SKWA Mae OyTH €MOIHHO MapkoBaHMM. Hampukman:
bioniitnuii Bupas ‘the fleshpots of Egypt’ (ka3aHu i3 M’SCOM Y 3€MJIi €THIETCHKIN)
Mo3HavYae MaTepiaibHAA J0OPOOYT, KOPUCINUBI MaTepialibH1 OJ1ara, Ha sIKi JIF0JIU TOTOBI
OOMIHATH MOpPaJIbHI IIIHHOCTI.

bibneism ‘to play Samson in the temple’ (BumuuTH, sik CaMCOH y Xpami)
MO3HAYA€ «3ryOUTH BOPOTiB a00 CYMPOTUBHHUKIB 1 MPU LILOMY 3aTHUHYTH CaMOMY».

bi6nei3mMu HaOynu craTycy Gppa3eonoriyHux OJAUHUIL B 000X MOBAaX, ajie 4acTo
Mpu iX BUKOPUCTAHHI CHOCTEPIralOThCA IMEBHI PO3ODLKHOCTI, SIKI MOXYTh OyTH
CEMaHTUYHUMHU, TPAMATUIHUMHU, CTHIIICTUHIHUMU.
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CeMaHTHYHI PO301KHOCTI MOJSTAIOTh Y TOMY, 1110 €KBIBAJIEHTH B 000X MOBax
(aHrmiceKi Ta yKpaiHCBKIM) BIIPI3ZHAIOTBCA 3a OOCSITOM 3Ha4y€Hb 1 OLIHHOTO
HaBaHTaXXCHHA. AHIJIINACHKI 0101€i3MH, 3a3BUYail, MalTh OUIbIIE MEPEHOCHUX
3HAU€Hb, aHDK YKPAIHCBhKi, TOMY IPU TOTOXXHOCTI OCHOBHOT'O 3HAYEHHS NEPEHOCHI
3HAYCHHsI CITIBMAAIOTh Jnie yacTkoBo. Hampukman: ‘Manna (of heaven; in the
wilderness; in the desert) — manna (HebecHa): 1) Dka, sky Icyc qaB cuHam i3paiieBUM
M1 Yac IXHbOTO MOJIOPOKYBaHHS B IyCTeNI; 2) II0Ch ApiOHE.

I'pamatyHi po301KHOCTI OOYMOBJIEHI HAsBHICTIO pPI3HUX CHUHTAaKTHKO-
MopdoJIOriuHUX MojeNel B 000X MoBax. Hampukian, anrin. Doubting Thomas moxe
BXKMBATHCS SIK B OJIHUHI, TaK 1 B MHOYKHHI, Ta JI03BOJIsIE 3aMiny kommoneHTiB (Doubting
Ernest; Doubted Thomas; Doubting Thomases). Ykpaincekuii ekBiBaaeHT «Poma
HEBIPYIOUMIN» BKUBAETHCS JIUIIE B OJIHUHI 1 HE TOIYCKA€ 3aMIHY KOMIIOHEHTIB.

Taxkum yuHOM, 0COOJIMBOCTI BIATBOPEHHS aHTIIHCHKUX 01071€i13M1B YKPaiHCHKOIO
MOBOIO 0OYMOBITIOIOTH T'OJIOBHY BUMOTY JI0 NIEpeKiIajaya — 3HaTH, SIKe 3HAaYCHHS Mae
TOW 4yu 1HIIMK O10MiiiHUI (pa3eosiorizM, Ta BMITH 1IACHTH(IKYBATH HOTr0 y PI3HHUX
KOHTEKCTaXx.
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THE ROLE OF AI-GENERATED FEEDBACK IN IMPROVING ENGLISH
PRONUNCIATION OF EFL LEARNERS

Abstract

This research examines the efficacy of Al-provided feedback, that is, through
ChatGPT, in enhancing non-native students' English pronunciation. Twenty-eight
Polish EFL learners were assigned to control and experimental groups. Instruction and
correct feedback were administered to both groups over the course of eight weeks, but
corrective feedback by ChatGPT was administered to the experimental group only. Pre-
and post-test measurements were taken of three most important aspects of
pronunciation: accuracy, intonation, and linking. Results showed that the experimental
group improved considerably more on all aspects studied compared to the control
group. The findings suggest that Al-driven feedback is an appropriate supplement to
traditional instruction, which can elicit more autonomous and focused pronunciation
improvement.
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1. Introduction

The artificial intelligence (Al) development has been changing the language
learning process (Woo & Choi, 2021). In recent years, Al has become an inseparable
part of students' education worldwide, helping them improve their language skills. As
classrooms become more digitally facilitated, Al is no longer a futuristic and
Imaginative concept; rather, it is becoming a pivotal part of students' everyday learning
experiences. For instance, in the field of language learning, studies indicate that
different Al tools, such as ChatGPT, can enrich language inputs and create
opportunities for language learners to boost their communicative competence
(Hidayatullah, 2024). It is also shown that Al mobile applications have helped improve
listening skills (Alrasheedi, 2024). In addition, another study shows that the students
who used Al tools had significantly higher reading comprehension scores than the ones
who were taught using traditional methods (Hidayat, 2024).

Recently, little attention has been paid to studying how Al can help improve
pronunciation. As one of the sub-skills of speaking, pronunciation is a challenging part
of language learning for non-native English learners. Thus said, apart from the
importance of knowing the right words that match the context, the way they are
pronounced is key to being understood in conversations.

Literature Review

Recent advancements in artificial intelligence have significantly influenced
language education, particularly in the domain of pronunciation training for non-native
English speakers. Al-generated feedback, especially through tools like ChatGPT,
offers scalable, personalized, and instant support to learners. Julio (2024) highlighted
the effectiveness of integrating ChatGPT into pronunciation practice by generating
contextualized drills and responsive corrections, which improved learner autonomy
and accuracy in spoken English. Similarly, Koka (2024) demonstrated that Al chatbots
can provide real-time feedback that enhances both motivation and phonological
awareness, leading to measurable gains in pronunciation. Takagi (2024) noted that
students using generative Al received consistent, unbiased corrections on stress,
intonation, and linking, which are crucial for speech fluency. Furthermore, Nuryah
(2024) compared Al-generated feedback with teacher-led instruction and found Al to
be effective in identifying persistent errors and tailoring exercises to specific learner
needs. However, some scholars, such as Behzad (2024), caution that Al tools like
ChatGPT may lack emotional nuance and cultural adaptability. Nevertheless, the
cumulative evidence suggests that Al-driven feedback can be a valuable supplement to
traditional teaching in pronunciation-focused learning environments.

2. Methodology

2.1. Research Design

This study employs an experimental design to investigate the extent to which
Al-generated corrective feedback can enhance non-native English learners’
pronunciation quality. Both experimental and control groups participated in pre- and
post-tests. While all learners in the control group received the same pedagogical
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materials, only the experimental group was provided with feedback generated by
ChatGPT. The study was conducted over eight weeks, with two sessions held each
week.

2.2. Participants

In this research, a total of 28 Polish non-native English learners participated. The
Oxford Placement Test was used to assess their English proficiency levels. The results
indicated that the participants' English skills fell within the B1 range according to the
CEFR. The participants were between 14 and 18 years old, and all spoke Polish as their
first language.

2.3. Study timeline and procedure

This study was conducted over 16 class sessions (8 weeks, with two sessions per
week), during which all four language skills — listening, speaking, reading, and writing
- were taught. However, the teaching approach was designed to be learner-centered,
encouraging students to produce as much language as possible. Each session lasted 90
minutes, consistent with regular class durations. In both the control and experimental
groups, teachers provided students with corrective feedback on their pronunciation.
However, in the experimental group, the feedback was generated by Al and delivered
by the teacher. In contrast, the control group received traditional correction, where the
teacher asked students to repeat words after checking the correct pronunciation in a
dictionary.

The study focused on three key speaking features: segmental features
(consonants and vowels), intonation, and linking. These features were selected due to
their measurability and their compatibility with Al-generated tools, which can
effectively support, analyze, and provide targeted feedback on these aspects of
pronunciation.

Both the control and experimental groups participated in pre- and post-tests to
assess improvements in their speaking skills. In the pre-test, conducted in Week 1
(Session 1), students were recorded while taking a speaking test. Two well-trained
teachers assessed these recordings using a standardized rubric that evaluates three
areas: accuracy, intonation, and linking, with scores ranging from 0 to 10. The same
procedure was repeated in the post-test during Week 8 (Session 16), where students
read Text C aloud to measure their final improvement. In the experimental group,
teachers analyzed student errors from the pre-test using the rubric and input them into
ChatGPT to generate personalized feedback.

2.4. Instruments

The instruments used in this study included both pre-test and post-test speaking
assessments designed to evaluate participants' pronunciation proficiency. A
standardized pronunciation rubric, adapted from existing sources (specific citation to
be added), was employed to assess three core areas: accuracy, intonation, and linking.
This rubric used a 0-10 scoring scale and was applied consistently by two trained
evaluators across both testing phases. For the experimental group, ChatGPT served as
a tool for generating personalized feedback, including targeted pronunciation drills
(e.g., minimal pairs, tongue twisters) and contextual speaking tasks. In contrast, the
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control group received traditional teacher-written feedback, which was documented
using standardized teacher feedback forms based on the same rubric criteria.

Findings

Results from the current experimental study suggest that Al-generated feedback
improved pronunciation performance of non-native English learners in the
experimental group relative to the control group. An interrater reliability analysis was
done for the pre- and post-tests using a rubric for intonation and linking with scoring
out of ten. Initially, all participants had aggregated sub-scores of “Pronunciation,”
“Intonation,” and “Linking” at similar means across levels, indicating matching
baseline performance medians.

After a period of eight weeks, the experimental group exhibited gains in all
assessed areas relative to their control counterparts. In the pronunciation category for
the experimental group, students improved their averages from 4.1 to a post-test
average of 7.3, representing an upward shift from “average” to “good” band. In
comparison, the control group’s average score also improved from 4.3 to 5.5, with
average band still being their final placement.

Experimental group members also reported newfound success with intonation,
with the group increasing their average score ranging from 3.8 to 6.9. The control
group, in turn, improved slightly gaining 4.0 to 5.1. The experimental group also
benefitted from improved expressive intonation due to drills focusing on rhythm and
pitch at the sentence level to their recording output that were scripted in ChatGPT based
on their capture.

With regard to linking, the experimental group increased from 3.5 to 7.0,
suggesting a dramatic shift from minimal linked speech towards smoother and more
natural prosody. The scores of the control group's linking increased by only a small
margin, from 3.6 to 4.9. The computer-generated recommendations for practice at the
word-to-word level of smoother transfer—particularly with contextual tongue twisters
and phrasal reading drill—proved effective in creating fluency.

Qualitative feedback from teachers also confirmed that experimental group
students were more involved with the Al-supported practice and more independent and
motivated. Teachers observed more self-correction and higher involvement in speaking
practice among this group. The control group students used more memorized
corrections and habitual repetition of pronunciation patterns, with less internalization
of feedback observable.

3. Discussion and conclusion

The findings suggest that the use of Al-generated feedback in pronunciation
instruction has some pedagogical advantages. The significant improvement in all
aspects covered by the experimental group, particularly linking and intonation,
demonstrates the effectiveness of ChatGPT's specific, data-driven comments to create
advanced speaking skills. Compared to traditional practices that primarily rely on
repetition and generic correction, the Al can tailor responses to individual learner
profiles.
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UNSTABLE MEANINGS, DEFERRED POWER: DECONSTRUCTING
LANGUAGE, AUTHORITY, AND RESISTANCE IN ATWOOD’S THE
HANDMAID’S TALE

Introduction

This study investigates the complex relationship between language and power in
Margaret Atwood’s The Handmaid’s Tale, applying Jacques Derrida’s theory of
deconstruction as its analytical framework. According to Derrida, “The impossibility
of coexistence can be posited only on the basis of a certain coexistence, of a certain
simultaneity of the nonsimultaneous” (Derrida, 1994), emphasizing that texts
inherently contradict themselves. Deconstruction challenges the notion of language as
a stable medium of communication by revealing its inherent instability, multiplicity,
and constant deferral of meaning. This paradox is captured in Derrida’s iconic assertion
that “There is nothing outside of the text,”(1967) highlighting that meaning is never
fixed or self-contained but always open to reinterpretation and disruption. In The
Handmaid’s Tale, the Republic of Gilead exemplifies how totalitarian regimes
weaponize language as a mechanism of ideological control. Gilead manipulates
language to regulate identity, gender roles, and social behavior. However, the novel
simultaneously exposes the fragility of these constructed meanings. Offred’s personal
narrative—recorded through her secret diary—serves as a deconstructive critique of
both Gilead’s language and the broader social conventions it reflects. Her ironic and
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ambiguous use of language challenges the regime’s-imposed certainties, revealing
language as a site of both oppression and resistance. Derrida’s claim that “Language is
chaotic, and meaning is never fixed, unstable, undecided, provisional, and ever-
deferred” (Mendie, 2020) underpins the core inquiry of this study. The research seeks
to examine how The Handmaid’s Tale portrays the political manipulation of language
and explores the ways in which the instability of meaning operates as a subversive
force. Specifically, the study investigates the following research question:

RQ: In what ways does language function as both a tool of oppression and a
space of resistance in the fictional regime of Gilead?

By analyzing narrative strategies such as irony, ambiguity, and discursive shifts,
this study aims to contribute to the broader discussion of language, power, and
resistance in dystopian literature through a deconstructive lens.

Literature Review

Margaret Atwood’s The Handmaid’s Tale has been the subject of extensive
scholarly analysis, particularly within feminist and dystopian literary studies. Scholars
such as Amy (2020) and Taylor & Francis (2005) have illuminated the novel’s
engagement with themes of bodily autonomy, surveillance, and patriarchal oppression.
These studies emphasize how Gilead functions as a dystopian state that institutionalizes
gender-based violence and systematically strips women of their agency. “The
Handmaid’s Tale represents a unique phenomenon in its widespread celebration as a
feminist text. Its transnational responses are punctuated with comments that the series
speaks to an increasingly visible resistance against misogynistic and conservative
heteropatriarchal ideologies, and it thereby marks a historical moment in popular
culture and politics” (Boyle, 2020) While such interpretations have significantly
advanced our understanding of the novel's sociopolitical critique, they often prioritize
thematic readings over linguistic and structural analyses. On the other hand, Scholar
such as Shirley (2006) and Alwan (2023) have explored the use of religious and
political doctrine to enforce control. And The concept of dystopia as a reflection of
contemporary fears and anxieties. Notably absent from much of the existing
scholarship is a sustained focus on the role of language as a site of both ideological
enforcement and subversion, particularly through the lens of Jacques Derrida’s
deconstruction. Derrida’s concept of différance,(1967) which posits that meaning is
never stable but perpetually deferred and contingent, challenges the totalitarian
aspiration for linguistic control. While prior research—such as Bacci (2017)—has
observed how Gilead manipulates key terms like “freedom,” “love,” and “purity” to
legitimize its authoritarian regime, these studies often stop short of interrogating the
internal contradictions and instabilities that deconstruction reveals within such
manipulations. This study seeks to address this gap by building on and extending these
earlier analyses. By applying a deconstructive framework, it moves beyond surface-
level observations of language as a tool of control, to explore how The Handmaid’s
Tale itself performs linguistic resistance through irony, narrative fragmentation, and
semantic ambiguity. Such an approach reveals that the regime’s language is not only
oppressive but also inherently fragile, constantly threatened by the very instability it
seeks to suppress. In doing so, this research positions itself at the intersection of literary
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theory and ideological critique, offering a fresh contribution to existing debates on
language, power, and meaning in dystopian fiction.

Methodology

This study adopts a qualitative, interpretative research methodology to examine
the interplay between language, power, and resistance in Margaret Atwood’s The
Handmaid’s Tale through the lens of Jacques Derrida’s theory of deconstruction.
Recognizing language as a political tool rather than a neutral medium, the research
interrogates how the novel both constructs and destabilizes ideological systems
through its narrative strategies. Grounded in Derrida’s conceptual framework—
particularly the notions of deconstruct, differance, —the study explores how Atwood’s
text exposes the contradictions inherent in binary oppositions such as authority versus
resistance, male versus female, and truth versus fiction. These deconstructive
principles guide the analysis of how linguistic structures in the novel undermine the
apparent coherence of Gilead’s totalitarian discourse.

The primary data for this research is the novel The Handmaid’s Tale itself,
analyzed as a self-contained literary artifact. Secondary sources, including scholarly
articles, critical essays, and theoretical works on Derridean deconstruction and
Atwood’s fiction, are utilized to provide theoretical grounding and interpretative depth.
This layered approach ensures that the analysis is both textually focused and
theoretically informed.

The methodological approach combines textual analysis and discourse analysis.
This study particularly focuses on how Atwood’s narrative techniques—such as irony,
ambiguity, and fragmented narration—depict language as a site of both oppression and
resistance. The analysis explores how the manipulation of language in Gilead creates
and enforces hierarchical power relations, while Offred’s narrative simultaneously
exposes linguistic instability as a subversive force.

This study is limited in scope to a single-text analysis of The Handmaid’s Tale
and does not engage in comparative readings with other dystopian or postmodern
works. Furthermore, the theoretical focus remains exclusively on Derrida’s
deconstruction, without extending to other poststructuralist theories. Given its
qualitative nature, the findings are interpretative and do not claim generalizability, but
rather aim to offer a nuanced understanding of the novel’s linguistic and ideological
complexities.

Findings

The analysis demonstrates that the Gileadean regime uses language as a tool of
control, enforcing rigid categories such as ownership through names like “Offred” and
embedding religious rhetoric into political discourse. However, these structures reveal
internal contradictions. Offred’s fragmented, unreliable narration—marked by shifts in
tense, irony, and wordplay—disrupts Gilead’s binary oppositions such as holy/sinful
and obedient/rebellious. The novel’s layered narrative, filled with memories and
textual revisions, further exposes the instability of meaning. Rather than reinforcing
fixed ideology, The Handmaid’s Tale reveals language as fluid, open to
reinterpretation, and capable of resisting totalitarian control.
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Discussion and Conclusion

The analysis of The Handmaid’s Tale reveals that language functions not as a
neutral medium, but as an instrument of ideological control within the Gileadean
regime. Through Derrida’s deconstruction, it becomes evident that Gilead’s linguistic
practices rely on the illusion of fixed meaning, using religious and pseudo-scientific
rhetoric to legitimize oppression. Yet, as Derrida argues, meaning is never stable; it is
always deferred and open to reinterpretation. Atwood’s narrative highlights this
instability through fragmented structure, irony, and shifting chronology. Offred’s
unreliable narration disrupts the regime’s claims of absolute truth, exposing the
fragility of its discursive authority. These narrative strategies create space for
resistance, showing that even in totalitarian systems, language remains fluid,
negotiable, and capable of subversion. Furthermore, the text highlights the paradoxical
coexistence of authority and resistance, a key theme in Derridean thought. Even as the
regime seeks to dominate language, traces of contradiction and subversion remain
embedded within the very codes it uses. The performative utterances and ritualistic
language of Gilead, intended to normalize oppression, ultimately expose their
artificiality and ideological contractedness.

From a broader perspective, the findings of this study underscore the ongoing
relevance of deconstruction in analyzing contemporary power structures, especially in
a global context increasingly shaped by manipulation of language, disinformation, and
ideological polarization. Atwood’s novel not only reflects the dangers of linguistic
totalitarianism but also illuminates the inherent cracks within any system that seeks to
fix meaning and control narratives.

In conclusion, this study affirms that The Handmaid’s Tale, when examined
through Derrida’s deconstruction, powerfully illustrates the dynamic interplay between
language, ideology, and resistance. The novel’s literary structure challenges binaries,
undermines authoritative discourse, and invites the reader to question what is presented
as truth. By making the instability of meaning visible, Atwood opens a space for critical
consciousness and symbolic rebellion—offering both a warning and a form of hope in
the face of linguistic oppression.
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MERELY: EXPLORING INTENSIFICATION AND FOCUSING (A
CORPUS-BASED STUDY)

The paper analyzes the adverbial functions of merely in three Present-Day
English (PDE) variations (British, American and Canadian) based on International
Corpus of English (ICE) attempting to investigate convergent and divergent features
of its functioning in the language variations with a particular focus on its major
collocates and part of speech distribution. Based on the fact that grammatical features
are insignificantly affected in the language varieties, the investigation attempts to prove
that there can be notable changes between them when it comes to part of speech
distribution of the same lexico-grammatical unit.

Entries from OED indicate that merely can have the following senses: a) without
admixture or qualification; purely; exclusively; b) without the help of others; solely; c)
absolutely, entirely; quite, altogether; d) without any other quality, reason, purpose, or
view; e) as a matter of fact, actually [12]. Thus, its major meanings show its functioning
either as a focusing adverb (solely, purely, exclusively, etc.) or an intensifier (actually).
These two types of adverbial senses are oftentimes hard to distinguish, hence the major
differential characteristics need further clarification with regard to focusing and
intensifier identification.

Focusing adverbs (FAs) were firstly singled out by the authors of “A
Comprehensive Grammar of the English Language”, who define them as a class of
words that aim at highlighting the essence of the utterance [13, p. 604]. In alternative
semantics [3, p. 251] they are identified based on their functions, presupposition and
descriptive content, serving a comment or an answer to the Current Question [6; 15].
The meaning of FAs can be described with reference to effect on the truth condition of
sentence presupposition [9]. Taking this into account this class of adverbs is subdivided
into restrictives (exclusives and particularizers) and additives (scalar and non-scalar).

The peculiarity of restrictives allows them to correlate with all types of XPs, i.e.,
NPs, VPs, AdjPs and PPs functioning as focus indicators [1; 2]. In other words, FAs
highlight the most meaningful sentence elements functioning not only on a “local”, but
also on a “global” level [8] interacting with the information structure (IS) of the
sentence and correlating with the allotment of focus and background components of
the sentence [9]. Their varied positions in the clause aligns with the aim of the speaker
who chooses relevant alternatives to introduce one’s own arguments, e.g.:

(1) I wasn't complaining, | merely said that | was tired.

(2) These columns have no function and are merely decorative.

Adverb merely in Present-Day English is associated with restrictives (exclusives
and particularizers), which are identified on the basis of their influence on the truth
condition, excluding all further alternatives [9, p. 26].

The term intensifier refers to “a class of adverbs which have a heightening or
lowering effect on the meaning of another element in a sentence”, e.g. very, terribly,
just, etc. [7, p. 198]. In accordance with Quirk et al. [13] intensifiers express the

76


https://dictionary.cambridge.org/dictionary/english/complaining
https://dictionary.cambridge.org/dictionary/english/tired
https://dictionary.cambridge.org/dictionary/english/column
https://dictionary.cambridge.org/dictionary/english/function
https://dictionary.cambridge.org/dictionary/english/decorative

semantic role of degree and have an expressive meaning being the indexical of the
speaker’s personal evaluation [5]. Intensifiers serve to “convey the degree or the exact
value of the quantity expressed by the item they modify” [10, p. 213]. They adjust the
intensity of word meanings and can also highlight the sentence focus (usually
emphatic). As an intensifier merely has a heightening, maximizing effect [11], and its
meaning in example (3) can be interpreted as absolutely, entirely; quite.

(3) It’s merely impossible to do it.

The current research, as highlighted above, is primarily based on 3 PDE ICE
language corpora: British (ICE-GB), American (ICE-USA) and Canadian (ICE-CAN).
This allowed conducting the comparative analysis and finding the common ground
between the records of XX-XXI cen. English texts. The corpora have been selected due
to their relevance in time frames, similar genre distribution, and length. The latter has
the following characteristics: ICE-GB (500 files, 1,061,264 tokens), ICE-CAN (506
texts, 1,119,892 tokens) and ICE-USA (401 texts, 434,336 tokens).

The retrieved sentences with merely are analyzed with the help of #LancsBox
software package, which allows visualizing the data and calculating the concordance
of lexical units under analysis by means of the following packages: KWIC, Words,
GraphColl, etc. [4]. Apart from automated analysis the manual analysis of ICE Corpora
Is additionally conducted to obtain more accurate data of merely allotment in texts.

The study of ICE Corpora has shown that the search term is not widely spread
in the texts and belongs to low-frequency words. Thus, merely occurs 84 times (0.821
per 10K) in ICE-GB in 72 out of 500 texts, in ICE-USA its frequency is even lower: 29
times (0.668 per 10k) in 23 out of 401 texts; in ICE-CAN the search term occurs 26
times (0.232 per 10k) in 23 out of 506 texts. The further research is based on the
collocates frequency with merely in all three ICE corpora, which calculated based on
the following formula: 01 - Freq (5.0), L5-R5, C: 5.0-NC: 5.0. As collocational
networks show merely is more frequently used in ICE-GB and is represented by the
greater variety of collocates, which amount to 25 different variations, while in ICE-
USA they only reach 10 items and in ICE-CAN merely is represented by 9 collocates.
The most frequent collocates with merely in all 3 varieties are the, of, to, not, a, it. In
ICE-GB merely most typically collocates with he, was and but, which is not registered
in two other variations. Specific collocates with merely for ICE-CAN are is and are.
For ICE-USA they are as and or. ICE-CAN and ICE-USA have also a common
collocates of merely, which are not registered with ICE-GB samples. From this can be
assumed that ICE-USA and ICE-CAN demonstrate a greater similarity of merely
usage.

The distribution of merely regarding its part of speech allotment is not evenly
represented in ICE corpora. Thus, the lexeme can function as an exclusive descriptive,
exclusive scalar, particularizer and intensifier. The data indicate merely in its
descriptive identification is sporadically observed only in ICE-USA amounting to
3.45%, however this is not characteristic of ICE-GB and ICE-CAN tokens. In all three
language variations the lexeme is predominantly applied for focusing exclusive scalar
identification, reaching 87.5% in ICE-GB. The number of such usages is considerably
lower in ICE-USA and ICE-CAN reaching 68.97% and 65.39% respectively. Focusing
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particularizer function of merely is more characteristic of ICE-USA and ICE-CAN,
amounting to 24% and 23% respectively, while such instéances in ICE-GB are twice
lower, viz. 11%. Interestingly, that ICE-CAN samples demonstrate the abundance of
intensifier-merely illustrations, which is atypical of ICE-GB and ICE-USA. Indicative
IS, however, that the part of speech distribution of the lexeme is more similar in ICE-
USA and ICE-CAN (See: Table 1) when comparing the three language variations.

Table 1
A Part of Speech Distribution of merely in ICE Corpora
merely exclusive/descriptive | exclusive/scalar | particularizer | intensifier
ICE-USA | 3.45% 68.97% 24.13% 3.45%
ICE-CAN | 0% 65.39% 23.07% 11.54%
ICE-GB 0% 87.5% 11.11% 1.39%

Therefore, the study has indicated that the meaning of merely significantly
differentiates in three major English language variations when it comes to its non-
dominant functions. ICE-USA and ICE-CAN show the greater convergence of the
functions of the adverb unlike ICE-GB. The further investigation of this phenomenon
requires the analysis of larger corpora, i.e. COCA, BNC and Strathy to prove the
preliminary observations.
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WHEN CULTURE FAILS IN CODE:
“CULTURAL HALLUCINATIONS” OF MULTIMODAL AI SYSTEMS

Introduction

This paper explores generative artificial intelligence (Al) as an emerging cultural
agent, with a focus on the phenomenon of cultural hallucinations. This term builds on
the better-known concept of Al hallucinations — cases where a model generates false
or invented information. However, cultural hallucinations refer to outputs that may be
factually accurate, but do not match the cultural patterns a reader or viewer expects.

As globalised generative Al systems — trained on large-scale, predominantly
Western datasets and capable of producing text, images, audio, and video in many
languages — become increasingly widespread, they play a growing role in shaping how
cultural ideas are formed and discussed. In this context, the ability to interpret and
critically assess Al-generated content through the lens of cultural patterns becomes
essential. This is particularly relevant in education, media, and intercultural
communication, where cultural accuracy, representation, and authenticity matter.

1. Multimodality and Cultural lIdentity

The effectiveness of any communication depends on the cultural backgrounds of
the communicators. Cultural background, which can be described as “a set of semiotic
systems, a set of systems of meaning, all of which interrelate” [2, p. 4], is inherently
multimodal. It is shaped not only by the language we speak, but also by the music we
grow up with, the architecture of our cities, and the food we eat [3]. These everyday
experiences form cultural patterns — stable, culturally conditioned ways of expressing
complex cultural concepts. Their multicomponent nature reflects the multimodal
character of cultural identity and corresponds to multimodality as a natural feature of
human communication that combines different semiotic resources — modes — to create
meaning.

Kress defines a mode as “a socially shaped and culturally given semiotic
resource for making meaning” [4, p. 79]. Because modes are socially constructed, they
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are also culturally relative: “What counts as a mode is what a community has developed

into and uses as a mode” [1, p. 78].

This is why multimodal literacy — together with Al literacy and awareness of the
risk of cultural hallucinations — has become a key element of contemporary
communication.

2. Multimodal and AI Literacy as Essential Skills in Today’s World

Multimodal literacy refers to the ability to interpret, understand, and create
meaning using multiple semiotic resources, such as visuals, sounds, gestures, and texts.
However, as educational researcher Nik Peachy points out, traditional education often
focuses excessively on textual analysis, potentially overlooking important multimodal
dimensions of communication [6].

The emergence of multimodal generative Al models makes multimodal literacy
even more relevant, as it applies to the interpretation of all types of texts — whether
created by humans or by machines. This growing relevance brings multimodal literacy
into close connection with Al literacy, which involves understanding how artificial
intelligence functions, including an awareness of its strengths, limitations, and
potential biases. In the context of generative models, Al literacy focuses on the ability
to critically evaluate Al-generated content — not only by checking for factual
Inaccuracies in text, but also by identifying culturally inappropriate or inconsistent
multimodal elements that Al systems may produce.

3. Identifying Cultural Hallucinations: A Case Study

To illustrate the points discussed above about the importance of combining
multimodal and Al literacy, let us consider a case study involving the Lithuanian
cultural concept of knygnesiai — book smugglers who secretly transported books and
newspapers across borders during the period of the Russian ban on Lithuanian
publications (1864-1904) [5].

ChatGPT was asked to generate a video concept to introduce this cultural
phenomenon to an international audience. The result was impressive: the script
respected historical facts and followed the expected structure of the cultural pattern at
all levels. The narrative accurately described the historical period, the political context,
and the cultural significance of the knygnesiai for Lithuania. It also included detailed
descriptions of the visual and audio components:

« VISUALS: Scenes of the Lithuanian countryside and daily life at the end of the
19th century. A knygnesys secretly preparing for a journey and carefully hiding
forbidden books. A tense and dangerous journey through shadowy forests, across
rivers, and past guarded borders. An encounter with Tsarist officials. Historical
glimpses: authentic old books, documents, and photographs of knygnesiai.

« SOUND EFFECTS: The soft rustling of hidden bags, a distant dog barking in the
night, the heavy footsteps of soldiers, and the quiet turning of book pages.

However, in the next step, when a video generation tool (InVideo Al) was used
to visualise the script, something unexpected occurred. The visual content significantly
diverged from cultural expectations: some frames included inaccurate clothing,
modern-looking settings, or elements completely out of place in 19th-century
Lithuania. These multimodal inconsistencies — particularly in the visual and spatial
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modes — are examples of what can be defined as cultural hallucinations. These are not
simple factual mistakes; rather, they reveal deeper issues in how Al systems interpret
and represent cultural patterns. Such hallucinations occur when multimodal content is
generated using global or generic datasets that lack sufficient exposure to localised,
culturally specific material.

4. The Reasons for Cultural Hallucinations

Let us now try to explore why cultural hallucinations occur. One key reason lies
in how generative Al constructs its “understanding” of the world. Meaning-making in
human communication is deeply embodied, socially shaped, and culturally situated.
Human cognition is inherently multimodal — we perceive and make sense of our
surroundings through a combination of senses: sight, hearing, touch, smell or taste. In
contrast, generative Al systems do not perceive the world through sensory experience.
Instead, they rely on statistical modelling. These systems process texts, images, sounds,
or videos as sequences of data points — numerical vectors representing patterns in
training datasets. They learn correlations between elements but lack embodied or
culturally contextualised understanding. This means that Al-generated outputs are
shaped not by lived experience, but by the frequency and co-occurrence of tokens in
the training data.

Another central factor is data bias. Most global generative Al models (such as
GPT, Claude, or Gemini) are trained primarily on large-scale, internet-based datasets
dominated by English-language content and Western-centric cultural material. While
these datasets are vast, they are not culturally balanced. Minority or localised
knowledge systems are underrepresented or simplified. Consequently, when such
models are prompted to generate content related to culturally specific concepts —
especially from smaller, or linguistically minor cultures — they often "hallucinate”
representations that align more with dominant global discourses than with the authentic
context.

These hallucinations can affect all modes of generation — text, image, sound, and

video — and often manifest in subtle ways: stereotyped imagery, incorrect material
culture, anachronisms etc.
Thus, cultural hallucinations reveal the structural asymmetries in global Al
development. They emerge not simply from model failure, but from the absence of
diverse, culturally specific data — and from the lack of interpretive frameworks that
would allow Al to distinguish between global generalisations and local meanings.

5. Addressing Cultural Hallucinations: National Al Models

Given these insights, how can we address or minimise cultural hallucinations?
One promising direction is the development and implementation of national or
culturally specific Al models. Can the rise of national Al models help overcome the
limitations of global models by incorporating culturally specific datasets? The main
advantages of national LLMs include:

« Supporting and preserving local languages, especially those at risk of extinction
or underrepresented in digital communication.

« Reducing cultural hallucinations by training Al on multimodal datasets that
reflect local cultural, historical, and social contexts.
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« Enhancing cultural authenticity in Al-generated educational, communicative,
and creative content.

« Improving national participation in global discourse by enabling high-quality,
culturally sensitive automatic translation and content creation.

By integrating culturally specific knowledge directly into their training
pipelines, national models can significantly lower the risk of cultural hallucinations
and increase the accuracy and cultural relevance of generated content.

However, national Al models also pose potential challenges. These include
intensified international competition and geopolitical tensions surrounding
technological development, as well as concerns related to data privacy, censorship, and
ethical oversight. Without transparent frameworks for governance and accountability,
national models may reinforce political agendas or introduce new forms of bias.
Therefore, while national LLMs present a powerful tool for cultural representation,
they must be developed within ethical and critically informed frameworks to truly
address the limitations of global models.

Conclusion

To summarise, generative Al has already become a powerful cultural agent,
influencing how collective narratives and identities are formed. However, this
influence comes with the risk of cultural hallucinations — multimodal distortions of
culturally expected patterns that result from biases embedded in globally dominant
datasets and models.

Understanding cultural hallucinations draws attention to the fundamental

differences between human and artificial cognition. While humans build a multimodal
understanding of reality through lived sensory experience, Al relies on statistical
pattern recognition. Therefore, in order to minimise cultural hallucinations and enhance
cultural authenticity, we must develop multimodal and Al literacies that enable
individuals to critically assess and creatively engage with Al-generated content.
The development of national and culturally specific Al models offers a promising
approach to addressing cultural misrepresentation, preserving linguistic diversity, and
supporting more inclusive digital representation. By incorporating locally grounded
knowledge into training data, such models can help produce content that is both
accurate and culturally meaningful.

Ultimately, the study of cultural hallucinations reveals not only the limitations
of Al systems, but also important insights about ourselves — our cultural assumptions,
our interpretive frameworks, and the semiotic resources through which we construct
and communicate our identity.
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FOSTERING INDEPENDENT LEARNING THROUGH Al- SUPPORTED
ONLINE COMMUNITIES IN EFL CONTEXT: PRACTICAL INSIGHTS
FROM A TUTOR’S EXPERIENCE

Abstract: This study explores the integration of ChatGPT, a generative Al
chatbot, into an English as a Foreign Language (EFL) classroom and examines its
impact on learner autonomy and social-emotional factors. Adopting a qualitative case-
study approach, the research introduced ChatGPT as a writing and communication
support tool for secondary- level EFL students during online classes. Data were
collected through the teacher's observation notes, transcripts of student—ChatGPT
interactions, and students’ written reflections. The findings indicate that ChatGPT can
serve as a valuable learning aid: students used it to generate ideas, practice writing,
and notably as a “confidence booster” to reduce social anxiety before participating in
live discussions. This observation suggests that Al tools can help lower
communication worry by allowing anxious learners to go over or approve their
responses privately. At the same time, the study observed varying degrees of learner
autonomy in using ChatGPT, and highlighted the importance of digital literacy in
preventing over-reliance on Al. These results have practical implications for
incorporating Al in language education to support student confidence and autonomy,
and theoretical implications for understanding the social-emotional dimensions of
learner—Al interaction.The study acknowledges its small-scale scope and context-
specific nature, and calls for further research on the pedagogical strategies and
guidelines needed to maximize the benefits of Al tools like ChatGPT in language
learning while encouraging potential defects.

Keywords: Al in education, digital literacy, online communities, independent
learning, EFL teaching, ChatGPT, learner autonomy.

Introduction

The rise of advanced Al tools is transforming language education. In particular,
the introduction of ChatGPT has attracted reasonable attention for its potential to assist
English language learners with writing, brainstorming, and practice dialogues.
Educators are keen to understand how such tools can be leveraged to enhance learning
outcomes while addressing challenges such as student engagement and
communication anxiety. Social anxiety can hinder learners’ class participation and
willingness to communicate in a second language, an issue well documented in applied
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linguistics (e.g. low willingness to communicate is associated with communication
apprehension. At the same time, promoting learner autonomy — students’ ability to
take charge of their own learning — is a central goal in language education (Benson,
2011). The convergence of these concerns raises important questions: Can Al tools
like ChatGPT foster greater learner autonomy, and might they also alleviate some
social- emotional barriers to communication? This study aims to explore these
questions by examining the use of ChatGPT inan EFL classroom setting. By observing
how students interact with ChatGPT and how it affects their confidence and
independent learning behaviors, the research seeks to shed light on the practical
relevance and original pedagogical implications of integrating Al into language
teaching.

Literature review

Learner autonomy has long been recognized as vital for effective language
learning. Benson (2011) defines autonomous learners as those who take responsibility
for their own learning. Encouraging autonomy often involves providing learners with
tools and strategies to self-direct their study, and digital technology can play a key role
in this process. The proliferation of online learning platforms and resources has
expanded opportunities for autonomous learning, but it also requires sufficient digital
literacy on the part of learners. A recent study by lzzati and Kheryadi (2024)
investigated EFL students’ perceptions of integrating digital technologies into
collaborative learning, finding that technology offers substantial support and
convenience, such as quick access to information, thereby enhancing the learning
experience. However, the same study cautions that easy access to Al-driven solutions
may encourage passivity, as some students might rely on immediate answers from
technology instead of actively engaging in learning tasks. This highlights the
importance of guiding students to use Al tools in ways that complement rather than
replace their own effort, ensuring that digital literacy includes the ability to critically
and ethically use Al in learning.

In parallel with concerns about autonomy and digital skills, the integration of
Al in language education is gaining momentum. ChatGPT and similar large language
models have been at the forefront of this trend. Early research has begun to document
both the possibilities and challenges of using ChatGPT in EFL contexts. For instance,
Han et al. (2023) developed an interactive platform called RECIPE to incorporate
ChatGPT into EFL academic writing instruction. In their study, over two hundred
university students engaged with ChatGPT to revise essays, reflecting the growing
interest in leveraging Al to enhance writing skills and providing preliminary evidence
of improved writing processes and learner engagement. These emerging studies
suggest that Al can act as a form of stage or virtual tutor in language learning.
However, the social-emotional dimension of Al use — such as how interacting with a
chatbot might affect a learner’s confidence or anxiety — remains under- explored. This
study seeks to contribute to the literature by focusing on that dimension, building on
the above research to investigate not only academic outcomes but also how Al tools
cross with learners’ affective experiences and autonomy in an EFL classroom setting.
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Methodology

| designed this research as a qualitative exploratory case study of an EFL class
where ChatGPT was introduced as a learning aid. The participants were 15 secondary-
school EFL students (ages 14-16) at an intermediate English level. The study was
conducted over a four-week period during which regular online classes. Google Meet
and Microsoft Teams were used for live class meetings, while a Google Classroom
platform supported asynchronous learning activities and material distribution. The
teacher integrated ChatGPT as a tool for various tasks: for example, students were
encouraged to consult ChatGPT for generating ideas on a writing assignment,
practicing conversation prompts, or obtaining feedback on grammar in their drafts.
The teacher provided clear guidelines to the students on using ChatGPT ethically — as
a support for learning rather than a shortcut for completed work —emphasizing that
they should critically evaluate the Al’s suggestions.

Data collection focused on appropirating both the process and the students’
perceptions of using ChatGPT. Observation notes were kept by the researcher during
each live session, documenting how and when students advantaged ChatGPT and any
notable changes in participation or behavior.

Additionally, | gatherd select student—ChatGPT interaction logs: for instance,
students shared screenshots or transcripts of their chatbot conversations when they
used ChatGPT to prepare for class activities. These interaction examples provided
insight into the ways students engaged with the Al (e.g., asking for translations,
brainstorming ideas, practicing responses). Finally, at the end of the four weeks,
students submitted written reflections responding to open-ended prompts about their
experience with ChatGPT. In these reflections, they discussed how they felt about
using the Al, whether it affected their confidence or learning habits, and any concerns
or benefits they perceived.

All qualitative data — observations, interaction samples, and reflections — were
analyzed using thematic analysis. The researcher coded the data for recurring themes
related to learner autonomy (e.g. instances of independent problem-solving or over-
reliance on the Al), social-emotional factors (e.g. expressions of confidence or
anxiety), and general attitudes toward the technology. Triangulation of these data
sources helped ensure that the multiple forms of avidence accepted the findings.

Findings

The analysis revealed several key findings regarding the role of ChatGPT in the
EFL class. First, in terms of learner autonomy, most students used ChatGPT as a
supplementary resource rather than a crutch. Many participants demonstrated agency
in deciding when and how to use the tool. For example, students often consulted
ChatGPT to check vocabulary usage or to get ideas for rephrasing a sentence, and then
proceeded to revise their work independently. This behavior suggests that, with proper
guidance, students can incorporate Al assistance in a way that supports their own
decision- making and learning processes. There were noted that a few cases of over-
reliance — such as one student who copied large portions of ChatGPT-generated text
into an assignment without much modification — indicating that a minority of learners
might lean towards letting the Al do the work.
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This aligns with the caution from lzzati and Kheryadi (2024) about the risk of
passivity when students opt for quick Al solutions. However, overall class
performance on writing tasks did not decline; in fact, the teacher observed
improvements in complexity and accuracy in many students’ drafts, which the students
partly attributed to iterative help from ChatGPT (e.g. getting grammar suggestions and
then learning from those corrections).

Secondly, and most notably, the study found that ChatGPT functioned as a
confidence booster for socially anxious students. Several students who were normally
shy during live discussions became more visibly engaged after having the opportunity
to practice or formulate their thoughts with ChatGPT beforehand. In their reflections,
these students explained that interacting with the Al tutor helped them “rehearse” their
answers in a low-pressure setting. One student wrote that using ChatGPT to try out an
English response to a discussion question reduced the fear of “saying something wrong
in front of everyone.” Another student described ChatGPT as a “safety net” for
checking grammar or wording before volunteering to speak. This use of the Al as a
preparatory dialogue partner appeared to ease social anxiety, thereby indirectly
increasing the learners’ willingness to communicate in the class. The researcher’s
observation notes corroborated this trend: previously quiet students started to respond
more frequently during the video conferences, and their spoken contributions were
often more extended and confident than before. This finding is particularly novel
because it points to an emotional-social benefit of Al integration that has not been
widely reported in the literature so far. It suggests that beyond academic assistance, Al
tools might play a role in the affective domain — for instance, by providing a form of
non-judgmental practice space that can empower students who struggle with language
anxiety.

Finally, the students’ attitudes toward ChatGPT were generally positive, with
some sign In their reflective feedback, most participants expressed enthusiasm about
having an Al “assistant” accessible at any time. They appreciated the immediate
answers and examples ChatGPT could provide, which supported their learning outside
of teacher contact hours. However, a few students also raised concerns about accuracy
and academic integrity. They noticed that ChatGPT’s suggestions were not always
correct or appropriate for the context, highlighting the necessity of critical thinking
and digital literacy when using such tools. Students further noted that excessive
reliance on Al-generated responses could potentially hinder meaningful learning,
highlighting the ongoing need to prioritize the development of authentic language
competencies. These nuanced perspectives suggest that students are aware of both the
benefits and the pitfalls of ChatGPT in learning. Importantly, the class discussions
around proper use seem to have instilled a reflective approach in the learners, where
they value ChatGPT as a helpful resource but remain cautious about overusing it or
bypassing their own effort.

Conclusion

Looking back on this experience, | believe that Al-supported online
communities have real potential to help students become more independent and
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engaged language learners. These tools can open up new opportunities for practice,
collaboration, and exploration outside of the classroom.

At the same time, my experience also showed that these tools are not a "magic
solution." Teachers still play a key role in helping students develop the digital literacy
skills they need to use Al effectively. It’s important to guide students in questioning,
reflecting, and making thoughtful use of the technology available to them.

One unexpected insight from my practice is the potential for Al to play a social-
emotional role in learning, helping students build confidence before interacting with
real people. This could open new opportunities for research into how Al can support
not only linguistic but also emotional aspects of learner development.
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THE HISTORY OF LINGUISTIC PROFILING: FROM ANCIENT TESTS TO
MODERN FORENSICS

Linguistic profiling, which involves identifying a speaker's social and ethnic
background through linguistic features, has a rich and intricate history that has evolved
from ancient identification methods to advanced modern forensic science. This article
delineates the evolution of linguistic profiling, examining its origins in antiquity, the
foundational contributions of dialectology and sociolinguistics, its applications within
law enforcement, and contemporary methodologies. Furthermore, it reviews prominent
figures in the field, assesses ethical considerations, and proposes future research
directions. By utilizing historical records, academic studies, and case analyses from
various nations, this paper offers a comprehensive overview of linguistic profiling as
both a sociolinguistic phenomenon and a tool for forensic application.

1. Introduction. Language constitutes far more than a mere vehicle for
communication; it serves as a reflection of identity, culture, and social affiliations.
Linguistic profiling, defined as the auditory identification of an individual's social
characteristics through speech, has emerged as a significant, albeit contentious, tool
within the fields of sociolinguistics and forensic science. Initially developed to examine

language variation, linguistic profiling has since found applications in criminal
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investigations, housing discrimination disputes, educational contexts, and beyond. This
article provides a comprehensive overview of the historical progression of linguistic
profiling, examines key methodologies, highlights influential scholars in the field, and
explores its varied applications alongside the associated ethical considerations.

2. Early Traces of Linguistic Profiling in History. The concept of "linguistic
profiling," although contemporary in terminology, has its roots in practices that date
back several millennia. One of the earliest documented occurrences can be found in the
Old Testament, specifically in the Book of Judges, Chapter 12. Following a conflict,
the Gileadites were able to identify fleeing individuals from Ephraim by requiring them
to pronounce the term "shibboleth.” This linguistic test proved challenging for the
Ephraimites due to their distinct dialect. The consequent mispronunciations resulted in
the execution of approximately 42,000 individuals (Coulthard & Johnson, 2007). This
historical event vividly demonstrates how dialectal variation has been employed in
extreme and consequential ways.

A comparable instance occurred during the Sicilian Vespers uprising of 1282, in
which revolutionaries utilized the pronunciation of the term "ciciri" (chickpeas) to
identify French occupiers who were unable to articulate the Sicilian /ch/ sound.
Individuals who failed this linguistic assessment faced execution (French, 2018). These
historical examples illustrate the socio-political significance embedded in language and
dialect as essential markers of identity and group affiliation.

3. Foundations in Dialectology and Sociolinguistics. The academic study of
linguistic profiling originated with dialectology, which examines geographic variations
in language. In the 19th century, dialect surveys systematically recorded speech
patterns, thereby establishing an implicit connection between language and social as
well as ethnic identity (Chambers & Trudgill, 1998). The 20th century marked a
significant paradigmatic shift with the emergence of sociolinguistics.

William Labov, widely recognized as the pioneer of sociolinguistics,
fundamentally transformed the discipline by illustrating that African American
Vernacular English (AAVE) constitutes a systematic and rule-governed dialect, rather
than a deficient variant of English (Labov, 1972). His research highlighted the
connection between linguistic variation and the formation of social identity. Labov's
contributions established a scientific basis for analyzing social characteristics,
including race, class, and regional origin, as reflected in speech patterns.

4. The Rise of Forensic Linguistics and Profiling in Law Enforcement. By the
late 20th century, linguistic profiling had become a crucial component of forensic
linguistics, a field that employs linguistic methodologies to address legal matters. The
use of linguistic evidence for authorship attribution, voice identification, and criminal
profiling has become increasingly common (Coulthard & Johnson, 2007). John Baugh,
a seminal figure in this domain, introduced the term "linguistic profiling" and
highlighted its discriminatory applications within housing and employment sectors.
Through controlled experiments involving telephone interactions, Baugh demonstrated
that landlords and employers exhibited discriminatory practices against African
American and Mexican American speakers based on their dialects (Baugh, 2000). His
research illuminated the tangible effects of linguistic bias and heightened awareness of
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speech-based discrimination. Contemporary law enforcement agencies employ
linguistic profiling to identify suspects, refine investigative leads, and elicit
confessions. However, the application of this technique presents significant ethical
challenges, particularly concerning racial or ethnic bias and the potential for wrongful
profiling.

5. Key Figures and Theoretical Contributions. Several scholars have made
significant contributions to the field of linguistic profiling. William Labov established
a sociolinguistic framework that articulates the relationship between language and
social identity. John Baugh introduced the term "linguistic profiling" and highlighted
its discriminatory applications. Dennis Preston further advanced the discipline through
his work in perceptual dialectology, investigating how individuals perceive and
evaluate dialects subjectively (Preston, 1989). Roger Shuy underscored the critical role
of linguistic evidence in legal contexts (French, 2018). The collective contributions of
these scholars have created a multidisciplinary foundation for both the scientific and
practical study of linguistic profiling.

6. Cross-National Case Studies. Linguistic profiling is a phenomenon observed
globally, exhibiting diverse manifestations across different countries:

- In the United States, research conducted by Baugh and colleagues has identified
systemic discrimination in housing and employment, influenced by variations in
speech (Baugh, 2000). In the United Kingdom, accents significantly influence social
perceptions, leading individuals to modify their speech patterns to mitigate potential
stereotyping (Chambers & Trudgill, 1998).

- In the Netherlands, language analysis is employed in the Determination of
Origin (LADO) process for asylum cases; however, the reliability of this method
remains a subject of debate (French, 2018). Germany utilizes forensic linguistics for
the purpose of speaker identification in criminal investigations.

- In Australia, speakers of Aboriginal English encounter discrimination within
both educational and judicial contexts. The ongoing Ukraine conflict has accentuated
the role of language as a marker of political allegiance, with Ukrainian soldiers using
phonetic distinctions to differentiate themselves from Russian speakers—an
Illustrative example of linguistic profiling in a wartime scenario (Taranenko, 2022).

7. Contemporary Methodologies and Technologies. Modern linguistic profiling
employs advanced interdisciplinary methodologies. Acoustic Phonetics examines
various elements, including pitch, intonation, and rhythm. Sociophonetics investigates
the social factors that influence phonetic variation. Furthermore, Computational
Linguistics and Natural Language Processing (NLP) facilitate the automated
identification of patterns within both spoken and written language. The integration of
Machine Learning and Big Data significantly enhances the accuracy of profiling by
analyzing extensive linguistic datasets (French, 2018). However, it is essential to
acknowledge that while these tools improve precision, they also raise concerns
regarding data bias and potential ethical misapplications.

8. Applications Across Domains. Linguistic profiling has a variety of
applications across multiple sectors:
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- Law Enforcement: VVoice analysis and dialect identification play a crucial role
in identifying suspects.

- Housing and Employment: Speech-based discrimination remains a significant
challenge, as profiling can significantly influence decision-making in these domains.

- Education: Individuals who communicate using non-standard dialects
frequently encounter biases that may adversely affect their academic achievements.

- Military: In contexts such as Ukraine, linguistic cues are utilized to distinguish
allies from adversaries.

- Technology: Voice assistants and artificial intelligence systems occasionally
perpetuate accent-related biases due to inherent algorithmic limitations (Baugh, 2000;
Taranenko, 2022).

9. Ethical Considerations and Future Directions. The practice of linguistic
profiling necessitates thorough ethical consideration due to its significant implications:

- Bias and Discrimination: Linguistic profiling has the potential to reinforce
detrimental stereotypes and marginalize already disadvantaged groups.

- Data Privacy: The collection and analysis of speech data pose significant legal
and privacy concerns.

- Misidentification Risks: Inaccurate profiling may result in wrongful
accusations or injustices, further compounding societal issues.

Future research should prioritize promoting fairness and transparency in
linguistic profiling. This endeavor must involve collaboration among linguists,
ethicists, technologists, and policymakers to mitigate the risks of misuse and to
safeguard individual rights.

10. Conclusion. The field of linguistic profiling has evolved from ancient
shibboleths to contemporary forensic applications, becoming a complex and
interdisciplinary domain. While it provides valuable insights into individual identity
and aids legal and social processes, it also presents significant risks related to
discrimination and error. It is imperative to navigate these challenges responsibly,
particularly as societies continue to diversify and technologies become increasingly
sophisticated.

REFERENCES

1. Baugh, J. (2000). Beyond Ebonics: Linguistic prejudice and the education of African American
children. Oxford University Press.

2. Chambers, J. K., & Trudgill, P. (1998). Dialectology. Cambridge University Press.

Coulthard, M., & Johnson, A. (2007). An Introduction to Forensic Linguistics: Language in

Evidence. Routledge.

French, P. (2018). Language in Forensic Contexts. Bloomsbury Publishing.

Labov, W. (1972). Sociolinguistic Patterns. University of Pennsylvania Press.

Preston, D. (1989). Perceptual Dialectology. De Gruyter Mouton.

Purnell, T., Idsardi, W., & Baugh, J. (1999). Perceptual and phonetic experiments on American

English dialect identification. Journal of Language and Social Psychology, 18(1), 10-30.

8. Taranenko, A. (2022). The language dimension of the Russian-Ukrainian war: A sociolinguistic
perspective. Nationalities Papers, 50(6), 1184-1200.

9. Zentella, A. C. (2014). Latinos, Language, and Social Policy in the United States. Multilingual
Matters.

w

No ok

90



Dienichieva Olha, PhD (Pedagogy), As. Prof.
Zhytomyr Polytechnic State University

COMPARATIVE EDUCATION APPROACHES TO INTERCULTURAL
COMPETENCE DEVELOPMENT

The integration of advanced technologies and innovative pedagogical practices
into educational systems has precipitated significant curricular transformations, with a
pronounced emphasis on the development of professional competencies. The reforms
are intended to provide students with the requisite knowledge, skills, and abilities for
effective participation in future professional environments. This modernization is
further supported by the broader process of educational integration, which fosters
international collaboration, enhances economic and scientific cooperation, and
supports the establishment of responsive educational frameworks tailored to the
evolving demands of a globalized society. Economic, political, and social factors play
a pivotal role in shaping these transformations, which emphasize competency-based
education (CBE), learner-centered pedagogy, and holistic curriculum design. This
evolution necessitates the deliberate selection of teaching methods, digital tools, and
organizational strategies aligned with contemporary paradigms emphasizing the
professional development of higher education students.

A fundamental component of these educational reforms is the advancement of
intercultural competence, guided by international and national regulatory documents,
including the Universal Declaration of Human Rights, the European Convention on
Human Rights, and the Law of Ukraine on Education, among others. These
frameworks highlight the significant role of intercultural education in mitigating
discrimination, fostering religious tolerance, and preventing socio-cultural conflict.
Moreover, intercultural education promotes global cooperation, facilitates intercultural
dialogue, and informs the development of educational programs that enhance learners’
awareness of multicultural realities. As a pedagogical objective, intercultural
competence encompasses the capacity to navigate culturally diverse environments,
communicate effectively in multilingual contexts, and apply acquired knowledge in
both local and professional spheres.

Comparative education employs cross-cultural analysis to evaluate pedagogical
approaches, policy frameworks, and curricular designs. It reveals valuable insights into
the diverse strategies employed across nations to cultivate intercultural competence.
By analyzing educational practices, policies, and outcomes across national contexts,
educators and policymakers can identify effective models and adapt them to local
needs. According to Mark Bray’s research, several key groups contribute to the
implementation and understanding of comparative education: adults who compare
educational systems in search of better opportunities for their children; teachers
seeking innovative teaching methods to enhance their pedagogical expertise;
researchers exploring global trends and developments in education; and government
officials working to develop strategies that support the professional growth of younger
generations (Bray, 2014, pp. 20-23).
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Although there is no universally defined set of comparative approaches, studies
have identified several widely used methodologies in comparative education research.
These include philosophical, historical, integrated, descriptive, thematic, case study,
and cross-national comparative approaches, as well as those incorporating Social and
Emotional Learning (SEL), among others. These approaches help define how different
countries integrate intercultural competence into their educational frameworks.
Notably, many European countries have adopted the Council of Europe’s Framework
of Reference for Pluralistic Approaches to Languages and Cultures, which advocates
for the integration of intercultural values into national curricula [1]. Canada, for
instance, with its official policy of multiculturalism, serves as a model of an
educational system in which cultural recognition and inclusion are embedded at all
levels.

The cross-national comparative approach involves the direct comparison of
educational systems across countries to understand how intercultural competence is
developed and implemented within each context. Such comparative analyses reveal the
diverse ways nations embed intercultural competencies in their curricula and guide
researchers and policymakers in designing educational programs that reflect both local
cultural contexts and global best practices.

Social and Emotional Learning (SEL) has emerged as a complementary
framework for fostering intercultural competence. SEL emphasizes the development
of self-awareness, emotional regulation, social awareness, relationship skills, and
responsible decision-making competencies that are vital for effective intercultural
interaction [3]. In Canada, SEL is embedded in provincial educational strategies,
particularly in urban and multicultural contexts. In Edmonton, Alberta, social and
emotional learning (SEL) is incorporated into post-secondary education approaches to
foster a welcoming and inclusive learning atmosphere. Institutions such as the
University of Alberta prioritize SEL through initiatives that include peer mediation,
collaborative projects, and restorative practices. These strategies aim to enhance
empathy, improve conflict resolution skills, and promote a deeper understanding of
cultural diversity among students [4].

The integration of advanced technologies and innovative pedagogical practices
has led to profound curricular transformations that prioritize the acquisition of
professional competencies essential for addressing current global challenges.
Comparative education approaches involve diverse methodologies and cross-national
analyses to identify and apply effective strategies for cultivating intercultural
competence in varied educational contexts. The implementation of established
frameworks and the integration of SEL further support the development of intercultural
interaction.
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THE IMPACT OF GAME-BASED LEARNING ON ENGLISH GRAMMAR
PROFICIENCY: A DUOLINGO CASE PERSPECTIVE

Research on gamification in English grammar instruction highlights its ability to
enhance learner motivation, engagement, and comprehension. Duolingo, a widely used
gamified language-learning application, incorporates features such as points, badges,
progress tracking, and immediate feedback, which foster intrinsic motivation and
create an interactive learning environment [3;11]. These game-like elements make
grammar instruction more dynamic, enabling students to practice language structures
in a low-stress context that encourages active participation and sustained interest [3].

Gamified learning tools like Duolingo are grounded in constructivist theories,
self-determination theory, and mobile-assisted language learning (MALL),
emphasizing portability, accessibility, and learner autonomy [4]. Grammar
proficiency, particularly at early stages, benefits from repeated exposure and trial-
based correction, and apps like Duolingo foster grammar accuracy through contextual
examples, translation tasks, and instant feedback [3;12]. However, the lack of explicit
grammar instruction remains a significant limitation, especially for users who benefit
from rule-based explanations [7;11].

The researcher’s practical experience with Duolingo supports these
observations. The app was used not as a primary language acquisition tool but to
maintain an intermediate (B1) level of English. While it effectively reinforced grammar
through repetition and contextualized input, grammar concepts were often presented
solely through examples without theoretical overviews. For instance, in the present
continuous section, learners had to insert missing verbs into pre-written phrases
without any structural explanation. Furthermore, syntactically correct but semantically
awkward or artificial phrases, presumably generated by Al, were frequently
encountered. This diminished the naturalness of language exposure and highlighted the
app’s limitations for learners preferring explicit grammar instruction [6;8].

The gamification system — including XP, streaks, and levels — encourages
habitual practice and increases motivation, especially for beginners and low-
intermediate learners. Duolingo facilitates retention through spaced repetition,
translation-based tasks, and rapid feedback, fostering self-directed learning [1;3;9].
Pedagogically, these elements reduce anxiety and promote consistent exposure to
grammatical forms. Frequent use of sentence matching, word order tasks, and basic
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translation activities also helped reinforce subject-verb agreement and tense
formation [2].

Research shows that Duolingo use leads to measurable improvements in
grammar skills, particularly in sentence construction, verb usage, and reducing
grammatical errors [2;10;12]. It offers structured progression, repeated input, and clear
correction, all of which contribute to improved learner outcomes [5;9]. However,
several limitations remain. The absence of explicit grammar explanations often forces
learners to infer rules inductively, leading to confusion or fossilization of incorrect
forms [7;8;11;12]. Its interface, focused heavily on speed and gamification, sometimes
compromises depth and precision, limiting its effectiveness for more advanced learners
[9].

Another concern is the use of Al-generated content. While scalable, Al output
can lead to unnatural or awkward phrasing, reducing grammatical fluency and
frustrating users [6;8]. The researcher’s experience aligns with these criticisms, as
many Al-generated sentences were syntactically correct yet contextually odd.
Moreover, Duolingo’s focus on beginner content creates a ceiling for more advanced
users, and its limited speaking practice and lack of authentic dialogue further restrict
its use for comprehensive grammar development [7;8;11].

In summary, Duolingo illustrates the potential of game-based learning to support
grammar acquisition. Its engaging, low-pressure environment and structured content
benefit beginner learners and promote repetition-based learning. Nonetheless, the lack
of explicit instruction, shallow content for advanced learners, and over-reliance on Al-
generated material suggest that Duolingo is best used as a supplementary tool alongside
formal instruction.
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Introduction

Humour is a universal language that cuts across cultural boundaries. In human
interaction, humour relieves tension in difficult situations and allows us to express
playfulness, regardless of our state of mind. We express admiration or criticism through
humour, often saying things that might otherwise remain unspoken. This
fundamentally verbal activity, closely intertwined with language and thinking, draws
on our shared understanding of words, contexts, and cultural references to create
meaning and evoke emotional responses. S. Attardo claimed that “recently, within the
field of humor research, a consensus seems to have emerged, whereby humor is being
used as the umbrella term to indicate the complex of humorous phenomena.” [1, p. 31-32]

People of all ages and backgrounds find humour to be enjoyable. And laughter
Is an everyday and universal experience. Some of the typical characteristics of humour
are exaggeration, hyperbole, ambiguity, contradiction or paradox, irony, sudden
insight, superiority, surprise or shock, tension and relief, a trick or a gag, wordplay,
gimmick, pun, unexpected associations. In particular, humour serves several functions:
entertainment, education, relaxation, healing, showing superiority, asserting status or
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control, arguing, persuading, or convincing, networking, supporting social change, or
maintaining prestige.

People exchange humorous expressions in everyday meetings because humour
has a remarkable effect on people’s daily relationships, consequently, it removes
boredom and makes speech interesting and fruitful. [5, p. 329]. The use of humour is
noticed in different fields such as comics, “mass media, radio, TV, stand-up comedy,
and in sitcoms.” [6, p. 430].

Moreover, humour is firmly grounded in linguistic and cultural nuances, such as
wordplay, irony, sarcasm and culture-specific allusions which makes it challenging
enough to render. The translator’s task here is not only to reproduce the meaning
accurately but also find equivalent means to recreate the comic effect in a different
linguistic and cultural background. An inadequate translation of a joke, for instance,
can lead to misunderstanding or even loss of its original meaning.

D. Chiaro (2005) notes that translating humour is “a notoriously arduous task,
the results of which are not always triumphant” [2, p. 576]. This challenge is
complicated even more when the humour takes the form of wordplay. K. Spanakaki
(2007) in her journal mentioned, “When trying to translate humour, culturally opaque
elements and language-specific devices are expected to make the translator's work
difficult, while some elements are ultimately not transferred at all”. [7, p. 4]

The present study endeavours to identify more specific case of humour, such as
wordplay, in the British series “Fleabag” (2016-2019), which is based on the theatre
play of the same name. Phoebe Waller-Bridge is the author of the script and the lead
actress in the play and the series. The show is a great example of sharp wit, dark
humour, and meta-narrative techniques, including frequent breaking of the fourth wall.
These elements make “Fleabag” a suitable research study on how translators deal with
linguistic ambiguity and cultural particularities of comedy.

The study aims to:

e [dentify and classify the examples of wordplay in the series “Fleabag”.

e Examine the translation strategies applied in the Ukrainian version and
evaluate their effectiveness in conveying the intended meanings.

e Compare original and translated examples to define the degree of
equivalence and loss or gain of meaning, humour, and stylistic nuance.

The findings of this study are expected to contribute to both translation theory
and practice.

Results

Wordplay is an essential linguistic and stylistic phenomenon that is commonly
used in film discourse to create comic, ironic, or dramatic effects. It is grounded in the
ambiguity of words, phonetic similarity of expressions, grammatical transformations,
or cultural connotations that cause a double or unexpected interpretation of a saying.

The Oxford Advanced Learner’s Dictionary defines wordplay in which the
essence of humour is clearly evident: “making jokes by using words cleverly or
amusingly, especially by using a word that has two meanings, or different words that
sound the same”. [4, p. 1759]
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D. Chiaro, for example, tells us that wordplay is “the use of language with intent
to amuse”. But whether or not a joke will make you laugh depends on various factors.
The most important one is the surroundings and the context of the joke. [2, p. 578]

The classification of various types of wordplay is quite difficult due to the fact
that they are formed by numerous linguistic processes. It is also worth remembering
that most examples of wordplay contain not one, but several linguistic techniques at
the same time. We follow the classification of D. Delabastita (1996) who states:
“Wordplay is the general name for the various textual phenomenon in which structural
features of the language(s) used are exploited in order to bring about a
communicatively significant confrontation of two (or more) linguistics structures with
more or less similar forms and more or less different meanings”. Phonological
wordplay involves relationships between words through homonymy (exact spelling
and sound, different meanings), homophony (same sound, different spelling), and
paronymy (similar spelling and sound). Wordplay can also arise through lexical
development (polysemy, idioms, metaphors, etc.), morphological development
(abbreviations, derivation and composition) and syntactic ambiguity. [3, p. 347-353]

Delebastita furthermore proposes strategies for translation of wordplay, the order
isn’t taken into account. They are:

PUN > PUN, where the worplay in the source text (ST) is replaced by a
wordplay in the target text (TT);

PUN > NON-PUN, when a direct wordplay cannot be rendered and loss of the
humorous effect follows;

PUN > PUNOID replaces the wordplay with another rhetorical device;

PUN > ZERO, the wordplay may be omitted at all;

DIRECT COPY, the ST wordplay is copied directly into the TL;

NON-PUN > PUN introduces wordplay where there was none;

ZERO > PUN adds completely new wordplay;

EDITORIAL TECHNIQUES, when footnotes or comments are used to
explain the wordplay. [3, p. 347-353]

In the subtitles of the series “Fleabag” we have such examples of wordplay:

Example 1

ST: “Or perhaps, like, a little cocky-tail? ” (Episode: SIEI )

TT: “Yu moowce kokmeitnn?

The above example was taken from a dialogue in a bar between Fleabag and a
man she had previously met that day. This is a paronymy-based wordplay that blends
“cocktail” (a drink) and “cocky”. Vocabulary.com Dictionary gives the meaning of
“overly self-confident” for the word “cocky ” [9]. The joke relies on phonetic similarity
because “cocky-tail” sounds nearly identical to “cocktail.” Semantically, the meaning
behind it, that the man wants to offer a drink in a playful manner. Having seen the
result of the translation of ST, the technique applied in the wordplay is categorised as
pun into non-pun. The Ukrainian literal translation completely loses the connotation of
“cocky” and playful awkwardness, reducing it to a literal drink. Thus, the wordplay in
the ST resulted in non-wordplay in the TT. The translator chooses to translate it literally
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so the sense of the wordplay can not be found in the TT, as Ukrainian lacks a phonetic
equivalent for “cocky-tail .

Example 2

ST: “Madame Ovary's telling me to run back to safe place...” (Episode: SIE2)

TT: “Moi incmunKmu HaKazyoms uwyKamu npUXucmky...”’

The line is spoken during an unsatisfactory sexual encounter, when Fleabag
distances herself and thinks about her previous sex partner. She jokingly accuses her
ovaries of wanting to return to a “safe place” (her ex — Haryy), punning on the idea that
romantic decisions are made on the basis of primal instincts. “Madame Ovary” is
wordplay that was created as metaphor for “the ovaries” (a biological term for female
reproductive organs). It is also can be considered as an euphemism. The wordplay
belongs to lexical type of development, because it substitutes a term “ovaries” with a
playful phrase “Madame Ovary”. 1t uses polysemy—the double meaning of “ovary”
(women organ vs. metaphorical figure). Here the strategy of pun into non-pun was used
again. The translator omits the wordplay and replaces it with a straightforward phrase
(“my instincts”). The translation’s loss of euphemism diminishes Fleabag’s humor and
self-mockery.

Example 3

ST: “Just use your phone, you have a Sat Nav on your phone.” ST: “Do you
know what the leshian app for Grindr is called? Twat Nav. ’(Episode S1E4)

IT: “A 3nacw, ax Hazueaemuvcs ae30ilicbka eepcis Hagizamopa? Bazinamop.”

The line is delivered during a car ride with her sister. The original phrase creates
wordplay through phonological development specifically homophony (words that
sound alike but differ in meaning). The original pun in the ST (“Twat Nav”) is a play
on “Sat Nav” (UK colloquialism for GPS navigation system, short for Satellite
Navigation). The key to understanding wordplay is in replacement of “Sat Nav” with
“Twat” that is common vulgar slang for vagina in the UK. This is also an example
of lexical-semantic wordplay, as it plays on brand name Grindr, a gay dating app. The
Ukrainian translation “Bacinamop” follows Delabastita’s strategy of pun into pun,
replacing the original with a culturally adapted one. Ukrainian equivalent is a wordplay
too, but merges from morphological development, to be more exact from blending. It
blends “Barina” (vagina) + “HaBiratop” (navigator). In this instance translator did a
good job. The rendering retains the humorous intent and maintains phonetic similarity.

Conclusion

Translating wordplay poses numerous challenges due to its dependence on
linguistic and cultural nuances. By analysing puns, this study highlights the difficulties
between maintaining humour and ensuring comprehension. As regards translation
strategies, rendering prioritises semantic equivalence and naturalness in the target
language. However, the are cases when the wordplay is lost because there is no
equivalent in Ukrainian, resulting in a non-wordplay.
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TRANSLATING REALIA IN POPULAR FICTION:
STRATEGIES AND APPROACHES

Understanding of literary translation as translations from culture to culture, not
only from language to language, has become the core idea nowadays. The concept of
the cultural approach is specifically focused on the strategies of rendering realia in
fiction. Realia, as culturally significant objects, reflect the everyday life, traditions,
institutions, and material culture of a particular country. These vocabulary units present
one of the most delicate challenges in the translation of popular fiction. Their presence
in a literary text serves not only to localize the narrative but also to immerse readers in
a culturally rich setting. However, these culturally specific items often lack direct
equivalents in the target language, making their translation a matter of strategic choice
rather than straightforward linguistic transfer [3; 8; 9]. Also, while choosing the
approaches and techniques, the translator has to define the needs of the target
readership and perceive the specific features of the text, and the role of each single item
in the whole narrative.

Popular fiction, with its focus on vivid storytelling and wide reader engagement,
tends to be densely packed with realia — from names of foods and clothing items to
references to social institutions, brands, or customs. All this creates the atmosphere of
the setting and of the narrative itself. Those vibes should be rendered by a proper
culture-based translation with a suitable preservation of the reader's comfort. The
translator is tasked not only with conveying meaning but also with mediating cultural
experience [6]. Drawing on my long-term teaching and translation practice, this paper
outlines the most effective strategies for translating realia in popular fiction, with
special attention to how these choices influence target audience reception and cultural
adaptation.

The term 'realia’ in translation studies is regarded as the words or phrases ‘closely
bound with the source culture reference sphere' [3, p. 185]. This lingo-cultural
phenomenon has been the focus of scholars like Newmark, Aixela, Leppihalme
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[3;5;8;9]. Realia are generally defined as words and expressions that denote objects,
phenomena, or concepts characteristic of a particular nation, country, or people. These
elements can be grouped into several categories:

Geographical (e.g., place names, landscape features),

Ethnographic (e.g., clothing, food, traditions),

Political/social (e.g., institutions, titles, historical references),

Everyday life (e.g., currency, brands, social norms).

Translators generally rely on a spectrum of strategies when approaching realia
[5; 14]. The most frequently discussed include:

e Transcoding (transcription/transliteration), used when maintaining the original
form is essential (e.g.: '‘Mrs' — 'micic").

Calque (loan translation) as direct translation of components (e.g.: "The Globe
theatre' — 'reatp "I'moGyc™).

Adaptation or substitution, replacing the realium with a culturally appropriate
equivalent (e.g.: 'town hall' — 'paryma/mepis').

Descriptive or explicative translation — offering an explanatory phrase or a footnote
(e.g.: 'a cartoon of Ribena' — 'i makeruk "PiOeHu", BiTaMiHHOrO HAIIOO, KU BCi
n0alIMB1 MaTyCl I0JAI0Th J10 MIKUIBHUX CHIAHKIB').

Omission or generalization, employed when the realium is too obscure for the target
reader or just redundant (e.g.: 'Sainsbury' — 'cynmepmapket'; 'Maglite' — 'Benukwmii
JOBTHH JTiXTap').

These strategies reflect two overarching approaches identified by Lawrence
Venuti [12]: domestication (bringing the source culture closer to the reader, e.g.: 'Mr
Smith' — 'man Cwmir') and foreignization (preserving the foreignness of the text 'Mr
Smith' — 'mictep Cwmit'). The translator’s choice depends on several factors, including
genre, target audience expectations, and publishing context. Considering the specific
of popular fiction with its wide target audience, we have to choose the most balanced
approach, preserving the realia, recreating the source culture, but not overloading the
text with translator's footnotes (e.g. explaining every single toponym) or false
adaptations (e.g. 'cinbpana’ for 'village hall').

In translating popular fiction, realia often appear in contexts where cultural
Immersion is essential to the reader’s experience. Over the years, both in translation
practice and in the classroom, | have encountered numerous instances where the
handling of realia significantly shaped the reception of the text. This section highlights
several representative cases that illustrate the application of key strategies.

A. Food and cuisine as cultural anchors

Food-related realia are among the most recognizable cultural markers in fiction.
For example, the term 'scones' in British fiction may be transliterated for authenticity
(which is more likely) or substituted with a culturally equivalent pastry in the target
language to evoke a similar emotional resonance (‘cogoBi kopxkwuku'). In Josie Silver's
Two Lives of Lidia Bird (2020) the protagonist is returning to her normal social life
after having a long period of mourning. Her mother packs a lunchbox for her as an
emotional support gesture. All the foods inside are the same, as they were in Lidia's
school years, and there is a 'cartoon of Ribena' among them [11, p.180]. This realium
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IS an important feature in the story, as this black currant sugar-free juice was very
popular in the British parents' community and a necessary component of the school
lunchboxes; in the novel, it is the evidence of Mom's love and care. But this product is
unfamiliar to Ukrainian readers. Thus, the best strategy for the translation here should
be the descriptive or explicative translation, and the explanatory phrase is offered in
the footnote: 'Yci nbainuBi MaTycl rajaiy, Mo el Hamiidi — HEBUYEPITHE JIKEPEsIo
Bitaminy C; HaOyB nonyssipHocTi B 2010-x' [4, p.115].

B. Social, Institutional, and Historical References

The job titles, especially academic and police ranks, are real challenges for a
popular fiction translator due to the differences in the related systems. ‘Constable’ in
English has many more rank references than 'koncre6ss' in Ukrainian, though the word
was borrowed and widely used in detective stories. Such high ranks as 'Chief
Constable’, 'Deputy Chief Constable' (DCC) or ‘Assistant Chief Constable' (ACC) are
unknown to a Ukrainian reader, thus, the hierarchy is difficult to render. The strategy
here is the combination of adaptation and descriptive approaches: '3amMiCHUK CTapIIOro
koHcTeOs1' and 'momiuHuK crapmoro koHcteOms'. Translating the police ranks
demands deciphering the abbreviation, as they are not informative for the target
audience, and a specific domestication approach in rendering the job titles. E.g.: 'Crime
Scene Investigator' (CSI) may be rendered as 'exkcmepr-kpuminanict', 'Senior
Investigative Officer' (S10) — 'crapmuii ciiguunii/crapia ciigua’, 'Detective Inspector’
(DI) — 'meTekTHB-1HCIIEKTOP/ AETEKTHB-IHCIICKTOPKA'.

As for the social references, the translator should consider the function of the
given realia. E.g., a term 'village green’ (an area of grass in the middle of an English
village [7]) which historically refers to a common space in the village centre, a place
for cattle pasturing and a venue for local festivals, has a very close equivalent in
Ukrainian country life — 'Burin' (a common space for pasturing and social gatherings),
but this one is situated in the village outskirts and cannot be applied. While translating
Simon Beckett's The Chemistry of Death (2006), | replaced these realia with various
words, according to the narrative context: 'meHTp cena', TajlsBHHA B LIEHTPI cena’,
ransBuHa', etc [1].

C. Units of Measure, Proper Names, and Address Forms

Names of places, characters, or even titles (e.g., Mr or Mrs) often include
embedded realia. Whether to retain the original form or adapt it to the target audience
IS a common dilemma. In my experience, popular fiction presents some of the most
vivid cases, where names must retain flavour but remain readable. For example, while
translating contemporary detective stories, set in the English countryside, it sounds
logical to preserve all the local units of measure like 'stone’ (20 kilos), 'yard' (0,91 m),
etc. In some cases, when the exact distance or weight is not important for the
understanding of the context, a translator may use a simple transcoding ('Ha HeBeHKIN
BiJICTaHi, JeCh, 3a Jekinbka spai). But when the distance is strictly defined and is
important for the narrative, you should supply the word with a footnote: 'Ha BiacTani
sakuxoch aBaausatu apAiB(*)/ (*)[Ipubauzuno 18 merpis (1 spa = 0,91 m)'. This is the
way to preserve the local atmosphere and the narrative context. Such an example
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demonstrates the balanced approach, which should be guided by the publisher’s style
guide.

For sure, no single strategy is universally applicable. The decision often hinges
on genre, target age group, translator’s brief, and the intended function of the text. In
particular, in the fantasy novels, where the fictional world is created by the author, the
domestication approach might seem more favourable. That is why calquing of the
proper names or domestication of titles sounds more appropriate than in the texts with
real settings.

In translation pedagogy, realia serve as an effective entry point for teaching
students about the intersection of language and culture. In my experience, engaging
students with authentic, realia-rich texts, particularly from popular fiction genres, helps
foster both linguistic awareness and cultural sensitivity. Working with realia in
translation assignments, our students often develop a deeper understanding of cultural
nuance, especially when asked to justify their strategic choices in writing or discussion.
But the primary task here is to teach the students to identify realia and choose the
approach.

One of the most effective approaches in the classroom involves comparative
analysis of multiple translations of the same text. For instance, students are asked to
examine how different translators handled culturally loaded elements such as holidays,
school terms, or forms of address. These tasks often lead to insightful discussions on
reader expectations, norms of the target culture, and the translator’s responsibility in
balancing accuracy with accessibility.

| also ask students to analyse the excerpts from texts that I work with and
facilitate a full-class discussion, including brainstorming, based on the provided
background context information. Such discussions often lead to brilliant, inventive
versions, seeming more appropriate than already published texts.

One more method involves rewriting activities, where students are given short
excerpts containing realia and asked to produce two versions: one domesticated, one
foreignized. This encourages them to reflect critically on the implications of each
choice and articulate their reasoning. In some cases, | also incorporate guided use of
translation memory tools or corpus searches to expose students to recurring solutions
used in professional practice. | also provide a template to memorize the main strategies,
based on one particular case. For example, 'a cartoon of Ribena' allows for illustrating
all the possible techniques, based on the corpus search:

e Transcoding (transcription/transliteration) — 'It's a Capri Sun and Ribena cocktail. /
Ie xokreiinb 3 Pioenn u Kampi Can'.

e Calque — 'Ribena / wopna cmopoauna' (in Italian).

e Specification — monynspHUI Hera30BaHMWK HaIlild — piOeHa'.

e Omission (generalization — V. Karaban puts it [2, p.24]) — 'No, there's only Ribena.
/ Hi, apyxe, TiTbKH CiK'.

e Adaptation or substitution — 'Drink Ribena like it's your birthday! Ilwii cik
"Camo4ok" Ha CBIM JIeHb HAPOXKIACHHS!'
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e Descriptive or explicative translation (modulation) — 'a cartoon of Ribena' /'i
nakeTuk "Pi0eHu", BITaMIHHOTO HAMOO, SIKMM BCl q0alIuMB1 MaTyci JA0JAl0Th J10
MIKITBHUX CHITAHKIB').

Realia challenge for students is over-reliance on literal or dictionary-based
translations, especially with terms that seem familiar but are culturally bound. | address
this through targeted mini-lessons on background knowledge, including the historical
or societal context of realia. For example, a brief overview of the UK social system can
clarify terms like village green, town council, the Hall, city hall, etc. Through these
methods, students begin to recognize that translating realia is not merely about
linguistic accuracy, but about mediating cultural knowledge. This understanding is
essential not only for literary translation but also for subtitling, localization, and
intercultural communication more broadly. It is important to understand that basic
translating skills formed through the training in fiction translation can be applied in
any field of the language service providing industry. Starting training from the richer
and more expressive texts, the students develop professional skills and master their
language and cultural tools.

Translating realia in popular fiction demands more than linguistic competence
— it requires cultural insight, strategic thinking, and sensitivity to audience
expectations. As this paper has shown, realia often serve as narrative anchors that
enrich the text, and the translator’s choices in rendering them directly affect how
readers perceive the cultural landscape of the story. A range of strategies — from
foreignization to domestication, from calques to descriptive substitution — may be
used depending on context, genre, and readership. Drawing from practical translation
cases and classroom experience, it is clear that flexibility, awareness of cultural
dynamics, and critical reflection are key competencies in training translators to handle
realia effectively.
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PROTO-LANGUAGE STATES ACROSS DIFFERENT CHRONOLOGICAL
STRATA AND THE DETERMINATION OF THEIR GENEALOGICAL
AFFILIATION: A DIACHRONIC-PANCHRONIC PERSPECTIVE

Introduction

The study of proto-languages—hypothetical reconstructions of ancestral
languages—TIies at the heart of historical linguistics. These linguistic constructs, which
are not attested in written form, are typically reconstructed through comparative
methods applied to descendant languages. The notion of a “proto-language” (PL)
represents an abstract linguistic state, ideally reflecting a relatively homogeneous
speech community that gave rise to a set of related daughter languages. However,
proto-languages must not be considered static entities confined to a single
chronological point. Instead, they can be understood as evolving states that span across
different temporal layers. This necessitates a diachronic-panchronic approach that
synthesizes chronological evolution with cross-linguistic structural patterns to
determine genealogical affiliations.

This article aims to examine proto-language states across distinct chronological
strata and explore the methodological challenges in assigning their genealogical status.
Drawing upon comparative-historical linguistics, panchronic typology, and recent
developments in phylogenetic modeling, the discussion focuses on reconstructive
practices, internal variation, and macro-family hypotheses.

The Nature of Proto-Languages: From Snapshots to Stratified Systems

A proto-language is often conceptualized as the last common ancestor of a set of
languages. This traditional view is rooted in the Neogrammarian framework, which
emphasizes regular sound correspondences and systematic comparison [5]. However,
this view may oversimplify linguistic reality. Languages, like biological species,
evolve and exhibit both synchronic variation and diachronic shifts.

Indeed, a single proto-language, such as Proto-Indo-European (PIE), is likely to
have existed not as a monolithic code but as a dialect continuum. Within such a
continuum, internal variation may reflect different chronological stages. For instance,
early PIE, middle PIE, and late PIE can each be reconstructed to varying degrees, with
correspondences to archaeological and anthropological findings [9].

The concept of stratification is particularly salient in cases like Proto-Semitic,
where early strata may retain archaic features that were lost in later dialects. These
strata offer insights into the linguistic evolution of societies before their recorded
history [8].

Diachronic vs. Panchronic Analysis

The diachronic method reconstructs change over time and is central to classical
comparative linguistics. In contrast, panchronic analysis, as proposed by typologists
such as Greenberg and Bybee, focuses on universal tendencies and cross-linguistic
stability, irrespective of specific periods [4].
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A diachronic-panchronic perspective seeks to combine these insights by asking:
Which features of a proto-language are typologically rare, stable, or prone to change?
For instance, the presence of a complex system of ablaut in Proto-Indo-European (PIE)
or ejective consonants in Proto-Caucasian can be evaluated both historically and
typologically [11].

This synthesis is particularly valuable when assessing macro-family hypotheses
such as Nostratic, which aims to unify Indo-European, Uralic, Altaic, Afroasiatic, and
other families. Critics argue that the evidence for such families is speculative, given
the extensive time depths involved (beyond 10,000 years) and the confounding effects
of borrowing and convergence [6].

Proto-Language Reconstruction Across Time Depths

Reconstructing proto-languages at various time depths poses significant
challenges. Shallow reconstructions, such as Proto-Romance or Proto-Slavic, benefit
from relatively rich documentation and well-understood sound laws. In contrast, deeper
reconstructions, such as Proto-Eurasiatic or Proto-Afroasiatic, must rely on limited and
often ambiguous evidence.

The reliability of reconstruction diminishes exponentially with time depth due
to lexical attrition, semantic shift, and contact phenomena [12]. Furthermore, the
further back we attempt to reconstruct, the more the reconstructed language resembles
an abstract model rather than a reflection of actual historical speech.

Phylogenetic methods from evolutionary biology have been adapted for use in
linguistics to address this issue. Bayesian phylogenetics and computational cladistics
enable the modeling of language family trees based on shared innovations, albeit with
caveats regarding data quality and tree rooting [7].

Determining Genealogical Affiliation

Determining the genealogical affiliation of a proto-language involves
distinguishing inherited traits from areal or typological features. The comparative
method remains the gold standard, requiring regular correspondences across core
vocabulary and grammatical structures.

However, in regions of long-standing contact, such as the Caucasus, Balkans, or
ancient Near East, borrowed features may masquerade as genealogical evidence. This
complicates the classification of languages like Etruscan or Sumerian, whose
affiliations remain disputed [1].

One of the more controversial issues is the classification of so-called "language
isolates™ (e.g., Basque, Burushaski, or Ainu). Some macro-comparative approaches
suggest remote affiliations for these languages, often through the lens of hypothesized
proto-languages that existed many millennia ago [3]. While intriguing, such
approaches must strike a balance between bold hypotheses and empirical rigor.

Case Studies

1. Proto-Indo-European

PIE exemplifies a well-developed reconstruction across multiple chronological
strata. Scholars have proposed pre-PIE and post-PIE stages, with varying phonological
and morphological profiles. The laryngeal theory, for instance, emerged from both

105



internal reconstruction and typological parallels with Semitic and Caucasian
languages [2].

2. Proto-Afroasiatic

Proto-Afroasiatic, with its enormous time depth (estimated 11,000-13,000
years), illustrates the challenges of deep reconstruction. The distribution of root
structures, consonantal templates, and grammatical gender is widely cited in support
of Afroasiatic unity. Yet, the internal classification of branches (e.g., Omotic vs.
Cushitic) remains a topic of debate [10].

3. Proto-Nostratic and Beyond

The Nostratic hypothesis seeks to trace linguistic connections across Eurasia and
Northern Africa. Though comparative lists show intriguing similarities in pronouns,
numerals, and basic lexicon, critics question the robustness of such evidence across
vast temporal and geographical gaps [13]. Still, the hypothesis fuels discussion about
long-range comparison and the plausibility of proto-macro-languages.

Toward a Diachronic-Panchronic Methodology

To reconcile diachronic precision with panchronic generalizability, we advocate
for a comprehensive methodological framework that integrates multiple strands of
linguistic analysis. This approach begins with the chronological stratification of proto-
languages, which involves identifying internal developmental stages based on
observable phonological, morphological, and lexical patterns. By distinguishing early,
middle, and late phases within a proto-language, scholars can better account for the
internal evolution of the linguistic system over time.

The second component of the framework focuses on typological benchmarking.
This entails comparing reconstructed linguistic features against a broad array of cross-
linguistic data to evaluate the relative stability, rarity, or universality of structures. Such
a typological evaluation helps to determine whether specific traits are likely to have
persisted over long periods or are more susceptible to diachronic change.

In the third stage, phylogenetic modeling is employed to visualize genealogical
relationships among languages and test branching hypotheses. Computational tools,
such as Bayesian inference and cladistic analysis, enable researchers to construct
probabilistic language trees, which provide insights into the divergence timelines and
hierarchical structures of language families.

Another essential element of the methodology involves analyzing areal
influences and contact phenomena. In regions characterized by intense language
contact, distinguishing inherited features from borrowed ones is critical to avoiding
erroneous genealogical conclusions. Careful examination of convergence zones helps
to isolate genuine linguistic inheritance from structural mimicry.

Finally, the framework includes a critical review of cognate sets, prioritizing
core vocabulary items that are known to be more resistant to replacement over time.
Words referring to basic human experiences—such as kinship terms, body parts, and
numerals—are especially valuable in long-range comparisons and offer relatively
stable anchors for reconstruction efforts [14].
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Taken together, this integrated framework strengthens the empirical foundation
of proto-language reconstruction and enhances the reliability of genealogical
classifications across both shallow and deep linguistic time scales.

Conclusion

Proto-languages are not fixed points in the past but complex, evolving linguistic
systems. Recognizing their stratified nature allows for a more nuanced understanding
of language change. A diachronic-panchronic approach—combining historical depth
with typological breadth—offers a promising path forward in reconstructing linguistic
ancestry and evaluating genealogical affiliations. While long-range comparisons must
be approached with caution, they also open the door to broader insights about human
prehistory and the evolution of communication.
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ACCELERATING LARGE LANGUAGE MODEL PRETRAINING WITH
META LEARNING
One of the most long-standing problems in large language models (LLMS) is the
fact that it takes enormous data to pretrain them until they become anywhere close to
being useful for human-assisted applications. We propose a novel approach to
accelerate the training of language models by applying model-agnostic meta learning
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(MAML [1]) during the pretraining phase as a means of inducing inductive bias
towards language proficiency.

We make an observation that language models (including, but not limited to GPT
variants, Claude, Llama, etc.) take significantly more data to reach convergence
compared to humans. Kaplan et. al [2] suggest that as models get larger and more
capable, it takes proportionally longer to pretrain them, and Chinchilla scaling laws [3]
even further estimate the specific figure of 20 tokens per parameter to converge. This
makes model pretraining prohibitively expensive for small teams or universities and
consolidates the market on artificial intelligence around a few key players (OpenAl,
Google, Anthropic, and Meta).

We also note that despite the computational challenges, humans learn language
in orders of magnitude faster than Al systems do. We attribute most of this ability to
evolutionary inductive biases as humans evolved throughout millions of years to
communicate with each other, instilling the ability to speak genetically. The
observation that every human baby learns language after just a few years of exposure
supports this claim. On the other hand, language models begin with tabula rasa (blank
slate), an analogy of a clear state where they do not have any predetermined biases but
learn language from scratch and first principles.

Our approach boils down to utilizing meta learning, more precisely model-
agnostic meta learning, in order to induce linguistic inductive biases onto language
models. Our method describes a learning pipeline that consists of two learning loops:
in the inner loop, the model learns to predict the next token using cross-entropy loss,
AdamW optimizer, and learning rate scheduler, as most LLMs are trained. In the outer
loop, we optimize the model to learn language faster, with fewer examples, more
robustly and reliably, using MAML. We frame the hypothesis that since humans learn
language from fewer examples, and since meta learning makes models learn
downstream tasks more efficiently, applying meta learning during pretraining would
induce similar inductive biases on language models, just like humans do, which would
make large language models cheaper and more accessible to train to the public. This
would democratize and diversify the LLM scene and lead to further innovation in the
domain.

Finally, we note that meta learning techniques have already been used with
language models, albeit in fine-tuning stages to make models faster to adapt to specific
domains than traditional fine-tuning. ProtoMAML, meta datasets [4], and few-shot
prompt organization [5] demonstrate that meta learning is well-equipped to optimize
language models, further strengthening the methodology outlined above.

Meta learning pretraining stands as the unexplored frontier in the domain of
artificial intelligence that reveals profound implications for the future of the industry.
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SEMANTIC FRAMES AND MENTAL MODELS:
A STUDY OF WAR-RELATED VOCABULARY IN UKRAINIAN MEDIA

The Russian full-scale invasion of Ukraine in 2022 sparked not only military
conflict but also an intense media war over how events are described. News outlets
serve as key “gatekeepers” of war language, and their lexical choices can frame the
conflict in divergent ways. According to framing theory, the media do not merely
report facts but rather highlight certain aspects of reality, thereby guiding interpretation
[3, p. 52]. War-related terms (e.g., invasion, occupation, liberation, aggressor,
freedom, unity) carry rich cultural and emotional connotations. This study asks: What
semantic frames do Ukrainian media evoke through their war vocabulary, and how
might these frames influence the public's mental models of the conflict?

The study addresses this by combining Charles Fillmore’s Frame Semantics with
cognitive theories of discourse comprehension. Frame Semantics posits that words
evoke structured “frames” of knowledge, comprising scenarios with roles, props, and
relations, grounded in human experience. For example, “liberation” evokes a frame of
rescuing and freedom, whereas “invasion” evokes a frame of aggression and threat. In
parallel, cognitive psychology (Johnson-Laird, 1983; van Dijk & Kintsch, 1983)
suggests that readers construct mental models or situation representations of events as
they process text (Johnson-Laird, 1983; van Dijk & Kintsch, 1983, p. 4). Together,
these theories predict that war vocabulary will prime specific mental scenarios: a word
like “invader” will trigger a cognitive model of enemy aggression, while “resistance”
triggers one of grassroots defense.

Focusing on Ukrainian media is essential because it represents the perspective
of the invaded, and because Ukrainian outlets explicitly attempt to shape the narrative,
as evidenced by their avoidance of Soviet terms. For instance, a Kyiv Independent
editorial harshly criticized foreign media for repeating Russia’s euphemisms, such as
referring to the invasion as a “special operation” rather than “war” [7]. By analyzing
such choices, we reveal how Ukrainian outlets construct a persuasive image of the war.

Theoretical Framework

The framework synthesizes Frame Semantics and discourse and psychological
models of comprehension. Fillmore’s Frame Semantics (1976, 1982) argues that
“meaning” resides not in words alone but in the frame or schema they evoke [4, p.
111]. Words like “occupier” or “hero” activate encyclopedic knowledge (past wars,
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morality, law), shaping interpretation. In the media, frames are the lenses that highlight
specific interpretations. As Entman (1993) notes, framing “involves selection and
salience” — choosing aspects of reality and making them more prominent, thus defining
problems, causes, moral judgments, and remedies [3, p. 52]. In war reporting, the
chosen vocabulary serves as framing cues.

Cognitively, understanding a report involves constructing a mental model of the
situation in the reader’s mind. Van Dijk and Kintsch (1983) emphasize that both the
witness and the listener build a mental representation of the described events [6, p. 12].
They argue that to comprehend a story, we must “represent what it is about”. Applying
this to the media: if an article describes “Russian invaders shelling cities, ” the audience
mentally simulates that scenario, inferring roles (civilians under fire, defending
soldiers). Johnson-Laird (1983) similarly posits that people apprehend the world via
“inner mental replicas” of relations among events [5]. Thus, when Ukrainian media use
the term “invader,” readers’ mental models include hostility and unlawfulness,
whereas the term “special operation” would downplay those.

Previous research in cognitive linguistics and media studies supports this
approach. Emotive and metaphorical framing have been shown to prime readers’
conceptualization of conflict [8]. Frame analysis has been used to reveal ideological
slants in war discourse (e.g., Sharaf Eldin, 2020, found that Russian versus Ukrainian
outlets use contrasting frames). Our study builds on this by explicitly linking frames to
mental models in the Ukrainian context.

Methodology

The study uses a qualitative corpus analysis of Ukrainian news coverage,
supplemented by key speeches. We compiled texts from (1) Ukrainian news websites
(Kyiv Independent, Ukrainska Pravda, Radio Svoboda, and leading TV transcripts) and
(2) official statements, such as President Zelenskyy’s addresses. The time frame spans
from February 2022 through 2024, covering the full-scale invasion and subsequent
events. We conducted keyword searches for prominent war-related terms (in both
Ukrainian and English versions), such as "attack,"” "invasion," "occupier,” "liberate,"
"partisan,” "terrorism,"” and "hero," among others. This yielded hundreds of relevant
passages.

The analytical approach is based on Critical Discourse Analysis (CDA) and
frame semantics. CDA helps uncover how language reflects power and ideology by
examining word choice, metaphors, and narrative roles [2, p. 58]. In practice, we coded
examples of war vocabulary and identified the semantic frames each word invoked.
For instance, every instance of “invader” was noted to see its context and implied
scenario and contrasted with alternative terms used in parallel texts. Frame assignments
drew on Fillmore’s original frame descriptions and culturally relevant schemas, such
as the “War” frame and the “Defense” frame. We also attended to lexical bundles and
collocations (e.qg., “brutal occupier,” “heroic defenders”), since framing often spans
multi-word units.

Because mental models are not directly observable, we infer their content by
considering the frames activated. In other words, if the frame of “occupation” is
invoked, we assume that readers are led to imagine a model involving an aggressor
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controlling territory, civilians under duress, and so on. This inference is supported by
prior studies, which show that emotionally laden words tend to prime consistent
imagery [10, p. 25]. Throughout, we cross-check our findings; for example, when
analyzing Kyiv Independent editorials, we compare them to international media reports
on the same event to identify divergences in framing.

Key Findings

The analysis revealed several salient framing patterns in Ukrainian media war
discourse. The following examples illustrate how vocabulary choices instantiate
different frames and implied mental models:

“Special military operation” vs “full-scale invasion.” This contrast emerged
clearly. Dozens of international outlets initially used Russia’s euphemism “special
operation”, but Ukrainian media explicitly rejected this. As one editorial noted, calling
it an “invasion” or “war” (and not “operation”) is the “correct” factual frame. The
frame of “invasion” foregrounds illegitimacy and aggression, suggesting a model in
which Ukraine is assaulted without cause. In contrast, “special operation” would
imply a limited, justified military action. Ukrainian outlets trained readers’ mental
models to focus on the first frame by consistently using terms like “invade,”
“aggressor,” and “occupier.” This insistence shapes a model of Ukraine defending
itself against an unprovoked enemy [7].

“Occupier” vs “liberator.” Ukrainian leaders (e.g., President Zelenskyy)
frequently label Russian forces as “the occupier.” For instance, at the UN General
Assembly, Zelenskyy urged that “the occupier must return to their land” [1]. The noun
“occupier” activates a frame of territorial wrongdoing and foreign domination and
invites a mental model of exploited Ukrainian communities. Conversely, Ukrainian
forces are framed as “liberators.” In media reports on recaptured towns, phrases like
“liberated by [city name] defenders” appeared regularly. The juxtaposition of occupier
versus liberator starkly frames two opposing models: one of subjugation and the other
of heroic freedom fighting. This polarity is emotionally potent and has been noted by
analysts. Zhabotynska and Brynko (2022) describe how the emotive lexicon “facilitates
priming and entrenchment of the intended biased image in the reader’s mind” [8].

Moral and emotional vocabularies. War coverage also employed vocabulary
from moral and religious domains. Phrases like “holy war”, “martyr”, “heavenly
hundred” (a reference to 2014 Maidan victims) appeared in some narratives. Such
terms evoke frames of sacred struggle and sacrifice, as Shildrick (2023) notes; for other
conflicts, framing war as a cosmic battle of Good versus Evil can be powerful. In
Ukrainian media, this trope surfaced especially in nationalist and church-affiliated
outlets, reinforcing a mental model of existential defense. On the other hand, Russian-
aligned texts sometimes employed historical or religious frames (e.g., “protectors of
Orthodox values ), again illustrating the variation in frame choice.

Conflict vs. crisis vs. full-scale war. Early on, some outlets, including foreign
press, used neutral terms like “conflict” or “crisis.” Ukrainian media almost uniformly
rejected such understatement. An editorial in The Kyiv Independent explicitly argued
that labeling it a mere “crisis” or “separatism” dilutes reality [7]. This framing (crisis
vs. war) corresponds to different mental models: a “crisis” suggests diplomacy and
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civil strife, whereas “war” implies open warfare and national mobilization. By
insisting on “war”, Ukrainian media aligned audiences’ mental models with the
urgency of total defense.

Discussion

The results can be understood by combining frame semantics with discourse-
comprehension models. The consistent use of charged terms means that specific
semantic frames are activated in readers’ minds. For instance, the “Occupation” frame
includes elements like an invading army, plundered civilians, and national territory.
When Ukrainian media repeatedly use “occupier” and “restore territorial integrity,”
they cue precisely that frame. According to mental-model theory, readers then
construct an internal simulation of the war, imagining a situation in which specific
individuals possess the properties or relations indicated by the text [6, p. 44]. Thus, the
audience’s mental model will depict Russians as violators and Ukrainians as resisting,
aligning with the intended narrative.

This interplay of language and cognition aligns with Entman’s insight that
frames operate at multiple levels (speaker, text, audience) to make some ideas salient
[3, p. 55]. Here, the “problem definition” and “moral evaluation” functions of frames
are prominent: Ukrainian media define the situation as an unjust invasion, condemn
aggressors, and valorize defenders. Empirical work on cognitive framing supports this:
emotive language in war coverage increases accessibility of particular schemas [8].

The study also illustrates how different frames can conflict with one another.
Russian sources (and some social media) have portrayed the war in their frames (e.g.,
“liberation” of Russian-speaking populations, labeling Ukrainians as “extremists”).
The Ukrainian press deliberately avoids those frames to prevent readers from adopting
them. Instead, they reinforce frames consistent with a defensive mental model. In
summary, the data support the claim that frame semantics and mental models together
explain the media's influence on cognition: by choosing words, media shape the
“mental simulation” that audience members build of the war [6], [3].

Conclusion

In an era of mediatized conflict, language choice is a front in warfare. This study
demonstrates that Ukrainian media employ frame-rich war vocabulary to solidify the
public’s mental model of events. Grounded in Fillmore’s theory, we see that words
carry entire scripts: describing Russian forces as “occupiers” immediately situates
them within an aggression frame, whereas “peacekeepers” or “portrayal-as
something-else” would suggest very different scenarios. By our analysis, Ukrainian
outlets overwhelmingly favor frames of illegitimate aggression (invasion/occupation),
heroism (liberation/resistance), and moral clarity (fight for freedom), while avoiding
passive or sympathetic labels for the enemy. These frames prime audiences to mentally
construct the conflict as a justified defense against evil.

Theoretically, this case study illustrates the usefulness of combining frame
semantics with cognitive discourse models: frames do not merely categorize words but
actively shape how listeners imagine situations. Practically, the findings underscore the
role of language in maintaining public morale and consensus during war. Future
research could extend this work by quantitative corpus analysis or audience studies
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(e.g., testing how exposure to different terms affects perception). Nonetheless, the
current analysis highlights a clear conclusion: the semantic framing of vocabulary in
Ukrainian media is a deliberate cognitive strategy that constructs a mental model of the
war aligned with Ukrainian national interests.
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IMPACT OF ICT ON 21°T CENTURY ENGLISH LANGUAGE TEACHING
SKILLS: A CRITICAL OVERVIEW

Without any shadow of doubts, ICT has a profound and prominent impact on
English language teaching skills, personalized learning experiences, enhancing
engagement and accessibility. Catering to the individual learners’ needs, ICT allows
for diverse teaching methods and provides access to a wide range of materials. Besides,
ICT tools also accelerate real-life communication environment, interactive learning, as
well as development of 21st century skills. Among the most important applications of
ICT in the 21st century-multimedia, online platforms, interactive software and
multimedia facilitate learning more engaging, motivating and dynamic for the students
to learn.

Taking into the viewpoint the factors of accessibility and inclusivity, there is no
doubt that ICT enlarges access to learning resources and opportunities, also enable the
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learners from various backgrounds as well as with diverse learning styles to participate
effectively. ICT also fosters interaction with authentic materials and real-world
scenario, enhancing practical language skills. It also facilitate among the students
critical thinking, problem-solving ability, collaboration and creativity which are the
key-concerns for success in the contemporary scenario.

In addition to it, ICT also plays a significant role in the individual instruction
which also serves a key aspect to some specific learning needs and paces. It also
provides all the teachers with tools to enhance lesson planning, assessment,
presentation and feedback. ICT also facilitates to a vast amount of learning materials,
comprising grammar guides, language learning websites and online dictionaries. ICT
also enables communication with native speakers through video conferencing,
language exchange programmes coupled with video conferencing.

Itis also a fact that ICT also helps the learners for more flexible and autonomous
learning which also enables the students to learn at their own pace as well as according
to their own terms. Through all these factors, ICT makes learning process in an easy
way and to learn the things with enjoyment and engagement through interactive games,
social media platforms and quizzes.

It is a fact that in the 21st century, some ICT tools including online platforms,
virtual classrooms offer dynamics and engaging contents, interactive apps are
constantly making language learning adaptable and more interactive. These tools are
allowing individualized instruction which cater to different learning styles and paces.
Further, we come across that ICT plays a vital role to provide access to a vast
assemblage of authentic language resources which include videos, audio clips, and
online articles giving the students an exposure to real world language use.

In addition to it, ICT also facilitates collaborative learning through virtual
whiteboards, learning through online forums as well as project-based learning projects.
But, it is also a fact that access to technology and internet can cause a digital divide
leading to hindrance of equitable access to quality education. Moreover, the ICT tools
are very helpful in analyzing texts, draw conclusions, and evaluate information and
fostering critical thinking skills. For the crucial success in the 21st century, the
integration in English language teaching equips students with essential literacy skills.

Besides all these advantages, there are also numerous challenges and
considerations which are faced by the English learners. The first and the foremost is
the high cost of infrastructure which requires big investment. It is because
implementing ICT integration in schools is very costly and expensive. The teachers to
impart the knowledge of ICT integration should be efficient in handling the technology
and integrating it into their day to day practices. To develop a balance while dealing
with ICT traditional teaching methods and excessive dependence on technology at the
expense of face-to —face interaction and social skills development.

There is no doubt that ICT offers numerous opportunities to enhance English
language teaching and learning in the 21st century. By embracing technology
strategically and addressing potential challenges, educators can leverage ICT to create
more engaging, effective, and equitable learning experiences for all students.
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PECULIARITIES OF COVERAGE THE THEME OF CHILD RESCUE IN
'SCAR LITERATURE' (BASED ON THE SHORT STORY "THE CLASS
TEACHER' BY LIU XINWU)

Chinese ‘scar literature’ 1IR3 2% (also known as ‘Wound Literature’) is a
literary movement that emerged in China in the late 1970s after the Cultural
Revolution. The term is used to describe literature that focuses on the authors' personal
experiences during traumatic historical events, particularly during the Cultural
Revolution.

‘Scar Literature’ takes its name from the Chinese word ‘{7JR’, which translates
to “wound” or ‘scar’. This literature became a platform for authors who wanted to
express their personal traumatic experiences, as well as to criticise the political
repression and abuse that occurred during the Cultural Revolution.

The focus of ‘scar literature’ is on the individual experiences of the authors, such
as physical and emotional trauma, mental disorders, and social hardships they have
endured. Often this literature has a strong autobiographical character and includes
touching, intimate details from the writers' lives.

This literature differs from classical Chinese literature in its variety of styles and
themes, as well as its intense use of metaphors, symbolism and imagery to convey the
feelings and emotions of the authors.

Continuing, the ‘literature of scars’ brought with it changes in Chinese society,
as it gave voice to those who were victims of political repression and systematic
violence during the Cultural Revolution. These works helped to reveal the themes of
general suffering, trauma and social inequalities that occurred during this period. The
literature of ‘scars’ increased awareness of the political events of the time, helping to
understand how they affected the individual experiences of people. This strand of
literature has allowed people to recreate, tell and explore their stories, which has
enabled them to bring traumatic experiences to light and improve the healing process.

Many of'the authors of the ‘literature of scars’ have become well-known national
and international literary figures, such as Yu Hua, Bai Yan and Mao Dong. Their works
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played an important role in shaping contemporary Chinese literature and drew attention
to the traumatic events that took place in China.

Despite the influence of the ‘literature of scars’, its distribution and popularity
were limited in China due to the sensitivity of topics related to the Cultural Revolution.
Official policy suppressed this area of literature for some time. However, despite this,
the influence of the ‘literature of scars’ remains visible and its significance is studied
as part of Chinese literary history.

The famous Chinese writer Liu Xinwu is often regarded as one of the leading
representatives of the ‘literature of scars’ in China. He lived and worked between the
late 19th and early 20th centuries and became known for his works that highlight social
issues, political repression and human suffering. Liu Xinu witnessed numerous
political, social and economic changes in China, including the Cultural Revolution. His
works reflected the pain and suffering that resulted from these events. He ridiculed
corruption, inequality and powerlessness in his stories, essays and novels.

In particular, one of Liu Xinwu's most famous works is the short story ‘Untitled’
(often translated as ‘Without a Name’) written in 1921. This story tells about the cruelty
and ruthlessness of the authorities, the abuse of people living on the margins of society.
It has become one of the most famous examples of the ‘literature of scars’ and has a
strong influence on the Chinese literary scene.

Liu Xinwu was recognised as a brilliant writer and critic. His works were marked
by a sharp analysis of social inequalities and political repression, making him an
important figure in the ‘literature of scars’. He became a symbol of protest and criticism
and was highly influential on subsequent generations of writers in China.

The theme of rescuing children in China's ‘scar literature’ is an important aspect,
as it highlights the traumatic effects of political repression and social dislocation that
affected children during this period. In the “literature of scars”, authors focus on the
fate of children who have been victims of violence, political persecution and social
change. They depict children suffering from physical, emotional and psychological
trauma, family loss, divorce, hunger and other hardships.

Writers create characters who show courage, solidarity and bravery to help
children survive and find hope. These characters may be other children, adults, or even
children themselves, facing challenges and resisting negative influences. Stories and
novels belonging to the ‘literature of scars’ provide a space for expressing the desire to
change the fate of children, to resist violence and injustice. They emphasise the
Importance of protecting children's rights, their safety, education and development.
These works promote the idea of reforming society to give children a better future. The
works of ‘scar literature’ reveal various ways of saving children. It can be through the
individual actions of heroes who risk their lives and freedom to save children from
violence or danger. Such characters show courage, bravery and sacrifice despite the
risks, sometimes even using their own experiences of trauma to understand and support
children.

Inaddition, the theme of saving children can also be expressed through collective
action and solidarity. A group of people can come together to protect children, provide
them with shelter, education and hope for the future. These can be teachers, parents,
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staff of orphanages or activists who create special programmes and institutions to
protect and rehabilitate children affected by political violence. Such works reflect hope
and belief in changes in society, where children can be saved from trauma and hardship.
They emphasise the importance of supporting, preserving childhood and creating safe
and normal conditions for their development. Thus, the theme of rescuing children in
the ‘literature of scars’ not only highlights trauma and suffering, but also provides hope
for change and correction of society, where children can have a chance for a happy and
safe future.

Liu Xinwu's short story ‘Classroom Teacher’ is one of the most prominent works
in the ‘literature of scars’ in China. This story tells the story of a classroom teacher
who tries to save his students from political repression during the Cultural Revolution.

The author portrays the hero as a person who risks his own life and safety to
protect his students from political violence. The class teacher, although an influential
member of the party himself, refuses to support the brutal political repression and
instead chooses to stand by the of his students.

The story clearly shows the traumatic impact of political violence on children.
The students face fear, injustice and security threats, and are victims of political
persecution and social division. But thanks to the deft guidance of their class teacher,
they find a way to survive and maintain their dignity. This story emphasises the
importance of compassion, solidarity and humanity in difficult times. It evokes a sense
of empathy for the suffering of children and shows how they are able to come together
and support each other in the most difficult moments. Analysing The Class Teacher,
we can see that the story promotes the idea of the power of the public and moral values
in the fight against violence and injustice.

Liu Xinwu's short story ‘Class Teacher’ also emphasises the importance of
education and knowledge in the context of change and transformation in society. The
class teacher separates himself from political ideology and tries to provide his students
with objective education and knowledge. He sets himself the task of developing critical
thinking and independence of students, regardless of political influences.

The story also emphasises the contradictions and conflict that arise in a society
during political change. It reflects the shortcomings of a system where children are
manipulated and victimised in an ideological struggle. The author questions the
fairness of these political repressions and challenges readers to reflect on the depth of
the impact of politics on people's lives, especially children.

The Classroom Teacher skilfully uses language and imagery to convey the
emotional state of the characters and create an atmosphere of pressure and danger. It
uses tragic events to make readers think about the consequences of political repression
and violence, especially in the context of children’s lives.

Liu Xinwu's short story ‘The Class Teacher’ is notable for a number of features
ofits coverage of the theme of saving children in the context of the ‘literature of scars’.

1) Realistic depiction of traumatic experiences: Liu Xinwu attaches importance
to detail to realistically portray the fear, security threats, and physical and emotional
experiences of children. He describes in detail the situations in which children find
themselves and evokes an emotional response to their suffering.
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HEFIRAYE, KRR, AWEEAL, ORTEFERE. »(1)

2) The contrast between the innocence of children and the violence of the adult
world: Liu Xinwu emphasises the innocence and vulnerability of children caught in the
middle of

political conflicts and repression. He compares their naivety and helplessness
with the cruelty and filth of the political world, which enhances the drama of the story.

"Aren't you afraid of the poison that unrecommended books contain? Today,
everyone is fighting against moral decay. Our activists should not set a bad example
for others!"(1)

3) The characters of the reverse heroes: Liu Xinwu uses reverse heroes who risk
their lives and safety to protect the children. The classroom teacher, as the protagonist,
evokes sympathy and admiration

for his actions, putting himself in the line of fire to ensure the safety of his
students.

« FREZIC rh AR B3 B BEAR B . ARG, KT ke
I, O BRI B R R AME NIRRT, KFEBEERHE R «
MARRE MR, EZELHEy AT AN, JTRAESFHREES), K
ZE O REIAEN B EIEFE . (1)

4) Criticism of the political regime: The story is a critique of the political regime
and its impact on children’'s lives. It reveals the flaws in the system and shows how
political violence can harm young people.

5) Emotional power and a sense of hope: Liu Xinwu conveys great emotional
power in the narrative by drawing attention to the children's suffering and their inner
world. He shows how children face traumatic events, but at the same time gives them
hope for rescue and survival. This evokes strong emotions in readers and encourages
them to sympathise and support the characters in the story. ‘I realised today what the
problem is,” said Zhang. "It's not about whether or not to accept Song Baoqi into our
school. Maybe we should open a special school for people like him, or maybe we
should just put them all in the first grade and start teaching them all over again... But
this is not the main thing! The mess that has been brewing around Sun Baoqi reflects,
as in a mirror, the damage that has been done to our younger generation. Some things
I hadn't noticed or understood before, but now I have thought about them a lot and it is
clear to me that this spring, the spring of 1977, is a wonderful and happy time, but what
a struggle and what hard work awaits us! More and more is required of us now..." (1)

6) Symbolism and metaphors: The author uses symbolism and metaphors to
emphasise the importance of saving the children. For example, the story has images (in
the story ‘The Class Teacher’ these are different books that our heroes get acquainted
with) that symbolise the freedom that children seek during political repression. This
adds depth and artistic value to the story, enhancing its impact on readers.

7) Emphasis on moral values and humanism : The story ‘The Class Teacher’
questions the moral foundations of the political regime and emphasises humanistic
values. It emphasises the importance of mutual assistance, compassion and humanity
in conflict resolution and rescuing children in the face of political repression.
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In general, Liu Xinwu's short story ‘Class Teacher’ highlights the theme of
rescuing children in the ‘literature of scars’ through a realistic portrayal of traumatic
experiences, criticism of the political regime, and an emphasis on moral values and
humanism. Special attention was paid to symbolism and metaphors that emphasise the
importance of saving children. The story contains images that symbolise the freedom
and hope that children seek to find during political repression. This adds depth and
artistic value to the story, enhancing its impact on readers.

The Classroom Teacher can be seen as a critique of authoritarianism, political
regime and injustice. It reminds readers of the importance of fighting for the freedom,
rights and dignity of every human being, especially children, who are the most
vulnerable category in society.
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INTEGRATING Al TOOLS INTO ENGLISH LANGUAGE TEACHING IN

HIGHER EDUCATION: OPPORTUNITIES AND CHALLENGES

In the digital age, the integration of Artificial Intelligence (Al) in education is
transforming traditional approaches to teaching and learning. English Language
Teaching (ELT), particularly at the university level, is no exception. Al-based tools
such as ChatGPT, Grammarly, QuillBot, and Text Inspector are gaining popularity
among educators and learners due to their capacity to personalise instruction, enhance
writing skills, and support autonomous learning. This paper explores how Al tools can
be effectively implemented in university English classrooms to improve learner
outcomes and foster student engagement.

The relevance of the topic lies in the growing demand for digital literacy and the
rapid evolution of educational technologies, which are reshaping teachers’ roles and
students’ expectations. According to recent studies, Al-driven applications can
significantly improve students' writing fluency, vocabulary range, and grammatical
accuracy when used strategically in classroom tasks [1].

The main body of this study is based on a review of theoretical frameworks,
practical implementation cases, and reflective analysis of classroom experiences. It
highlights how Al tools can be integrated into various aspects of English language
instruction:
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— Writing improvement: Applications like Grammarly and QuillBot help
students self-edit their texts, reducing mechanical errors and increasing language
variety.

— Speaking and pronunciation practice: Al-powered platforms such as ELSA
Speak provide personalised feedback on pronunciation, stress, and intonation patterns [2].

— Reading and vocabulary development: Tools like Text Inspector and
Rewordify allow learners to simplify and analyse complex texts, making academic
reading more accessible.

— Collaborative learning: Al chatbots and digital assistants can simulate
conversations, support brainstorming, and facilitate peer interaction in task-based
learning [2].

Despite their benefits, Al tools present certain challenges. Overreliance on Al-
generated content may limit students’ critical thinking, and privacy concerns regarding
data use remain unresolved. Moreover, there is a pressing need for educators to develop
digital pedagogical competencies to incorporate these tools effectively and ethically.

In conclusion, integrating Al into ELT holds great potential for modernising
language education, increasing learner motivation, and individualising instruction.
However, successful implementation depends on teacher preparedness, clear
pedagogical goals, and thoughtful tool selection. Further research and professional
development are necessary to ensure that technology complements rather than replaces
the human element of teaching.
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THE INFLUENCE OF FRENCH AND ENGLISH ON THE DEVELOPMENT
OF FOREIGN LEXIS IN MODERN UKRAINIAN

Daily communication is not always accompanied by awareness of the origin of
words. Most speakers do not think about how this or that word was formed, where it
came from or what history it has. Active interaction between countries and the
development of a common information and cultural space contribute to the emergence
of borrowings in vocabulary. Foreign words increase the vocabulary, update outdated
vocabulary and enrich speech. In the Ukrainian language, about 10% of the vocabulary
Is borrowed, which indicates deep cultural influences.

Language reflects not only everyday communication, but also national identity.
The Ukrainian language has been influenced by many cultures, but this study focuses
on the influence of only two languages — French and English. It is these languages
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that have a pronounced influence on modern Ukrainian vocabulary, especially in the
fields of fashion, technology, politics, art and youth communication. The analysis of
this influence allows us to better understand the linguistic transformations that occur
under the influence of globalization processes [1].

The "Europeanization” of the Ukrainian state has led to a real expansion of
borrowings in recent years. The largest percentage of them (83%) are from English [3].
Anglicisms are words or linguistic turns of any language borrowed from English, or
words or phrases created after their example. In Ukrainian linguistic terminology,
synonyms for the term "anglicisms" are often "English-language lexeme" or "English-
language borrowing".

The main reasons for the entry of Anglicisms into the system of the Ukrainian
language are, first of all, the lack of appropriate words in the latter to denote new
concepts, objects, actions and processes that arose and received a name in the English
language. Other main reasons for borrowing include the need for new units of
nomination, the need to distinguish concepts within a certain terminosphere, the desire
to designate a holistic concept in one word (language economy), as well as socio-
psychological factors. Linguists also note that the replenishment of the Ukrainian
language with anglicisms is facilitated by the processes of universalization and
internationalization of vocabulary, which is manifested in the use of short, and
therefore economical in terms of speech efforts, lexemes. The use of foreign words and
expressions can significantly change the stylistic shade of the text, which contributes
to the development of stylistic features of the modern Ukrainian language. Anglicisms
can give the text a more modern, international character or be used to emphasize
fashionable, trendy elements in speech. Also, the use of foreign borrowings often
depends on the speaker's desire to stand out from others, to demonstrate his erudition
or level of proficiency in a foreign language.

In linguistics, it is generally accepted to distinguish four types of adaptation of
foreign words to the recipient language: phonetic (adaptation to the sound system and
stress), graphic (spelling in accordance with orthographic norms), morphological
(compliance with grammatical rules) and semantic (adaptation to the lexical system of
the Ukrainian language). Regarding the course of mastering lexical borrowings, there
are initial, in-depth and full mastering stages, each of which corresponds to a certain
degree of adaptation: low, medium and highest. These stages are structured according
to the features characteristic of all levels of the recipient language: phonetic, lexical-
semantic, morphological (including word-forming), semantic and communicative [2].

Anglicisms are actively penetrating into various spheres of public life. Let us
give examples of the penetration of anglicisms into the main spheres of the modern
Ukrainian language:

1. Technology and the computer world: These are words and terms related
to computers, programming, software, the Internet, etc. The use of anglicisms inthe IT
field has become the norm, as many new terms originate from English-speaking
countries. Examples: Be0-caiit (website), 61or (blog), cepep (server), xakep (hacker),
ko[ (code), kpayacopcunr (crowdsourcing), xmapHi TexHoorii (cloud technologies),
oekenn (backend), iHTepdeiic kopuctyBaua (user interface), anamituka ganux (data
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analytics). IT professionalisms: backend developer, frontend developer, full-stack
developer, DevOps engineer, data scientist, cybersecurity analyst, UI/UX designer.

2. Business and marketing: Terms describing business processes,
management, marketing strategies, financial sphere. Anglicisms here reflect
globalization and the international nature of activities. Examples:

3. openn (brand), mapkerunr (marketing), muiboBa ayautopis (target
audience), ctpareris (strategy), MapkeTHHroBi aochimxeHHs (market research),
mponaxi (sales), ROI (Return on Investment), O6penaunr (branding), uiiboBe
NMO3ULIOHYBaHHs (target positioning), akuiiiHui 1iad (action plan), ananiz SWOT
(SWOT analysis).

4. Mass culture: Music, film, television, fashion are areas that affect mass
perception. Anglicisms denote concepts, styles and concepts popular in this field,
reflecting the influence of English-speaking culture. Examples: xit (hit), cepian (TV
series), cTpimep (streamer), Osokbactep (blockbuster), tpeinep (trailer), demn
(fashion), cenebpiri (celebrity), ciotinep (spoiler), indumroencep (influencer).

5. Science and technological progress: New discoveries, scientific terms,
innovations. Anglicisms make science more accessible to the international community,
allow you to formulate new ideas. Examples:

6. reHeTuka (genetics), 6iorexnosoris (biotechnology), HaHOTeXHOMOTIS
(nanotechnology), katamizatop (catalyst), momimep (polymer), cynepnpoBiIHICTB
(superconductivity).

7. Social sphere: Terms associated with changes in society. The military
sphere after the full-scale invasion is separately noted. Examples include:

8. kiOepBiitHa (cyber warfare), iHdopmartiiiHa BiiftHa (information warfare),
npoH (drone), KoOHTpcHaimep (counter-sniper), TaKTUYHUM PaKETHUU KOMILIEKC
(tactical missile system), mxaBenin (Javelin) [2].

9.  Teenage slang: musical styles (popsa — mormca, trance — Tpasc, house —
xayc, techno — TexHo, rapper — permep); cinema, music, TV (showbiz — moy-6i3,
superstar — cymep crap, Ukrainian Fashion Week — 1okpelinian ¢emn Bik, Faina
Ukraina — daiina FOxkpaiina, Comedy Club — kamesi ka0, movie — MyBi, fake —
delik, style — craitn); sports (to do fitness — moditHecutucs, bodybuilding —
06016 uHT, arm wrestling — apmMpeciiar, quest — kBecT, paintball — meitHTOOM,
snowboard — cuaoy6opm); household items (shoes — mny3m, iced tea — aiic-Ti, fast
food — dacr-dyn, Nike — Haiik); money (money — masi, bucks — 6akcn); emotions,
politeness (sorry — copi, thank you — cenk 1o, okay — oxeit, happy birthday — xenmi
O0bo31ei, bye — Oaii, yes — ec, best — OecT, crazy — kpeiisi). [4].

These examples illustrate the impact of new technologies and the specifics of
different areas. Anglicisms contribute to the unity of terminology and simplify the
international communication of specialists. These areas most actively fill the Ukrainian
language with new words and concepts that expand its lexical composition.

Scientists note that English-language borrowings are reproduced in the
Ukrainian language in different ways:
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1. In Latin: At the initial stage, the original name can be reproduced in the
texts by the graphic system of the source language: USB, skill, meeting, skype, nice,
lol, cool, what, sure.

2. Transliteration: Mechanical reproduction in Ukrainian graphics (Cyrillic)
of the graphic form of the prototype word, often without accurate reproduction of
sounds, with lexical and semantic adaptation: android — anapoin, bag — 6ar, benefit —
o6enedir, development — nesenonment, developer — aeBenonep, content — KOHTEHT,
level — neBen, link — J1iHK, spam — cram.

3. Transcription: The phonetic sound of the word is reproduced using the
graphic system of the recipient language: like — naiik, coachsurfing — koyucepdinr,
reposts — pernoctuty, email — imeitn [2].

The influence of Anglicisms on the modern Ukrainian language has both positive
and negative consequences. On the one hand, the use of English words enriches the
vocabulary, complements the language with new concepts, facilitates communication
with foreigners and promotes integration into the international environment. The use
of English constructions can violate the syntactic correctness of sentences and cause
misunderstanding.

Words borrowed from the French language (according to neologue
lexicographers, they make up about 9%) entered the Ukrainian language in different
ways: through an intermediary language (Polish, Russian), as well as directly through
literature, works of art, and direct contacts. The borrowing of French words occurs
systematically, that is, they are represented not by single words, but by lexical and
semantic groups, within which they interact with specific Ukrainian vocabulary or
borrowings from other languages [3].

For the first time, French borrowings, Gallicisms, came into the Ukrainian
language in the XI century, when Anna, the daughter of Yaroslav the Wise, married
King Henry | of France. The XIX-XX centuries became prosperous for France, as the
countries of Europe were fond of its art, fashion, culture, politics and other spheres of
life. Because of this, the French heritage to a certain extent came to the Ukrainian
language, and took root well in it [1].

French borrowings have significantly enriched the Ukrainian language,
penetrating into various spheres of life. The largest number of them is observed in the
cultural field (acteur — akrop (actor), emploi — amrnya (role type), ballet — 6aner
(ballet), boheme — o6orema (bohemia), chef-d'ccuvre — meneBp (masterpiece),
vernissage — BepHicax (art preview), genre — >xanp (genre), chanson — mrancoH
(chanson), role — pons (role), entracte — anTpakT (intermission), esquisse — ecKi3
(sketch), silhouette — cunyer (silhouette), ensemble — ancam6mab (ensemble), album
— anpboMm (album)), economy (actionnaire — axiionep (shareholder), coupure —
kymtopa (banknote), aval — aBainb (endorsement), avance — aBanc (advance), balance
— oOamanc (balance), budget — Oromxker (budget), bureaucrate — Oropokpar
(bureaucrat)), politics (autoritaire — aBToputapuuii (authoritarian), diplomate —
nuriomart (diplomat), pacifiste — marudicr (pacifist), armée — apwmis (army), alliance
— anbsiHe (alliance), attaché — arame (attaché), visite — Bi3uT (visit), politique —
noJtituka (politics), parlement — mapiiament (parliament), régime — pexxum (regime),

123



carriere — kap’epa (career), département — nemaprament (department), bulletin —
otonerens (ballot)), everyday life (jalousie — xanro3i (blinds), bigoudi — 6Giryai
(curlers), portefeuille — moprdens (briefcase), portemonnaie — mopTMmone (wallet),
chaise longue — mesnonr (deckchair), banquet — Oenker (banquet)), as well as in
military and naval vocabulary (avant-garde — aBanrapn (vanguard), hangar — anrap
(hangar), armeée — apwmis (army), arsenal — apcenan (arsenal), base — 6a3a (base),
barricade — Oapukazna (barricade), bombe — 6om6a (bomb), brigade — Opurana
(brigade), garnison — rapnizon (garrison), garde — rBapais (guard), capitaine —
KamiTaH (captain), parachute — mapamyt (parachute), flotte — ot (fleet)). [1,3].
French words are especially widely represented in cooking (cotelette — xotera
(cutlet), casserole — kactpyss (saucepan), galette — ranera (galette), sauce — coyc
(sauce), mayonnaise — wmaiioHne3 (mayonnaise), conserve — KOHCEpBHU (preserves),

gelée — xenme (jelly), margarine — wmaprapun (margarine), cognaC — KOHbBSK
(cognac), champagne — mammnanceke (champagne), champignon — IIaMmiHbHOH
(mushroom), marinade — wmapunan (marinade), meringue — 0e3e (meringue),

entrecOte — anTtpekot (entrecote), vinaigrette — Binerpet (vinaigrette), garniture —
rapuip (side dish), dessert — mecepr (dessert), gélatine — »xenatun (gelatin), filet —
¢une (fillet)), and in the names of food establishments (bistro — OGictpo (bistro),
cafétéria — kaderepiii (cafeteria), gastronomie — ractpoHom (grocery store),
restaurant — pecropan (restaurant), café — kade (café)), and even a Ukrainian
analogue has been created for the "bistro” — the "Shvydko" chain.

French borrowings are also actively used in the names of television and radio
programs (“'Rendezvous with the Stars", "Téte-a-téte”, "Beau Monde", "Fashion
Seasons”, "Defile", "Scam”, "Radio Chanson", "Nostalgi"), banks ("Aval"), shops
("Furshet”, "Passage"), travel agencies (“Voyage™) and coffee shops (“Chapito”,
"Visit™), as well as in the field of clothing and fabrics (blouse, veil, velor, hood, coat,
suit, felt) [3].

French borrowings, getting into the Ukrainian language, are organically
integrated into its word-forming system. This testifies to the active creation of derived
words using Ukrainian morphemes. The following characteristic trends are observed:

Replacement of non-typical suffixes. French suffixes often give way to more
familiar counterparts for the Ukrainian language. For example, coquette transforms
into kokeTka, débutant into gedroranTKa, friteuse into GppuTIOpHHALIA.

Gender change of nouns. Borrowings ending in -o, -e, -y — sounds that do not
denote grammatical gender in French — acquire the form of neuter gender in
Ukrainian. This is due to adaptation to the grammatical structure of Ukrainian, where
such endings traditionally correspond to the neuter gender: moce, pary, mope, MaHToO,
Jpaxe.

Simplification of complex words. French compound words sometimes undergo
structural simplification, becoming non-derived lexemes in the Ukrainian language.
For example, rendez-vous turns into panmaeBy, and vis-a-vis — into Bi3asi [3].

Thus, the study highlights the significant impact of French and English on
modern Ukrainian vocabulary, reflecting cultural, social, scientific, technical, and
economic changes. English, as the language of globalization, actively enriches
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Ukrainian with terms of IT, business, mass culture and slang, demonstrating Ukraine's
integration into the world space. French, thanks to its long-standing connections,
influenced art, fashion, cooking and social life, its borrowings organically entered the
language. The influence of both languages is important for the development of
Ukrainian vocabulary, expanding it and reflecting international relations and global
processes. Further study of these linguistic contacts contributes to the understanding of
the development of the Ukrainian language and the preservation of its identity.
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APPLIED LINGUISTICS: EVOLUTION OF THE CONCEPT

In modern academic discourse, applied linguistics is viewed as a dynamic,
transdisciplinary field that not only integrates traditional branches of linguistics but
also actively interacts with information technologies, cognitive science, sociology,
pedagogy, and the philosophy of language [3]. The concept of applied linguistics has
significantly expanded compared to its initial understanding in the mid-20th century,
when it was mainly associated with foreign language teaching, textbook development,
and dictionary compilation.

The origins of applied linguistics as an independent scientific field are
traditionally associated with the post-war period (1950s-1960s), when there was an
urgent need for effective language instruction in the context of globalization,
diplomacy, economic cooperation, and international security. During this time, applied
linguistics was shaped under the influence of behaviorist psychology, the audiolingual
method, and the structural approach to language [2].

However, by the 1970s-1980s, new vectors began to emerge: cognitive,
communicative, and sociolinguistic paradigms that shifted the focus from formal
structures to the processes of speech production, perception, and interpretation. New
areas such as psycholinguistics, discourse analysis, and pragmalinguistics emerged,
which emphasized not only the structure of language but also how it is used and
understood.
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In the United States, applied linguistics was initially oriented toward the needs
of the military and diplomacy, and later toward immigration challenges and mass
language education (TESOL — Teaching English to Speakers of Other Languages,
TOEFL — Test of English as a Foreign Language). In the United Kingdom, it developed
within functional linguistics and pedagogy, closely related to the practice of teaching
English as a foreign language (EFL — English as a Foreign Language). The German
tradition focused on linguistic expertise, terminology, and language policy. In the post-
Soviet space, applied linguistics was long equated with mathematical methods of
language analysis, automated translation, and engineering linguistics.

By the turn of the 21st century, applied linguistics began to transform rapidly in
response to societal needs, technological innovations, and paradigm shifts in
knowledge production [3; 1]. The discipline evolved from a classical model, in which
language was studied as an isolated system, to one where language is seen as an integral
component of social, cultural, professional, and digital interaction.

In the contemporary context, applied linguistics encompasses the following key
areas:

e Language Didactics: theory and practice of language teaching/learning,
development of teaching materials, testing, intercultural competence;

e Computational Linguistics and Natural Language Processing (NLP): development
of algorithms for syntactic analysis, speech recognition, machine translation, and
text generation;

e Sociolinguistics and Discourse Linguistics: study of social factors affecting
language, language policy, and discourse related to gender, ideology, and national
identity;

e Language Engineering and Terminology Management in IT: creation of text
corpora, ontologies, terminology databases, and interface specifications;

e Forensic Linguistics: language analysis in legal and forensic contexts, authorship
identification, and speaker profiling;

e Critical Applied Linguistics: exploration of language as a tool of power, control,
discrimination, and identity formation;

e Multimodal Linguistics: study of language in combination with visual, gestural,
digital, and other communicative modes.

As a result of analyzing contemporary approaches, applied linguistics is
conceptualized as a transdisciplinary field of linguistics that investigates, models, and
applies language-based tools and approaches to solve communicative, social,
educational, technological, and legal problems in real and digital environments.

Modern applied linguistics actively integrates information and communication
technologies. The development and use of electronic text corpora, automated
translation systems (e.g., Google Translate, DeepL), and large language models (e.g.,
GPT - Generative Pre-trained Transformer, BERT - Bidirectional Encoder
Representations from Transformers), as well as educational platforms (e.g., Moodle,
Duolingo, Grammarly, Wordwall), have become standard practice in research and
language instruction [1; 4].
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In Ukraine, applied linguistics is actively developing at leading institutions of
higher education such as Taras Shevchenko National University of Kyiv, Lesya
Ukrainka Volyn National University, V. N. Karazin Kharkiv National University,
Zhytomyr Polytechnic State University, Cherkasy State Technological University
implements programs in innovative translation, terminology management, and digital
language didactics.

Today, applied linguistics is not merely ‘linguistics in use,” but a platform for
addressing complex real-world communicative challenges. It builds bridges between
linguistic theory, information technologies, educational practices, and societal needs.
Key challenges include ensuring ethical use of Al in education and language analysis,
inclusiveness of language policies, and adaptation of research strategies to rapidly
evolving technological contexts. Applied linguistics must respond to wartime
challenges, particularly concerning terminology security, information hygiene, and the
linguistic representation of social trauma.
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INTEGRATING AUTHENTIC MATERIALS INTO ENGLISH LANGUAGE
TEACHING: PEDAGOGICAL STRATEGIES AND LEARNING OUTCOMES
In recent years, the use of authentic materials in English language teaching
(ELT) has gained increasing attention among language educators, particularly in the
context of fostering communicative competence, motivation, and cultural awareness.
Authentic materials—such as news articles, podcasts, videos, social media content, and
real-life correspondence—offer real-world language input and provide learners with
valuable exposure to the linguistic and cultural complexities of the target language.
The present study explores effective pedagogical strategies for integrating
authentic materials into language learning programs for undergraduate students,
particularly pre-service teachers. Based on classroom observations, student feedback,
and curriculum development experience, this paper highlights how authenticity in input
can enhance learners’ engagement and performance across all four language skills.

127


https://www.academia.edu/21592829/Applied_Linguistics_%20A_Twenty_First_Century_Discipline
https://www.academia.edu/21592829/Applied_Linguistics_%20A_Twenty_First_Century_Discipline
https://onlinelibrary.wiley.com/doi/book/10.1002/%209780470757000
https://www.researchgate.net/%20publication/42795774_An_Overview_of_Mobile_Assisted_Language_Learning_From_Content_Delivery_to_Supported_Collaboration_and_Interaction
https://www.researchgate.net/%20publication/42795774_An_Overview_of_Mobile_Assisted_Language_Learning_From_Content_Delivery_to_Supported_Collaboration_and_Interaction
https://www.researchgate.net/%20publication/42795774_An_Overview_of_Mobile_Assisted_Language_Learning_From_Content_Delivery_to_Supported_Collaboration_and_Interaction

Authentic materials provide contextualized, meaningful language input and
expose learners to diverse vocabulary, syntax, discourse styles, and cultural norms.
They support key principles of:

« Communicative Language Teaching (CLT) — focusing on interaction and
meaning;

. Task-Based Language Teaching (TBLT) — using language as a tool to accomplish
real-world tasks;

« Constructivist learning — emphasizing active knowledge construction through real
engagement.

Scholars such as Gilmore (2022) and Mishan (2020) argue that authentic input
enhances learner motivation, deepens cultural understanding, and develops functional
language skills [2; 3].

Among the approaches discussed are:

« Task-Based Language Teaching (TBLT), where tasks involve authentic
outcomes, such as planning a real trip using English-language websites.

« Project-based learning, in which learners create digital portfolios or presentations
based on current events from English-language news portals (e.g., BBC Learning
English, Voice of America) [1].

« Critical media literacy activities, such as analyzing social media posts or
advertising campaigns in English.

The study also discusses the challenges of selecting appropriate materials, aligning

them with language proficiency levels, and ensuring cultural relevance and sensitivity.

Key outcomes from implementing authentic materials in the classroom include:
« Increased motivation and learner autonomy;

« Improved receptive (listening and reading) and productive (speaking and writing)
skills;

« Greater cultural awareness and critical thinking.

This research underscores the value of authenticity in language education and
suggests practical guidelines for educators seeking to enrich their instructional design
with real-life content. Authentic materials help bridge the gap between classroom
knowledge and real-world communication, preparing learners for practical language
use beyond academic settings. Their thoughtful integration fosters not only linguistic
competence but also learners’ adaptability and confidence in multicultural
environments.
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DOMESTICATION IN ROSTYSLAYV BUCHKO’S TRANSLATION OF
100 MOTHER GOOSE NURSERY RHYMES

Mother Goose nursery rhymes are a cornerstone of English-language children’s
literature and a vital part of the cultural heritage of the English-speaking world [9].
Ukrainian translators have made numerous efforts to render these texts accessible to
Ukrainian audiences. Notable figures who have translated or adapted them include
Mykola Lukash, Oleksandr Mokrovolsky, Viktor Marach, Gennadiy Melamed,
Rostyslav Buchko, Yulita Ran, Valentyn Kornienko, Oleh Korol, Oleksa Negrebetsky,
Ivan Malkovych, Yuriy Andrusevych, and Natalia Zabila [6, p. 25-27].

Particular attention is paid to the bilingual collection of Rostyslav Buchko’s
bilingual collection 100 Mother Goose Nursery Rhymes, which stands out for its
extensive adaptation of the source text’s cultural realia to the Ukrainian context, while
maintaining access to the original English versions. This approach enables Ukrainian
readers — especially younger ones — to compare the adapted and original texts, fostering
opportunities for intercultural dialogue.

The primary focus of this analysis is R. Buchko’s translation strategies, with
particular attention to lexical transformations, especially in the rendering and
adaptation of cultural references. In his classification of lexical transformations,
Viacheslav Karaban identifies the following types: calquing, transcoding,
concretisation, generalisation, and modulation [3, p. 282-314]. Employing
domestication as his dominant strategy, R. Buchko makes use of six types of lexical
transformations:

e Direct translation of English cultural elements: The queen was in the parlour —
Koponesa xni6 i3 meoom Ina oecv ma ramxy; The butcher, the baker, The
candlestick-maker — Ilexap, wuunxap [ maiicmep-ceiuxap; There was a jolly miller
once — Maunap eecenutl xamy mas.

e Pure domestication, defined as the replacement of the original cultural reference
with a Ukrainian equivalent: Oh, The grand old Duke of York — Bis xopoopuii
cemoman 3 Yucupuna; The King of Spain's daughter — /fonska uaps
Tiwnancokozo; One for the master, And one for the dame — Ilepwa mopba — ons
razou, /[pyea — 015 ra3ouHi.

e Domestication with specification, where a neutral English word is replaced by a
culturally specific Ukrainian term with a narrower meaning: And let the king and
his men pass by! — Koponio 3i ceoim eiiicekom ixame mpebda!; The man in the
wilderness asked me — Pasz numaiomscs y mene 2yuynu.

e Domestication with generalisation, involving the replacement of a culturally
specific English word with a neutral term in Ukrainian: Hot cross buns! Hot cross
buns!— lHamnywku! Iamnywxu!; Eating her curds and whey — I ie kananku mani.

e Domestication with modulation through functional correspondence, in which
the translator selects a relatively equivalent term from a similar category of usage,
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though not a direct translation: But killed the mice in his father's barn — Il]e u
muuiell 6 1boxy nosuna; And put it in his pocket — I 63516 co6i 6 mopouny.

e Omission or addition of textual fragments at the translator's discretion, though not
a standard practice, is acceptable in poetic translation as it helps preserve form and
supports the core functions of children's verse — ease and comfort of perception: 1)
Baked apples she sold, and cranberry pies — Ilexna nupoeu ma 6abycs cmauni; Why
his hen could swim and his pig could fly — «4 uomy ceuns ymic nimamu?»,; 2) While
master fiddles his fiddlingstick, And knows not what to do. — Ilan ckpunans 6izbme
cmuuxa I yuwkeapums 2onaka'; | saw a black man upon a black horse; — Juentoce
— YOPHULL BEPUIHUK, HA HbOMY HCYNAH.

Each approach is implemented in two or even three forms: the translator employs
standard Ukrainian vocabulary, as well as archaisms and dialectisms—specifically,
lexemes from Western Ukrainian dialects.

In the majority of cases, the translator adapts the text to the Ukrainian context;
however, certain elements remain unchanged, which may be regarded as isolated
instances of foreignization. For example, Dame Trot — oama (the surname is omitted,
and «damey is retained as «mamay, not as, for example, «nani/manHay»). Accordingly,
domestication accounts for approximately 96% of the translated cultural realities, while
foreignization represents only 4%.

The analysed realia are categorized according to domains of human life: Onyms
(Proper names, 57), Food (28), Social Roles (21), Buildings (10), Clothing (9), Animals
(6), Public Places (4), Household Items (3), Music/Dance (3), Units of Measurement
(3), Holidays (2). The most frequently translated elements are personal names (40%),
elements of cuisine (20%), and social roles (13%). See the figure 1:

Trait names

REALIA

Buildings

Figure 1: Realia categories in 100 Mother Goose Nursery Rhymes.

Drawing on the analysis of the translator’s strategy, the statistical distribution
cultural realia, and the classification of translation transformations, the study
introduces a new term: radical domestication (pagukanbHa JxoMecTHKALIiN)
[6, p. 59]. This term denotes a translation strategy in which culturally specific elements
of the source text are fully replaced by culturally equivalent items from the target
culture. Despite such substitutions, the original content and structure of the text are
maintained. Radical domestication is particularly effective in children’s literature,
where clarity and cultural familiarity are crucial for young readers.
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Rostyslav Buchko’s 100 Mother Goose Nursery Rhymes can thus be regarded as
a clear example of radical domestication. Its bilingual format enables deep cultural
adaptation while also maintaining the original text, making it a unique tool for both
immersion into Ukrainian culture and exposure to the English-language tradition.
Future research could explore correlations between thematic categories of cultural
references and the translation strategies employed in various works of children’s
literature.
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PRACTICAL ANALYSIS OF SATIRICAL STRATEGIES
IN GOING POSTAL AND MAKING MONEY

Terry Pratchett, in his novels Going Postal (2004) [11] and Making Money
(2007) [12], offers a satirical portrayal of institutional systems through the fantasy
reality of Discworld. These works centre around Moist von Lipwig, a charismatic con
artist who unexpectedly becomes a reformer of public institutions. The satire employed
by Pratchett is not merely comedic; it serves as a critical lens for exposing the flaws of
real-world social and economic structures. According to Northrop Frye [7], satire is “a
myth of scorn,” aimed at exposing and transforming societal or moral shortcomings.
In this light, Pratchett’s use of irony, paradox, and exaggeration provides an incisive
critique of bureaucracy and capitalism.
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Through his transformation, Pratchett creates a satirical allegory for how
systems work, how they fail, and how they might be reinvented — not through
structural reform, but through individual cunning, irony, and charisma. The practical
analysis of Going Postal and Making Money shows how social satire in these novels
serves as a tool for critically examining the structures and contradictions of
bureaucracy and capitalism.

The Ankh-Morpork Post Office is portrayed in Going Postal as the
quintessential example of a dysfunctional bureaucracy, complete with enormous
volumes of undeliverable mail, antiquated practices, and internal hierarchies that no
longer serve the public interest. Max Weber's [14] theory that bureaucracy, despite its
rationalizing goals, frequently turns irrational and self-perpetuating, is directly
reflected in this story. Moist’s interventions, full of theatrical spectacle and fast-talking
persuasion, contrast with the inertia of the institution he is meant to reform. These
tensions echo Michel Foucault’s [6] notion that institutions maintain power through
ritual and documentation, rather than through actual efficacy.

Pratchett turns his attention to economic structures in Making Money, examining
the creation and manipulation of value in contemporary financial systems. The
introduction of paper money by Moist, which was motivated more by popular trust than
by tangible support, is reminiscent of Karl Marx's [10] criticism of commodity
fetishism, which hides social ties beneath business dealings. As Kjellberg [9]
highlights, Pratchett exposes that economic "truths" are frequently based on myths and
delusions rather than reality, mocking the trust society places in abstract systems like
banking.

A linguistic examination of both works shows how discourse is used to exert
authority. When analysing the contrast between the flexible, humorous rhetoric used
by Moist and the haughty, rule-bound speech of bureaucratic characters, Norman
Fairclough's [5] theory of critical discourse analysis is useful. The latter undermines
authority through language itself and becomes a means of manipulation and resistance.
According to Zborovsky [15] (2013), Pratchett's satire frequently uses linguistic
performance to undermine the authority of formal organizations.

Narrative structure plays a vital role in reinforcing this satire. Gérard Genette’s
[8] model of narrative voice and focalization helps explain how Pratchett uses a semi-
omniscient, ironic narrator who constantly comments on the action, inviting readers to
adopt a critical distance. Duncan [4] argues that this technique enhances Pratchett’s
political satire, transforming fantasy from a realm of escapism into a space for
reflection on real social dysfunctions.

The notion that systemic reasoning must lead to reform is contested by satirical
themes in both books. Pratchett frequently demonstrates how marginalized people, like
Moist, who do not support the system but are aware of its workings, are the ones who
bring about genuine change. Sorter [13] talks about how satire allows these antiheroes
to function inside systems that are faulty while also gently changing them. Their
accomplishments cast doubt on the authority of conventional leadership and emphasize
the value of moral adaptability and originality over formality.
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Crucially, the surreal and gruesome aspects of these books highlight rather than
hide actual issues. Britton [1] highlights how Discworld satire uses humour and
exaggeration to encourage introspection. This is furthered by Chesters [2], who
contends that golems and automatons, among other monstrous or quirky characters,
serve as narrative devices to symbolize repressed or marginalized forms of agency
within hierarchies of power.

Last but not least, Pratchett handles satire in a way that is both profoundly moral
and hilarious. Dahlbacka [3] points out that his story defies institutional cynicism as
well as moral absolutism. Rather, it presents a view of human agency that is both
hopeful for improvement and critical of power. Satire is used in the Moist von Lipwig
novels to both critique and envision more compassionate alternatives to the structures
that govern our society.
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THE SOCIO-CULTURAL IMPACT OF UKRAINIAN DUBBLING

Ukrainian dubbing has a significant sociocultural impact, as it normalizes the
sound of the Ukrainian language in the popular media space and instills in viewers the
habit of perceiving it as a language of entertainment. Through creative translations and
the use of dialects, dubbing spreads modern vocabulary, destroys stereotypes about
regional dialects, and strengthens linguistic identity. For young people, dubbed lines
from films turn into memes and slang expressions, creating linguistic and humorous
trends for Generation Z. Moreover, the export of Ukrainian-language content is a soft
power tool for representing Ukrainian culture internationally.

An analysis of 13.2 million tweets (2022-2024) recorded an increase in
Ukrainian-language content from 25% to 52%; Researchers partly explain this change
by the regular viewing of dubbed films, which “normalizes” the Ukrainian language in
the entertainment sector [5, p. 44].

A survey of teenagers conducted by the Institute of Mass Information (IMI)
(November 2024, n = 1024) showed that 62% of respondents more often reproduce
lines from the Ukrainian dubbing than the original English quotes [6, p. 12].

A sociolinguistic study conducted by A. Smirnova (San Francisco State
University) reveals a positive correlation between the choice of Ukrainian language in
everyday life and regular consumption of Ukrainian-language media content, including
dubbed films; Updated data from 2024 confirm that this connection has strengthened
[7, p. 58].

The use of the Hutsul dialect in the film “Mavka: Forest Song” (2023) and
Transcarpathian intonations in the film “Hotel Transylvania 4 (2022) increased the
audience’s perception of dialects: 48% of respondents reported a more favorable
attitude towards regional varieties of the Ukrainian language after viewing [6, p. 18].

In the Nimdzil100 report, Ukrainian studios Postmodern and Respeecher stand
out among the “new leaders” of the European localization market; Ukrainian-dubbed
versions of animated films are sold to the Baltic and Balkan countries as “high-quality
Slavic voice acting” [8, p. 7].

Systematic dubbing in Ukrainian has evolved from a simple translation service
into a multi-level socio-cultural phenomenon that:

e increases the use of Ukrainian language in the digital space;

e determines linguistic and humorous trends of Generation Z;

e serves as a tool of “soft power” and integrates regional dialects into
popular culture.
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LINGUISTIC SKILLS IN IT COMMUNICATION SPHERE

In the rapidly evolving world of IT technical expertise alone is no longer
sufficient. Today, having strong communication and interpersonal skills also pays off
in this ever-changing field [1]. Linguistic skills have become a crucial component of
successful communication within the IT sphere. As teams grow increasingly
international and work becomes more collaborative, the ability to express complex
ideas clearly and accurately, both orally and in writing, is essential for project success,
customer satisfaction, and professional growth.

Language is the core of all communication. In IT, it serves as a bridge between
developers, project managers, clients, and end-users. Whether writing technical
documentation, participating in team meetings, responding to customer inquiries, or
reporting progress, IT professionals rely on clear, concise, and correct language.
Miscommunication can lead to technical errors, project delays, and loss of credibility.
However, this can be a challenge for some employees, as well as for senior
management, to recognize the crucial role communication plays in the common
business success.

The study aims to define linguistic skills that are most commonly used and
required for smooth and effective communication between all sides of business
cooperation, such as project managers, developers, and clients. The paper includes a
review of the cases and various linguistic skills usage in the IT environment, defines
the frequency of their application, and analyzes some common peculiarities or patterns.

According to Southern New Hampshire University's soft skills list [2], the skill
of communication stands in the primary position. This is a clear sign of communication
importance. However, if you’re the one working in IT “you'll need to adapt your
communication for a variety of different audiences” [3]. Primarily, the flexibility at
this point is needed because of the strong technical element presence.

Key linguistic skills in IT are:

o Technical writing. IT professionals, such as QAs, developers, and project
managers, must write some technical documentation that includes bug reports,
manuals, or software documentation. When writing this, a responsive person should be
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able to form the structure logically, be precise and clear in order for the information to
be easily understandable even for a non-technical audience.

o Email and Chat Etiquette. Written communication via emails, workspaces,
or corporate messengers, e.g., Slack or Teams, or task trackers must be professional,
polite, and efficient. This includes appropriate tone, structure, and clarity.

o Presentation and Speaking Skills. From morning meetings to client demos
and ready product presentations, IT specialists must be able to explain their work
clearly, often to non-technical stakeholders. Good pronunciation, vocabulary, and
confidence matter.

o Cross-cultural Communication. As globalization runs post-haste and
working teams can often consist of people of different nations and cultures, cultural
sensitivity, tone awareness, and understanding of linguistic nuances become important
to avoid misunderstandings.

The problems non-technical specialists face working in the IT field are often
common for the whole sphere. These are:

. Overuse of technical jargon with non-technical users;

o Poor grammar or sentence structure in documentation;

o Ambiguous instructions in user manuals or bug descriptions;

o Language barriers in multicultural teams.

In order to overcome the problems listed above, communication skills
improvement is needed. To accomplish this, a person can increase the time of speaking
practice by attending speaking clubs, taking part in respective language courses, and
communicate more with native speaker professionals from the similar working sphere.
The last point can be easily achieved by attending conferences or using appropriate
social networks (e.g. Linkedin).

In conclusion, linguistic skills are as important as programming languages in IT
communication sphere. They empower professionals to express ideas clearly,
collaborate effectively, and deliver value to clients and users. As technology continues
to globalize, strong communication skills — especially in English — will remain a key
to success in the digital world.
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MULTIMEDIA ASPECTS OF LANGUAGE THROUGH VIDEO AND TV
RESOURSES

Learning English through videos and TV programs offers a dynamic and
effective approach to language acquisition. In today's interconnected world integrating
videos into language learning can significantly enhance students' proficiency. This
method not only improves listening skills but also enriches vocabulary, grammar, and
cultural understanding.

Benefits of Using Videos for Language Learning

1. Authentic Language Use: Videos expose learners to authentic language as it
Is spoken by native speakers in real-life situations. This helps learners grasp natural
pronunciation, intonation, and colloquial expressions.

2. Visual Contextual Cues: Visual content provides contextual clues that aid
comprehension. Learners can infer meaning from gestures, facial expressions, and
body language, enhancing their overall understanding of the language.

3. Diverse Content: Videos cover a wide range of topics and genres, catering to
different interests and learning styles. From news broadcasts and documentaries to
movies and TV series, learners can choose content aligned with their preferences and
proficiency levels.

4. Interactive Learning Experience: Many educational videos and platforms offer
interactive features such as subtitles, quizzes, and discussion forums. These elements
engage learners actively, fostering deeper comprehension and retention of language
skills.

Strategies for Effective Use of Videos in the Classroom

1. Pre-Viewing Activities: Before watching, introduce key vocabulary and
concepts related to the video topic. Discuss predictions and set learning objectives to
focus students' attention. The aim of these activities is to prepare your child for the
English they are going to hear. Then when they watch the video/TV show they will
have a better understanding of what is happening.

2. During-Viewing Tasks: Encourage active listening by assigning specific tasks
such as identifying main ideas, noting key vocabulary, or summarizing key points.
Pause the video periodically for reflection and clarification.

3. Post-Viewing Discussions: Facilitate discussions where students share their
thoughts, analyze content, and express opinions. This promotes fluency in speaking
and encourages critical thinking in English.

4. Follow-Up Assignments: Assign projects or writing tasks that build upon the
video content. For example, students can create summaries, analyze characters'
motivations in a series, or compare cultural perspectives presented in different videos.
Students can practice using new words and phrases in writing, use them in the right
context in a real-life scenario.
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Conclusion

Incorporating videos and TV programs into English language teaching enriches
the learning experience by providing authentic language input, fostering cultural
awareness, and engaging students actively. This approach aligns with contemporary
educational practices that emphasize multimedia integration for effective language
acquisition.
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LOST IN STYLE: GRAMMAR AND IMAGE RISKS IN ENGLISH
TRANSLATIONS OF BAR MENUS

The quality of English translations in public spaces often serves as an unofficial
marker of a venue’s professionalism and cultural sensitivity. As we claimed in our
previous paper, ‘a correct translation enhances clarity for international visitors,
improves the establishment's reputation, and helps avoid communication
misunderstandings’ [3]. The errors may result in unpredictable situations, even in
dangerous ones, causing visitors’ health problems, a restaurant’s reputation risk, or
legal issues. An efficient way to avoid such problems is a detailed analysis of the
menus, collecting and correcting the errors, and making suggestions to the restaurant
owners. The first task after the error collection is their categorization, which helps not
only to improve the available menu, but to ensure the proper menu design in the future.

This study explores the grammar and style-related translation errors found in the
English versions of bar menus in Zhytomyr. While seemingly minor, such errors can
significantly affect the institution’s reputation and international appeal.

The research focuses on two main types of errors:

1 Reputation risks (errors of minor severity):
1.1 Grammatical inaccuracies (e.g., article misuse, verb tense errors,
plural/singular confusion);
1.2 Stylistic inconsistencies and register mismatch (e.g., awkward wording,
excessive literalism, inappropriate tone).
2  Potentially dangerous, incorrect meaning (major/critical errors) (e.g.: vocabulary,
incorrect presentation of the ingredients, lack of nutritional awareness, etc).

The authors collected and analysed real-life examples of erroneous menu items
from the local bars and categorized the mistakes based on their impact on customer
perception. Particular attention is given to how such errors may project
unprofessionalism, cultural detachment, or even unintentionally humorous meanings.
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Among the various bars located in Zhytomyr, only three of them have their menu in
English: Pleasantville, Dim Trybelia, and Mario Pizza. We present the results of the
case study of the bar at Pleasantville, and the error categories with the appropriate
explanation.
1 Reputation risks (errors of minor severity):
e Capitalization (e.g.: "The original* instead of "The Original" - title
capitalisation;"light with a currant-violet..." — initial word in the sentence) [4];

e Clarity and readability (e.g.: “refreshing drink based on rhubarb-grapefruit puree
with passion fruit flavor” — overly formal or unusual constructions, the excessive
use of complex or obscure words and complicated sentence constructions [5];
"unusual taste of the fruits of the Brazilian grape tree in combination with grapefruit
juice" —too wordy [2]);
Punctuation (e.g.: absence of periods at the end of descriptions);
Overuse of phrases such as “based on” or “flavor”[5].

Potentially dangerous, incorrect meaning (major/critical errors):
Incorrect identification of drink/ingredient (e.g.: "Captain Morgan Dark" (This is
not the correct name, in the picture and according to the description it is rum
BUMBU [1])
e Lack of translation: “alcohol” (without translation);
e Possible discrepancy between description and actual taste (Descriptions of taste

qualities e.g.: "strong, bitter, and astringent taste", "vanilla-apple notes, reminiscent

of American apple pie", "delicate, sweet aftertaste”, “almond and tropical notes");
¢ Risks of incorrect content (e.g.: "date vodka" and "tropical fruits" — these terms may

not be specific enough for customers with allergies or specific taste preferences).

Though the errors of the first category are much more frequent, they can be
qualified as errors of minor severity, because they do not damage the client’s health.
The percentage of such errors is 85%, while the major errors, caused by the incorrect
translation, can really lead to serious consequences. In particular, an incorrect cocktail
name can lead to confusion and disappointment for the customer expecting a specific
taste or composition. The absence of translation may be incomprehensible to some
customers. Although subjective, an inaccurate or misleading taste description can
disappoint the customer. An incorrect product name can lead to the customer receiving
something they didn't expect, especially if they are familiar with these brands.

Each mistake is accompanied by suggested corrections, with explanations
referencing credible English grammar sources (e.g., Cambridge Grammar, Purdue
OWL). The study emphasizes the importance of using context-appropriate language
and consulting native-level references when preparing multilingual materials for public
use.

o N e o

Ultimately, the findings advocate for greater attention to linguistic quality
control in hospitality and service industries, where every word can shape the customer
experience.
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PROSODIC FEATURE ACQUISITION IN UKRAINIAN EFL STUDENTS: A
COMPARATIVE ANALYSIS USING PRAAT

The acquisition of English prosodic features presents a significant challenge for
Ukrainian EFL students, particularly for those training to become English teachers.
These learners must not only develop their own prosodic competence but also acquire
the analytical skills necessary to help future students achieve native-like English
pronunciation.

At the heart of this challenge are the fundamental differences between the
prosodic systems of Ukrainian and English. Ukrainian is characterized by a syllable-
timed rhythm, where syllables tend to have relatively uniform duration. In contrast,
English is a stress-timed language, marked by alternating strong and weak syllables
and greater variation in pitch and rhythm. This divergence in temporal organization,
stress patterns, and pitch range creates systematic interference when Ukrainian
speakers learn English, resulting in persistent transfer of native language features into
their English speech (5, 3).

As David Crystal (1987) explains, when we encounter a foreign language, our
natural inclination is to perceive and produce it using the familiar sounds and patterns
of our mother tongue. This phenomenon, known as phonological interference, means
that learners often interpret and articulate the target language differently from native
speakers. For Ukrainian EFL students, this leads to noticeable differences in how
prosodic features—such as stress, intonation, and rhythm—are realized in
English.[2, p. 372]

PRAAT, a powerful tool for acoustic analysis, enables both researchers and
learners to systematically examine these differences. By visualizing and quantifying
pitch contours, stress placement, and rhythmic patterns, PRAAT provides objective
evidence of L1 interference and highlights specific areas where Ukrainian learners
diverge from native English prosody. This analysis not only deepens our understanding
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of the acquisition process but also informs more effective instructional strategies for
developing authentic English prosody in Ukrainian EFL contexts. [1]
This study employs PRAAT acoustic analysis software to achieve three primary
objectives:
1  Quantify prosodic differences between Ukrainian EFL students and native
English speakers through comprehensive acoustic measurement
2  ldentify systematic L1 transfer patterns in prosodic feature acquisition among
Ukrainian learners
3  Develop evidence-based pedagogical recommendations for PRAAT-enhanced
pronunciation instruction tailored to Ukrainian learners' specific needs
The investigation utilized a comparative acoustic analysis design, examining
recordings of Ukrainian EFL students alongside native English speaker models. [4]
Participants included Ukrainian 1% year EFL teacher trainees from Zhytomyr
Polytechnic State University. (Fig.1 and Fig.2)

ST

Fig.2. “I am”, a poem by John Clare read by a Ukrainian student.
PRAAT Analysis Protocol encompassed multiple prosodic parameters:
e Pitch Analysis: FO range measurement, pitch contour tracking, intonation pattern
identification
e Temporal Analysis: Speech rate calculation, pause detection and measurement,
rhythmic timing assessment
¢ Intensity Analysis: Amplitude variation measurement, stress pattern identification
e Comparative Visualization: Side-by-side spectrographic and waveform analysis
Data collection utilized poetry reading tasks, selected for their prosodic richness
and cultural relevance, including works by prominent English and American poets.
Native speaker reference models were provided through professional recordings,
enabling systematic comparison across identical textual material.

———
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Pitch and Intonation Patterns: PRAAT analysis revealed dramatic differences
In pitch utilization between Ukrainian students and native speakers. Ukrainian learners
demonstrated significantly narrower FO ranges (approximately 50-80 Hz) compared to
native speakers (100-150 Hz), representing a 50-80% reduction in pitch dynamism.
Visual analysis showed flatter, more monotonic pitch contours in Ukrainian speakers,
with limited emotional expression through prosodic variation. Intonation group
boundaries showed systematic deviations, with Ukrainian speakers exhibiting distinct
tonal patterns that reflect L1 prosodic structure.

Temporal and Rhythmic Organization: Waveform analysis provided clear
evidence of syllable-timing interference in Ukrainian speakers' English production.
Ukrainian students showed more uniform amplitude across syllables, contrasting
sharply with native speakers' clear stress-timing patterns visible through distinct
amplitude variations. Temporal analysis revealed compressed reading pace in
Ukrainian speakers, with different pause distribution patterns and shorter silent
intervals compared to native models.

Stress and Accentuation Patterns: Spectrographic analysis demonstrated
systematic differences in vowel reduction patterns, with Ukrainian speakers
maintaining clearer formant patterns in unstressed syllables rather than the vowel
reduction characteristic of native English. This finding supports previous research
indicating Ukrainian speakers' tendency to fully pronounce unstressed vowels,
contributing to altered rhythmic perception.

Statistical analysis of acoustic parameters showed significant differences across
all measured prosodic features:

e Pitch variability coefficients: Ukrainian speakers showed 60-70% less variation

e Intensity standard deviation: Native speakers demonstrated significantly higher
amplitude variation

e Temporal compression ratios: Ukrainian speakers exhibited 15-20% faster reading
rates

e Pause-to-speech ratios: Different temporal organization patterns

The research findings support a three-phase PRAAT-based training:

Phase 1: Awareness Building - Students examine side-by-side PRAAT comparisons of
their recordings with native models, developing visual literacy in acoustic analysis and
understanding specific prosodic targets.

Phase 2: Feature-Specific Training - Targeted exercises address identified interference
patterns: pitch training (to expand pitch range), rhythm training ( exercises for
developing stress-timing patterns), activities for appropriate pacing and pause
placement.

Phase 3. Integration Practice - Comprehensive prosodic training with objective
progress tracking through acoustic measurements rather than subjective assessment.
This study provides acoustic documentation of Ukrainian-specific prosodic patterns in
English acquisition. The research demonstrates PRAAT's effectiveness as both an
analytical tool for identifying systematic prosodic differences and a pedagogical
instrument for providing objective feedback.
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The acoustic analysis confirms Valihura's (2009) findings about Ukrainian
prosodic interference, including "narrowing of tonal range", "monotonic
pronunciation™, and temporal organization differences. [5] Visual PRAAT evidence
provides concrete support for theoretical claims about Ukrainian syllable-timing
influence on English rhythm acquisition.

The research demonstrates clear practical value for Ukrainian EFL instruction.
PRAAT analysis enables: objective assessment of prosodic competence through
quantifiable acoustic measurements, targeted instruction addressing specific Ukrainian
L1 transfer patterns, progress monitoring through comparative acoustic analysis over
time, self-directed learning through visual feedback on prosodic performance.

This investigation establishes PRAAT acoustic analysis as an invaluable tool for
documenting and addressing EFL students’ prosodic challenges. The research bridges
theoretical understanding of phonetic interference with practical pedagogical
applications. The findings demonstrate that Ukrainian students exhibit predictable,
quantifiable prosodic differences that can be systematically addressed through
technology-enhanced instruction.

The study's integration of acoustic analysis with pedagogical intervention offers
both theoretical insights and practical tools for improving learner outcomes. These
contributions have implications extending beyond Ukrainian contexts to the broader
field of L2 pronunciation pedagogy, particularly in demonstrating how objective
acoustic feedback can enhance traditional pronunciation instruction methods.
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CULTURALLY DETERMINED FACTORS IN THE PRACTICE OF
TRANSLATION OF DERIVED TERMS IN THE FIELD OF IT IN ENGLISH
AND UKRAINIAN

The translation of IT terminology between English and Ukrainian often reveals
deep culturally determined factors that shape word formation, term adaptation, and
lexical choices. This abstract explores how cultural and linguistic norms influence the
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translation of derived IT terms, particularly those formed through affixation in both
languages [1, p. 3].

English, as an analytical language, forms terms primarily through suffixation and

prefixation, favoring concise and universal expressions [2, p. 18]. Ukrainian, a
synthetic language, adapts terms by applying a richer morphological system that
includes native suffixes like -yB, -ann, -enH, and borrowed -ariif, integrating both local
and international elements. Cultural emphasis on preserving national identity leads
Ukrainian translators to prefer semantically transparent and morphologically domestic
equivalents over direct borrowings when possible.
The research reveals that suffixes like -tion/-ation in English regularly correspond to -
ariit in Ukrainian, yet some terms (e.g., “customization”) are translated descriptively
rather than derivationally, reflecting cultural preferences for clarity and natural
language flow. Moreover, while English favors brevity (e.g., “uploading”), Ukrainian
equivalents (e.g., “zasanmadsicenns”) tend to be longer but more semantically detailed,
aligning with stylistic tendencies of the target culture.

When dealing with derived terms, translators must navigate between preserving

the semantic structure of the source and ensuring the term functions naturally in the
target language. This duality is often influenced by culturally determined norms such
as linguistic purism, clarity expectations, and the syntactic preferences of the Ukrainian
language.
Polysemantic terms such as “application” and “alignment” require contextual
disambiguation in Ukrainian, where cultural usage conventions and domain familiarity
guide term selection. The translation of professional roles (e.g., “developer” —
“po3pobnux’) also illustrates culturally specific derivational patterns, influenced by
syntactic norms and societal values [4, p. 119].

One critical cultural factor in Ukrainian translation is the emphasis on linguistic
transparency. Where English allows for compound neologisms and clipped forms,
Ukrainian translations often reintroduce etymological clarity. This ensures that even
non-specialist users can infer meaning from form, which is particularly important in
educational and public sector translations [1, p. 6]. For instance, “customization” is
often rendered descriptively as “umanawmysanns nio kopucmyeaua,” avoiding heavy
borrowing and aligning with cultural values of accessibility and clarity.

In contrast, Ukrainian sometimes employs calques to reflect both semantic
transparency and syntactic logic. For instance, “input/output” becomes “66i0/6usio”
rather than a transliterated “innym/aymnym.” This strategy supports standardization
while reinforcing national linguistic identity.

Another important cultural factor is the treatment of borrowed elements.
Ukrainian language policy and practice often favor adapting borrowed terms with
native affixes rather than using raw loanwords. “Encryption” becomes “wugpysanns,”
using the Ukrainian suffixes -yB, and -ann to domesticate the term. This aligns with
broader cultural efforts to preserve and develop the national language within
technological discourse.

In conclusion, culturally determined factors play a pivotal role in the translation
of derived IT terms from English into Ukrainian. These include preferences for clarity
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over brevity, resistance to excessive borrowing, emphasis on functional semantics, and
attention to user comprehension [2, p. 75]. As technology evolves and terminology
expands, the interplay between linguistic derivation and cultural adaptation becomes
increasingly significant in ensuring effective, respectful, and accurate communication
across languages.
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VIDEO GAME LOCALIZATION: ADAPTING VIDEO GAMES FOR
GLOBAL PLAYERS

The article delves into the world of video game localization. Underscores its
crucial role in the worldwide growth of the gaming sector. Localization goes beyond
translation; it involves an adjustment of game elements to suit different global
audiences culturally and linguistically. By combining perspectives with real life
examples, in this study highlights the hurdles in strategy implementation and creative
adaptation faced during video game localization.

Key components of localization include translating dialogue and narrative,
modifying user interfaces, adapting sound and voiceovers, and realigning cultural
references and humor to fit local contexts.

Localization, as defined by Francesca Sorrentino (2024) [3], is not just the
translation of language but a full adaptation of a game’s content - including audio,
visuals, Ul elements, and gameplay - to align with the linguistic, cultural, and legal
expectations of different regions. Sorrentino outlines the essential collaboration
between developers, translators, and marketing teams, highlighting the value of early
integration of localization into the game development cycle.

Alena Porokh (2023) [2] reinforces this by stating that effective localization
enhances emotional engagement, fosters inclusion, and ensures a game content to the
cultural norms, idioms, and player expectations of the target audience. She emphasizes
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the importance of accurately localizing humor, cultural references, and sensitive
content, maintaining narrative integrity while respecting local values and regulations.

Arezu Heidarzade (2025) [1] adds a data-driven perspective, stating that 75% of
gamers prioritize localization over price, and localized games generate 2.8 times higher
lifetime revenue. Her analysis underlines localization as a key business strategy, not
only for maximizing profits but also for building loyal player bases in diverse markets.
She presents successful case studies such as The Witcher 3: Wild Hunt and Assassin’s
Creed: Origins, which deeply adapted cultural elements and character portrayal,
significantly increasing player engagement in regional markets.

Francesca Sorrentino and Heidarzade both highlight technical and logistical
challenges: delayed communication between stakeholders, insufficient context for
translators, and a lack of adequate time for language quality assurance (LQA). They
emphasize the necessity of strategic planning and the use of localization platforms like
Phrase to streamline the workflow and ensure high-quality outcomes.

Case studies from the gaming industry vividly illustrate the decisive influence
localization has on a game's success. Titles that invest in detailed, culturally sensitive
adaptation often outperform those that overlook this process. Games that align their
narratives, aesthetics, and user experience with regional expectations not only receive
more favorable player feedback but also achieve broader market penetration.
Conversely, games that lack proper localization frequently encounter criticism,
resulting in reduced player satisfaction and limited commercial traction. These
contrasting outcomes highlight the importance of localization as a core component of
international game development strategy.

In conclusion, localization is not merely a translation task but a strategic,
creative, and culturally sensitive process that is indispensable to the global appeal and
commercial viability of video games. The path forward involves embedding
localization into game design from the outset, fostering interdisciplinary teamwork,
and leveraging advanced tools to deliver resonant, globally accessible gaming
experiences.
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LITERARY TRANSLATION IN THE AGE OF Al AND MACHINE
LEARNING

In recent years, artificial intelligence (Al) and machine learning technologies
have significantly transformed the field of translation. Tools such as Google Translate,
DeepL, and Al-based language models like Chat GPT are now widely accessible and
capable of producing increasingly fluent translations. However, while these tools
demonstrate remarkable progress in handling technical and everyday texts, the question
remains: Can Al meaningfully contribute to literary translation, a task that requires
sensitivity to nuance, ambiguity, voice, and style?

Literary translation goes beyond lexical equivalence; it involves recreating the
tone, rhythm, cultural references, and emotional resonance of the source text in a new
language. Such tasks demand creative intuition and interpretive judgment — skills
traditionally attributed to human translators [1, p. 45]. Al models trained on massive
multilingual corpora can imitate syntactic patterns and vocabulary usage, but they often
lack the interpretive depth and contextual sensitivity required for literature.

To assess the role of Al in literary translation let’s compares Al and human
renderings of selected literary passages. Consider the final line of “The Great Gatsby”
by F. Scott Fitzgerald: “So we beat on, boats against the current, borne back ceaselessly
into the past.”

Two Ukrainian translations are compared: one produced by DeepL and another
by Volodymyr Panchenko [2]:

e Al Translation (DeeplL): I ock MM TIMBEMO, YOBHHM TPOTH Tedii, OE3YNMUHHO
BiJIHECEH1 HA3a/l Y MUHYJIE.

e Human Translation (Panchenko): Tox Mu mmBeMo Brepel, MOB YOBHH IPOTH
TeYii, HEBIMMHHO BiTHECCH1 Ha3a]l Y MUHYIIE.

While both translations convey the literal content, only the human version
captures the symbolic rhythm and tone of Fitzgerald’s sentence. Panchenko introduces
«MoB» (“like”) to preserve the simile, and the verb «aeBmmHHO» maintains a more
lyrical quality than the AI’s «b6e3ymmaHO». The Al rendering is mechanically
competent, but stylistically inert — an example of how machines may grasp the
structure but not the soul of a literary text.

The use of Al in this context should not be viewed as a threat but as a tool to
assist human translators. Recent studies suggest that post-editing Al drafts can enhance
productivity in some domains [3, p. 296], but this process raises ethical questions in
literature. Who holds the copyright of an Al-assisted translation? Can a translator claim
authorship after editing machine-generated output?

In conclusion, Al will not replace literary translators, but it is reshaping the
process. The challenge now lies in striking a balance between technological assistance
and human creativity, ensuring that literature in translation retains its emotional,
cultural, and aesthetic force.
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LINGUISTIC DISGUISE IN POLITICAL SPEECH:
THE FUNCTIONS OF EUPHEMISMS

The challenges of a modern globalised world create the necessity to introduce a
fundamentally new model of interaction between political actors and their audiences,
which is focused on programming the recipients' behaviour and shaping their political
and social orientation through communication influence. This influence is of a hidden
nature, it appeals to people's subconscious and is aimed at adjusting their views,
motivations and goals in accordance with the strategic course of the authorities.
Linguistic trends in contemporary political discourse are characterised by the growing
frequency of the use of language tools that allow to veil, soften or disguise reality. In
linguistic practice, this phenomenon is denoted by the term ‘euphemism’.

Modern political communication appears as a multilevel system of
communication tools that aims to create a picture of the world in the public
consciousness that is relevant and favourable to the political actor, and to form a
positive image of the speaker. To achieve their communication goals, politicians
actively use a wide range of strategies and tactics, accompanied by the use of specific
speech techniques. Effective use of stylistic and rhetorical means in political speech
helps to increase the impact on the addressees. In the current global situation, many
politicians avoid openly expressing their position on sensitive issues, which leads to
the actualisation of techniques of manipulating facts and mass consciousness in order
to maintain political legitimacy. One of the most common tools of such influence is
euphemism, the process of deliberately obscuring information. As a result, the content
of the message either remains undisclosed or is perceived in a way that is favourable
to the politician.

Euphemisms constitute a separate layer of vocabulary of the modern English
language, which has deep historical roots and accompanies both everyday and public
speech at different stages of the social development. These linguistic units are neutrally
coloured substitutes for words and expressions with negative, taboo or unpleasant
meanings. Each particular society has its own system of euphemisms, which reflects
the socio-cultural specifics of the community.

Political communication, due to its semantic ambiguity, theatricality and
saturation with various rhetorical techniques, creates favourable conditions for the
formation and functioning of euphemisms. In this context, they act as tools to neutralise
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negative perceptions, contributing to the formation of positive images in the minds of

recipients.

Oxford Learner's Dictionary provides the following definition of the concept
under study: euphemism (for something) an indirect word or phrase that people often
use to refer to something embarrassing or unpleasant, sometimes to make it seem more
acceptable than it really is [2].

Cambridge Dictionary provides the following definition: euphemism is a word
or phrase used to avoid saying an unpleasant or offensive word [1].

Euphemisms are used by politicians as a means of influencing the formation of
public opinion, imposing their views by obscuring the essence of negative phenomena.
Here are examples of such euphemisms from political speeches by Joseph Biden, who
shared the tendency to avoid the direct nomination of ‘war’:

o We won't always be able to advertise everything that our partners are doing to
support Ukraine in its fight for freedom [4].

o We’re sending it directly to the frontlines of freedom, to the fearless and skilled
Ukrainian fighters... ... [6].

« And now, in the perennial struggle for democracy and freedom, Ukraine and its
people are on the frontlines fighting to save their nation [5].

. In the years before the invasion, we, America, had sent over $650 million in
weapons to Ukraine, including antiair and anti-armour equipment [5].

o America’s goal is straightforward: We want to see a democratic, independent,
sovereign and prosperous Ukraine with the means to deter and defend itself against
further aggression [3].

« The United States is with you in this fight. We understand we are with you afar...
The pressure you will all get will be immense. [3].

Considering the unambiguous, rough, categorical concept of ‘war’, the
American leader preferred metaphorical phrases such as «fight for freedoms,
«frontlines of freedom», «struggle for democracy and freedom», «invasion,
«aggression», «fight», «pressure» to describe it.

It is obvious that the communicative tasks set by a diplomat or politician cannot
be solved without using hints, omissions, and so-called linguistic camouflage. That is
why people in these professions actively use euphemisms in their work.

However, it is a mistake to consider euphemisms as a means of concealing
something undesirable, negative or taboo. In modern communication, including
political communication, euphemism is increasingly acquiring the function of political
correctness. The wuse of politically correct vocabulary ensures inclusive
communication, promotes respect for human rights and supports ethical standards of
intercultural dialogue.
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PROBLEMS OF AUTOMATED TRANSLATION IN EVERYDAY USE

In today's globalised world, scientific and technological progress is leading to
the automation of most human activities.

Over the past decades, artificial intelligence technologies have been particularly
developed in the field of translation. While machine translation still not considered to
be very efficient, automated translation systems have become one of the most popular
tools. [5, p. 4]

There are numerous advantages to using automated text translation software for
users. First. time efficiency. Thanks to automated text translation, you can significantly
reduce the time that would be spent on manual translation. Secondly, cost savings.
Using automated translation software can help reduce the cost of professional human
translators or translation agencies. Thirdly. scalability. Automated translation software
can process large volumes of text simultaneously. [3, p. 15 — 16]

However, a number of limitations and challenges may arise when using an
automated text translation program.

1. Polysemy and context. One of the biggest challenges in automated translation is
distinguishing between polysemous words and correctly identifying the context.
Polysemous words can have different meanings in different contexts, and accurate
translation depends on understanding this context.

2. Grammar and stylistic errors. Automated translation programs are not always able
to accurately reproduce the grammar and style of the original text. This is especially
noticeable when translating complex phrases, idioms, or phraseology. It is
Important to edit and proofread the translation to ensure correct grammar and style.

3. Cultural and interlingual differences. Each language has its own unique cultural and
linguistic characteristics. This can cause difficulties in accurately reproducing
nuances and idiomatic expressions from one language to another. Automated
translation software may need additional adjustment to account for these
peculiarities.

Despite the above mentioned challenges, automated text translation programmes
are becoming more accurate and efficient due to advances in machine learning and
artificial intelligence.[3, p. 16 — 17]

In this regard, the best results when using machine and automated translation can
be achieved for texts with purely logical content written in technical and formal
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business style. However, in a number of cases translation of technical and formal
business texts requires post-editing by a human translator.[2, p. 293 — 305]

Attempts to translate fiction texts have not yet been successful. Texts written
with a certain degree of artistry are usually beyond the capabilities of machine and
automated translation systems: the latter do not have the ability to understand subtle
linguistic nuances, allusions, hints or wordplay.[5, p. 46 — 47] Consequently, for high-
quality translation, systems require the intervention of a human translator to edit the
text.

In the field of automatic language processing, tools have been developed that
allow artificial intelligence to understand, generate and interact with language
structures.[4, p. 31]

When Al creates a translation, it searches for patterns in hundreds of millions of
documents and compares millions of corpora to provide the user with the best possible
option. To improve the quality of the software, parallel text corpora and translation
memory collections are required. Working with bilingual corpora is complicated by the
specifics of the languages under consideration. If differences both in the structure of
languages and in the sets of their grammatical forms and constructions are
considerable, it does not contribute to the creation of certain universals.[1, p. 86]

Taking all the above mentioned into consideration, we can conclude that a
software translation product facilitates and speeds up the work of a translator, but it
cannot replace it to a full extend. [1, p. 89]

Given the pace of development of this industry, we can expect a rapid increase
in the quality of translation software products in our market.
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TRANSLATING TASTE: CATEGORIZING AND CORRECTING CRITICAL
VOCABULARY ERRORS IN UKRAINIAN RESTAURANT MENUS. CASE
STUDY: MAIN DISHES SECTION

In the globalized hospitality industry, the accuracy of English translations in
restaurant menus is more than a matter of language correctness — it is a matter of
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customer safety and trust. This is especially true in the context of main dishes, where
poor translation choices can lead to serious misunderstandings related to ingredients,
preparation methods, or dietary restrictions. In Ukrainian restaurants, particularly in
non-tourist regions like Zhytomyr, many English-language menu translations still
suffer from lexical inaccuracies that risk confusing or misleading foreign guests [4].
This study focuses on identifying and categorizing such vocabulary errors in the “Main
Dishes” sections of local menus, highlighting how they affect the customer’s
experience and potentially the restaurant’s credibility. Special attention is given to
mistranslations that may result in health-related risks (e.g. allergens) or flavour
misrepresentation. The research also includes suggestions for accurate reformulations,
supported by reliable online dictionary entries and context-appropriate equivalents.

The provided "Pleasantville” menu offers a practical case study for
understanding the nuances and potential pitfalls of menu translation. While generally
comprehensible, the original text exhibits several areas for improvement, highlighting
common errors and the importance of linguistic precision and cultural awareness.

Analyzing the corrections and feedback provided, we can categorize the errors
as follows:

1. Reputational Risks:

1.1 Grammatical Errors: The inconsistent use of “"Serve with" instead of the
standard "Served with" (passive voice) is a prime example. While seemingly minor,
such inconsistencies can detract from the menu's professionalism. The correction to
"Borscht with Ribs" ("Serve with™ sour cream corrected to "Served with" sour cream)
directly addresses this. The passive voice is standard in menus when describing how a
dish is accompanied or served [6].

1.2 Stylistic Errors: The phrase "on a pillow of Borodino bread"” for the "Paste™
dish is noted as "poetic but not standard.” While creative, it lacks the clarity and
directness expected in a menu, potentially confusing customers. The correction to "on
a bed of Borodino bread" is more conventional and easily understood. Menus generally
favour clear and direct language over overly figurative or poetic phrasing to ensure
easy comprehension [1].

1.3 Spelling and Punctuation Errors: The missing Oxford comma [10] in
ingredient lists (“green oil and walnuts" corrected to "green oil, and walnuts" in
"Hummus") and inconsistent capitalization [5] (e.g., "caesar sauce" corrected to
"Caesar dressing") fall under this category. These errors, though small, can impact
readability and the overall impression of care and professionalism.

1.4 Inconsistent Terminology: The use of "salad mix" in several dishes, which is
corrected to the more standard "mixed greens,” demonstrates a lack of consistent
culinary terminology. Similarly, the fluctuation between "Caesar sauce" and "Caesar
dressing" points to this issue. Using consistent and widely accepted culinary terms
avoids ambiguity and ensures that customers understand what they are
ordering [8, p. 96].

1.5 Awkward Phrasing and Poor Flow: Phrases like "slices of lightly salted
salmon" are identified as "wordy" and improved to "lightly salted salmon" for better
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flow and conciseness [2]. The restructuring of the "California" salad description also
aims for improved phrasing and readability.

1.6 Standard English Usage: Choosing between British ("omelette") and
American ("omelet") English highlights the need for consistency based on the target
audience or the restaurant's branding [9].

2. Critical errors, leading to misunderstanding, are potentially harmful
to the customers:

2.1 Likely Mistranslation: The note regarding "blue onions™ likely being a
mistranslation of "red onions™ is a critical point [8, p. 101]. Incorrectly identifying an
ingredient can mislead customers about the dish's flavour profile.

2.2 Lack of Description: The original entry for "Fishmak" lacks any description
beyond weight, posing a significant risk of misinterpretation. Customers have no idea
what they are ordering, potentially leading to dissatisfaction. The suggested addition
provides crucial information (Fish paté made from herring and vegetables. Served
chilled.”). Providing sufficient information ensures clarity and manages customer
expectations. This relates to the grammatical principle of completeness in
communication.

2.3 Redundancy and Accuracy: The original "Julius" salad description using
"Caesar sauce dressing™ is redundant, as "dressing” is inherent to "Caesar." This
highlights the need for precise and accurate language.

2.4 Terminology issues:

2.4.1. Terminology familiarity: The clarification of "Dorblu™ as "(blue cheese)
sauce" caters to an international audience who might not be familiar with this specific
cheese [3, p.138].

2.4.3. Avoiding outdated terms: Replacing "alligator pears" with the more
common "avocado” [7] reflects the need to use contemporary and widely understood
language.

The case study demonstrates a number of errors of minor (reputational risks) and
major (potentially harmful) severity. The latter are not as numerous as the minor ones.
To summarize, the "Pleasantville™ menu corrections exemplify several key linguistic
aspects of menu translation: register and style, terminology standardization,
grammatical norms, and clarity and conciseness. It is important to highlight that menus
typically employ a clear, concise, and slightly formal register. The move from poetic
("on a pillow") to standard (*"on a bed") reflects the appropriate stylistic choice. Also,
the consistent use of established culinary terms like "mixed greens” and "Caesar
dressing"” over less common or incorrect terms is crucial for clarity and avoiding
confusion among an international audience. An important reputational issue is adhering
to standard grammatical rules, such as the use of passive voice for descriptions of how
dishes are served ("Served with"), which ensures professionalism and readability. As
for the stylistic recommendations, we recommend removing unnecessary words
("slices of lightly salted salmon™) and restructuring sentences for better flow improves
comprehension and makes the menu more user-friendly. While not explicitly detailed,
some corrections hint at the importance of considering cultural differences
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By analysing the menu and its corrections, we gain valuable insights into the

various aspects of menu translation, emphasizing the need for linguistic accuracy,
stylistic appropriateness, clarity, and cultural sensitivity to create effective and
professional menus.
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MEME TRANSLATION AND LOCALIZATION: APPLIED APPROACH

Internet memes have emerged in the contemporary digital age as a unique and
influential way of communication that blends text, image, and cultural references to
convey humor, critique, and social commentary. Their viral essence and cultural
features make memes both powerful tools of expression and sophisticated objects of
translation. The study considers the translation and localization of memes through an
applied, comparative approach, with a particular focus on English and Ukrainian-
language contexts.

Memes often contain layers of meaning that stem from linguistic puns,
references to pop culture, political events, and sociohistorical symbols. These
characteristics pose significant challenges for translators who must render the
content linguistically and preserve its humorous, contextual, and cultural relevance
for a potential audience. However, traditional translation approaches are frequently
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not appropriate for memes, requiring a hybrid approach combining audiovisual
translation, transcreation, and localization principles.

The research combines theoretical findings with practical analysis. To frame
the discussion, it employs the key translation theories, such as Skopos Theory,
Relevance Theory, and the domestication vs. foreignization model. The
methodology involves collecting and analyzing a corpus of memes from Ukrainian
and English social platforms, focusing on those with high engagement and clear
cross-cultural potential. Three primary dimensions are explored: (1) linguistic humor
and wordplay, (2) culturally specific imagery and symbolism, and (3) socio-political
commentary. The study identifies dominant translation strategies for each dimension,
discusses potential vulnerabilities, and suggests adaptable solutions.

The findings prove that successful meme translation relies on the translator’s
deep knowledge of source and target cultures and willingness to prioritize
engagement with the audience over textual accuracy. The research emphasizes the
value of creativity, cultural intuition, and visual awareness in meme translation. It
highlights the growing significance of this skill in areas such as digital marketing,
political communication, online education, and cross-cultural discourse.

Ultimately, this study contributes to the emerging work in digital translation
studies and offers practical insights for translators, educators, and content creators
working in multilingual and multicultural online environments.
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WORLDVIEW AS A LINGUISTIC AND COGNITIVE PHENOMENON:
CULTURAL, ETHNOLINGUISTIC AND PSYCHOLINGUISTIC
DIMENSIONS

Language has a crucial role in determining human's understanding of the world.
While it may initially appear as a neutral tool for exchanging information, language in
fact operates as a powerful mechanism through which individuals and communities
interpret, construct, and navigate their social and cognitive realities. The notion of
worldview—the culturally and psychologically conditioned framework through which
people make sense of their existence—is central to understanding the deeper functions
of language. This concept is widely explored across various linguistic disciplines, each
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offering distinct but complementary perspectives on how language encodes, reflects,
and even generates diverse interpretations of reality.

Linguistics, as a field of study encompasses a wide range of branches, each
dedicated to analyzing language from a particular angle. These branches are not only
theoretical, they represent practical and epistemological functions that contribute to a
fuller understanding of how language operates in human life. Among them, cultural
linguistics, cognitive linguistics, ethnolinguistics, and psycholinguistics are especially
significant in the context of worldview formation [2, p.89].

Each of these fields explores a unique dimension of how language interacts with
cognition, culture, ethnicity, and psychological processes to influence how people see
and describe the world around them. In the following discussion, we will examine the
significance of these four branches of linguistics in shaping worldviews and consider
their relevance and impact in the context of the modern world.

Cultural Linguistics is a one of the subdivisions of linguistics that examines the
relationship between language, culture, and conceptualization. It is mainly focused on
a cultural knowledge specific meaning, which is reflected and communicated through
language. This discipline draws heavily on cognitive linguistics, emphasizing that
cognition is culturally embedded. The term and foundational ideas of Cultural
Linguistics were first introduced by Ronald Langacker, who highlighted the
importance of cultural knowledge in meaning. It was Gary B. Palmer who explicitly
developed Cultural Linguistics as a distinct field, applying cognitive linguistic
principles to the study of language and culture in his 1996 work Toward a Theory of
Cultural Linguistics [1, p.34].

The direct relevance of Cultural Linguistics lies in its role as a branch of
linguistics that investigates intercultural communication between nations through the
lens of language and its usage. This function significantly facilitates human interaction,
particularly in the context of international communication. The interpretation of words
and traditions by linguistic culture enables a transition to a new level of interconnection
between the real and cultural worlds, fostering mutual understanding between actual
and conceptual entities.

Cultural Linguistics plays a vital role in world by exploring how language shapes
cultural knowledge. It is especially important in the context of globalization, where
communication across cultures is more necessary than ever. This field reduces
misunderstandings and helps to createan effective intercultural communication.
Overall, it builds a foundation for mutual respect, cultural awareness, and deeper
human connection by emphasizing the inseparable link between language, thought, and
culture.

Cognitive linguistics is the study of how language and thought are connected to
each other. Unlike traditional linguistics, which often concentrates on grammar and
syntax, cognitive linguistics looks at the mental concepts that shape how language is
used. Cognitive linguistics may also investigates various aspects of language, including
sentence structure, semantics, subtle word meanings, metaphors, and ways of
organizing information. The primary data source for this research is language corpora
— large collections of texts or spoken language that reveal patterns in communication.
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Nonetheless, despite its innovative focus, cognitive linguistics still embraces
some traditional aspects, since it is rooted in class

This area of study developed in the late 20th century, thanks mainly to the work
of researchers like Ronald Langacker, George Lakoff, and Leonard Talmy. Together,
they helped establish the idea that language is closely linked to human thought, and
that meaning comes from how we mentally represent our experiences and bodily
interactions with the world.

Cognitive linguistics plays a leading role in shaping the understanding of a
person’s worldview through the lens of language. This field uncovers the connections
between verbal expressions and nonverbal cognition using specialized methodologies.
Additionally, cognitive linguistics greatly supports psycholinguistics by identifying
specific human and mental behavioral tendencies, which complement each other and
deepen our understanding of how language and thought interact.

Ethnolinguistics is the study of how language connects to culture and ethnicity.
It looks at how people in different cultures use language to show their values, beliefs,
and ideas about the world [4, p.67].

The study of ethnolinguistics started in the early 1900s with linguists like
Edward Sapir and Benjamin Lee Whorf. They suggested that the language we speak
can affect how we think and perceive our world.

Ethnolinguistics also studies how language changes when cultures change.
When people move, learn new things, or change their society, the meanings of words
can change too. Language is not only part of culture but also its guide that shapes
culture.. It studies how people keep their culture alive through language or how they
change it over a long period of time. Nowadays this kind of linguistics is connected
with other ones [5, p.67].

Ethnolinguistics plays an important role in the global context. It analyzes how
language influences the development of culture both globally and locally. Thanks to
the knowledge in this field, humanity can understand how language and its
development can affect changes within society.

These changes often include either degradation or progress in human behavior,
shifts in relationships between different social groups, and their impact on cultural
development worldwide.

Another important function of ethnolinguistics is to preserve traditions and
cultural history. It helps us remember the past while constantly providing new
foundations for various types of future research in the linguistic and cultural context.

Psycholinguistics is a branch of linguistics and psychology that focuses on the
relationship between language and the human mind. It explores how people
understand, produce language on a mental level. One of the most interesting aspects of
psycholinguistics is that it seeks to uncover the hidden mental processes involved when
people speak, listen, read, or write. The field became especially influential in the mid-
20th century with American linguist Noam Chomsky . Chomsky’s ideas marked a
major turning point in both linguistics and psychology, laying the foundation for
modern psycholinguistics. However, the term "psycholinguistics” was first used earlier
in the 20th century. Nowadays psycholinguistics is an interdisciplinary field,
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combining linguistics, cognitive science, neuroscience, and education to better
understand how language functions in the humans minds [3, p.140].

In the modern world, this branch of linguistics plays a significant role, just like
the other fields mentioned above. It helps study language from a psychological
perspective, which is an important driving force in researching various aspects of life.
For example, psycholinguistics helps to understand the features of language
development in children, which in turn improves fields such as methodology for
studying children’s speech processes. It is also important to note that psycholinguistics
Is closely connected with neurolinguistics, which studies language alongside the brain
functions responsible for speech. Although these sciences approach the brain from
different angles, they still harmoniously complement each other. This is a crucial step
for the psycholinguistic world, as it lays the foundation for many new and significant
studies globally. It is also important to remember that psycholinguistics is an
interdisciplinary integration of fields such as linguistics, psychology, cognitive
science, and neuroscience.

In  conclusion, the fields of cultural linguistics, psycholinguistics,
ethnolinguistics, and cognitive linguistics collectively deepen our understanding of the
complex relationship between language, culture, and society. Together, these branches
illustrate that language is not merely a tool for communication but a fundamental part
of a culture. They demonstrate the inseparable links between thought, language, and
cultural context, and they inform a wide range of applications—from improving
language learning and translation to advancing neuroscience and artificial intelligence.
As our world grows increasingly interconnected, the interdisciplinary insights from
these fields become ever more crucial.
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CORPUS OPPORTUNITIES FOR LANGUAGE LEARNERS AND
RESEARCHERS: GRAC
As the field of digital linguistics advances quickly, work with annotated corpora
Is an essential part of the process. Annotated corpora are structured collections of texts
with linguistic annotations that allow researchers, educators, and technologists to study
and explore language in a data-based way as well as instinctively. In Ukrainian, this
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function is increasingly performed by GRAC — the General Regionally Annotated
Corpus of Ukrainian [1]. GRAC is an open access digital resource that boasts a wealth
of grammatically tagged data from real usage of Ukrainian language, offering new
opportunities for the research of language, direct instruction of language, and language
processing in digital modalities.

Introduced by a team of individuals including Maria Shvedova, Ruprecht von
Waldenfels, and others, GRAC runs in response to a long-felt need for a modern,
accessible, and linguistically substantial Ukrainian corpus [2, p. 2]. An important
milestone in the history of Ukrainian digital resources, it represents a stride toward the
representation of Ukrainian in the digital sphere, comparable to other significant world
languages in terms of corpora and resources.

Corpus linguistics as a scientific method underwent resurgence in the late 20th
century with the advent of linguistic research that utilized empirical and replicable data.
Corpora like the British National Corpus and the Russian National Corpus have long
been invaluable for academic and technological purposes. However, for many years,
Ukrainian did not have a comparable large-scale and publically available corpus
providing exhaustive grammatical tagging.

To address this gap, the GRAC project was established to gather a range of
contemporary Ukrainian texts, whole texts, and apply a uniform morphological and
syntactic annotation as described by international guidelines such as Universal
Dependencies.

The GRAC is a balanced corpus of texts from multiple genres and registers. The
genres and registers include journalistic writing, fiction, scientific writing, official
writing, educational materials, and varieties of spoken or informal language. There are
presently over 400,000,000 tokens in the corpus, covering almost all genres of written
texts [2, p. 2].

This genre diversity guarantees that the corpus accurately represents both the
standardized reference point of the Ukrainian language and the fluid use of the
language in everyday contexts. This distinction is important for theoretical linguistics
or even language technology applications.

The multiplicity guarantees that the corpus appropriately reflects the fixed,
reference point of the Ukrainian language and the squirrely use of the language more
broadly. This distinction is crucial for theoretical linguistics or even language
technology.

Syntactically, the corpus is parsed using dependency grammar, which models
sentence structure as a hierarchy of words connected by grammatical relationships. For
example, the word “#moB” (was walking) is annotated as follows: it VERB
Aspect=Imp|Gender=Masc|Mood=Ind|Number=Sing|Tense=Past|VerbForm=Fin.
Such annotation allows for advanced searches and linguistic analysis based on
grammatical patterns, not just keywords.

In addition to morphological and syntactic tagging, GRAC has added a semantic
annotation layer, using the Ukrainian Semantic Lexicon (USL) and the TagText tagger
as a basis for that annotation. The most frequent lemmas, around 1,000, have been
given semantic tags, making this the basic underlying lexicon in the corpus. This open
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the corpus up to more advanced searching and analysis features that are meaning based,
which we hope will improve the corpus for linguistic and computational need [3, p. 4].

GRAC [1] is also available on an online site, which facilitates searching and
analyzing the corpus in an easy manner. Users can search by lemma, word form, part
of speech or grammatical features, while also filtering the results by genre or source,
see examples of words being used in real life situations, and export their search results
and analyze offline.

Developers and researchers in natural language processing (NLP) will appreciate
GRAC's API capability that allows users to access its data in a computationally-based
environment, such as a spell-checker, language translator, or text-classifier.

GRAC developers and researchers in natural language processing (NLP) will
enjoy GRAC's API functionality, which enables users to access GRAC data within a
computationally-based environment (e.g. a spell-checker, language translator, or text-
classifier).

In education, GRAC is a source of authentic materials that are useful for the
teaching of the Ukrainian language. For example, you can use GRAC to devise
exercises, grammar explanations, vocabulary inventories, and readings that fit
naturalistic contexts. This is particularly significant when we think about teaching
Ukrainian as a foreign language, where you do have limited access to samples of
natural, annotated language.

In the NLP context, GRAC provides raw data for training language models,
developing syntactic parsers, and developing dialogue systems. It aids in the
development of software using grammatical understanding, analysis, and generation of
Ukrainian text - a requirement for modern Al apps.

Even though GRAC is already a strong and flexible resource, it represents a
major opportunity to grow and improve. Some of the most exciting possibilities are:

» Increasing the representation of spoken Ukrainian in the form of
transcribed conversations.

* Incorporating multimedia content (like audio, subtitled video)

« Developing bilingual and multilingual aligned corpora (like Ukrainian-
english, Ukrainian-polish)

* Improving the user interface specifically for non-specialist users like
school teachers and students

» Developing language learning applications based on the corpus like smart
dictionaries, grammar trainers and Al tutors.

These areas of investment would position GRAC as a pillar of both academic
linguistics and equitable and technologically driven education in languages.

The GRAC corpus represents a landmark achievement in the digital structuring
of Ukrainian language. It freely searchable grammatically and semantically annotated
information, well suited for linguists, educators, students and software developers
alike. It combines linguistic rigor with technological accessibility, meaning that
Ukrainian will have a future as a live and wholly participating language in the digital
world. Its future growth and expansion will be essential to enhancing the global
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presence of the Ukrainian language, and involve innovation in the areas of Slavic and
computational linguistics.
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LANGUAGE AS AN INDICATOR OF PERSONALITY TRAITS:
INTEGRATING PHILOLOGICAL ANALYSIS INTO PROFILING
Language functions not only as a medium of communication but also as a

reflection of one’s personality. How individuals select words, construct sentences, and
communicate ideas can reveal their cognitive styles, emotional conditions, and
psychological characteristics. Recent interdisciplinary research has underscored the
significance of philological analysis in assessing personality, indicating that linguistic
patterns may serve as reliable indicators of individual differences [2; 5].

From a philological standpoint, the notion of idiolect—defined as the unique
linguistic habits exhibited by an individual—serves as a foundational element for
personality analysis. Each individual utilizes vocabulary, syntax, and stylistic choices
that tend to remain relatively consistent across various contexts. These linguistic
characteristics are not arbitrary; they frequently correlate with persistent personality
traits, rendering them significant data points for profiling [4].

The lexical hypothesis, widely recognized in psychology, posits that significant
individual differences are encoded within natural language. This theory underlines the
notion that language serves as a reflection of personality traits. For instance, individuals
who exhibit a high degree of openness to experience are more inclined to utilize
abstract and metaphorical language. Conversely, those who display elevated levels of
neuroticism tend to employ a greater frequency of negative emotion words and
personal pronouns. Written language, in particular, offers a rich reservoir of linguistic
cues that can illuminate traits such as extraversion, agreeableness, and
conscientiousness, among others [5].

Paralinguistic features, including tone, speed, rhythm, and hesitation patterns,
provide valuable insights into psychological states within spoken language. For
example, frequent pauses or fluctuations in pitch may indicate anxiety or a lack of self-

161



confidence, while consistent fluency may reflect assertiveness and emotional stability.
Automated speech analysis research has revealed significant correlations between
vocal attributes and the Big Five personality traits [1].

Analyzing philological elements plays a significant role in developing
personality profiles by scrutinizing various linguistic components. A critical focus is
on deictic expressions—words that denote personal, temporal, or spatial references,
such as pronouns and adverbs. The frequency and patterns of their usage can provide
insights into levels of self-awareness, interpersonal orientation, and emotional
distance. For instance, individuals who predominantly utilize first-person singular
pronouns may exhibit a greater tendency towards self-focus or introspection [5; 6].

Furthermore, syntactic complexity and grammatical preferences may indicate
cognitive styles. Individuals who construct lengthy, compound-complex sentences
often demonstrate higher openness and dual engagement levels. In contrast, those who
employ simpler sentence structures may prefer concrete thinking and direct
communication. These linguistic patterns can be effectively identified through content
analysis and natural language processing tools [7].

The integration of philological and psychological methodologies facilitates the
advancement of psycholinguistic profiling, an emerging discipline focused on creating
multidimensional personality profiles derived from linguistic data. This innovative
approach has significant practical applications across various sectors, including
forensic linguistics, human resource management, educational contexts, and mental
health evaluations. In forensic scenarios, linguistic profiling is instrumental in
identifying anonymous authors of threatening communications and in gaining insights
into the psychological states of suspects through their written or spoken
expressions [2, 7].

In conclusion, language functions as a significant indicator of personality traits.
By integrating the disciplines of philology and psychological theories, researchers and
practitioners can attain a more profound understanding of individual identities. The
incorporation of linguistic analysis into profiling not only enhances accuracy but also
contributes to a comprehensive understanding of human behavior.
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ACCENT MATTERS: POLISH EFL STUDENTS’ PREFERENCES FOR
BRITISH VS. AMERICAN ENGLISH IN TRANSLATION PRACTICE

In Polish classrooms where English is taught as a foreign language (EFL),
learners are routinely exposed to two prestige accents: Received Pronunciation (RP),
typically associated with British English, and General American (GA). These accents
are presented through textbooks, listening exercises, and teacher modeling, but often
without explicit reflection on their sociolinguistic value or contextual appropriateness.
While EFL instruction tends to prioritize grammatical accuracy and phonetic
intelligibility, practical language use, such as translation tasks, requires learners to
make real-world lexical and stylistic decisions that reflect deeper preferences,
associations, and attitudes.

One such decision arises when translating culturally embedded vocabulary or
spelling variants. For instance, translating the Polish word “winda” may prompt the
student to choose between “/ift” (RP) and “elevator” (GA). This lexical bifurcation is
not merely a matter of linguistic correctness but rather a sociolinguistic act shaped by
media exposure, perceived prestige, identity, and contextual awareness. Against this
backdrop, the present study investigates which accent variant Polish EFL students
prefer in translation tasks, what attitudinal dimensions inform these preferences, and
whether the use of one variant over another has any measurable impact on translation
accuracy.

Theoretical Background and Previous Research

The study is grounded in two foundational frameworks that illuminate the
complexity of learner attitudes and global English variation. First, Kachru’s influential
World Englishes model [6] challenges the notion of a single “standard” English by
introducing a tripartite classification: the inner circle (native-speaker contexts like the
UK and USA), the outer circle (post-colonial contexts like India), and the expanding
circle (EFL settings like Poland). This model legitimizes diverse Englishes and invites
an understanding of RP and GA not as superior forms but as sociolinguistic options
with context-specific salience.

Second, Gardner’s socio-educational theory of language learning [3] emphasizes
that motivation and identity are integral to the acquisition process. According to this
model, learners are more inclined to adopt a variety they perceive as prestigious,
intelligible, or personally appealing. This theory has been expanded by Bernaus and
Gardner [2], who observed that teacher encouragement, media influence, and peer
interaction all shape students’ motivational orientation toward specific language
models.

In terms of pronunciation and accent perception, Derwing and Munro [4] have
demonstrated that attitudes toward accents significantly influence learners’ willingness
to engage with certain forms of input and output. Complementing this, Jenkins [5]

argues for an English as a Lingua Franca (ELF) perspective, proposing that accent
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diversity is inevitable, and that intelligibility should take precedence over conformity
to native norms. However, when students face translation tasks, the stakes shift. Lexical
items such as “flat” versus “apartment” Or “tyre” versus “tire” are not simply
matters of pronunciation—they require the translator to navigate cultural resonances,
intended audience, and register. Yet, despite the centrality of such decisions, research
has rarely explored how Polish EFL learners make these choices in translation practice.

Translation theorists such as House [7] and Venuti [10] have emphasized the
need to evaluate translation quality through both formal equivalence and cultural
adaptation, but have not discussed accent-based lexical divergence. Munday’s
comprehensive overview of translation theory [8] similarly acknowledges the
semantic-pragmatic challenges in translation but does not address the nuanced issue of
accent-influenced vocabulary selection. This study, therefore, fills a notable gap by
focusing on how variant preferences—RP vs. GA—affect lexical choices and learner
reasoning in translation.

Methodology

The study employs a sequential explanatory mixed-methods design, combining
quantitative analysis of translation tasks with qualitative insights from focus-group
interviews. Seventy advanced EFL undergraduates from two Warsaw-based
universities (ages 20—24) participated, all of whom had received at least four years of
tertiary-level English instruction. In the first phase, participants completed a translation
task comprising three 200-word passages originally written in Polish. Each passage
contained several embedded lexical items with variant-specific forms (e.g., lorry /
truck, programme / program, colour / color). Students were free to choose either the
RP or GA form in each case. Their translations were then independently assessed by
two qualified raters, who coded the variant usage and evaluated translation accuracy
(inter-rater reliability k = 0.88).

Immediately after completing the translation task, participants were asked to
complete a 15-item Likert-scale questionnaire designed to measure their attitudes
toward RP and GA. The questionnaire assessed four dimensions: perceived prestige,
intelligibility, modernity, and personal affinity—dimensions aligned with Gardner’s
model of integrative and instrumental motivation [3]. Descriptive statistics, Pearson
correlations, and paired-sample t-tests were used to analyze the relationship between
attitudes and lexical choices.

In the second phase, sixteen participants (eight with strong GA preferences and
eight favoring RP) were invited to participate in semi-structured focus group
interviews. Thematic prompts addressed issues such as media exposure (e.g., YouTube
vs. BBC), imagined audiences (e.g., blog readers vs. academic examiners), and
classroom expectations. Interview transcripts were analyzed using Braun and Clarke’s
six-step method of thematic coding [1], allowing for rich, inductively derived insights.

Results and Interpretation

The findings reveal a clear trend in favor of General American lexical choices.
Across all translations, GA variants accounted for 64% of selections. The preference
for American forms was especially pronounced in technology-related or informal
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contexts, where 78% of participants selected GA words such as elevator over lift. In
contrast, RP variants were favored (58%) in contexts with academic or cultural
overtones, as in the translation of programme in an educational setting.

Attitudinal data revealed that GA was rated highest in modernity (M = 4.2) and
media familiarity (M = 4.0), whereas RP scored highest in perceived prestige (M = 4.1)
and correctness (M = 4.0). Pearson correlations (r > 0.43, p < .01) confirmed strong
relationships between these attitudinal ratings and actual variant choices during
translation. These findings corroborate Gardner’s assertion that attitudes shape
linguistic behavior [3] and further support Jenkins’ claim that accent selection often
reflects learners’ global orientation and media landscape [5].

Interestingly, a paired-samples t-test showed no significant difference in
translation accuracy when students used non-preferred variants (t(69) = 1.02, p = 0.31),
indicating that variant selection is a stylistic and sociolinguistic choice rather than a
reflection of linguistic competence. These finding echoes Venuti’s argument that
stylistic decisions are culturally embedded rather than strictly rule-governed [10].

The qualitative interviews yielded three dominant themes. First, students
expressed a strong emotional connection to GA, often citing daily exposure to Netflix
shows, Instagram influencers, and American pop music as shaping their internal
language models. Second, RP was viewed as the more “correct” or academic option,
often associated with textbooks, exams, and formal writing assignments. Finally,
students demonstrated a high degree of contextual sensitivity, as many reported
switching between General American (GA) and Received Pronunciation (RP)
depending on the imagined audience or genre. For instance, an apartment was used for
translating a casual blog post, while a flat was preferred in a simulated academic
abstract.

Pedagogical Implications

The results suggest that Polish EFL learners can make informed, context-
sensitive accent choices, even in the absence of explicit instructional guidance. This
points to the pedagogical value of integrating accent awareness into translation and
writing courses. Teaching materials should label lexical items with variant markers
(e.g., [RP], [GA]) and provide contextual notes to foster metalinguistic reflection.
Furthermore, teacher training programs should emphasize accent diversity and prepare
instructors to model and explain both variants authentically, moving beyond the
implicit privileging of Received Pronunciation (RP) in coursebooks.

Conclusion

Accent preference in translation is not a superficial or stylistic detail—it reflects
a deeper set of learner attitudes, sociocultural affiliations, and strategic judgments. This
study demonstrates that Polish EFL students do not passively adopt textbook norms;
instead, they engage critically with accent choices, basing them on context, perceived
prestige, and media influence. The absence of accuracy penalties for using non-
preferred variants further underscores that translation quality is not diminished by
accent variation. Instead of enforcing uniform standards, language educators should
equip students to navigate the sociolinguistic richness of English in its global forms.
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DEVELOPING MULTICULTURAL COMPETENCE IN LANGUAGE
LEARNING THROUGH VIDEO MATERIALS

Modern linguistics pays considerable attention to studying the reflection of
national culture and history in a particular language, given the significant role of
language in accumulating cultural achievements. Language reflects the national
character and creates a unique worldview for people who use it as a means of
communication, preserving the cultural values and heritage of the people in
vocabulary, grammar, folklore, literary works, and more.

Therefore, it is no coincidence that one of the goals of teaching a foreign
language in a higher educational institution is the formation of linguosociocultural
competence among students. Video materials are a particularly valuable tool for
developing this competence.

The problem of forming linguosociocultural competence is highlighted in the
research of scholars such as M. Natsyuk, I. Bronetko, L. Horodetska, K. Antipova, O.
Vozniuk, I. Beam, R. Gurevich, S. Nikolayeva, V. Safonova, V. Maslova, A.
Hordeeva, N. Borysko, and others.

First, it should be noted that developing students' sociolinguistic competence
fosters motivation for independent language learning and facilitates conscious material
acquisition.

Sociocultural competence is a set of knowledge about the rules and social norms
of behaviour of speakers of the studied language, their traditions, history, culture, social
system, and national organization [1, 183-186]. In the process of learning a foreign
language, the teacher introduces students to a new culture; thus, the ability to
understand cultural features, observe norms of behaviour and etiquette, and recognize
cultural stereotypes when communicating with native speakers is essential.
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The use of video materials in the educational process significantly facilitates the
understanding of the material, allows the visual presentation of interesting facts within
a relatively short time, enables observation and analysis of native speakers' correct
pronunciation, promotes the development of mental processes, and engages multiple
channels of information perception simultaneously. According to Panova, 60% of
information is absorbed during audiovisual perception [4, p. 158].

The created video materials can be used at any stage of the lesson, and the
exercises can be varied: phonetic exercises, listening to texts for introducing new
lexical units, short videos on language structures, and more.

Using video materials to develop the foundations of linguosociocultural
competence is undoubtedly effective for several reasons:

1. Increasing motivation.

2. Visualization (setting, characters, actions, objects).

3. Better understanding of vocabulary (visualization of vocabulary, guessing the
meaning during viewing, better memorization).

4. Improving grammar and pronunciation.

5. Immersion in the cultural environment.

It is also essential to consider the requirements for video materials when
developing linguosociocultural competence. The main criteria for selecting videos are:
Authenticity.

Sociocultural component.
Motivational component.
Informational value.
Rich vocabulary series [5, 132 —133].

The importance of incorporating video materials in foreign language learning is
emphasized, as contemporary language education can significantly benefit from
innovative components facilitated by modern computer technologies.
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DIGITAL OPPORTUNITIES: THE WAY TECHNOLOGY CONTRIBUTES
TO THE DEVELOPMENT OF LANGUAGE LITERACY

The relevance of the topic of second language literacy in the modern world is
driven by rapid globalisation, the development of international communications and
the need for intercultural communication. Today, second language proficiency is not
just a useful skill, but a vital necessity that opens up wide opportunities for personal,
professional and social development.

Second language literacy helps a person to effectively perceive, process and use
information from various sources, which is especially important in the information
society. Knowledge of a second language expands access to knowledge, science,
culture and international experience, promotes critical thinking, creativity and
flexibility of mind.

In today’s world, English, as the most widely spoken second language, has
become the key to international communication, business, education and science. Its
knowledge opens doors to global labour markets, academic programmes and cultural
exchange. Learning a second language builds tolerance, understanding of other cultures
and promotes peaceful coexistence of peoples, which is of great importance in the face
of global challenges.

In addition, knowledge of a second language improves social connections,
widens the circle of communication, and increases the chances of success in political,
diplomatic and international activities. Thus, the development of second language
literacy is an important factor in personal growth and integration into the global
community. Thus, the relevance of the topic lies in the fact that second language
literacy is the foundation for successful adaptation in the modern globalised world,
ensuring competitiveness, cultural openness and social mobility of the individual.

The development of language literacy is an urgent task in modern education,
especially in the context of the digital transformation of the learning process. Modern
technologies, such as open learning platforms and distance learning tools, significantly
expand the opportunities for effective second language acquisition.

Open Online Platforms and Distance Learning Tools in Second Language
Acquisition

Open online platforms such as Coursera, Busuu, Mondly, and BBC Learning
English offer a wide range of courses for foreign language learning. These platforms
provide high-quality multimedia content, interactive lessons, and opportunities to
practice communication with native speakers. For instance, Busuu supports the
learning of 12 languages and includes features for interaction with native speakers,
while Mondly employs virtual and augmented reality technologies to immerse learners
in a language environment. Coursera, in turn, offers courses developed by leading
global universities, thus enabling users not only to acquire language skills but also to
develop professional competencies [6].
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To support the development of accurate pronunciation in a foreign language,
various audio and video resources are considered particularly effective. These tools
enable learners to listen to native speakers, imitate their speech, and practice prosody
and rhythm.

Currently, a broad selection of audio resources is available for pronunciation
training:

BBC Learning English offers audio lessons and podcasts, including the 6
Minute English series, in which native speakers discuss various topics in an accessible
format. This aids in enhancing both comprehension and natural pronunciation.

Randall's ESL Cyber Listening Lab provides listening exercises, dictations, and
pronunciation training categorized by difficulty levels, allowing for gradual
improvement in auditory perception and sound reproduction skills.

Voice of America (VOA) features news and educational materials tailored for
English learners, characterized by a moderated speech rate that facilitates
pronunciation practice in the context of current topics.

Radio Lingua (Coffee Break Podcasts) includes language-learning podcasts
with a slow and clear pace, ideally suited for pronunciation and intonation training.

Speechling is a mobile and web-based application offering recordings by native
speakers and enabling users to submit their own pronunciation for personalized
feedback from language coaches.

The most effective video resources for pronunciation training include:

University of lowa Phonetics Flash Animation Project, an interactive video
guide with animations that illustrate English sound articulation, assisting learners in
understanding correct sound formation.

YouTube channels dedicated to pronunciation exercises, featuring simple and
effective drills for improving pronunciation across languages, often emphasizing
sentence repetition with a focus on intonation and rhythm.

The advantages of using audio and video resources are evident. Firstly, learners
are exposed to authentic speech featuring various accents and intonational patterns.
Secondly, visual demonstrations of articulation provide insight into pronunciation
mechanisms. Thirdly, repetition of complete sentences fosters more natural speech
production. Furthermore, the possibility of recording and comparing one’s
pronunciation with that of a native speaker enhances self-assessment. Finally, these
resources offer the undeniable benefit of being accessible anytime and on any device.

Thus, to effectively develop foreign language pronunciation, it is recommended
to combine audio resources (such as podcasts, audio lessons, and pronunciation
trainers) with video materials that demonstrate articulation and offer interactive
exercises. This comprehensive approach promotes the acquisition of accurate and
natural pronunciation [1,2,4,5].

Distance Learning Tools

Distance foreign language education actively utilizes interactive platforms such
as Quizlet, Kahoot, and Wordwall, which incorporate gamification elements to
enhance learner motivation and engagement. These platforms provide effective
feedback mechanisms that improve knowledge retention and reduce psychological
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discomfort during the learning process. Importantly, gamification does not alter the

educational content but helps learners focus attention on solving instructional tasks [7].

Moreover, distance learning is supported by the concept of digital literacy, which
emphasizes the implementation of real communicative tasks in digital environments.
The e-lang project, for instance, introduced a framework that integrates socially
interactive tasks performed on Web 2.0 platforms, helping learners become
autonomous language users and digital citizens. This approach fosters both linguistic
and digital competencies, which are essential in the modern world [3].

Distance learning tools play a key role in the development of second language
literacy by ensuring interactivity, accessibility, and individualized learning processes.
They enable learners to acquire language skills — including reading, writing, speaking,
and listening — through a variety of digital resources and methodologies.

Key components of this approach include:

e Interactive educational materials: Digital textbooks, interactive texts, video
tutorials, online games, and crosswords enhance the acquisition of grammar,
vocabulary, punctuation, and other language elements. These resources render the
learning process dynamic and engaging, encouraging active interaction with the
material.

e Immediate feedback: Digital platforms allow learners to receive real-time
evaluation of their responses, which facilitates timely error correction and
knowledge improvement. This significantly boosts learning efficiency and
maintains learner motivation.

e Audio and video resources: These materials support the development of listening
comprehension, accurate pronunciation, and prosody, while also exposing learners
to diverse dialects and linguistic contexts, thereby contributing to communicative
competence.

¢ Individualized learning: Digital tools enable the adaptation of learning tasks to the
learner’s level and needs, resulting in a more personalized and effective educational
experience. Learners may proceed at their own pace, which is particularly valuable
in second language acquisition.

e Development of creative skills: Online services for creating blogs, presentations,
and audio or video recordings encourage learner creativity, enhancing material
retention and making the learning process more engaging.

e Communication and collaboration: Platforms such as Google Classroom provide
opportunities for collaborative work, idea exchange, participation in discussions,
and real-time feedback from instructors. This fosters authentic practice in speaking
and writing.

e Resource accessibility: Distance learning tools grant learners convenient access to
a wide range of educational materials, dictionaries, and courses delivered by native
speakers, thereby expanding their vocabulary and overall language experience [8].

Conclusions

Distance learning tools enhance the quality and efficiency of second language
acquisition by making the learning process interactive, motivating, and accessible.
They foster the development of all core language competencies, as well as essential
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digital skills. Among the most notable benefits of educational technologies in second
language development are:

Access to high-quality learning materials anytime and from any location.
The possibility of individualized instruction tailored to the learner's level and needs.
The use of multimedia and interactive resources to increase motivation.
The stimulation of communicative activity through interactions with native
speakers and peers.
Support for learner autonomy in the educational process.

Therefore, open learning platforms and distance education tools represent

powerful means for enhancing second language literacy. They not only broaden access
to educational content but also establish the conditions for an active, interactive, and
engaging learning experience aligned with the demands of the modern digital society.
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ENGLISH-UKRAINIAN CODE-MIXING IN HUMOROUS DISCOURSE:
COMMUNICATIVE COMPETENCE

The notion of communicative competence was introduced by Dell Hymes to
denote a set of beliefs, abilities, and skills of a speaker that constitute a prerequisite of
successful communication. This set includes knowledge of grammar and vocabulary
(linguistic competence), awareness of social context, norms, and roles (sociolinguistic
competence), ability to produce coherent and cohesive spoken/written texts (discourse
competence), and ability to manage communication and repair breakdowns (strategic
competence) [2].

Teun A. van Dijk’s theory of discourse and cognition suggests that speakers
construct mental models that guide the interpretation and production of discourse and
are crucial in understanding how language functions in real contexts. These models are
built based on the knowledge of the situation, beliefs about the interlocutors, awareness
of the discourse goals, and social and cultural schemas and scripts [1].

Combining the term and the notion of communicative competence suggested by
Dell Hymes and enriching it with the aspects of knowledge singled out by Teun A. van
Dijk, we are going to use the term communicative competence to denote a spectrum of
knowledge of a speaker which makes their communication successful.

For the purpose of our investigation we will focus on the speaker who produces
humorous discourse and will consider that the important aspects of their spectrum of
knowledge are

1) their awareness of the subject of communication,

2) their beliefs about their addressee, and

3) their knowledge of the general context in which communication takes place.

These three aspects will be discussed in the context of humorous Internet
discourse, as is found in video products of different formats that aim to entertain the
audience. However, before going into the analysis of the aspects, it is important to
outline the features of the communicative situation of humorous Internet discourse.

The communicative situation is peculiar as on the surface level it may vary in the
number of participants. However, there are always two main participants which form
the deep communicative framework includes the audience, which is the recipient, and
the comedian(s), which is (are) the producers of this type of discourse.

The first scenario that this communicative situation allows is when the
interaction happens between the comedian(s) and the audience, whereby the comedian
produces discourse directed at the audience and observes the audience’s reaction. The
second scenario is when the audience observes an interaction on stage which is played
out before it, and the interaction happens between two or several comedians in a form
of a dialogue or polylogue. Within the humorous Internet discourse, none of the
participants on stage is the main recipient. Their interaction is governed by their aim
to entertain the audience and therefore we can call the second scenario “staged”.
However, it doesn’t mean that the rules are predetermined or that the discourse is
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prepared — on the contrary, it is always almost always spontaneous and that what
makes it entertaining. We will be using the term “staged interaction” to separate the
communicative set-up of the second scenario from that of the first one.

Having outlined this, we can now focus on the communicative competence of
those who produce the humorous discourse, that is — comedians (outlining the
communicative competence of the recipient, i.e. the audience, would be the prospect
of this study).

1. Knowledge of the subject of communication

The awareness of the subject of communication would include the factual
knowledge (i.e. the facts of the matter), as well as the so-called operational knowledge,
that is the knowledge of the code which the speaker uses to talk about the factual
knowledge.

In the context of our investigation, the point of interest lies in the level of
proficiency of the speaker in their native tongue (language 1 — L1) as well as in the
second language (language 2 — L2) which they use in discourse. This can be understood
by means of analysis of the vocabulary and grammar structures that the speaker uses,
which is similar to understanding the level of proficiency in speaking tests. Here it is
possible to classify the knowledge of the speaker within the common European
framework of reference (CEFR). Our guess for the future study would be that speakers
with higher level of proficiency of the second language will be more efficient in being
funny.

2. Beliefs about the addressee

Comedians who produce the humorous Internet discourse have the aim of being
funny, which is, in our view, the governing strategy of humorous discourse.

In order to create a joke that would be funny for the audience a comedian must
understand the audience’s mind. In the context of communication which includes two
languages where jokes are based on code-switching and code-mixing it is essential for
a comedian to understand which level of proficiency in L1 and L2 their audience has.
As with the the comedians, we believe it’s possible to classify the knowledge of the
audience of L2 within the common European framework of reference (CEFR). Our
observation shows that it is essential for the audience to have some minimal
understanding of L2 (or both languages which are involved in code-mixing and code-
switching) in order to be able to understand the humor.

Specifying the limit which allows the audience to understand a joke involving
code-switching or code-mixing is a prospect of this investigation.

In order for for the speaker to be successful, they need to have a clear
understanding of the language proficiency of the audience. When the audience has little
knowledge of L2 that is being mixed into the predominant L1 (or vice versa), the
communicative effect is very little. A good illustration of this would be a fragment of
discourse which involves two foreign languages. The Ukrainian-speaking audience
laughs at the “English” phrases and not as much at “French” phrases, although one of
the participants of the show who has a good command of French laughs at the “French”
interpretation the moment he hears it. Our hypothesis is that because French as L2 is
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not as typical as English, there are not many people in the audience who can appreciate

the humour produced by imitating French interpretation.
Discourse Fren.ch- and English-speaking Eng.lish-speaking
participant’s laughter audience’s laughter

— Hello, native speakers!
— Bon sua, nateev speakerion! +
— We are gald to see you on this
YouTube channel.
— Le fua de vuzil con chantel e mua
zhizel.
— We'll have some questions... +
— We'll have some questions...
— OK
— ...and some pokareishns + +
— Pokareishines +
— Pokareishines, olivietes, salates,
everything will be.
— Pokareishines, olivietes, salates,
everything will be.

As is seen from the table, the audience does not laugh at the first and the second
phrases that imitate French interpretation and only reacts with laughter when the
French “interpreter” fails to render the third English phrase. On the other hand, a
participant of the show who knows French, laughs right away when he hears the
interpretation of the first phrase. He also laughs at the rendering of the last English
reply, but the audience fails to see the humour in those cases.

3. Knowledge of the general context

The third aspect of communicative competence is the knowledge of the general
context of communication. This would include the knowledge of the facts which are
relevant for the audience at the time of discourse generation and discourse perception.
It would also include the knowledge of the immediate context that is time and space
where the communication takes place. However, since at the moment we feel like these
have little influence on the code-switching and code-mixing, or rather — are not that
related to using a mixture of L1 and L2 in order to create a joke, we are not going to
focus on this aspect that much, as our primary concern is the humorous effect within
the communication where the humorous effect is created from the fact of using
different language languages within one linguistic or discourse unit.

+

+
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LINGUISTIC CONCEPTUALIZATION OF THE WORLD : FROM
CULTURAL, COGNITIVE, AND ETHNOLINGUISTIC PERSPECTIVES
It is no empty play upon words if we speak of language as arising

in autonomy solely from itself and divinely free, but of languages

as bound and dependent on the nations to which they belong.

Back in the 1960s, people started to realize that those who speak two, even
unrelated languages can actually balance the different ways of seeing the world that
come with each language. Then, in the 1970s and 1980s, when people became more
interested in how our minds work and the creative side of languages, linguists began
to think about ideas similar to "worldview." These included things like metaphors, how
we commonly use symbols to represent ideas, how we interact through talking, how
we organize our thoughts, and how we use our imagination.

Language is a product of collective inspiration. The internal prototype of
language inherent in the soul of each person, as an internal action, turns into external
behavior as a result of the joint action of the mental forces of individual people, which
(forces) were supported by everyone's confidence that they would understand. This act
of creative power is performed by the whole mass of the people, in which an individual
is drowning [6, p.11-12].

Language shows a community's inner thoughts and feelings, it's a type of
awareness. A community shapes its language and can be identified by it. But language
doesn't just show how we think, it also influences it. Our native language, with its
unique way of seeing things, comes between our active mind and the outside world.
So, how we see the world depends on our language. However, it's not a fixed thing.
Even though our first language strongly affects how we think, every time we speak
creatively, we try to go beyond those limits, similar to learning a new language with
its own way of understanding things. According to German philosopher Wilhelm von
Humboldt, we can't fully grasp objective reality, but that's okay. Instead, this basic
limitation actually allows our thinking and understanding to constantly grow and
expand through language [4, p.41-59].

Bartminski defines the linguistic worldview as “the interpretation of
reality encoded in a given language, which can be captured in the form of
judgements about the world. The judgements can be either entrenched in the language,
its grammatical forms, lexicon and ‘frozen’ texts (e.g. proverbs) or implied by them”.
[2, p.76]. The linguistic worldview is mostly social and cultural, and therefore visible
chiefly in entrenched linguistic forms, such as proverbs or folk songs; it designates the
portion of language that is shared by a community of speakers. However, “[t]he
definition of linguistic worldview is not fully agreed on” [1, p.24].

For many years, we've seen more and more proof that each language interprets
the world, rather than simply mirroring it directly. When talking about the language
used in literature, the idea of a literary artwork based on experience was very important.
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Roman Ingarden argued that all the non-language parts of a work that matter artistically
come from the language used and its features. Some qualities that are important for
how we appreciate the work directly depend on how the language is formed or come
from how complex and expressive the sentence structure is. So, the language in a piece
of writing plays a double role: first, it shapes everything else in the work, and second,
it is itself part of the work.

Berger highlights that language is key to building our shared reality. It focuses
our experiences, creates patterns, and makes them real. Language is the main way we
learn to live in the world with others and how we make sense of that world together
through talking. On this base of language, we build our ways of understanding, rules
for right and wrong, values, and overall worldviews, which together form a society's
shared understanding of things.

Professor Joseph points out that while the expression of self and the emotions is
one of the principal functions of language, linguists have mostly ignored it, seeing it as
a matter of aesthetics. This old idea separates emotions from the mind and doesn't see
them as something to study scientifically. Joseph argues that identity studies often
focus on the individual, but to understand language in society, we need to also look at
how others create and assign identities based on their culture.

Identity, with its appropriate attachments of social reality, is always identity
within a specific socially constructed world. Or, as seen from the viewpoint of the
individual, one identifies oneself, as one is identified by others, by being located in a
common world [3, p.378]. ldentity always exists within a shared, socially created
world. We identify ourselves and are identified by others. The common world relies on
shared knowledge, culture, and language so we can understand each other’s viewpoints.
Our social identity is defined within a larger understanding of reality. If we can't share
perspectives, we can be misidentified. For example, Columbus called people "Indians™
as a result of a miscommunication [5, p.8-20].

You can't have a society without communication, and people become social
beings through society. Language, made up of words, is what sets humans apart from
animals. Words are essential for all knowledge and learning, helping us create, save,
and share what we know with future generations. Trying to understand how people
communicate, what makes it hard, and what makes it easier is important because
communication is fundamental to human life. It's especially important now that people,
languages, and cultures are mixing more than ever before. We urgently need to teach
tolerance, build interest and respect for different cultures, and overcome negative
feelings about cultural differences. This is why intercultural and international
communication is getting so much attention [8, p.127-136].
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EXCURSION TO THE THEATRICAL SHAKESPEARIANA OF
ZHYTOMYR

The history of Shakespearean productions in the theatres of Zhytomyr dates back
to the early 19th century [8; 12; 13]. Our project, the “Theatrical Shakespeariana of
Zhytomyr” walking tour, is designed to inform both residents and visitors of the city
about the plays performed here, the theatre companies involved, and the translators
who have contributed to the promotion of Shakespeare’s works over more than two
centuries. The tour was developed in 2024 as part of the broader literary and local
history initiative “Reading Zhytomyr”, coordinated by the Faculty of Pedagogical
Technologies and Lifelong Education [7].

The excursion was developed on the basis of research that systematizes
information about Shakespearean theatrical projects in Zhytomyr from the 19th to the
21st century [3]. The walking tour begins at the historical site of the first theatre in the
Volyn province (the original building has not been preserved), continues to the
structure that housed the city’s theatre from the mid-19th to the mid-20th century (now
the Regional Philharmonic), and concludes at the present-day Zhytomyr Regional
Music and Drama Theatre named after Ivan Kocherha. This is the venue where
numerous Shakespearean productions were staged, translated, and prepared by the
theatre's staff—and where both Borys Ten and lvan Kocherha worked on their
translations. The final stop is the Regional Puppet Theatre, whose history includes a
postmodern performance based on Hamlet.

During the tour, participants learn about the history of Shakespearean
productions at these venues, the theatre troupes and actors involved, and the languages
of the performances, with special attention to translations into Polish and Ukrainian by
Ivan Holovynsky, Borys Ten, and Ivan Kocherha [9].

The name of the Great Bard on the literary and theatrical maps of our cities
continues to draw the attention of theatre scholars, historians, and local researchers.
One notable example is the bilingual virtual museum #Hamlet_ UA. Act I, Scene 1943
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[1], which documents the history of the first performance of Hamlet in Ukrainian,
staged in Lviv. Interactive projects like this help bring classical works closer to the
public while accumulating historical, literary, theatrical, and cultural knowledge.

This is why we emphasize the particular importance of mapping the literary and
theatrical landscape — offering an opportunity to retrace and reimagine the routes
marked by key milestones in Shakespearean performances and translations within our
city. The “Theatrical Shakespeariana of Zhytomyr” tour is the first of its kind in the
city. It is based on data that has been systematized specifically from a Shakespearean
perspective, a type of research that has not been previously undertaken in such a
comprehensive form.

The project contributes to the broader framework of historical and theatrical
research aimed at collecting and disseminating information about the performance of
William Shakespeare’s works in Ukraine. Its relevance lies not only in highlighting
local theatres within the context of world classics, but also in fostering public
engagement with classical heritage. Notably, there is already interest in the tour from
local schools, with a request for an excursion tailored to high school students who study
Shakespeare as part of their curriculum.

An equally important dimension of the tour is its focus on translation. The
languages of performance, the development of Polish [10; 11] and Ukrainian [4; 5]
translations under the constraints of imperial language policies, and the staging of plays
banned by the metropolis in the “provincial” city of Zhytomyr all underscore the
cultural significance of Shakespearean theatre in the processes of cultural emancipation
and nation-building.

In the process of preparing this work, I consulted archival materials, conducted
interviews with actors and the theatre director, and analyzed the writings of V.
Vrublevskyi, B. Bilous, V. Humeniuk, among others [2; 4; 5]. The findings proved so
significant for both the cultural history and the contemporary identity of our city that
we decided to develop the walking tour “Zhytomyr Theatre Shakespeariana.”

Our aim is to promote and popularize the outcomes of this research, making the
history of Shakespearean performances accessible to the public and contributing to the
shaping of Zhytomyr’s literary and theatrical landscape. In the future, guided tours will
be offered upon request, and the routes of Zhytomyr Theatre Shakespeariana and
Reading Zhytomyr will be integrated as part of a broader initiative to build the city’s
historical and literary identity (a dedicated website is currently under development).

At the same time, there remains a gap in available information regarding
performances from the early 20th century up to 1944. The hypothesis concerning Borys
Ten’s involvement in translating The Taming of the Shrew, as well as the fate of The
Merry Wives of Windsor (including variations in the Ukrainian titles across different
sources), still requires further verification [2; 4; 5].

The “Zhytomyr Theatre Shakespeariana” project not only uncovers lesser-
known aspects of the city's cultural past but also makes them accessible through an
engaging public history format. By combining archival research, translation studies,
and community outreach, it bridges academic inquiry and cultural tourism. As the first
systematic exploration of Shakespearean theatre in Zhytomyr, it lays the groundwork
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for further research, particularly into the underexplored period of the early 20th
century. Future developments—including a dedicated website and integrated routes—
will continue to expand the project’s educational and cultural impact, fostering a deeper
appreciation for the global legacy of Shakespeare in a local context.
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TRANSLANGUAGING IN EDUCATION: THEORETICAL FOUNDATIONS
AND APPLICATIONS IN THE POLISH CONTEXT

Translanguaging has emerged as a pivotal construct in contemporary language
education, reflecting a paradigmatic shift from monolingual norms toward a more
inclusive, multilingual pedagogical model. Rooted in sociolinguistic and cognitive
theory, translanguaging enables multilingual individuals to draw flexibly on their entire
linguistic repertoire for meaning-making, identity construction, and academic
engagement. This framework has proven especially salient in educational systems
facing increased linguistic diversity, such as Poland’s, where internationalization,
bilingual education, and English Medium Instruction (EMI) are reshaping classroom
dynamics [1; 2].

This paper offers a critical review of the theoretical foundations of
translanguaging. It examines its implementation in Polish educational contexts, with a
specific focus on International Baccalaureate (IB) and English-Medium Instruction
(EMI) programs. Drawing on recent empirical studies, the discussion highlights both
the pedagogical affordances and the systemic limitations associated with
translanguaging in Poland, arguing for its integration into national language-in-
education policy and teacher education frameworks.

The conceptualization of translanguaging has evolved substantially over the past
two decades. Ofelia Garcia defines translanguaging as “multiple discursive practices
in which bilinguals engage to make sense of their bilingual worlds” [1]. Far from being
a mere synonym for code-switching, translanguaging denotes an epistemological and
pedagogical orientation that regards the language practices of multilingual speakers as
holistic and dynamic, rather than compartmentalized [2].

Suresh Canagarajah emphasizes translanguaging as a process of negotiating
voice and identity, particularly in the context of academic literacy development. His
concept of code-meshing illustrates how multilingual writers strategically deploy
linguistic resources to achieve rhetorical and disciplinary goals [3]. From a pedagogical
standpoint, Cenoz and Gorter argue for “pedagogical translanguaging” as a scaffolded
instructional strategy that supports language development and content learning,
particularly in multilingual classrooms [4].

The relevance of translanguaging in Poland has increased in recent years due to
demographic changes, the expansion of bilingual and international curricula, and the
growing presence of linguistically diverse learners. However, translanguaging remains
underexplored and underutilized within mainstream educational practice.

Romanowski’s investigation of translanguaging in IB classrooms in Poland
demonstrates that students naturally integrate Polish and English to deepen their
understanding of complex content, often with implicit teacher support [5]. His findings
suggest that translanguaging enhances cognitive processing and fosters learner
autonomy in content-based instruction.
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Similarly, Pawliszko’s ethnographic study in Polish-English preschools finds
that translanguaging facilitates social inclusion and language comprehension among
bilingual children. She notes that children fluidly shift between languages in ways that
support meaning negotiation and emotional connection [6].

In contrast, Sobkowiak’s research in secondary English as a Foreign Language
(EFL) settings identifies limited and largely unstructured use of translanguaging.
Teachers reportedly recognize its potential but lack the training or institutional support
to implement it systematically [7]. These findings point to a broader issue of
monolingual ideology in Polish education, which continues to valorize “native-like”
proficiency and linguistic compartmentalization.

Evidence from Polish classrooms suggests that translanguaging can provide
tangible pedagogical benefits, including improved comprehension and content
engagement among multilingual learners [5]; the creation of inclusive learning
environments that validate and leverage students’ linguistic repertoires [6]; and the
facilitation of intercultural and interlingual bridges in international educational
settings [4].

However, these benefits are often tempered by structural and attitudinal barriers.
These include the absence of teacher training in translanguaging pedagogy [7],
institutional inertia and policy silence regarding multilingual practices, and persistent
misconceptions equating translanguaging with linguistic disorder or a threat to
language standards [3].

As a result, translanguaging remains marginal within official curricula, and its
implementation is typically ad hoc and dependent on individual teachers.

Translanguaging represents a transformative approach to language education,
one that aligns with the lived realities of multilingual learners and challenges deficit-
based models of bilingualism. In the Polish educational context, emerging research
underscores the pedagogical potential of translanguaging, particularly in bilingual and
international programs. Nonetheless, its broader implementation is constrained by
monolingual ideologies, a lack of policy recognition, and insufficient professional
development.

To fully realize the benefits of translanguaging, systemic change is required.
This includes the integration of translanguaging into national language education
policy, the development of teacher training modules, and the cultivation of positive
attitudes toward linguistic diversity. In doing so, Polish education can move toward
more equitable, inclusive, and linguistically responsive pedagogies.
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TRANSLATING SPECIALIZED TEXTS ON LACTATION: LEXICAL

CHALLENGES IN THE ENGLISH-POLISH LANGUAGE PAIR

The discourse surrounding breastfeeding and human lactation has undergone
significant evolution in recent years, giving rise to new terminology that reflects
shifting ethical, medical, and sociocultural paradigms. In English-speaking contexts,
this development is closely tied to increasing awareness of inclusivity, bodily
autonomy, and advances in human milk research [3, 4, 5]. Translating such discourse
into Polish presents numerous lexical and cultural challenges, particularly in
maintaining scientific accuracy while ensuring clarity and relevance for diverse
audiences [2].

This study focuses on two translation contexts: peer-reviewed academic
literature, such as articles from the Journal of Human Lactation and Breastfeeding
Medicine [15], and popular-scientific materials designed for the public, including
brochures, online content, and blog posts authored by lactation consultants and
organizations [20].

This research adopts a qualitative, corpus-based approach. The analyzed corpus
comprises 20 English-language academic articles and 20 popular-scientific texts on
lactation published between 2020 and 2024, with a special focus on materials from
2024 and 2025 [5]. Translations into Polish—both published and unpublished—were
examined to identify lexical patterns and translation strategies.

The study also incorporated terminology from official sources such as
LactaPedia, the WHO, and the IBLCE glossary [23]. Analytical tools, including
AntConc and the Corpus of Contemporary American English (COCA), were used to
trace usage trends and lexical consistency.

The analysis draws on foundational theories in translation studies [11, 12] and
terminology science [2], supported by insights from corpus and cognitive linguistics
[1, 7]. Core concepts include lexical equivalence and adequacy [14, 21]; register
differences between scientific and popular discourse [4]; neologisms and
terminological evolution [17]; sociocultural influences on terminological choices [7]

Results and Analysis

Academic vs. Popular-Scientific Discourse

Academic texts on lactation often focus on biochemical and microbiological
Issues, such as the impact of heavy metals in human milk on infant gut microbiota.
These texts are characterized by terminological density, formal syntax, and a neutral,
non-emotive tone. Specialized terms such as lactoferrin, exposome, or tricarboxylic
acid cycle are standard, as are verbs like modulates, constitutes, and sequesters—all of
which require precise equivalents in Polish [3].

In contrast, popular-scientific texts adopt a more accessible style. While
covering similar themes—such as the role of breastfeeding in microbiome development
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or disease prevention (e.g., asthma)—they simplify terminology and engage readers
through metaphors and emotionally resonant language. For instance, one text likens
breast milk to a “pacemaker” for the infant microbiome [20]. Terms like bacterial flora
replace gut microbiota, while phrases like milk came in are used instead of
lactogenesis.

Scientific Lexicon: Issues of Precision

Although standard terms such as human milk, lactogenesis, and exclusive
breastfeeding are relatively established in English, their Polish equivalents often lack
precision or consistency. Examples include:

— Human milk is translated as kobiece mleko (“woman’s milk’), which may
contradict inclusivity efforts; mleko ludzkie (“human milk™) is more neutral and
accurate.

— Lactation insufficiency rendered as niewystarczajgca laktacja or niedobor
mleka, with varying levels of clinical specificity [10, 13].

These inconsistencies emphasize the need for national glossaries and
standardized terminology in Polish-language lactation texts.

Figurative Language in Popular-Scientific Texts

Popular texts often employ metaphors and colloquial expressions such as
nursing journey, boobie traps, or milk coming in. These are frequently translated in
ways that diminish their emotional or cultural meaning:

— The term “milk coming in” is translated as “pojawienie si¢ mleka,” which fails
to convey the gradual and physiological nature of the process [20].

— Nursing journey becomes droga karmienia piersig, which is semantically
adequate but lacks the metaphorical resonance of the original [9, 13].

Gender-inclusive neologisms, such as chestfeeding, pose additional challenges.
While some LGBTQ+ communities use the phrase karmienie z klatki piersiowej, no
standardized Polish equivalent currently exists.

Inclusive Terminology and Sociolinguistic Shifts

Recent English-language materials increasingly favor inclusive and
demedicalized terminology:

— Lactating parent instead of breastfeeding mother

— Human milk feeding in place of breastfeeding in clinical contexts

Polish translations are gradually adapting, although resistance persists due to
cultural factors and the lack of institutional guidelines. This tension between innovation
and tradition poses a significant challenge for translators working in health-related
domains.

Translation Challenges

Academic translation requires a high degree of terminological accuracy and
consistency. Translators must possess subject-matter knowledge and the ability to
reflect complex syntactic and stylistic features of scientific writing.

Conversely, popular-scientific translation demands sensitivity to tone, metaphor,
and reader engagement. Translators must creatively adapt figurative language and
adjust register to match the cognitive expectations of the target audience.
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Both genres highlight the need for tailored translation strategies and translator
support tools, such as updated glossaries and access to domain-specific corpora, that
reflect evolving discourses in lactation and inclusivity.

Discussion

The study reveals a notable gap between source and target languages in capturing
the evolving discourse on lactation. Although scientific accuracy in academic texts can
be preserved, emotional and cultural nuances in popular-scientific texts often remain
underdeveloped. Translators must navigate between preserving innovation and
ensuring comprehensibility and acceptability for Polish readers.

The lack of national standards for lactation terminology in Poland further
complicates this task and underscores the need for institutional support [19, 21].

Conclusions

Translating specialized lactation texts from English into Polish reveals
significant lexical and cultural challenges, particularly in terms of emerging and
inclusive terminology. A systematic approach to terminology management, combined
with efforts to promote inclusive language practices in Polish, is crucial for enhancing
translation quality.

Future directions for research include developing a bilingual lactation
terminology database and conducting reception studies to understand better how
Polish-speaking audiences interpret translated content [5].
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THE CATEGORY OF LOCALITY IN THE CONTEMPORARY
AMERICAN FICTION

The category locality is considered to be one of literary text categories. However,
many scholars regard locality and temporality subcategories of a more general category
— chronotype [1, p. 78]. Locality, the description of setting, is often associated with
time and memory of time.

In a very poetical short story "Bullhead” by Leigh Wilson (2004) the main
character, a married woman, every year goes to one place in the lake and drops a coin.
This lake drowned her hometown during the construction of the dam. Right on this
place was the house where she and the love of her life, the boy next door, made love.
The boy went away with her family but the woman still remembers and goes to this
place during 50 years. The author's conclusion at the end, in the strong position, makes
this story a kind of modern parable: Love and the memory of love can't be drowned.

Opposite to this, man's perception of place and time in a number of literary texts
Is associated with some memorable event or some outstanding person. One of the new
novels by Stephen King "11.22.63", published in2011, describes the time travel of the
main character to the past, to the year of 1958, through the portal, "the rabbit hole".
Jake Epping finds himself in a small American town where he will live and try to save
the life of President John Kennedy in Dallas. Thus, the bitter memory of this event, of
that place and time is still haunting many Americans.

One of the remarkable short stories "Forever and the Earth" by Ray Bradbury is
also connected with the travel to the past and the memory of the outstanding writer
Thomas Wolfe. He is returned to life so that he could write a masterpiece about the
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beauty of space, of other planets as no living man of letters in the year 2257 can't do it
so wonderfully. However, Wolfe has very little time for a new creative life. Bradbury
shows the tragic collision between talent and the life span of human being.

David Galef in his ironic short story "My Date with Neanderthal Woman™ (2003)
does not describe in detail the travel to the distant past and the place - the cave. The
knowledge of the prehistoric times makes the main character hesitate - what gift is
suitable for his date: flowers, beefsteak or chocolate. Still, the underlying pragmatic
idea is very humanistic. Despite the differences, people can like, respect and love each
other.

While one of the conventional concepts of time is associated with a moving
object (G. Lacoff, M. Johnson), in the analyzed texts as well as in some other stories
time is described through space, and the memory of time is associated with locality.
The gender aspect of these concepts reveals the connection with emotions and feelings
(women writers and characters) or the memory of great events and great people.

In one of the recent flash fiction stories “Bigfoot Love” (2022) by Gary Every
the main character finds his love in the forest, Bertha Bigfoot lives on a tree, and finally
the main character and Bertha stay “atop of the tallest tree in the forest every other
day, sitting inside the biggest nest you have ever seen, his butt warming a clutch of
bigfoot eggs " [2, p. 12].
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DEVELOPMENT OF SECOND LANGUAGE LITERACY THROUGH OPEN
EDUCATIONAL RESOURCES AND DISTANCE LEARNING

At the turn of the 21st century, science and professional training in Ukraine are
rapidly advancing, leading to an increasing demand for competent, proactive, and
highly educated specialists capable of responding to the challenges of modernity and
actively integrating into the global professional space. The Law of Ukraine "On Higher
Education™ and the Presidential Decree "On the National Doctrine for the Development
of Education” set high standards for the professional training of modern specialists
across various fields. This entails not only acquiring the necessary knowledge, skills,
and moral qualities but also shaping value orientations.

At the same time, the effective fulfilment of professional duties by future
specialists depends not only on their level of professional competence but also on how
well-developed their foreign language communicative competence is. Proficiency in a
foreign language enables individuals to communicate with representatives of other
countries, establish both professional and personal connections, and participate in
international educational programs and projects.
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In the modern world, developing second language literacy, particularly learning
English as a second language, is a vital part of education.

Digital technologies and distance learning offer new opportunities for more
effective language acquisition [1, pp. 6-7]. Open Learning Platforms, such as
Prometheus, EdEra, Coursera, Duolingo, BBC Learning English, LingQ, Memrise,
Busuu, and Open edX, provide access to free or affordable online courses in English
language literacy. These resources allow learners to study the language at their own
pace, using interactive tasks, videos, and tests.

Prometheus is a Ukrainian platform that offers free online courses in various
disciplines, including English. The courses are developed in collaboration with leading
universities and experts.

EdEra (Educational Era) is another Ukrainian educational platform that provides
access to interactive courses in English and other subjects. The materials include video
lectures, tests, and practical assignments.

Coursera is an international platform that collaborates with leading universities
around the world. It offers English language courses for various levels, including
specialised programs for business and academic writing.

edX is a platform created by Harvard University and the Massachusetts Institute
of Technology (MIT). It offers both free and paid English language courses. The
courses cover various aspects of the language: grammar, vocabulary, pronunciation,
and communication skills [3, p. 1].

Duolingo is a mobile app for language learning that uses gamification to engage
users. It is suitable for beginners and those who want to maintain their skills on a daily
basis. https://uk.duolingo.com/

BBC Learning English is a resource from the BBC that offers free materials for
learning English, including videos, audio, and written content. It is suitable for learners
of various language levels.

LingQ is a platform that allows users to learn a language through reading and
listening to authentic materials. Users can create their own vocabulary lists and track
their progress.

Memrise is an app that uses memorisation techniques to help learners acquire
new words and phrases. It includes videos with native speakers to improve
pronunciation and comprehension [4, p. 2].

Busuu is a platform that offers interactive English lessons and the opportunity to
practice with native speakers through a user community.

Open edX is an open platform for creating and delivering online courses. Many
universities and organisations use it to host their courses, including those related to
language learning.

These platforms provide the opportunity to learn English at a comfortable pace
using interactive tasks, videos, and tests. They promote the development of language
literacy and communicative competence, which are essential skills in the modern
world.

The organizational aspects are proposed to be implemented through distance
learning technologies, which provide convenient access to information and its prompt
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delivery to all participants in the educational process. For this purpose, digital tools
such as Google Calendar, Gmail, Google Groups, and Google Alerts are effectively
used. In the digital environment, instructors prepare and learners process educational
materials using Google Docs, Google Drive, Google Maps, Google Keep, and Google
Sheets. This approach creates favourable conditions for the implementation of the
flipped classroom model when needed.

Google Calendar helps in scheduling and organising events, classes, and
meetings. It also allows sending invitations to participants and setting reminders about
events in an electronic format.

Educational use:

— Class schedules, consultations, deadlines.

— Coordination of meetings between teachers and students.

— Shared calendars for groups/courses.

Gmail: the primary platform for electronic communication.

Educational use:

— Correspondence between teachers, students, and administration.

— Sending assignments, feedback, and announcements.

— Integration with other Google services.

Google Groups is a platform for creating discussion forums or mailing lists.

Educational Use:

o Discussions among course participants.

o Announcements from instructors to the entire group.

o Collaborative work on projects.

Google Alerts is an automated service that notifies you about new mentions of a
topic on the internet.

Educational Use:

o Monitoring news or current events related to research topics.

o Receiving updates in a specific field of knowledge.

o Assisting in scientific work and source tracking.

Google Docs is a text editor with collaborative editing capabilities.
Educational uses:

o Writing essays, reports, and projects.

o Collaborative student work on assignments.

o Real-time commenting and feedback by instructors.

Google Drive is a cloud storage platform for file storage and sharing.
Educational uses:

o Storing educational materials, presentations, and videos.

o Providing students access to files.

o Organising course archives.

Google Sheets is a tool for working with spreadsheets, data, and formulas.
Educational uses:

o Analysing survey results.

o Maintaining an electronic grade book.
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o Creating charts and project planning [2, pp.17-19].

Digital platforms enable the adaptation of educational materials to the
knowledge level, learning style, and interests of each student. This facilitates more
effective material retention, reduces stress, and allows learners to work at their own
pace.

They provide the opportunity to learn anytime and anywhere (as long as there is
internet access), offering convenience for busy individuals and those balancing
education with work or other responsibilities.

Gamification (learning through play), interactive exercises, virtual rewards, and
point systems motivate learners to continue studying and achieve new levels.

Many online platforms provide the opportunity to instantly check the correctness
of completed tasks, which helps to quickly fix mistakes and better reinforce the
material.

The digital environment offers access to authentic language sources such as
videos, podcasts, news, blogs, and social media. This promotes the development of
comprehension of real-life language, up-to-date vocabulary, and intercultural
competence.

The combination of text, audio, video, and visuals meets the needs of different
types of learners: visual, auditory, and Kinesthetic.

Online platforms enable autonomous learning at a convenient pace and allow
continuous skill enhancement even after course completion.

Forums, chats, video conferences, and collaborative online tasks create
opportunities for communication, experience sharing, and speaking practice with other
learners or native speakers.

Thus, the integration of open learning platforms, distance education, and modern
teaching tools significantly enhances the process of acquiring a second language.

These technologies foster language literacy, boost motivation, and provide
access to quality education for a wide range of users.
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