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SECTON 1.
MODERN APPLIED LINGUISTICS:
LANDMARKS AND RESEARCH AREAS

Koenenko Ipuna, acucmenm xageopu
eporcasnuul yHisepcumem «Kumomucpoka nonimextikay

META®OPUYHA KOHUENTYAJIBALISI BITHU B HIMELIbBKOMY
METIAJMCKYPCI IICJIS 2022 POKY

[Ticna moBHOMacmiTabHoro BroprHeHHs Pocii B Ykpainy y 2022 pori HIMEUbKUN
METIaINCKYPC 3a3HaB CYTTEBUX TpaHC(hOpMAIli SK Ha JISKCHUKO-CEMAaHTUYHOMY, TaK 1 Ha
nparMaTiyHoMy piBHAX. OJHMM 13 KITFOUOBMX MEXaHI3MIB (DOPMYBaHHS CYCIILIBHOTO
CTIPUHHSATTS BIHU CTajIa KOHIIETITyalIbHa MeTadopa, sika He JIMIIE CTPYKTYpye iH(opMariiro,
ane ¥ (GopMye eMOIINHO-OIIHHUN 00pa3 Mofiid. Y CydacHid KOTHITUBHINA JIHIBICTHIII
Meradopa pO3IVISIAETBCS HE SK BUKIIOYHO CTWIICTUYHUM 3acid, a SK MeXaHI3M
KOHIIETITyaJTi3allii IMCHOCTI, 110 JIO3BOJISIE OCMUCITIOBATH CKJI/IHI 00 TpaBMAaTHUHI SBHILA
gepe3 OUThIl 3p0o3yMiTi KOHIIENTyallbHI JoMeHH. CaMe TOMY JOCHIKEHHST MeTapOpUIHUX
MoJIeTIeH BIHM y HIMEITbKOMY MemiaaucKypel miciist 2022 poKy € akTyaIbHAM y KOHTEKCTI
aHaTI3y MellaKOMYHIKallii, ITOJIITHYHOT PUTOPUKH Ta KOTHITUBHOTO BIUIMBY Mac-Me/iia.

TeopernuHoro OCHOBOIO JociiypkeHHs ctana koumers JDx. Jlakodpda ta M.
JI>xoHCOHa, BIATIOBIAHO J10 sIKOi MeTadopa € (yHIaMEeHTATLHUM KOTHITUBHIM MEXaHI3MOM,
IO CTPYKTYPYE JIFOJCHKE MHUCICHHS Yepe3 B3a€MOJIII0 BUXIAHOIO Ta IUIHOBOTO JOMEHIB.
VYKpaiHCBKI JOCTIHUKHI HArOJOIIYIOTh, 1110 KOHIENITYa IbH1 MeTadOpy BIIINPalOTh BaXKIIHBY
POJb Y MeiauCKypCl BIMHH, OCKUIBKH JIO3BOJITIOTH Meflia (popMyBaTH MOPAIGHY OIHKY
TIO/Iii Ta KOHCTPYIOBATH i[€0JIOriuHi HapaTuBH [4, ¢. 54-56].

VY cydacHMX JMOCTIHKEHHSX YKPAiHCHKHUX JIHTBICTIB OCOOJIMBA yBara IMpUALISETHCS
TOMy, IO BiffHA B MEMQAUCKYpPCl PEMPE3CHTYEThCS Yepe3 HHU3KY JOMIHAHTHHX
metadoprurmx moneneii: BIMHA — IIE TPA, BIMHA — 1IE 3JIOYMH, BIMHA — 1IE
XBOPOBA, BITHA — LIE KATACTPO®A, BIMHA — LIE TEATP, BIMHA — IIE
BOPOTDBBA. Taki Mozieni € yHiBepCaTbHIUMU JJIsI €BPOIIEHCHKOTO MEIIApOCTOpPY, OTHAK Y
HIMEIIPKOMY JUCKYpCi BOHM HaOyBalOTh CIEIM(IYHOTO iAC0JOTTYHOrO Ta ICTOPUYHOTO
3abapBIIEHHS, TIOB’A3aHOr0 3 MmoNiTHKOK Erinnerungskultur, marmdictcpkoro Tpauitiero ta
ICTOPHYHOIO BIANOBIIATBHICTIO HiMeuunHw.

AHani3 HIMEIIbKOMOBHHX MejiaTekcTiB Buaanb Der Spiegel, Die Zeit, Frankfurter
Allgemeine Zeitung, Stiddeutsche Zeitung ta Deutsche Welle mo3Bossie BrOKpemuTH KiTbKa
HAWOLTHIIT MPOTYKTUBHUX KOHIIENTYATbHUX MOJICIICH.

OpHiero 3 nominaaTHHX € Mozens BINHA — IIE KATACTPO®A / CTUXIMHE
JINXO. VYV mexax miei Mojaenm BiifHa TOCTaE€ SK HEKOHTPOJILOBAHA PyHHIBHAa cuia. Y
HIMEIILKOMY MeIiaiicKypci aktiBHO (yHKIioHyroTh MeTadopu Welle der Gewalt, Feuer des
Krieges, Explosion der Gewalt, Sturm russischer Angriffe, Flut der Fliichtlinge. Hanpuxian, y
Mmarepiasiax Der Spiegel wacto BrKOpHCTOBYIOTECS KOHCTpyKIlii Ha kmranr eine Welle
russischer Raketenangriffe traf die Ukraine, ne BiifHa KOHIIENITYaTi3y€eThCS Yepe3 PUPOJTHE
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JIMXO, IO HEMOMKJIMBO MMOBHICTIO KOHTpPOMIOBAaTH. Taki Meragopu CTBOPIOIOTH BIiAUYTTS
MacIITaOHOCTI, Xa0TUYHOCTI Ta HEOC3ITEKH.

VKpaiHChKi TOCITITHAKH 3a3Ha4aloTh, 1o Mozens BIMHA — IIE KATACTPO®A mae
BUCOKUM €MOILIMHUI TOTEHIlial, OCKUILKM allelltoe 0 KOJEKTHMBHOIO JOCBIAY CTpaxy Ta
BIKMBaHHS [ 3, ¢. 117-119]. V HiMelbKOMY MeTiaucKypei Lt MOJIENb 0COOJIMBO MOCHITUIIACS
TTCIIsI MaCOBaHUX OOCTPLUTIB YKPAiHCHKOT €HEpreTUYHO1 H(ppacTpyKTypu BoceHu 2022 poKy,
KOJIM Mejia MOYali aKTUBHO BHKOPHCTOBYBAaTH OOpa3d «TEMPSIBI», «XBWJIb XOJIOIY» Ta
«EHEPreTUYHOTO MITOPMY.

[HITIOFO HA/3BIYAIHO TIPOTYKTHBHOM Mojemmo € BIMHA — IIE 3JIOYMH. Came 1
MeTa(opruyHa KOHCTPYKIS CTajla OJHIEIO 3 HEHTPAIbHUX Y HIMELBKOMY 1H(hOpMAaIIHHOMY
npocropi michs nomid y bydi, Ipneni Ta Mapiymoni. YV HIMEUBKMX MeZia pPeryispHO
BHKOPHCTOBYIOTHCS Jiekcemu Kriegsverbrechen, Terror gegen Zivilisten, brutale Aggression,
russische Verbrechen, Putins Kriegsmaschinerie. ¥ risomy BHmajiky BiliHa OCMUCITIOETHCS HE
SK T€ONOJITUYHUN KOH(ITIKT, a SIK KPUMIHAJIBHUIH aKT.

Hurimons mikpeciioe, 1o meradopa BIMHA — LE 3JIOYWH no3sossie GopMyBati
YiTKY MOpaJIbHY OIO3HUIIII0 MK arpecopoM Ta >KEPTBOIO, TIOCHITIOI0YM €TUYHY OLIHKY TOJIH
[4, c. 58-60]. ¥V HiMeIbKOMY JMUCKYpPCI I MOJIEb Ma€ OCOOJIMBY Bary uepe3 ICTOPUUHY
nam’ath nipo Jpyry cBitoBy BiliHy. Came TOMy HIMEIbKI MEJlia 4acTO BUKOPHCTOBYIOThH
nexcemu Verantwortung, historische Schuld, Moralpflicht Europas. Takum uunOM,
KOHIIENITyaTi3allisl BIMHU SIK 3JI0YMHY TPaHC(OPMYETHCS y KOHLENTYali3alliio JOTIOMOTH
VYkpaiHi Ik MOPaJTBHOTO 000B’SI3KY.

Baxxmee Miciie 3aiimae Takox mozneas BIMHA — HE XBOPOBA. V HiMerpkoMy
MeJIiarpocTopi akTHBHO (yHKITIOHYI0Th BUcaoBu der Krieg infiziert Europa, Putins Regime
als Krebsgeschwiir, toxische Propaganda, die Krankheit des Imperialismus. Taka meradoprka
0COOJIMBO XapaKTepHa JyIsl aHANITUYIHUX Ta MOJITUYHUX MaTepianiB. Bona gpopMye ysiBieHHs
Ipo BIMHY SIK TIATOJIOTIIO, ITI0 MOTPeOYE «WIKYBaHHS Yepe3 CaHKIIii, MDKHAPOIHUI THCK Ta
TIOJITHYHY 130JISIIO.

Y nocmimkenHi OBCSHMK  HArojomIyeThCs, IO MeauuHa MeTadopa y
HIMEITBKOMOBHOMY CYCIUTGHO-TIOJIITUHIHOMY JHMCKYPCl BUKOHYE (DYHKITIIO 1HTCHCH(IKaIlii
HETATUBHOI OITIHKH Ta ITOCKJICHHS €MOIIIIHOTO BIUTUBY |5, ¢. 45—47]. ITicas mangemii COVID-
19 memuuni MeTadopy CTaM 0COOIMBO MPOTYKTUBHIUMH Y €BPOMEHCHKUX Melia, OCKUTBKU
aymuTopis Bke Maja c(hopMOBaHHI KOTHITUBHHNA JTOCBIJ] CIIPUHAHATTS KPH3 Yepe3 KaTreropii
3apaKeHHSI, 130JIA1I11 Ta JIIKYBaHHSL.

OxpeMmoi yBaru 3aciyroye moznens BIMHA — IIE TPA / IIIAXOBA IAPTISA. V
HIMEIIBKMX MeJlia 4acTO BHKOPHUCTOBYIOTHCsS BHCIOBH {eopolitisches Schachspiel, Putins
nachster Zug, strategisches Spiel des Kremls, Europa setzt auf neue Karten. Taki meradopu
0COOJMBO XapaKTEpHi JUTS TOJITHYHOT aHATIITUKH, JIe BlfHA OCMUCITIOETHCS Yepe3 KaTeropii
CTpaTerii, TAKTUKH Ta PaIliOHATBHOTO TUIAaHyBaHHSI.

IIpote 151 MoneNb Mae aMOIBAICHTHHIA XapakTep. 3 OAHOrO OOKY, BOHA JO3BOJISE
TIOSICHIOBATH CKJIaTHI MKHAPOIH1 TIPOIIECH Yepe3 3p03yMUTy CXeMy TPH. 3 IHITIOro 00Ky, Taka
KOHIICTITYaJTi3aIlisl YaCTKOBO 3HIKYE PIBEHB €MITaTii, OCKUTLKH JTFO/ICHK1 )KEPTBU PETYKYIOTHCS
JI0 «XOJIB» 200 «CTPATEryHUX PIIICHBY. YKPAIHChKI JOCIIIHUKY 3a3HAYar0Th, 0 MOJIENb
BITHA — IIE TPA 4acTo BHKOPHCTOBYETHCS JUIA MENIHHOI JpamaTh3anii KOH(IIKTY Ta
MOJIITUYHOTO TIPOrHO3yBaHHs [3, ¢. 120-121].
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3HAYHOIO MPOTYKTHBHICTIO XapakTepu3yethes i Momens BIMHA — IIE TEATP /
CIHEHA. V HimMeliskoMy MeTiaIucKypci ommpeHiMu € Buciiou politische Inszenierung,
Biihne des Krieges, Propagandashow des Kremls, Selenskyj als Stimme des Widerstands. Taxa
MOJIENT> J03BOJISIE MeJlia aKIEHTYBaTH yBary Ha IMyOJIYHOCTI BiMHHU, POl MOJITUYHUX
BHUCTYIIB Ta IHPOpMALIIMHIX KaMIaHIi.

YV KOHTEKCTI Cy4acHOI MelaTh3allii BIHHU sl MOJIE b HA0yBaEe 0COOMBOT aKTyaJTbHOCTI.
CorjasibHl  Mepei, BIICO3BEPHEHHs, OHJIAMH-TpaHCALll Ta 1wpoBl MmathopMu
TpaHCPOPMYIOTh BIHY Y TJIO0ATIHHUM ME/TIaCIeKTaKIb, JIE MOJIITUYHI aKTOPH BUCTYIIAIOTH HE
JIIIIE SIK YYaCHUKU OOMOBHX M, aJie 1 sIK KOMyHIKaTUBHI CUMBOJIH. 3arpeda HaroJjolye, 1o
KOHLIENTyaJIbH1 MeTapOpH y Me/TiaIMCKypCl BIMHU (DYHKI[IOHYIOTb SIK KOTHITUBHI IHCTPYMEHTHU
BIUTMBY Ha CYCIIUIbHY CBIIOMICTh Ta HAIIOHAIBHY CTIHKICTH [2, ¢. 3-6].

[Ile omHIEIO BAaXKIIMBOIO MOJICIUTIO € BIMHA — IE BOPOTBBA / CITPOTUB. Y
HIMEIbKMX MeJlia akTUBHO (yHKIioHyroTh BrciioBu der Kampf um Freiheit, ukrainischer
Widerstand, Verteidigung europdischer Werte, Kampf der Demokratie gegen Autoritarismus.
VY Mexax 1€l Mozeni YkpaiHa roctae sik CUMBOJ O0pOTHOM 3a CBOOOY Ta JEMOKpAaTHUHI
LIHHOCTI.

Came 1 MOIenb CTala HEHTPATHHOK Y HMCKYpPCi €BPOMEHCHKOI COJTapHOCTI.
Himerpki Memia aemami yacTiiie KOHLENTYaTi3yIOTh POCIMCHKO-YKPAaiHChKY BIMHY HE SIK
JIOKaJIbHUI KOH(QIIIKT, a sIK 00pOTHOY MDK JIEMOKPATIEIO Ta aBTOPUTAPU3MOM. TakuM YMHOM,
BiifHA BUXOJIUTH 32 MEXI TEPUTOPIATIHHOIO KOH(ITIKTY Ta HAOyBae IUBLII3AIIIHOTO BUMIDY.

BonHouac y HIMELBKOMY MEMIaCKypCl CIIOCTEPIraEThCsl aKTUBHE BUKOPHUCTAHHS
anTporiomopduux Meradop. Hanpuxran, €Bporia nocrae sk «BromieHui opradizm», HATO
— SIK «IIUT», a YKpaiHa — sk «doproct €Bpormy». Taki 00pa3y BUKOHYIOTh IHTETPAaTUBHY
(YHKITIF0, OCKUTLKH JTO3BOJISIIOTH ayJUTOPIi OTOTOXKHIOBATH ce€0€ 3 TIEBHUMU TIOITUIHUMHU
CTpYKTypamu a0o JepKaBaMu.

Crip 3a3HaunTy, 1m0 micist 2022 poKy y HIMEIIBKOMY MEIIarpocTopi CYTTEBO 3pOciia
KUTBKICTh €MOITIHHO MapKoBaHUX MeTadop. SKIIo 10 MoBHOMACIITAaOHOTO BTOPTHEHHS
HIMEITbK1 Me/Tia epeBaKHO BUKOPUCTOBYBAIM HEUTPATIBHY TUIIOMATHYHY JICKCHKY, TO ITICIIS
Byui, Mapiymons Ta MacoBUX pakeTHHX yIapiB PUTOPHKA CTaja OUTBII KaTETOPUIHOKO Ta
MopajIbHO 3a6apBiieHor0. Lle cBITIHTE PO 3MiHYy caMoro crioco0y KOHIIENTYyasli3allii BIiHA Y
€BpOMEHCEKOMY 1H(MOPMAITIHHOMY TIPOCTOPI.

BaxiMBuM acmekToM € TakoX mparMarthdHa (DYHKITS KOHIENTyalTbHUX MeTadop.
BoHu He nuie onwcyroTh Mojii, ane i popMyIOTh CTaBlIeHHs ayauTopii 10 BiitHu. YUepes
MeTapOpuyIHI MOJIEITI MeJTia BU3HAYAIOTh, XTO € KEPTBOIO, XTO — arpecopoM, a TAKOXK SIKi Jii
BBOKAIOTHCS MOpAJbHO BumpaBmaHuMu. Came TOMy KOHIIETITyalbHI MeTadopyd MAaroTh
MOTY>KHHH 17€0JIOT1YHHIA TTOTEHITIAT.

VYkpaiHCBKI JTOCHITHUKHA HAroJIONIylOTh, IO MEMIAMUCKypC BiiHH (YHKITIOHYE SIK
npocTip OOpOTEOM 3a IHTEPIPETAIiI0 pPeaTbHOCTI, J¢ MeTadopa crae IHCTPYMEHTOM
KOTHITUBHOTO BIUMBY Ta MaHimyieimii [1, ¢. 6-9]. OcolmmBo 1€ TIOMITHO Y KOHTEKCTI
iH(hopMaIiiHO1 BiiiHH, JIe MeTa(hOpHUHI KOHCTPYKIIii BUKOPUCTOBYFOTHCS JUTS JICTITUMI3aITil
MOJITUYHUX PIllIeHb Ta (POPMYBaHHS MDKHAPOIHOIL MIATPUMKH.

TakuM YMHOM, aHANI3 HIMEIIBKOTO MemiaaucKypcey micis 2022 poKy JEMOHCTPYE, 1110
KOHLIENTyalbHa MeTadopa CTaja OJJHUM 13 KJIFOUOBUX MEXAHI3MIB OCMHUCIIEHHS POCIICHKO-
ykpaiHcekoi BilHM. Haif6imeimn mpoaykTHBHEMMK BHsBImcH Moxeni BIMHA — IIE
KATACTPO®A, BIMHA — I1E 3JIOYMH, BIMHA — IIE XBOPOBA, BIMHA — LIE T'PA,
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BIMHA — IIE TEATP ta BIMHA — IIE BOPOTBBA. Uepes 1i Mozeli HiMeIpKi Mefia
(bopMyIOTh MOPATEHO-OIIIHHUI 00pa3 BIMHU, KOHCTPYIOIOTH CYCITUTBHI €MOIlii Ta BIUTMBAIOTh
Ha TMOJITUYHE CIIPUMAHSITTSI KOH(DITIKTY.

OcoOMuBICTIO HIMELBKOIO JIUCKYpCY € TIOEIHAHHS €MOLIMHOT MeTadopuku 3
ICTOPUYHOIO TTaM’ATTIO Ta NOJMITUYHOIO BIINOBIIANbHICTIO. BiiiHa B YKpaiHi Aefan yacTiiie
KOHLENTYaTI3YEThCS HE JIMIIE SIK T€ONOITUYHUNA KOH(IIIKT, aie 1 sIK BUKJIMK €BPONEHCHKIMI
cucteMi 1iHHOCTeH. Came TOMY KOHLENTyallbHI METapopu y Cy4acCHOMY HIMEIBKOMY
MEIarpOCTOP1 BUKOHYIOTh HE JIMILE KOTHITUBHY, aJIe i €TUUHY, MOJITHYHY Ta MOOLTI3aLIiHY

byHKITi.

CIIMCOK BUKOPUCTAHUX JLKEPEJI
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CEMAHTHWYHI I'PYIIN ACOIIATUBHUX PEAKIIIN YKPATHIIIB
I BPUTAHIIB HA CTUMYJIN CTPEC/STRESS I TPABMA/TRAUMA

B ymoBax cydacHHX riio0abHIX BUKIIMKIB JTOCITHUKH CYCITUIBHOTO 1 TyMaHITapHOTO
HAIMpsSIMy aKTyali3yFOThb BUBYCHHS IMUTAHHS MOXJIMBUX IUIIXIB aJanTallii 0 MIHIABOTO
CEepEeIOBHIIA Ta CTPECOTeHHUX (haKTOPIB Y HHOMY 3 MAKCUMAJIBHO TIO3UTHBHUM PE3YIIETATOM
JUIL BIacHOro J100poOyTy Ta e(eKTHMBHOI coriaibHOi B3aeMojili. OJHMM 3 OmeparopiB
CBIZIOMOCTI JIFOJIMHH, KW 3aITyCKa€ MEXaHi3M pearyBaHHs Ha KPU30Bi CTPECOTEHHI MO €
PE3WIEHTHICTh [2] — KOTHITHBHA 3[AaTHICTh TPEJCTABHUKA JIHIBOKYJIBTYPH YCITIIITHO
aJIanTyBaTUCh JIO TIEPEIIKOT 1 CTPECOBHX SIBUIIL, SIKI MOXKYTh 3aIPOKYBATH JKUTTENISUTHHOCTI
momman  (A.S. Masten), craOiutbHa TpaeKTOpis 3A0POBOTO  (DYHKIIOHYBAHHS — TTICIIS
TIEPEKMBAHHS HA/I3BMYaliHO HecnpusimmBux mofii (G.A. Bonanno); peirrterparris “S”, mo
BKITIOYAE B ceOe CBiIOME 3yCHWIUTA, CIIPSIMOBAHE HA PyX yIepea B IHTETPOBaHIN MO3UTHUBHIN
MaHepi, HaOyTiil IUITXOM 1HCAUTY, SIK pe3yJIbTaTy YPOKY, BAHECEHOTO 3 TPABMYIOYOTO JIOCBITY
(R. Yehuda) [1]. ¥ mMexax AOCTIIKSHHS ICHXOCEMAHTHYHOIO MOJICITFOBAHHS PE3UIICHTHOCTI
B AHIVINCBKIA Ta YKpaiHChKid MoBax [5] Oyno MpOBENEHO BUIbHUI AacOIaTHBHUIA
EKCIIEPUMEHT 13 BUKOPUCTAHHSIM OHJIaiiH-aHKeTyBaHHS Ha Twiatrdopmi Google Forms.
Mertonuka rpyHTyeThest Ha po3po0i FO. B. I'puiityk (2021) [3], anarnroBaHiii 1 JOMOBHEHIN Y
MEKaxX TPOEKTy Mojomux yueHuX «KopimycHO-eKCriepuMeHTalbHa — JTIarHOCTHKA
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PE3MWIEHTHOCTI MPEACTABHUKIB PI3HUX JIIHTBOKYJIBTYP Ta PO3p0OKa MOBEAIHKOBUX MOJIEINIEH X
ajanrarii 10 Kpu30BUX siBULD [4]. Bubipka cranoBuiia 160 oci0, 30xkpema 80 pecrioHIEHTIB 3
VYxpainu ta 80 pecnioneHTiB 31 Cniomyuenoro KopomnisetBa Bemmkoi bpuranii Ta IliBHIUHOT
Ipnanaii. AHamizy miyIsraiy acoliaTUBHI peakiii yKpaiHChbKUX 1 OpUTAHCHKUX PECIIOH/ICHTIB
Ha ctumymu CTPEC/STRESS 1 TPABMA/TRAUMA.

Otpumani pe3ysIbTaTy BiJl YKPaiHCHKUX PECTIOH/IEHTIB IEMOHCTPYIOTh BUCOKU PIBEHb
€MOILIIIHOI Ta TUIECHOI KOHKpeTH3allii 000X cTuMyiiB. AcouiatiuBhe none ctumyiny CTPEC
MIEPEBAKHO MOB’3aHE 13 ICUXOEMOLIIMHUMU CTaHAMHU, (P1310I0TTYHUMU PEAKLISIMU OPraHi3MY
Ta COLIALHOIO Harpyror. Ha ocHOBI BimmoBinel Oya0 BHOKPEMIJIEHO KilbKa OCHOBHHX
CEMaHTHYHUX IPYIL.

HaiturcenpHimmow € rpyna eMOIHHO-TICUXOJOTTYHUX PEaKIlid, 10 SKOi HaIeXaTh
acolllaTy mpueo2a, NAaMiKa, Oenpecis, HepeU, HePBOBICMb, He2amus, Cmpax, O6e3CULls, CyM,
CMYMOK, N1a4, Clb03u, npueHivenHs, gioyail. 111 peakuii cBiqyaTh nMpo CIpUMHATTS CTpecy sIK
TPUBAIOrO TICHXOEMOIIIHOTO BUCHAKEHHS Ta BHYTPIIITHBOTO TUCKOM(DOPTY. 3HAYHA YaCTUHA
PECTIOHJICHTIB aCOIlIOE€ CTPEC 13 BTOMOKO Ta BUCHAXCHHSM (6moma, Oe3COHHs, Hedocun,
BUCHADICEHHS, GU2OPAHHA), 1O BKa3ye HAa 3B’A30K MDK CTPECOM 1 TOPYILIEHHSIM
ncuxo(3UYHOro OaaHcy.

OxpeMy TpyIly CTaHOBIISITH COLIATBHO-TIOOYTOBI Ta MpOdeciiiHi YUHHUKU CTPeCy:
poboma, Oeonatin, Oazamo 3a80aHb, OYIHIOBAHHSA, 6IlHA, O0ePHCOPeaHU, HEeOOXIOHICMb
nodonamu. Y BIINOBIISX MPOCTEKYETHCS aKTyasTi3allisi BOEHHOTO KOHTEKCTY, ITI0 BioOpaskae
Cy4acHHM YKpaiHCHKUI COLIOKYJIBTYPHHUM 0CB1I. YacTHHA pECTIOH/IEHTIB OB’ SI3y€ CTpeC 3
GBUYHUME CTaHaMU 1 TUIECHUMH TIPOSIBAMH (20106HULL OLb, MUCK, WUMUMb COHSUHE
CNIIemiHHsL, KOpmu30i), 10 3aCBiIUye COMATH3AIliI0 TIepeKuBaHb. BogHovuac feski peakiii
(cnopm, con, myopicme, cnokiiino, 6izeMu cebe 6 pyKu, HEOOXIOHICMb NOOONAMIL)
PETPE3eHTYIOTh CIIPOOY OCMUCIIEHHS CTPECY SIK YMHHUKA PE3USICHTHOCTI.

AcorriatuBae none ctumyny 7TPABMA XapakTepu3yeThesl OO KOHKPETHICTIO Ta
JOMIHYBaHHSIM TUIECHO-00JILOBUX 00pa3iB. HalOLIbII MPOAYKTHBHOKO € COMaTHYHO-00JIHOBA
rpymna i rpyrna MeIUYHOI JIOTIOMOTH, MPEICTABIICHAa PEAKIISIMU Oiib, KPO8, Nepeiom, pawa,
NOWKOONCEHHS, 2INC, NUKAPHA, MPaeMUyHKm, Nopizu, oniku, xaniymeo. lle cBimuuTh mpo
NepeBaKHE PO3YMIHHS TPaBMH K (HI3UYHOTO YIIKOPKEHHs. BojHouyac 3Ha4Ha KUTBKICTD
peaxiriii popmMye TICUXOEMOITIMHY TPYILY: HCUXONO02IYHA mpasma, Oumsada mpaema, cmpax,
arcax, cnoeaou, cwvosu, oenpecis, [ITCP. OTxe, TOHATTS TPaBMH Y CBIZIOMOCTI PECIIOHZICHTIB
Mae He Juiie (PI3UYHNH, a ¥ TIIMOOKHIA TICHXOOTTYHHIIA BUMIP.

IToMITHOFO € TaKOXK TpyIIa acoliallii, OB’ SI3aHUX 13 BIMHOO Ta KPU30BUMH TTOTiSIMH -
gitina, asapis, JTII, noxunymuii Oim, 6oiHu 0Oe3 Kinyieok. Taki peakilii MATBEPHKYIOTH
3HAYHWI BIUTMB KOJIEKTHMBHOTO TPAaBMATUYHOTO JIOCBIy HA MOBHY CBIIOMICTH YKpAiHIIIB.
Jlesiki peCHOHICHTH AacCOIlIOIOTh TPaBMY 3 TMPOIECOM TIOAOJIAHHS Ta BITHOBICHHS
(peabinimayis, niKysanHs/iKu, GIOHOGIEHHS, 3YLICHHS, NEPE3ABAHMANCEHHS/NEPEPOONCEHHS,
nepepea/dac, 00csio, 6uxio), MO KOPEIOE 3 KOHIICNTOM PE3MICHTHOCTI Ta MeXaHi3MaMu
TICUXOJIOTI9HOT a/IarTartil.

AcomiatuBae mone crumyny STRESS y  OpuraHchkili MOBHIM  CBiOMOCTI
XapaKTePU3YETHCS MEPEBAKAHHSAM PEAKIIiH, OB’ SI3aHUX 13 ICUXOEMOIIMHUM HANPYKEHHSIM,
npodeciiiHiM HaBaHTAXKEHHM Ta (i310JI0TNYHUMHA cuMIITOMaMu. HaliOUTbII PO TyKTUBHOIO
€ eMOLIMHO-TICUXOJIOrYHA IpyIia, MPEACTAaBIICHA peakilisaMu anxiety, wWorry, panic, nervous,
discomfort, anger, agitation, overload, awful, fear, mental health problem. 3nauna kiTbKicTh
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acoIliaTiB PEMpe3eHTYE CTPEC SIK CTaH BHYTPIIIHHOTO MEPEBAHTAKEHHS Ta BTPATH €MOIIHOT
PIBHOBArH.

Bupasnoro € Takox mpocgeciiiHo-cortiaibaa rpyma: Work, business, being a teacher,
overworked, pressure, too many problems to deal with, under duress. Ile cBimuuTH PO
COPUMHATTS CTpeCy NepeayciM sIK HacliaKy MpodeciiHol MIUTHHOCTI Ta HAAMIPHOI
BIIMOBIAATIBHOCTI. Y BIIMOBIISX PECTIOH/ICHTIB YaCTO aKTyalli3ylOThCSI KOHIICTITH TIEPEBTOMU
Ta BUCHaxeHHs (exhausted, worn out, fatigue, struggling, overload), mo Bkasye Ha
YCBITOMJICHHS XpPOHIYHOTO XapaKTepy CTPeCy.

OkpeMy CeMaHTHYHY TPYITy CTaHOBJIATH coMaTH4HI peakirii: headache, heart racing,
heart thumping, insomnia, hormone. BbputaHChKi PECIOHICHTH OB S3YIOTh CIpEC 13
TUICCHUMU TIposiBAMU Ta TicuxoisuyHuM aucOanancom. BomHouac wacTuHa acornariii
JIEMOHCTPY€E OpIEHTAIlil0 Ha TMOAOJAaHHA CTpecy Ta camoperysimo: relax, breathe,
mindfulness, calm, support, endurance, cope. lle cBiquHTH MPO HASBHICTH Y OPHTAHCHKIM
JIHTBOKYJIBTYPl JUCKYPCY PE3WICHTHOCTI, TICUXOJIOTTYHOT TIATPUMKA Ta TPAKTHK
€MOITIHHOTO MEHEPKMEHTY.

AcomiatuBae none ctumyay TRAUMA e Ouibll KOHKPETH30BaHUM 1 TEPEBAXKHO
NOB’s13aHe 3 (DIBUYHUM YIIIKOJKSHHSIM, MEAMYHUM JOCBIZIOM Ta €MOIIMHUME HACIIIKaMU
Kpu30BUX o1, HaiturcenpHiiorw € rpymna Gpi3suyHUX YIIKOHKEHb 1 METUTYHOT JIOTIOMOTH, JTO
sSIKOi HajiexaTh peakiii injury, damage, broken leg, head injury, surgery, hospital, blood,
accident, medical response, patient. TpaBma B OpuUTaHCBKili MOBHIH CBIZIOMOCTI 3HAYHOIO
MIpOIO KOHIICTITYaJTI3y€EThCS SIK TUIECHE YIIIKOKEHHS a00 MeMYHA Ha/I3BUYaiiHa CUTYAITis.

BoHovac moMiTHOMO € TicuxosioriyHa Ta emorriiina rpyma: bad memories, sadness,
depression, fear, shock, emotional trauma, mental health, emotional response to terrible
experience. Y BIANOBIASX PECHOHICHTIB MPOCTEXKYETHCS YCBIIOMIEHHS JOBrOTPHBAIOTO
TICUXOJIOTYHOTO BIUIMBY TPaBMAaTWUYHOTO JOCBIMY. 3raayrOThCS acolliailii, IMMoB’si3aHi 3
mutuactBoM  (childhood), sidiHoro (war), HacwiasctBoMm (@buse), karactpodamu (Mmajor
catastrophes, disaster) ta »xurreBrMu BrpaTamu (death, victim).

B GpurancpkoMy acoliaTUBHOMY IO PUCYTHI peaKilii, OpiEHTOBaH1 Ha IOTIOMOTY Ta
TepareBTuuHy miarpumky: help, assist, counselling, how can I help, 1o Moske cBimunTH TIPO
IHTETPOBAHICTh TICUXOJIOITYHOIO JIMCKYPCY B CYCIUIBHY CBIIOMICTH Ta BepOamizalliro
MEXaHI13MIB ITOJIOJIAHHS TPABMH.

Pe3ynbraTii acomiaTMBHOTO €KCIIEPUMEHTY 3aCBIIUyIOTh, IO SIK YKpPAlHCHKI, TaK 1
OputaHchbki pecnioHneHTH KoHuentyalnizyiote CTPEC/STRESS mnepeBaXHO SK CTaH
EMOIIIIHOTO Ta MICUXO(I3UMYHOTO TIEPEBAHTAKEHHS, TTOB’SI3aHOTO 3 MPOQECIHHOIO AISUTHHICTIO
Ta nicuxo(BUYHUM BUCHaKeHHsM, Tofi ik TPABMA/TRAUMA Mae Outbill KOHKpETHHI
TUIECHO-OONTbOBUI 1 KPW30BHM XapakTep, OCMUCITIOETBCA SIK TO€MHAHHS (HI3UIHOTO
VIITKOPKEHHSI Ta TPHBAIOTO TICUXOJIOTIYHOTO TOCBIMy. BomHOUac sk B yKpaiHCEKOMY, TaK 1y
OpHUTaHCHKOMY aCOITIaTUBHOMY TIOJI TIPOCTEKYETHCSI OPIEHTAITIS HA TEPATICBTUYHY MIATPUMKY
(GBI XapakTepHO I OpPWTAHCBKUX PECHOHNICHTIB) Ta CAMOCTIHHI TPAKTUKH
TICUXOJIOTTYHOTO  BITHOBIICHHS (OUTBIII XapaKTepHO IS YKPATHCHKUX PECTIOH/ICHTIB).
AcoI1iaTiBHI MOJIs1 0OMIBOX IOCTIPKYBAaHUX TPYI AEMOHCTPYIOTh TICHUH 3B’ SI30K 13 BOEHHUM
JIOCBIZIOM, TICHXOJIOTTYHOIO BPA3JIMBICTIO Ta MOTPEOOIO Y BITHOBIICHHI, 1110 € BAYIIUBUM JIJIsI
MOJANBIIOT0  MOJICNIOBAaHHA ~ (ppeiiMIB  PE3WIEHTHOCTI B YKPAiHCHKOMOBHIA 1
AHITIMCHKOMOBHIN KapTUHAX CBITY.
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MMPATMATAYHANA IOTEHHIAJI IHTEPHAIIOHAJII3MIB
Y MIKKYJIbTYPHI KOMYHIKAIII

[HTeHCHDiKaIlisT MDKKYTBTYPHHX KOHTaKTIB B yMOBax TjioOamizalli akTyalizye
JOCIKEHHS MOBHHMX 3aco0iB, 1110 3a0e3medyroTh e(eKTHBHICTh KOMYHIKAIii B
NOMIKYJITYpHOMY TpocTopl. OMHUM 13 TaKUX 3ac00iB € iHmepHayionanizmu — cioBa abo
MOBHI €JIEMEHTH, 1110 (DYHKITIOHYIOTh y 0araTb0X MOBaX 13 MPUOJIM3HO OTHAKOBUMHU 200 JTy>Ke
CXOKMIMH 3HaYECHHSIM 1 popMor0. «IHTepHAITiOHATI3aITisI JICKCUKHU € TIPUPOIHUM PE3YJILTaTOM
CYYaCHUX IHTETpaIlifHMX TEHACHIIH, XapaKTEPHOI O3HAKOK PO3BUTKY TJI00aTi30BaHOTO
CYCIUIECTBA Ta HOr0 KOMYHIKaTHBHUX TIOTpeO» [3, C. 64].

TpauiiifHo B JTIHTBICTHIIl IHTEPHAITIOHAIFHA JIEKCHKA PO3TIIIANACS KPI3b TPH3MY Ti
TIOXOJDKEHHS, CTPYKTYPHO-CEMAaHTHYHUX XapaKTEPUCTHK a00 TPYAHOIIIB mepeknany. OaHak
CydacHi YMOBH TJI00aT30BaHOT KOMYHIKAIIll, Y SIKMX IIBHIKICTH MOBHOTO OOMIHY JOCSITIIa
OE3IPEIICICHTHOrO PIBHS, 3YMOBIIIOIOTH HEOOXITHICTH TIEPEOCMUCIICHHS ITIXOIIB  JI0
BUBUCHHS I,Or0 (PEHOMEHA 1 TEPEHECEeHHs MJOCTIIHUIIBKOTO (OKYyCy B IUIONIUHY
nparMaTiHrBiCTHKA. Ha BimMiHY BiI CTPYKTYPHOTO AacIieKTy, MparMaTUdHAN BUMIp
IHTepHAITIOHATII3MIB BHSIBISIETBCS HE Y (DOpMi UM 3HAUCHHI CIIOBA, a B XapakTepi HOro
KOMYHIKAaTUBHOI Jii B KOHKPETHOMY MDKKYJIBTYPHOMY KOHTEKCTI. [HTepHarioHaIhHA
JIEKCUKA, 30KpeMa ii HOBITHIA TwiacT, ToB’s3anuii 31 cepamu [T, mapketunry, memnia,
MEHEDKMEHTY Ta I(POBOI KyJIBTYPH, CHOTOJIHI BXKE HE € TPOCTO HACTIAKOM JIEKCHYHOTO
3aMO3MYEHHA. Y KUBAHHS IHTEPHALIIOHAII3MIB JIe/Ialll BUPA3HIIIIE TIOCTAE SIK CBIAOMO OOpaHa
KOMYHIKaTHBHA CTpaterisi, ajpke 1l JIGKCHYHI OJIMHULI CIYTYIOTh YHIBEPCAILHUM MOBHUM
KOJIOM, SIKMM aIpeCaHTH LIUIECTIPIMOBAHO HTETPYIOTh Y JUCKYPC JJIs peai3aliii KOHKPETHUX
MparMaTUYHUX HaMIpIiB: ONTHMI3allii KOMYHIKaIli, MapKyBaHHsS NpodeciifiHOi HAJIEKHOCTI,
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CTBOPEHHS €()eKTy Cy4acHOCTI, ((OpPMyBaHHS CIUIBHOIO KOMYHIKaTUBHOIO MPOCTOPY TOLLO.
[lonpy 3Ha4HMIl 1HTEpeC MJOCHIOHUKIB JO LbOMO SIBUINA, MPArMaTUYHUNA BUMIp
(PYHKLIIOHYBaHHSI IHTEpHAL[IOHAIBHUX JIEKCHYHUX OJTUHUIIb Y MDKKYJIBTYPHOMY CHLUIKYBaHHI
3QJIMILAETHCS  HEAOCTATHHO BUBYEHUM, IO 1 3YMOBIIIOE AKTYaJIbHICTH IPONOHOBAHO1
PO3BIIKH. 3alIOBHEHHS LIi€1 HAYKOBO1 JIAKYHH IOTPeOye NEPEOCMUCIIEHHS IHTEPHALIIOHATI3MIB
HE JIMIE $IK CTPYKTYPHO-IEKCMYHOTO (PEHOMEHY, a 1 SK aKTMBHOTO I1HCTPYMEHTY
KOMYHIKaTUBHOI B3a€MO/Il], 10 Mependayae BU3HAUEHHS iXHBOI POJii B MPOLIECaX MOBHOI
rio0ani3aii, MDKKYJIbTYPHOI KOMYHIKAIIIi Ta KyJIbTYPHOI IHTErpalii.

[HTepHAaITiOHaTbHA JIEKCHUKA € BKIIMBUM KOMIIOHEHTOM CYYacHOI MOBHOI CHCTEMH,
OCKUTbKU 3a0e3nedye epeKTUBHUM 0OMIH 1H(OpMalIi€l0 B yMOBaX I100ai30BaHOrO CBITY.
CpOro/iHi BOHa aKTHBHO BUKOPHCTOBYETRCS B HAYKOBIH, IPO(ECIiHIM, MeTilHIN Ta IUPPOBIH
chepax, crpusitoun yHi(ikanii KOMyHiKallii B HONIKy/JITypHOMY HpOCTOpi. Ii mommpeHHs
3yMOBJICHE PO3BUTKOM IH()OPMAIIHIX TEXHOJIOTIH, MDKHAPOIHOTO CHIiBPOOITHHUIITBA,
MOCWJICHHSIM MITPallifHUX TIPOLIECIB, a TAKOXK YTBEP/DKCHHSIM aHTJIIHACHKOT MOBU  SIK
rI00aTBHOrO  3ac00y  CIUIKYBaHHS. AHIJIIMICBKA MOBa <«IIepeTBOpWiacs 3 MOBH-
peLMITiEHTa Ha MOBY-TIpoayIieHTa» [2, ¢. 403]. BoHa Bizmirpae poyis OCHOBHOTO TeHepaTopa
IHTCpPHAITIOHATLHOT JICKCUKH, OCOOJMBO B ramy3sx IT, MeauImHH, €KOHOMIKM Ta IIOII-
KkyneTypu. Taki cioBa, sik digital, online, startup, leasing, branding, pandemic, hashtag,
streaming, playlist, casting Torio, mpakTH4IHO O€3 3MiH BXOSThH 0 CJAOBHHKOBOIO CKJIAy
JICCSITKIB MOB, 110 CBITYMTH PO SIKICHO HOBHIA — IPUCKOPEHHH Ta aCHMETPHUYHUI — XapaKTep
Cy4acHOi MOBHOI KOHBEpreHIIil. 3a CriocTepekeHHIMH MOBO3HABIIIB, ITUTOMA Bara CIIiB, 10
YBIMIIUTM JIO IHTEPHAIIOHATLHOIO JIEKCHMKOHY OararbOX MOB CBITY, csirae Onmusbko 20%
CIIOBHHMKOBOT'O CKJIQ/Ty CY4acHO1 aHITiHCbKkoi MOBH [ 1, ¢. 81]. Lle 3akoHOMIpHO, a/1’Ke B yMOBaxX
JIOMIHYBaHHsI aHTJIIHACHKOT SIK MOBM HAyKH, OCBITH, Oi3Hecy U IM(POBOi KOMYHIKAIIii
AHIIIIM3MH, HAOYBaIOUM CTaTyCy IHTEPHAIIIOHAII3MIB, TIEPETBOPIOIOTHCS HAa YHIBEPCATLHUI
KOMYHIKaTUBHUIM pecypc. BoHM yMOXXIMBITIOIOTH OINEpaTHBHE IiepeaaBaHHs iH(opMaIlii,
CIIPUSIIOTH TIOIIMPEHHIO HOBUX 3HAHbB, & TAKOXK TOJIETIIYIOTh TIOCSTHEHHS B3aEMOPO3YMIHHS
MDK TPEACTaBHUKAMH DPI3HHUX JHHTBOKYJBTYp. Y CHUTyalllsiX, KOJM aHIJIHAChKA MOBa HE €
PIIHOIO 7151 000X CIIBPO3MOBHHKIB, CAM€ BUKOPUCTAHHS aHTITIIM3MIB-IHTEPHAIIOHAII3MIB Y
MOBJICHHI 4acTO TapaHTye 30€peKCHHS OCHOBHUX CMHCIIB 1 MIHIMIBYE pHU3HK
KOMYHIKATUBHUX BTpaT, CHOPUYMHEHWX MOBHHM Oap’epom. OCOONMBO aKTUBHO MOBHI
OJIMHMUIIl IHTEPHAIIOHAJILHOTO XapakTepy (DyHKIIOHYIOTh y TpodeciiHoMy Ta 1udhpoBOMY
JIMCKYypCcax, /€ BaXIMBUMU € MIBUJKICTh KOMYHIKAIlil, y3rO/DKEHICTh TEPMIHOJOTI Ta
edekTrBHICTh iH(OpMariiiHoro oominy. Jlekcemu Ha kinTaiat management, feedback, bonus,
trend, fake, blogger, content, smartphone Bxe qaBHO BHHIILTM 32 MEXi OKPEMHX MOBHHX
CHICTEM 1 CTAJI HEBIJT' EMHIMH €JIEMEHTaMH TJI00aJTbHOrO MOBHOT'O CEPETOBHIIIA.

[HTepHalioHaslbHa JIEKCMKAa B MDKKYJIBTYPHOMY CHUIKYBaHHI peali3ye HHU3KY
BOKIMBUX TparMaTHIHUX (DYHKITH, SKI BigoOpakaroTh ii poiib y mporecax Mo0aTbHOl
KOMYHIKAITil Ta MDKMOBHOI B3aeMo/Iii. /0 OCHOBHMX 13 HUX HaJIe)KATh:

1) inTerpaTuBHa (YHKIiA, [0 BUSBISETBCA B 00 €JHABYOMY TOTCHITIATI
IHTEpHAITIOHAII3MIB, 37aTHUX 3a0e3edyBaTH B3a€EMOIIO MPEICTABHUKIB PI3HUX MOBHHX 1
KyJBTYPHHUX CIUIBHOT Y MEXaX CHUIBHOIO KOMYHIKATUBHOTO MPOCTOPY Ta 30JVKEHHS
KOMYHIKaHTIB B yMOBaX KyJbTYPHOI'O PI3HOMAHITTS,

2) ¢yHKIisi eKOHOMIi MOBHHX Ta KOTHITHBHHX 3yCHJIb, 300 MOBHOI KOMTIPeCii, sika
peaniByeThCsl Yepe3 3MATHICTh IHTEPHAIIOHAIBHOI JIGKCMKM KOMIIAKTHO ¥ JIAKOHIYHO
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riepeiaBaTy CKIaAHy iHpopMalliio 6e3 moTpedr B PO3rOPHYTUX MOSICHEHHSX, 3aMIHIOBATH
PO3JIOT1 OMMCOBI KOHCTPYKIIIT KOPOTIIIMMU MOBHMMH (popMamul (HAIPUKIIA]], BAKOPUCTAHHS
JIEKCEMU 0e0nIaiiH 3aMICTh CIIOBOCHIONYUYEHHS <«TPAHUYHUN TEPMIH BUKOHAHHS 3aBIAHHS,
mapeemune — 3aMIiCTb OIFCOBOTO 3BOPOTY «HAJAIITYBAHHA PEKIAMHHX MarepiaiiB Ha
KOHKPETHY LIUTHOBY ayIUTOPIIO 33 IEBHUMHU O3HAKAMID);

3) pyHKIiA CHILHOrO KOMY, BIIIOBIIHO J0 SKOI IHTEPHAIIOHATI3MH BHUCTYIIAIOTh
YHIBEpCAJIbHUMH MOBHHMMH MapKepaMu [o0aibHOro iHdopmaliiiinoro npoctopy. Bonu
3a0€31eUyIoTh CTaHAAPTU3ALII0 TEPMIHOMNOrI, YHIPIKYIOTh MpOoQeciiiHe CIUIKYBaHHS Ta
(bopMYIOTh CIUTLHE KOMYHIKATUBHE CEPEIOBHIIIE /711 HOCIiB PI3HUX MOB;

4) parmuna  (yHKIisE, COpsMOBaHA HA  BCTAHOBICHHS Ta  IMATPHMAaHHS
KOMYHIKaTHBHOTO KOHTAaKTy. 3aCTOCYBAHHS 3HAHOMHX MDKHApOJHUX MOBHHX CJIIEMCHTIB,
30KpeMa 3arajibHOBIIOMUX JICHOTATIB TOJIITUKA Ta OI3HECY, SIK-OT KOMHPOMIC, KOHCEHC)L,
JIeCIMUMHUL, KOHCMPYKMUGHULL, MOJEPAHMHICMb, CTBOPIOE BIAUYTTS MOBHOI OJIM3BKOCTI,
CIIpWsie  3HWKEHHIO TICHXOJIOTIYHOI HANpyrW Ta  TIONETHIyE  B3aEMOMII0  MDK
CITIBPO3MOBHHKAMH;

5)crarycHa Ta ineHTHdikamiiiHa (YHKIis, 3TAHO 3 SKOK  Y)KHBAHHS
IHTEpPHAIIOHATLHOT JIEKCHKM YacTO BUCTYIA€ TOKA3HUKOM MPOQECIifHOI KOMITETEHTHOCTI,
HAJIGKHOCTI MOBIIA JIO TIEBHOT aKaJIEMIYHOT Y MPOQECIHOT CITUTBHOTH, a TAKOXK JIEMOHCTPYE
piBeHb HOro OCBIUEHOCTI Ta OOI3HAHOCTI 3 TIOOATHLHUMH TEHACHISAMHU. 30KpeMa, Y
MDKHApPOAHOMY OI3HECI YM Haylll BUKOPHCTaHHS HOBITHIX IHTEPHAIIOHATI3MIB, TAKUX SIK
HemBOpKiHe, aymcopcute, gacurimayis TOIIO, TPAIIOE SK CBOEPITHUNA MparMaTHIHUNA
Mapkep npodeciiHO1 IHTErPOBAHOCTI B CyJaCHHUH TTI00AIBHII KOMYHIKATUBHHIA TIPOCTIP;

6) pyHKIIA CTHIICTHYHOI HeWTpasizamii (IeeMomioHai3ammil) JUCKYpCy, sKa
BUSIBJISIETBCS. B 37IATHOCTI IHTEPHAITIOHATI3MIB HAJIaBaTH MOBJICHHIO OUTBIII OiIIiiHOTO,
CTPUMAHOTO 1 00’ €KTMBHOI'O XapaKTepy, 10 OCOOIMBO BXIMBO y cepl HAyKH, JUIIOMATII,
JIJIOBOT'O CITUTKYBAHHS Ta MKHAPOIHOT KOMYHIKAIT]i.

Ormxe, aHaI3 MParMaTUYHOrO MOTEHINATY IHTEPHAIIIOHATHEHOT JIEKCUKH 3aCBIAUYeE i
Oarato()yHKITIOHAJIbHUN XapakTep 1 BaroMy poJib Yy Cy4acHOMY MDKKYJIBTYPHOMY
CMUIKYBaHHI. [HTEpHAIIIOHAII3MH TIOCTAIOTh OJHMM 13 BKIMBUX 1HCTPYMEHTIB TJI00aIBHOT
KOMYHIKAITii, OCKUTbKH 3a0€311euyI0Th €(EKTUBHICTh MIKKYJIBTYPHOT B3a€MO/Iii, ITOJICTIITYIOTh
JIOCSTHEHHSI B3a€EMOPO3YMIHHS Ta CHPUSIIOTH IHTETpAIlii PI3HUX MOBHHMX 1 KyJIBTYPHHX
CIUTBGHOT Y €IMHUM TH()OPMAITIITHO-KOMYHIKATUBHHI TIPOCTI.
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TAKTUKUA TYMOPY Y KOMYHIKALI 3 BAKOPUCTAHHSIM
JIBOX MOB

VY cyuacHiil JHIBICTHIII TYMOP PO3IJIIAETHCS SIK IMCKYPCHUBHA MPAKTHUKA, B OCHOBI
SIKOT JIGKUTh HKOHIPYEHTHICTh (HEBIIMOBIIHICTh), MOB’s13aHa 3 TOPYIICHHSIM MOBHHX Ta
KOMYHIKaTUBHUX HOpM [1]. ¥ Mexax OUTIHMBaJIbHOT KOMYHIKaIlll (BUKOPUCTAHHS JBOX MOB,
M1 ta M2) BuHUKae cnieu(aHuiA MpocCTip SIS peastizaliii KOMIYHOTO.

MeToro TOCHIKEHHSI € OKPECIICHHSI TPHOX TAKTHK TYMOPY, 10 PEaTi3yIOThCS IUISTXOM
MaHIITyJISIL1T MOBHUMH KOJaMH.

Takruka 1. Ilepexsiaganbka aedopmanis, SKy MU PO3YMIEMO SIK CBIIOME
BUKPHBJICHHS TapaMEeTPiB OPHUTIHATY 33Ul JOCATHCHHS IIUICH, IO BUXOAATH 332 MEXI
nepexiay [2].

SIckpaBUM TIPHKIIAIOM € «KO3aIlbKUH IUTAaTHUK», [HTEpHET CIUTBHOTA, sIKa iCHyBaJia y
2015-2016 pokax, e Ha3BU TYpPTIB TPaHCGHOPMYIOTHCS Uepe3 TMOEAHAHHS JIOKaJIi3allii,
KaJIbKYBaHHS Ta (POHETUIHOTO HACITITyBaHHSI.

HeBinnoBinHICTh MPOSIBISETHCS MK 3HAYCHHSIM TMEBHOT OMUHUII M2 1 3HAaYE€HHSIM
omuHuI M1, sika IpOIoOHy€eThCs K BIIMOBITHUK Ut Hel: Katy Perry — Kamps [lempis, EIVis
Presley — Onecw Ipicnuii. Tlepexnanaiipka nedopMaltist ToJsrae y TOMY, 0 3a3BH4aii Ha3BH
IHIIIOMOBHUX BHKOHABIIIB 1 TYPTIB BIATBOPIOIOTECS y M1 JaTMHHMIICIO 1 HIKOIM He
NIepeKIIaIatOThCs 3a 3MICTOM, a BapiaHTH BinTBopeHHs Ha3B Coldplay — 3umuorpaii abo The
Beatles — rypr Xpyrii € peaizartiero nmpardeHHs JOCITTH T03aepeKIIafaibKo] 1T CTBOPEHHS
T'YMOPHCTAYHOTO TOTEHITIANY, a TIEPEKIIa]l BUCTYTIAE JIMIIIE SIK TAKTUKA CTBOPEHHS TYMOPY, a
HE CaMOILILUIb.

KomisM TyT BUHHKa€E yepe3 HEBIIOBIIHICT TOTO, 1110 €KBIBAJICHT HE MOTPIOHUH, aje
BIH TIPOIIOHYETBHCS, 1 € HABMHCHO «yKpaiHI30BaHMM» BapiaHTOM, IO CTBOPOE edekT
KyJIBTYpPHOI abCypu3artii.

[epexnamaibka gedopmMariisi TaKoXK TMPOSIBISIETECS 1 B paMKax MDKMOBHOTO
TIOCEPETHUIITBA, K HAPHKIIAJ Y TIepekiai cepiamy The Simpsons [3], ae oquawist Bloodball
(Burasiana rpa, B Ky rparoTh BaMITIpH, TTOP. BapiaHT BIITBOPEHHS “KpoBEOOT 32 aHAJIOTIEIO 3
¢yT601, 6ackeTO0I1 TOIIO) BIATBOPEHO SIK Kposocics (B KOHTEKCTI MyAbTPLIBMY — BUTA/IaHA
icToTa, a HacmpaBal — amo3is Ha Bimomuit B 2015-2016 pokax Mem mipo (OHETHYHO
CIIOTBOPEHE MOBJICHHSI TOIIIITHBOTO MPEMEP MiHICTpa YKpaiHu).

Takruka 2. 3minryBannsi koay (code-mixing). [lepen0avae BUKOPUCTAHHS OJIHHHITH
M1 Ta M2 B Mexax OJTHI€T CHHTAKCUYIHOT 200 MOP(OJIOTTIHOT CTPYKTYPH.

B ocHOBI 1i€1 TakTHKH JIeXKUTH irpoBa ridpuan3aris. Hanpukian, y mosicHeHH1 cioBa
squirrel [4], MoBelb iHTETpYE YKpATHCHKI JIGKCEMH B aHTJTIHCHKHI HETIPABUITBHUI CHHTAKCHC!
«she like little mouse with xeocmux... 1 Tm oreshkami tuk-tuk-tuk». Iammii npukaan [S]
JIEMOHCTPY€E 3MIITyBaHHS Ha PIBHI CIIOBAa: CTBOPEHHS HEOJOridMy npoweble (Ha 0asi
aHrmicekoro cydikca Ta ykpaiHChKoro kopens). Komiunwii edekT mocsraeTbesi depes
MOPYILIEHHS HOPM 000X MOBHUX CHCTEM, IO MAPKY€E CUTYAIIIFO SIK IMIIPOBI3AIIMHY 1 TBOPUY.
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Takruka 3. AGcypmm3anisi. CUHTETUYHA TaKTUKA, 110 MOETHYE JAeopMaliio Ta
3MILTYBaHHS KOJIB, IMITYHOUA MDKMOBHE MTOCEPEHULITBO.

[l TakTHKa AEMOHCTPYE MOBHUM BIIPUB Bll CEMAaHTUKH HA KOPUCTH (DOHETUYHOIO
HacmiyBanHs. [Ipukman imitartii iHo3emMHOro MoBiieHHs [6]: «Bon sua, nateev speakerion!»,
«Pokareishines, olivietes, salates...», 1e KoMI3M OyJayeThcsi Ha OE€3CEHCOBOMY IO€THAHHI
OJTMHUIIb, 1110 JIHIIIE (DOHETHYHO IMITYIOTH CTPYKTYpYy M2 (aHrumilichkoi a0o (hpaHITy3bKOi),
CTBOPIOIOYH «TICEBIIOMOBI.

[lpuknian 3 OMMCOM IIKOMM IHO3EMHHMX MOB [7] MICTUTH CIIOBOCHOJYYEHHS «Very
tastable», «very niukhatebelnyi», siki aBTOp BUKOPUCTOBYE ISl TIepeaadl CBO€T MO3UTUBHOI
OLIIHKH, 1 BAAETHCA JO CTBOPEHHS TOPUIHMX MPUKMETHUKIB, SIKI JOBOJSATH aOCYpAHICTD
KOMYHIKAIlli A0 MakCUMyMy, MEpPETBOPIOIOYM MOBY HA IHCTPYMEHT YMCTOIO 3BYKOBOI'O
EKCIIEpUMEHTY.

Orxe, BUSIBIICHI TAKTUKU CBIIYATH IPO Te, 1110 OLTIHIBAJIbHUI FyMOp Y KOMYHIKALIIi €
HE JMIIE JIHTBICTUYHOIO TpOI0, a M IHCTPYMEHTOM JIEKOHCTPYKIII MOBHHX HOPM.
[epcriekTuBM IOCTIIKEHHS TMOJSTal0Th y BHUBIPEHHI TEOPETHYHOTO OOIPYHTYBAaHHS LIMX
SIBUIIT 3 TIO3UITIA KOTHITUBHO-KOMYHIKATUBHOT MTAPAIUTMH, BKITFOUCHHS! THIITUX CEMIOTUIHUX
cHCTeM (Harp. TKTorpam, eMOIK1) y MaTepiat TOCTIKSHHS, BABYCHHSI ONTMCAHOT MOBHO1 IpU
3 TOYKHU 30pY KOTHITUBHUX MEXaHI3MIB CTBOPEHHSI T'yMOPY 1 TBOPYOTO TOETHAHHS PI3HUX MOB.
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MULTILINGUALISM AND LANGUAGE IDENTITY IN
CONTEMPORARY MULTICULTURAL COMMUNICATION
Language has long been understood as one of the most fundamental markers of human
identity. It serves not merely as a communicative instrument but as a carrier of cultural memory,
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social affiliation, and personal selfhood. In an era characterised by unprecedented human
mobility, transnational migration, and the rapid expansion of digital communication
technologies, the linguistic landscape of contemporary societies has grown irreversibly
complex. Millions of individuals worldwide live and communicate in more than one language,
navigating diverse social contexts that demand shifting linguistic allegiances and competencies.

The study of multilingualism has evolved considerably over the past four decades,
moving away from a deficit model that regarded bilingualism with suspicion towards an
approach that celebrates linguistic diversity as a cognitive and social resource [10]
Simultaneously, scholars of language and identity have drawn attention to the performative and
relational dimensions of linguistic behaviour, arguing that speakers do not passively inherit
identities but actively construct them through discourse [4].

The intersection of these two fields — multilingualism and identity — becomes
especially salient in contexts of multicultural communication, where speakers from different
linguistic and cultural backgrounds interact within shared institutional, social, or digital spaces.
Such contexts raise important questions: How do multilingual individuals use their languages
to position themselves within and across communities? What role does language play in
negotiating belonging when cultural boundaries are porous and contested? How do institutional
ideologies about language — in schools, workplaces, and media — shape or constrain the
identity options available to multilingual speakers?

This paper addresses these questions by surveying key theoretical frameworks,
reviewing relevant empirical research, and synthesising insights from sociolinguistics, applied
linguistics, and communication studies. It proceeds in four main sections: a theoretical
overview of multilingualism and identity; an analysis of multilingual practices in diverse
communicative contexts; a discussion of tensions and power dynamics embedded in
multilingual settings; and implications for policy, education, and intercultural practice.

The conceptualisation of bilingualism and multilingualism has shifted dramatically
since the mid-twentieth century. Early models, influenced by structural linguistics, conceived
of the bilingual individual as two monolinguals in one person, each language operating as a
separate, bounded system [16]. This view has given way to more integrative perspectives that
recognise the interconnected nature of a multilingual speaker's linguistic knowledge. Grosjean’s
[10] concept of the bilingual mode illustrates that multilinguals do not simply toggle between
languages but draw on a unified, though complex, linguistic competence.

More recently, the concept of translanguaging — originally proposed by Welsh educator
Cen Williams and developed theoretically by Ofelia Garcia [9] and Li Wei [15] — has offered
a transformative lens. Translanguaging refers to the fluid, dynamic use of multiple semiotic
resources by multilingual speakers, moving beyond the notion of code-switching as a mere
alternation between named languages. Rather, translanguaging posits that speakers draw from
a single integrated linguistic repertoire, deploying whichever features are most effective for a
given communicative purpose. This framework challenges the privileging of monolingual
norms and legitimises the full range of a multilingual speaker’s linguistic practices.

In parallel, scholarship on language and identity has been transformed by
poststructuralist approaches. Norton [11] introduced the concept of identity as multiple,
changing, and a site of struggle, arguing that language learners invest in languages not merely
for communicative gain but to access social identities and imagined communities. Bucholtz
and Hall [4] further developed the notion of identity as an interactional achievement, produced
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through tactics of intersubjectivity that include adequation, distinction, authentication, and
denaturalisation. Language, in this view, is not simply an index of a pre-existing identity but a
practice through which identity is continuously constructed and contested.

These frameworks collectively suggest that multilingualism and identity are not parallel
phenomena but deeply intertwined processes. The languages a speaker uses — and the ways
in which they use them — are simultaneously shaped by and constitutive of their social
positioning, cultural allegiances, and sense of self.

Multicultural communication settings, whether in urban schools, diasporic
communities, professional workplaces, or online environments, provide fertile terrain for
observing how multilingual practices intersect with identity construction. Research across these
domains reveals both the richness of multilingual repertoires and the social complexities that
accompany their use.

In educational contexts, studies of multilingual classrooms have documented the ways
in which students negotiate identities across languages. Cummins [7] has argued that when
schools affirm and build upon students’ home languages and cultural knowledge, they
strengthen students' sense of identity and, as a consequence, their academic engagement.
Conversely, when educational policies marginalise or suppress heritage languages — as has
historically been the case in many post-colonial and immigrant contexts — students may
experience identity conflict, alienation, and diminished motivation. The growing body of
research on translanguaging pedagogies demonstrates that allowing students to draw on their
full linguistic repertoire not only supports learning but also validates plural identities that
monolingual-normative curricula implicitly deny.

In diasporic and migrant communities, language choice is deeply bound up with
questions of belonging, loyalty, and cultural continuity. Heritage language maintenance — the
sustained use of a language associated with family or community origin — is often experienced
as anact of identity affirmation and intergenerational solidarity [8] . However, heritage speakers
frequently navigate competing pressures: the desire to maintain ancestral languages alongside
the social and economic incentives to assimilate into the dominant linguistic culture. Research
among second-generation migrants in diverse national contexts consistently shows that
language shift towards the dominant language is common, yet rarely complete; speakers
frequently maintain heritage language competencies in affectively charged domains such as
family communication, religious practice, and artistic expression.

Digital communication environments have introduced new dimensions to multilingual
identity performance. Social media platforms, messaging applications, and online forums
enable speakers to reach multilingual audiences and to mix languages in writing in ways that
were previously confined to informal speech. Research on digital multilingualism has shown
that code-mixing in social media posts functions not only as a communicative strategy but as
an identity marker, signalling cosmopolitan affiliations, in-group membership, or the
performance of hybrid cultural identities [1]. The affordances of digital communication —
including emoji, memes, and transliteration — have expanded the semiotic toolkit available to
multilingual users, further complicating any straightforward equation of language use with
identity category.

While multilingualism is frequently celebrated as an asset in contemporary discourse, its
social reality is shaped by significant power asymmetries and competing ideological
frameworks. Language ideologies — broadly defined as culturally shared beliefs and feelings
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about languages and linguistic practices [13] — profoundly influence how multilingual
practices are valued, policed, and experienced.

The ideology of monolingualism remains pervasive in many national and institutional
contexts, casting the idealised speaker as a monolingual native with full, unaccented command
of a standard variety. This ideology renders multilingual speakers' linguistic repertoires as
incomplete or deviant rather than as distinct forms of competence. Its effects are visible in hiring
practices that penalise accented speakers, in educational policies that restrict the use of home
languages in classrooms, and in political discourse that frames linguistic diversity as a threat to
national cohesion.

Not all multilingualism is equally valued, however. Elite multilingualism — the
command of prestigious international languages such as English, French, or Mandarin in
addition to a dominant national language — is widely celebrated and economically rewarded.
By contrast, the multilingualism of immigrants, refugees, and working-class communities is
often stigmatised or ignored [6]. This distinction reveals that debates about language and
identity are never merely about linguistic forms; they are always also about race, class,
nationality, and access to social and economic resources.

The concept of linguistic capital, drawn from Bourdieu's [3] sociology of language,
helps illuminate these dynamics. Linguistic capital refers to the social value attributed to
particular varieties of language in particular markets. Standard, prestige varieties command
high capital in formal, institutional contexts, while non-standard varieties — including minority
languages, creoles, and stigmatised dialects — command low capital. For multilingual speakers
from marginalised communities, the challenge is not merely to communicate across languages
but to navigate systems of evaluation that systematically undervalue their linguistic resources.

At the same time, speakers are not passive victims of language ideologies. Research in
interactional sociolinguistics and linguistic anthropology has documented numerous ways in
which multilingual individuals and communities resist, subvert, and revalue dominant
ideological frameworks. Hip-hop artists, spoken word performers, and social media influencers
from multilingual backgrounds have creatively deployed code-mixing, lexical innovation, and
translanguaging to construct positive hybrid identities and to challenge monolingual norms.
These practices illustrate that language is not only a site of identity negotiation but also a
potential instrument of cultural resistance.

The insights generated by research on multilingualism and language identity carry
significant implications for educational practice, language policy, and the development of
intercultural communicative competence. A recurring theme across these domains is the
importance of moving beyond deficit frameworks and towards approaches that recognise and
build upon the full linguistic repertoires of multilingual individuals and communities.

In education, translanguaging-informed pedagogies represent a promising direction. By
creating structured opportunities for students to draw on all their languages in learning, teachers
can promote deeper conceptual understanding, strengthen metalinguistic awareness, and affirm
the identities of multilingual learners. Teacher education programmes must, in turn, equip
educators with the theoretical knowledge and practical skills to implement such approaches,
and institutional cultures must be transformed to value linguistic diversity rather than merely
tolerating it.

In the domain of language policy, there is growing recognition that purely subtractive
approaches — which seek to replace minority languages with dominant ones — are both
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linguistically impoverishing and socially unjust. Additive multilingualism policies, which seek
to develop competence in additional languages without undermining existing ones, are
increasingly endorsed by international bodies including UNESCO [14]. However, the gap
between policy rhetoric and classroom reality remains substantial in many contexts, and
genuine implementation requires sustained investment, community consultation, and political
will.

For intercultural communication practitioners, the insights of multilingualism research
suggest that linguistic competence alone is insufficient for effective cross-cultural interaction.
What is required is a broader intercultural communicative competence that encompasses
empathy, critical cultural awareness, and the ability to navigate ambiguity and difference.
Crucially, such competence must include an appreciation of how language ideologies and
power differentials shape communicative encounters, and a commitment to creating conditions
in which all speakers' linguistic repertoires are treated with equal respect.

This paper has examined the multifaceted relationship between multilingualism and
language identity in contemporary multicultural communication. Drawing on sociolinguistic
and applied linguistic scholarship, it has argued that multilingual speakers engage in fluid,
dynamic linguistic practices that are simultaneously expressive of and constitutive of complex
social identities. Far from being a problem to be managed, multilingualism represents a
communicative resource of considerable richness, enabling speakers to navigate diverse social
worlds, maintain cultural connections, and forge new hybrid identities.

At the same time, the paper has shown that multilingual practices are never socially
neutral. They are embedded in systems of power, shaped by language ideologies, and subject
to evaluations that reflect broader social hierarchies. Realising the full potential of linguistic
diversity requires not only celebrating multilingualism in the abstract but confronting the
concrete conditions — in classrooms, workplaces, media, and policy arenas — that continue to
privilege some languages and stigmatise others.

As the world continues to grow more interconnected and culturally complex, the need
for nuanced, equity-conscious approaches to multilingualism and identity has never been
greater. Research in this domain not only advances linguistic science but contributes to the
broader social project of building societies in which all individuals — whatever their linguistic
backgrounds — can participate fully, communicate authentically, and be recognised for who
they are.
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RECURRENCE IN THE COGNITIVE-SEMANTIC DOMAIN OF
LANGUAGE: A CATEGORIAL PERSPECTIVE

The study of recurrence as a linguistic phenomenon has gained renewed scholarly
attention in the context of contemporary cognitive and functional approaches to language
analysis. While recurrence has traditionally been examined within the framework of stylistics
and text linguistics as a means of ensuring cohesion, its cognitive-semantic dimensions remain
insufficiently explored, particularly in terms of its categorial status within the linguistic system.
Recurrence, understood as the systematic return of linguistic units at various levels of language
organization, constitutes a fundamental mechanism of both text construction and cognitive
processing. Its significance lies not merely in the observable repetition of surface forms, but in
the deeper cognitive and semantic processes that such repetition activates and sustains. At the
phonological level, recurrent sound patterns contribute to the rhythmic and prosodic
organization of discourse, creating acoustic coherence that guides the recipient’s perception. At
the lexical level, the systematic return of key lexical units reinforces thematic dominants,
anchors meaning, and signals the conceptual priorities of the text. At the syntactic level,
recurrent structural patterns generate parallelism and symmetry, which serve both aesthetic and
argumentative functions, lending the text a sense of logical progression and internal
consistency.

What distinguishes recurrence from mere accidental repetition is its systemic character.
Recurrence is not a random or incidental feature of language use but a principled mechanism
governed by the cognitive and communicative intentions of the speaker or writer. It operates
across all registers and genres of discourse — from poetic and literary texts, where it achieves its
most explicit and stylistically marked forms, to scientific and journalistic discourse, where it
functions more covertly as a device of thematic continuity and argumentative reinforcement.
In each case, the underlying cognitive logic remains the same: the return of a linguistic unit
signals to the recipient that a given semantic domain, conceptual structure, or communicative
intention remains active and relevant.
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From a theoretical standpoint, recurrence occupies a unigue position at the intersection
of langue and parole. As a property of the language system, it reflects the inherent tendency of
linguistic structures toward regularity, economy, and pattern formation. As a feature of speech,
it manifests in concrete textual and discursive realizations that are shaped by context, genre, and
communicative purpose. This dual nature — simultaneously systemic and contextual, abstract
and concrete — makes recurrence a particularly productive and complex object of cognitive-
semantic inquiry, one that resists reduction to any single level of linguistic analysis and
demands an integrative, multidimensional approach.

From the perspective of categorial grammar, recurrence exhibits properties characteristic
of a fully-fledged linguistic category. A philologist L. Marchuk’s research into the structure of
functional-semantic fields demonstrates that lexical and semantic units form dynamic systems
organized around shared semantic features, operating across multiple levels of language
simultaneously [2, p. 223]. Applied to the phenomenon of recurrence, this insight suggests that
recurring linguistic units do not merely repeat surface-level forms but activate and reinforce
underlying cognitive schemas, contributing to the formation of stable mental representations in
the recipient’s mind.

The cognitive-semantic domain of language provides a productive theoretical
framework for examining recurrence beyond its traditional textual functions. Within cognitive
linguistics, recurrence correlates with the concepts of frame and script: the repeated activation
of certain lexical or syntactic patterns triggers established mental structures that organize the
recipient’s perception of the world [3, p. 87]. This connection between recurrence and cognitive
schemas underscores its role not only as a textual device but as a mechanism of meaning
construction and conceptualization. Furthermore, recurrence functions as a key parameter of
semantic field organization. Recurring lexical units tend to cluster around semantic dominants,
reinforcing the thematic and conceptual coherence of a text. In this respect, recurrence operates
in close interaction with reiteration — a more locally motivated form of repetition aimed at
semantic emphasis — while simultaneously extending beyond it to encompass broader patterns
of structural and conceptual repetition [1, p. 26]. The distinction between recurrence and
reiteration is therefore not merely terminological but reflects fundamentally different levels of
cognitive-semantic organization.

The categorial perspective on recurrence also opens productive avenues for
interdisciplinary research, positioning recurrence as a phenomenon that transcends the
boundaries of any single discipline and invites collaborative inquiry across linguistics, cognitive
science, computational analysis, and communication theory. The recognition that recurrence
operates not only as a stylistic or textual device but as a fundamental cognitive-semantic
mechanism has encouraged researchers from diverse fields to examine its manifestations and
functions through complementary methodological lenses. This interdisciplinary momentum
reflects a broader shift in contemporary linguistics toward integrative approaches that
acknowledge the complexity of language as both a cognitive system and a social practice.

From the perspective of computational linguistics and natural language processing,
recurrence has emerged as a key measurable parameter in the automated analysis of text quality,
coherence, and comprehensibility. Computational tools designed to assess discourse structure
have consistently demonstrated that the systematic return of lexical and syntactic units
correlates with higher levels of textual coherence and facilitates the recipient’s cognitive
processing of complex information. These findings are significant not only for their practical
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implications in areas such as automated text evaluation and readability assessment, but also for
the theoretical validation they provide for claims long advanced within cognitive linguistics
regarding the role of repetition in meaning construction and communicative efficiency. The
convergence of computational evidence and theoretical insight represents one of the most
productive developments in contemporary discourse studies, offering empirical grounding for
what has traditionally been a domain of qualitative and interpretive analysis.

At the same time, recurrence has attracted sustained attention within cognitive
neuroscience and psycholinguistics, where researchers have sought to understand the
neurological and psychological mechanisms underlying the human capacity to recognize,
produce, and process recurring patterns in language. Studies in this domain have shown that the
brain responds to linguistic recurrence in ways that parallel its responses to other forms of
pattern recognition, suggesting that the cognitive processing of recurrent linguistic units is
deeply integrated with more general mechanisms of perception, memory, and attention. This
neurological dimension of recurrence further reinforces its status as a fundamental cognitive-
semantic category rather than a peripheral stylistic phenomenon, and points toward the
possibility of a unified theoretical account that bridges the gap between linguistic description
and cognitive explanation.

The interdisciplinary study of recurrence also holds considerable promise for applied
domains, including corpus linguistics, where large-scale quantitative analysis of recurring
patterns across texts and genres can yield new insights into the regularities of language use, and
discourse analysis, where the examination of recurrent structures in political, media, and
institutional communication reveals the mechanisms by which language shapes perception,
constructs ideology, and organizes social meaning. Taken together, these interdisciplinary
perspectives confirm that recurrence is not a marginal or narrowly defined linguistic
phenomenon but a central organizing principle of language that demands and rewards sustained
scholarly attention from multiple directions. In the domain of applied linguistics, the
implications of recurrence as a cognitive-semantic category are particularly relevant for
language teaching and discourse analysis. Understanding the mechanisms by which recurrence
shapes cognitive processing can inform pedagogical strategies aimed at developing learners’
textual competence and their ability to recognize and produce coherent discourse.

In conclusion, recurrence in the cognitive-semantic domain of language represents a
multifaceted categorial phenomenon whose significance extends well beyond its traditional
role as a stylistic or cohesive device. Its analysis within the framework of categorial grammar
and cognitive semantics reveals its fundamental role in the organization of meaning, the
activation of cognitive schemas, and the construction of coherent textual and discursive
structures. Further research in this direction promises to yield important insights for both
theoretical linguistics and its applied dimensions.
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GENESIS OF CRISIS MEDICINE LINGUISTICS WITHIN THE SYSTEM
OF LINGUOPOLITICAL SYNERGETICS

In different historical periods — wartime, interwar, and postwar — especially in life-
threatening emergencies, society places particular value on the professional courage, moral
resilience, and heroism of medical personnel. At the same time, it is deeply troubling to
acknowledge that their professional activity in crisis conditions often ends in self-sacrifice.
Historical sources indicate that the crisis nature of medical activity during war was already
recognized at the beginning of the twentieth century. Thus, in the archival report by the surgeon
A. Fauntleroy, “Report on the Medico-Military Aspects of the European War”, the subsection
“The Medico-Military Aspects of the European War from Observations Taken Behind the
Lines of the Allied Armies in France” (1915) describes the extreme difficulty of providing field
surgical care. The author notes that the constant retreat of military units practically made it
impossible to establish field hospitals, evacuate the wounded, or even bury the dead. Temporary
medical stations could scarcely be organized before an order to retreat was issued, forcing
medical personnel to limit their work to minimal bandaging and to leave the wounded on the
battlefield, where those who survived were often taken prisoner [2, p. 3].

The phenomenon of crisis medicine can be examined from multiple perspectives —
clinical, organizational, humanitarian, military, legal, and political. However, the linguistic
dimension still remains conceptually marginalized, although the language of crisis medicine
itself structures knowledge about the extreme conditions of life and death and determines the
logic of medical decision-making. Within the framework of the theory of linguopolitical
synergetics, we have carried out a systematic analysis of the patterns of linguopolitical synergy
of war language in official-business, publicistic, and literary texts [1]. In addition, the
mechanisms of transition of the war language system from a chaotic to a stable state across
different historical periods have been identified. As a result of this research, the genesis of crisis
medicine linguistics has been outlined as a new theoretical and methodological direction within
linguopolitical synergetics, representing a relatively autonomous self-organizing system of
language of crisis medical response. This direction constitutes the central focus of the present
study.
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FROM A LEXICAL DATABASE TO A COMPARATIVE MODEL:
VERBS OF BURNING IN KONDA, PENGO, MANDA, KUI, AND KUWI IN
DIGITAL COMPARATIVE LINGUISTICS

Contemporary digital comparative linguistics should not be reduced to the mechanical
comparison of lexical items based on identical English glosses. That is a weak methodological
path. If five forms in a digital database are glossed as “burn,” this does not automatically mean
that they are direct cognates or that they represent the same semantic state. On the contrary,
such material requires multi-level interpretation: phonetic, morphophonological, semantic,
grammatical, and etymological.

The material of these theses consists of verbs belonging to the semantic field ‘to burn/ to
set fire to / to consume by fire” in five Dravidian languages of the Konda—Kui subgroup: Konda,
Pengo, Manda, Kui, and Kuwi. They are represented in the Global Lexicostatistical Database,
whose purpose is to “compile, formalise, and provide public access to standardised basic
lexicon wordlists” for the world’s languages; the database is oriented precisely toward basic
vocabulary as material for historical-comparative classification (Starostin, 2011-2019). It is
important that Konda is described as a language close to Kui / Kuvi and even closer to Pengo
and Manda, which form a pair within the same subgroup (Krishnamurti, 1969).

The research problem is that the English gloss burn conceals several different semantic
zones: ‘to burn’, ‘to be burnt’, ‘to set fire to’, ‘to ignite’, ‘to burn up’, ‘to scorch’, ‘to singe’, ‘to
roast over fire’, ‘to burn incense’, and, in some cases, even ‘to fire / to shoot’. Therefore, the
object of analysis should not be an isolated form, but the development of a lexical-semantic
field in which phonetic reflexes, morphological types, and semantic branches interact with one
another.

The theoretical background for such analysis is the concept of regular sound changes in
South-Central Dravidian. Bh. Krishnamurti’s work on apical displacement is especially
important here. He defines the phenomenon as follows: “‘Apical displacement’ is the name
given to a set of sound changes in the Dravidian family” and further specifies that it involves
the displacement of alveolar and retroflex consonants from a postvocalic to a prevocalic
position in a particular subgroup including Telugu, Gondi, Konda, Kui, Kuvi, Pengo, and
Manda (Krishnamurti, 1978, p. 1). He also stresses that these rules “gradually spread to the rest
of the lexicon over the following two millennia” (Krishnamurti, 1978, p. 1). Thus, phonetic
development in this area cannot be treated as a single completed change; it is a process of lexical
diffusion.

For the analysis of verbs of burning, this is crucial. If a phonetic innovation can spread
lexically and unevenly, then separate forms within the field BURN cannot be evaluated only by
their surface similarity. It is necessary to determine whether a given form belongs to an older
layer, whether it is a specialised formation, whether it represents a secondary causative, or
whether it emerged through semantic extension. In this sense, a digital database does not
provide a ready-made reconstruction; it provides material for building a hypothesis.
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The first regularity is the presence of a retroflex zone in part of the forms belonging
to the semantic field BURN. In Pengo, the form ka:¢- is given as both transitive and
intransitive; the source directly notes: “Used in intransitive and transitive senses alike” (Burrow
& Bhattacharya, 1970, p. 200). In Manda, ka:t is recorded with the polysemy “to burn / to
scorch” (Reddy, 2009, p. 28), and an intransitive pair ka:q ‘to burn, be burnt’ is also attested
(Reddy, 2009, p. 28). In Kuwi, an additional intransitive form ka.¢-i- ‘to be burnt’ is mentioned
(Israel, 1979, p. 346). This allows us to speak not of accidental similarity, but of a local retroflex
complex ka:d- / ka:t- within the semantic zone ‘to burn / to set fire to / to scorch’.

The second regularity is the distinction between transitive and intransitive
development. For historical semantics, this is critical. In many languages, ‘to burn’ in the sense
‘to be on fire’ and ‘to burn’ in the sense ‘to set fire to / consume by fire’ are not identical
meanings. The first denotes a state or process; the second denotes a caused action. In Pengo,
one form ka:q- covers both valencies. In Manda, a split is visible: ka.f as transitive ‘to burn/ to
scorch’ and ka:q as intransitive ‘to burn, be burnt’. Thus, the development of the field proceeds
not only through phonetic change but also through the grammatical splitting of valency.

The third regularity is the semantic transition from general ‘burn’ to specialised
meanings such as ‘scorch’, ‘singe’, and ‘destroy by fire’. This is especially clear in Manda
and Kui. Manda ka.f has the meaning ‘to burn / to scorch’ (Reddy, 2009, p. 28), meaning that
one verb combines the general action of burning and the resultative damaging of a surface. In
Kui, the form mypah-pa is glossed as “to consume by fire, to burn; n. destruction by fire”
(Winfield, 1929, p. 79). This is no longer merely ‘to burn’, but ‘to consume/destroy by fire’.
The semantic development here may be described as movement from process to result: FIRE
PROCESS — FIRE DAMAGE — DESTRUCTION BY FIRE.

The fourth regularity is the presence of lexical competition within one semantic field.
In Konda, the basic transitive form for ‘burn’ is er-, with the meaning ““to kindle fire / to light,
burn” (Krishnamurti, 1969, p. 356). However, several potentially close or specialised forms are
also given: mar-g- ‘to burn’, the intransitive vey ‘to be burnt’, the specialised agk- ‘to burn heaps
of hacked forest-wood before starting cultivation / to set fire to’, and sur- ‘to roast; to burn
incense’ (Krishnamurti, 1969, pp. 347, 396, 406, 411). This means that in Konda, the field FIRE
/ BURN is already functionally divided into: ignition, burning, burning of material, ritual
burning, and culinary treatment by fire.

The fifth regularity is the semantic extension from ‘fire/burn’ to ‘shoot/fire a gun’. In
Kuwi, the basic form selected is Au:q-, which has the polysemy “to fire (gun etc.) / to burn”
(Israel, 1979, p. 423). This is an especially valuable case because two zones are combined: fire
as physical burning and fire as shooting. The source also provides a textual example: “put me
also (in the hole) and burn me” (Israel, 1979, p. 273), where the imperative form hu.q-
aduconfirms precisely the meaning ‘to burn’. The semantic path may be reconstructed as FIRE
/ BURN — RELEASE FIRE — FIRE A GUN, or through the shared image of a controlled
act involving fire.

The sixth regularity is the uneven preservation of older lexical layers. Pengo and
Manda provide the most transparent local complex ka:q- / ka:t-. Kuwi preserves a related
intransitive form ka.q-i- ‘to be burnt’, but the main transitive verb in the slot is Au.¢-. Kui uses
myah-pa, while other forms, such as kap-pa ‘to cause to burn, to char, scorch’ are treated as
regular derivatives from the intransitive kamb-a ‘to be burned/injured by fire / consumed by
fire” (Winfield, 1929, pp. 57, 59, 79). Thus, the field ‘to burn / to set fire to’ does not develop
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linearly; it is redistributed among older roots, causatives, specialised verbs, and semantic
Innovations.

This corresponds well to broader typologies of semantic change. In contemporary lexical
typology, semantic change is often analysed through polysemy, heterosemy, and cross-
linguistic maps of colexification. The volume From Polysemy to Semantic Change explicitly
defines its subject as the study of “semantic shifts at large, both synchronic and diachronic: the
outcome of polysemy, heterosemy, or semantic change at the lexical level” (Vanhove, 2008).
For the present material, this means that the polysemy burn / scorch, burn /kindle, burn/fire a
gun, and burn / roast is not a marginal detail. It is the central mechanism in the field’s historical
development.

Thus, the digital comparative model for this material should not be constructed as a flat
table “language — form”, but as a dynamic map of phonetic-semantic transitions. At the centre
of the model there should not be one proto-form, but several interacting lines of development:
1) the retroflex complex ka.q- / ka:t-; 2) the causative—intransitive opposition ‘to burn’ / ‘to set
fire to’; 3) the semantic specialisation ‘to burn’ — ‘to scorch / singe’; 4) the resultative meaning
‘to destroy by fire’; 5) the ritual and culinary periphery ‘to burn incense / to roast’; 6) the
metonymic extension ‘fire” — ‘gunshot’.

Phonetically, the most important issue is not the surface similarity of all forms, but
regularity within microgroups. The complex Pengo ka.q¢- — Manda ka.f | ka:d — Kuwi ka.q-
I- allows us to reconstruct a local zone with long a. and a retroflex consonant. However, Konda
er- and Kui mypah-pa cannot be forcibly drawn into the same line. That would be
methodologically dishonest. For these forms, it is more appropriate to speak of lexical
replacement or of another etymological layer within the same semantic field.

Semantically, the field ‘to burn / to set fire to’ displays at least three directions of
development. The first is inchoative-causative: ‘to ignite’ — ‘to burn/set fire to’. This is visible
in Konda er- “to kindle fire / to light, burn” (Krishnamurti, 1969, p. 356). The second is
resultative-destructive: ‘to burn’ — ‘to be destroyed by fire’ — ‘to destroy by fire’, which is
especially clear in Kui myah-pa. The third is technical-metonymic: ‘fire/burn’ — ‘to shoot’,
as in Kuwi Au.q- “to fire (gun etc.) / to burn” (Israel, 1979, p. 423).

In sum, these data show that digital comparative linguistics should work not with “ready-
made words”, but with structured laws of development. A lexical database is only the first
level. The second level is the annotation of valency, polysemy, and source reliability. The third
level is the identification of local phonetic correspondences. The fourth level is the construction
of semantic trajectories. The fifth level is verification through etymological dictionaries, above
all Burrow and Emeneau’s A Dravidian Etymological Dictionary, which remains a
fundamental resource for Dravidian etymology (Burrow & Emeneau, 1984).

Therefore, verbs of burning in Konda, Pengo, Manda, Kui, and Kuwi do not show one
simple row of correspondences, but a complex picture of development: partial preservation of
a retroflex complex, uneven lexical diffusion, splitting of transitivity, semantic specialisation,
and metonymic extension from physical fire to shooting. For this reason, these data are highly
revealing for digital comparative linguistics: they show that a serious model must explain not
only “which forms look similar”, but which phonetic and semantic laws govern their
development.
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PRAGMATIC FUNCTIONS OF ENGLISH BORROWINGS
IN CONTEMPORARY ITALIAN

Abstract. This study explores the use of English borrowings in contemporary Italian
digital media. The analysis is based on a corpus of 50 articles from major online media outlets.
The results show that anglicisms serve referential, expressive, creative, symbolic and
persuasive functions. Their use reflects both the need to name new concepts and the aim to
make texts more engaging and influential for readers.

It is well known that foreign words appear in a language mainly to name new concepts
and fill lexical and semantic gaps (prestiti di necessita). At the same time, so-called prestiti di
lusso (“non-essential” borrowings) were long considered secondary but they can meet other
pragmatic needs in communication [5, p. 176].

Thus, the aim of this study is to identify the pragmatic functions of English borrowings
in contemporary Italian media discourse, based on a corpus of texts (50 articles from well-
known media outlets such as «La Stampa», «La Repubblica» and «Il Giornale»). The research
material was collected using the method of continuous sampling and the analysis was carried
out with the use of elements of functional and discourse analysis. Based on the results of the
study, the following classification is proposed:

1) Referential function — the use of borrowings to name concepts in fields where English
has a dominant status [7, p. 114]:

Technology:
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o All'epoca, internet era agli esordi e molti italiani, ignari della legge, non poterono
sfruttare questa possibilita [4].

o Il comparto dell’elettronica di consumo sara tra i pit agguerriti € quindi promette
I risparmi piu cospicui: smartphone, tablet, computer fissi e portatili ma anche elettrodomestici
sono gli osservati speciali di ogni Black Friday [11].

Economics:

o Abbiamo proseguito il percorso di sviluppo dei core business, concentrato in
particolare sul consolidamento della leadership del gruppo nell'editoria libraria, grazie alla
finalizzazione dell'acquisizione del 51% di Star Shop e il perfezionamento dell’acquisizione del
100% di Chelsea Green Publishing [14].

Sport:

o Juventus, ricorso per la chiusura della curva Sud in vista del big match col Napoli
[15].

2) Expressive function — creating a certain emotional response to events: borrowings
serve as a means of making headlines more attractive (media texts compete for the audience’s
attention, so editors choose words with high emotional and stylistic value, which attract interest
and create a sense of modernity and novelty). Their phonetic compactness allows for economy
of language, condensing as much information as possible into a headline [7, p. 107-108].

o Polinesia, il boom del turismo per le balene preoccupa: "Cetacei spinti a
immersioni prolungate” [2].

o And now? Non dimentichiamoci del protocollo [13].

o Fosse tutto vero, sarebbe uno scoop [9].

3) Creative function — the use of borrowings for humorous effects, wordplay and
creating references to well-known phrases or memes [7, p. 117]:

o Per parlare di violenza, perché le due parole in inglese non sono troppo diverse
(violin-violence) [12].

o La seduta del consiglio comunale si € aperta con una protesta-show del
centrodestra contro la mancata assegnazione della finale di Champions League 2027 e contro
I’ennesima seduta senza che il sindaco Beppe Sala si presenti a riferire sul caso stadio [3].

4) Symbolic function — the use of anglicisms as markers of prestige, professional
competence and similar qualities. Their use is motivated by the desire to associate with certain
social and cultural models [8, p. 296-297] and is also linked to the perception of English
borrowings as more prestigious [1, p. 50]:

o L'obiettivo € la creazione di una rete retail per rafforzare con investimenti
significativi la presenza di Jil Sander, Maison Margiela e Marni in Medio Oriente attraverso
I'apertura di nuovi negozi, la valorizzazione delle piattaforme e-commerce dei brand e attivita
di marketing locale [16].

o | piu attenti direbbero che non se ne parla perché non € un problema — esordisce
Marzia Lorenzi, brand ambassador di Baladin [10].

o E un metodo pili o meno in voga tra le cosche quando, impossibilitate a colpire i
boss, i clan rivali fanno rappresaglie sui "“famigli*' [19].

o L'ultimo trend infatti & personalizzare le it bag delle maison con iniziali, frasi,
stemmi e persino con nomi e cognomi [6].
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5) Persuasive function — influencing the recipient’s perception through the use of
anglicisms and the creation of corresponding stereotypes [1, p. 50]:

o Black Friday 2023, tutto quello che devi sapere: data inizio, durata e dove
acquistare online [11] (Black Friday as a «push» to buy).

o La foto & sempre quella su cui si sono scatenati in questi giorni politici e giornalisti
di destra, sconfinando nel body shaming: mostra la neodeputata di Avs insieme a Mimmo
Lucano e Carola Rackete [17] (Body shaming provokes negative attitudes and general
disapproval).

o Soprattutto il mio personaggio - aggiunge ancora Brilli - si € montata la testa, si
sente a proprio agio in questa nuova situazione, una ‘gran signora’ che si scopre sinistra, violenta,
non vuole rinunciare ai propri privilegi con un finale a sorpresa, uno shock [18] (Shock
emphasizes the impact of the reported events and draws attention to the article’s ending,
encouraging the reader to read it to the end).

In conclusion, the analysis identified referential, expressive, creative, symbolic, and
persuasive functions of English borrowings in contemporary Italian media discourse. Their
presence is motivated both by the need to name new realities and by the desire to enhance the
expressiveness, attractiveness and persuasiveness of texts, as well as to signal prestige and align
with global cultural trends. Thus, anglicisms serve as an important tool for influencing the
recipient.
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COGNITIVE DIFFERENCES IN INTERPRETING THE CONCEPT OF
DISASTER IN HINDU THEOLOGY, BALINESE-INDONESIAN RELIGIOUS
PRACTICE, AND CHRISTIAN RELIGION

Abstract

The word 'disaster' seems to travel across languages and cultures with ease — until you
look closely at what each tradition actually means when it invokes catastrophe, collapse, or
cosmic rupture. This paper examines how three distinct religious frameworks — Hindu
theology, Balinese-Indonesian syncretic religious practice, and Christian theology — construct
the concept of DISASTER at the level of cognition and meaning-making. Drawing on
conceptosphere analysis and cognitive-semantic methodology, the study argues that disaster is
not a culturally neutral category but a conceptual space shaped by deeply embedded beliefs
about cosmic order, human agency, moral causality, and the possibility of restoration. The
three traditions examined here differ not in their acknowledgement of catastrophic experience
but in the cognitive architecture through which such experience is named, explained, and
endured. The analysis has implications for cross-cultural communication, translation studies,
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humanitarian discourse, and the design of Al tools that operate across culturally diverse
disaster communication contexts.

Keywords: DISASTER concept; conceptosphere; cognitive semantics; Hindu
theology; Balinese religion; Christian theology; cross-cultural conceptology; moral causality;
cosmic order; translation studies

Introduction. There is a particular moment in cross-cultural disaster communication
that reveals something important about language and cognition. It is the moment when a direct
translation of a disaster warning, an emergency appeal, or a humanitarian message lands in a
receiving community and simply does not resonate — not because the words are wrong but
because the conceptual framing is foreign. The ideas about who or what caused the catastrophe,
whether it carries moral meaning, and what a meaningful response looks like are all encoded in
the original and absent — or differently encoded — in the target. The translation is technically
accurate. The communication fails.

This paper starts from that moment. It asks why disaster concepts resist smooth
translation across cultures, and it answers that question by examining the cognitive architecture
of disaster in three religious and theological traditions that have shaped some of the world's
most elaborate responses to catastrophic experience: Hindu theology, Balinese-Indonesian
syncretic religious practice, and Christian theology. These three traditions are not chosen
arbitrarily. Each represents a distinctive way of organising experience around the relationship
between cosmic order, human agency, and the meaning of suffering —and each, for that reason,
produces a distinctive conceptual structure for DISASTER.

The methodological framework is cognitive-semantic conceptosphere analysis
(Koliasa, 2025), which treats conceptual structures not as abstract philosophical positions but
as lived cognitive realities expressed in theological language, ritual practice, metaphorical
systems, and everyday discourse. The goal is not a survey of religious doctrine but an account
of how these traditions think, at the levels of language and cognition, about catastrophe.

The purpose of this paper is to demonstrate that the DISASTER concept is not merely
culturally inflected but cognitively differentiated — that the three traditions examined here do
not simply attach different values to the same underlying concept but construct fundamentally
different conceptual objects when they invoke catastrophe, divine punishment, cosmic
imbalance, or the collapse of moral order.

A secondary purpose is methodological. The DISASTER concept has been extensively
studied in Western, Christian-influenced contexts (Perry&Quarantelli, 2005; Oliver-Smith, and
Hoffman, 2002), and the dominant frameworks of disaster studies carry those conceptual
assumptions in ways that are rarely made explicit. By bringing Hindu and Balinese-Indonesian
frameworks into the same analytical frame, this paper aims to show what conceptosphere
analysis can reveal that standard disaster studies approaches cannot — namely, the cognitive
depth at which cultural differences in disaster interpretation operate.

A third purpose is practical. As Al tools are increasingly deployed in disaster
communication contexts — including emergency translation, humanitarian messaging, and
crisis documentation — understanding the conceptual gap between traditions becomes directly
relevant to the design of tools that are culturally adequate, not merely linguistically accurate.
The DISASTER conceptosphere work developed in this paper contributes to that broader
research agenda.
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The problem begins with a deceptively simple question: what is a disaster? In most
Western, Christian-influenced discourse, the answer seems obvious — a disaster is a severe,
harmful event that disrupts human life, usually associated with natural forces, human error, or
some combination of the two. This framing tends to foreground physical destruction, human
vulnerability, and the need for practical response. It is broadly secular in its causal logic, even
when religious language is used in the immediate aftermath of traumatic events.

But when you follow the concept into Hindu theological discourse, something shifts.
The Sanskrit lexical field around catastrophe — pralaya (cosmic dissolution), apad (calamity as
consequence), kali (the age of moral degeneration) — is not organised around physical severity
or random occurrence but around the relationship between dharmic order and cosmic
consequence. A disaster, in this cognitive architecture, is not primarily something that happens
to people. It is something the disruption of moral and cosmic order makes inevitable. The
agency is distributed differently, the temporality is vastly expanded, and the possibility of
restoration is built into the structure of the universe rather than dependent on human effort alone
(Doniger, 2009; Flood, 1996).

The Balinese-Indonesian tradition complicates the picture further. Bali presents one of
the world’s most elaborated examples of a syncretic religious system, in which Hindu
cosmological structures have been integrated with Austronesian animist traditions, ancestor
veneration, and, in the coastal lowlands, Islamic influence (Geertz, 1973; Hobart, Ramseyer,
and Leemann, 1996). The concept of disaster here is not a single idea but a layered cognitive
space in which cosmic imbalance (sekala-niskala, the visible-invisible world), ritual failure,
ancestral displeasure, and environmental disruption are all simultaneously active as explanatory
frames. The 2002 Bali bombings, the 2004 Indian Ocean tsunami, and the recurring eruptions
of Mount Agung are events that Balinese communities have interpreted through this multi-
layered cognitive architecture, producing responses that combine ritual action, community
solidarity, ecological restoration, and political negotiation in ways that have no direct parallel
in Western disaster management frameworks.

Christianity presents a third configuration. The Christian theological tradition is not
monolithic — Protestant, Catholic, and Orthodox traditions differ significantly in their accounts
of divine providence, natural evil, and human suffering — but certain cognitive structures are
widely shared. Disaster is often framed within a tension between divine sovereignty and human
freedom: catastrophes may be permitted by God, caused by human sin, or sent as trials that call
for repentance and renewed faith. The moral causality is personal and relational rather than
cosmic and impersonal. Restoration is eschatologically oriented toward an ultimate redemption
that may not come in historical time, as well as practical, expressed through charitable response
and community reconstruction (Tillich, 1952; Brueggemann, 1997).

The problem, then, is not that these three traditions differ only in their disaster
vocabulary. It is that they are different at the level of cognitive architecture — in their
assumptions about causality, agency, temporality, and the possibility of meaning. These
differences are not incidental; they determine what counts as an adequate response to disaster,
what forms of assistance are intelligible and acceptable, and what kinds of communication can
cross the conceptual divide.

Analysis and Discussion. The Hindu conceptual field for disaster is anchored in the
doctrine of yuga — the cosmic cycles of creation, maintenance, and dissolution that structure
time on a scale that makes individual human catastrophes almost imperceptible. Within this
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framework, pralaya (total dissolution) represents the ultimate catastrophe, but it is a necessary
catastrophe, built into the logic of cosmic renewal rather than representing a failure of divine
order. More immediately relevant to human experience is the concept of apad — calamity or
adversity — which is understood in classical texts as a consequence of adharma, the violation
of moral and cosmic order. The cognitive structure here assigns disaster a moral address: it is
not random but meaningful, not external to human agency but connected to it, and not
permanent but part of a larger arc of restoration.

This does not mean that Hindu theology is naively optimistic about catastrophe. The
Mahabharata and the Puranas contain some of literature’s most unflinching accounts of mass
death, ecological collapse, and the suffering of the innocent. But the conceptual framing
through which these events are processed includes a temporal dimension — the idea of karma
extending across lifetimes — and a cosmological dimension — the idea that even the most
horrifying dissolution is a moment in a larger pattern — that creates a different relationship to
catastrophic experience than the frameworks available in secular Western disaster discourse.
The cognitive consequence is significant: the question ‘why did this happen?’ is answerable, at
least in principle, in ways that Western secular frameworks cannot match, but the answer
operates at a level of abstraction that can make immediate practical response feel less urgent
than it does in traditions with a stronger emphasis on historical, this-worldly restoration.

The Balinese concept of sekala-niskala — literally, the seen and the unseen — organises
experience into a dual ontology in which visible events always have invisible correlates and
causes. A volcanic eruption, a flood, or a violent incident is never purely a physical event; it is
simultaneously a sign of disruption in the niskala realm — the world of spirits, ancestors, and
cosmic forces — that must be addressed through ritual action as well as practical response. This
cognitive architecture does not make Balinese communities passive in the face of disaster. On
the contrary, the obligation to restore ritual balance is itself a form of active agency. But it means
that the practical and the ritual are not separable: distributing food relief without also performing
the appropriate purification ceremonies is not an adequate response to disaster in this cognitive
framework. It is half a response, and the missing half is the one that actually matters for the
community's sense of meaning and restoration.

What makes the Balinese case particularly instructive for conceptosphere analysis is the
way in which Hindu cosmological structures have been adapted and inflected by Austronesian
understandings of the relationship between landscape, community, and the sacred. The active
volcanic landscape of Bali — Mount Agung as the axis of cosmic order, the orientation of the
built environment toward the mountain — means that the physical and the cosmic are spatially
co-present in everyday life in a way that intensifies the cognitive integration of disaster and
meaning. The eruptions of 1963 and 2017 were experienced not as geological events with
spiritual dimensions but as spiritual events with geological expression. The conceptual order of
causality runs in the opposite direction from the one assumed in most Western disaster
communication frameworks.

Christian theology has spent two millennia wrestling with the problem of natural evil —
the question of why an omnipotent and benevolent God permits or causes catastrophic
suffering. The range of answers produced by that sustained engagement — from Augustinian
theodicy through Reformation providence to contemporary process theology — reflects the
cognitive pressure that the DISASTER concept exerts on a theological system in which divine
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goodness and omnipotence are both foundational commitments. The cognitive architecture of
Christian disaster discourse is shaped by this tension in distinctive ways.

In many Protestant and evangelical traditions, disaster is interpreted through a
framework of divine judgment and call to repentance: the event is addressed to the
community’s moral condition and requires not only practical response but spiritual stock-
taking. In Catholic and Orthodox traditions, the emphasis on redemptive suffering — disaster as
participation in the suffering of Christ — produces a different but equally distinctive cognitive
structure in which the experience of catastrophe is a potential site of spiritual transformation
rather than purely a problem to be solved. In more liberal theological traditions, the question
shifts toward human solidarity and the prophetic critique of the social conditions — poverty,
inequality, ecological exploitation — that convert natural events into human catastrophes.

What these variants share, and what distinguishes them collectively from the Hindu and
Balinese frameworks, is a cognitive structure in which the primary relationship is personal and
relational: between God and the human community, and between human beings in their shared
vulnerability. Restoration is not primarily cosmic in the Hindu sense or ritual in the Balinese
sense but practical, historical, and communal —a matter of rebuilding what was lost, caring for
those who suffer, and addressing the conditions that made the catastrophe worse than it needed
to be.

What this comparative analysis reveals is that ‘disaster’ is not a concept that travels
transparently across cultures. It is a conceptual space — densely packed with assumptions about
causality, agency, temporality, and meaning —that is constructed differently in Hindu, Balinese-
Indonesian, and Christian theological traditions. These are not surface differences of vocabulary
or emphasis. They are structural differences in cognitive architecture: in what counts as an
explanation of why disaster happens, in what constitutes an adequate response, and in what
restoration looks like when it comes.

The implications are significant in several directions. For translation studies, the analysis
reinforces the point that disaster-related translation requires more than linguistic competence —
it requires the conceptual knowledge to recognise when a target community’s cognitive
framework for disaster differs structurally from the source, and to make translation decisions
that are adequate to that difference. For Al-assisted disaster communication, it raises urgent
questions about the conceptual assumptions encoded in English-dominant training data and
reproduced in Al-generated translations for communities whose cognitive frameworks run in
different directions. And for disaster studies more broadly, it suggests that the field's still
predominantly Western conceptual vocabulary may be limiting its capacity to understand and
communicate with communities for whom disaster means something genuinely different.

The DISASTER concept, examined across these three traditions, is not a single thing
differently named. It is three different cognitive architectures for making sense of the most
extreme forms of human experience. Understanding those differences —at the level of language,
cognition, and meaning — is not an academic luxury. It is a practical necessity for any
communication that aspires to reach across the full breadth of human cultural life.
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THE “AFFECTIVE TURN” IN CONTEMPORARY HUMANITIES

Over the last decades, scholars in the humanities and social sciences have shown
increasing interest in affect, emotions, and embodied cognitive responses to external stimuli.
This tendency has become known as the “affective turn” and has emerged as one of the major
methodological shifts in contemporary humanities alongside the “linguistic” and ““cultural”
turns The affective turn is associated with the reconsideration of traditional dichotomies such
as “reason / emotion”, “body / consciousness”, and “rational / sensory”, as well as with the
growing scholarly focus on embodiment, emotional experience, sensory perception, and
mechanisms of affective influence (see, for example, [2; 3; 5]).

In contemporary academic discourse, the notion of affect has both narrow and broad
interpretations. In its narrow sense, affect is defined as a short-term intense emotional outburst
accompanied by a decrease in self-control and a narrowing of consciousness. However, in
modern cognitive psychology and affect studies, affect is increasingly understood as a
generalized concept encompassing emotions, moods, attitudes, behavioural, and physiological
reactions of an individual. In particular, C.E.lzard [4] includes emotional patterns,
physiological drives, as well as the processes and results of their interaction within the sphere
of affect. J. Gross [1, p. 212-213], in turn, incorporates attitudes, moods, and emotions into the
structure of affect; emotions themselves are represented through feelings, behavioural
reactions, and physiological responses.

The theoretical foundations of the affective turn can be traced to the works of
H. Bergson, G. Deleuze and F. Guattari, S. Tomkins, P. Ekman, A. Damasio, and others, who
emphasized the interrelation between bodily experience, emotions, and cognitive processes.
Special significance has been attached to the studies of S. Tomkins, who interpreted affects as
biologically determined mechanisms of emotional response, as well as to the concept of
affective resonance, according to which individuals tend to experience emotional states similar
to those observed in others [6;7]. This idea of affective resonance later became highly influential
in studies of literary texts, media discourse, and reader-response aesthetics.

AsW. Connolly observes, the affective turn emerged from the realization that the impact
of social and political events on an individual may be comparable to the influence of a film on
its viewers and presupposes participation in a series of acts of identification, emotional
involvement, and responsive reactions such as disgust, exaltation, or cynicism [8, p. 350]. As a

39



“new conceptual tool”, the notion of affect has become central to a number of emerging
disciplines, including neuropolitics, neurogeography, and neuroaesthetics. It is therefore
unsurprising that within literary and textual studies the term “affect” has likewise acquired the
status of a dominant analytical category.

Within affect studies, two principal approaches to the investigation of affect have
developed: affective science and affect theory. While affective science gravitates towards
cognitivism, neuropsychology, and empirical methods of analysing emotional responses, affect
theory actively engages with cultural studies, poststructuralism, psychoanalysis, and
philosophies of embodiment [2, p. 4-5]. Despite their methodological differences, both
approaches recognize the inseparable connection between cognition and affect. Contemporary
neuropsychological research demonstrates that affective states directly influence memory,
attention, decision-making mechanisms, and processes of information interpretation, whereas
cognitive processes themselves participate in the recognition and regulation of emotional
reactions.

An important characteristic of the affective turn is its interdisciplinary nature. Today, the
notion of affect is widely employed in sociology, media studies, neuroaesthetics, political
theory, literary criticism, film studies, and digital humanities. Affect is increasingly regarded
not merely as an individual psychological response but also as a mechanism of social
interaction, cultural coding, and the construction of collective experience. In this context, the
study of literary texts acquires special significance, since language, stylistic devices, and
narrative structures participate in modelling the recipient’s emotional experience and affective
engagement.

Thus, the affective turn has contributed to a profound reconsideration of the role of
emotions and bodily experience in cognition, communication, and literary reception.
Contemporary affect studies demonstrate the productivity of integrating cognitive,
psychological, cultural, and linguistic approaches, opening new perspectives for
interdisciplinary investigations into the emotional nature of discourse and literary texts.
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SEMANTIC TRANSFORMATIONS OF UNIVERSITY LEXEME IN
ENGLISH INTERNET DISCOURSE

The vocabulary of any language undergoes constant changes and development.
Semantic changes have been an issue of numerous linguistic research. l.Vetrova and
Ya.Pocheniuk follow the semantic changes in the English language from the XIX to the XXI
century by analyzing entries from the dictionaries compiled at the respective period [1].
Expansion and narrowing of meaning in terminological system and borrowings are in the focus
of study by I.Kuznetsova and O.Berezhna, and Yu.Shovkoplias [2; 5]. One of the reasons of
semantic dynamics is proved to be the discourse [3, 4].

The contemporary linguistic landscape is undergoing significant shifts due to the
pervasive influence of digital communication and internet discourse. This research explores the
semantic changes and functional evolution of the lexeme university as it moves from traditional
lexicographic definitions to its dynamic representation in the digital space. The relevance of this
study is rooted in the growing role of internet discourse in shaping the meaning of lexical units
and the subsequent need to examine how digital communication influences semantic structures.

The aim of the research is to identify the semantic transformations of the lexeme
university within English-language internet discourse. To achieve the aim, the study draws
upon a diverse range of sources, including standard lexicographic sources for baseline
definitions; contextual examples from the British National Corpus (BNC) to observe usage in
broader linguistic contexts; and data extracted from the About pages of leading British and
American institutional websites, such as the University of Oxford, University of Cambridge,
Imperial College London, Princeton University, Yale University, MIT, and Harvard.

Traditionally, dictionaries [7, 8, 10, 11] define a university as an institution of higher
learning that provides facilities for teaching and research and is authorized to grant academic
degrees: She teaches at the University of Connecticut. Researchers at universities are always
complaining about lack of funds. | graduated from Liverpool University in 2012. It is often
viewed collectively as the members, colleges, buildings, and campus of such an institution: The
rest of the exam involved free translation and composition, based on set texts decided upon by
the university.

Analysis of the BNC [9] confirms these core meanings, highlighting its role in providing
high-quality education, training skilled specialists for the labor market, and awarding degrees:
University is where a small range of closely related subjects is studied in depth. University
provides high quality education: And that we proivide good guality education for students of
17 to 22 years. ... a university is still a university, a poly can now call itself a university and
award its own degrees ...

Analysis of the About pages of leading British and American educational institutions
websites [6, 12, 13-16] reveals that while the modern lexeme university retains its core meaning
as an educational institution, it has acquired significant additional connotations. University
retains its lexicographical meaning of an educational institution with a certain structural
organization in the text on the official website of the University of Oxford: Oxford is an
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independent and self-governing institution consisting of the University, its divisions,
departments and faculties, and the colleges. The mission of the University of Cambridge
implements the meaning of an institution in which students study, teach and research: The
University's mission is to contribute to society through the pursuit of education, learning and
research ... The About page of Imperial College London opens with the sentence We are a
world-leading university for science, technology, engineering, medicine and business
(STEMB)..., in which the lexical units science, technology, engineering indicate the priority of
science and technology at the university.

The digital discourse on institutional websites indicates a semantic expansion
characterized by several key themes. One of them is social responsibility and humanism.
Modern universities position themselves as socially responsible actors in the About section of
their websites. This includes supporting displaced persons and scholars, fostering an
environment of equality and inclusiveness regardless of background or gender, and
strengthening local communities and economies: It (Yale) partners with its hometown... to
strengthen the city’s community and economy. It (Yale) engages with people and institutions
across the globe... to improve the human condition. The University of Oxford is committed to
being a place of welcome for people who have been forcibly displaced around the world.

The next theme characterizing a semantic expansion is human capital. Institutions like
Princeton emphasize that "people are at the heart" of the university, using iterative possessive
pronoun to highlight the value of human resources, e.g., People are at the heart of Princeton —
teachers, students, alumni, support staff, management: Our People: Our Faculty, Our Students,
Our Alumni, Our Staff, Our Leadership.

There is a clear shift toward integrating science with business and practical utility. This
is exemplified by MIT’s motto, “mens et manus” (mind and hand), signifying the fusion of
theoretical knowledge with practical purpose. Cambridge University also promotes the
interface between academia and business: Cambridge promotes the interface between
academia and business, and has a global reputation for innovation.

Universities are no longer isolated; they are active players on the international stage: Our
researchers collaborate with colleagues worldwide. The University has established
partnerships in Asia, Africa, the Americas and Europe. (www.cam.ac.uk). They strive to
improve the human condition, solve global challenges, and act as engines of progress that
change the world through scientific discovery: The MIT community is driven by a shared
purpose to make a better world through education, research, and innovation.

Another new shade of meaning that a university acquires due to the role shift of an
educational institution is leadership. A core emerging purpose of a university is the training of
the next generation of world leaders": The [Yale] engages with people and institutions across
the globe in the quest to ... train the next generation of world leaders.

In addition the lexeme now encompasses meanings related to financial sustainability,
including attracting private investment, fundraising, and diversifying income streams to support
long-term academic goals: The University seeks to protect and grow its income streams by
diversifying income sources and pursuing an ambitious development strategy. A key source of
income is fundraising, led by the Development and Alumni Engagement office.
(www.ox.ac.uk).

To summarize, the study of the university lexeme functioning in the texts of the British
National Corpus indicates the actualization of the lexicographical meanings and the acquisition
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of additional meanings, reflecting the expansion of the university's activities, which is not
limited to teaching and research, but also includes earning money, advertising, and cooperation.
The interpretative analysis of the About section of the leading English and American
universities websites proves that the lexeme university has evolved from a static descriptor of
an educational facility into a complex concept reflecting a multifaceted institution. In the
modern digital context, a university is defined not just by teaching and research, but by its ability
to train leaders, influence the global economy, promote cross-cultural understanding, and
function as a socially responsible innovation center dedicated to improving the world.
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Al NEOLOGISMS AND IDEOLOGICAL IDENTITY IN DIGITAL
DISCOURSE: A LINGUISTIC ANALYSIS OF THE TERM “AITHEIST”

The paper explores the emergence of Al-related neologisms and ideological discourse
in contemporary digital communication through the analysis of the term “Altheist” — a newly
coined lexical unit that describes individuals skeptical of generative artificial intelligence and
large language models. Drawing on examples from online discourse, the study examines how
language users construct identity, belief systems, and social positioning through metaphorical
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and pseudo-academic terminology. Particular attention is paid to the semantic structure,
stylistic hybridity, and rhetorical strategies employed in the formation of expressions such as
“silicon sorcery,” ““stochastic parrot,” and ‘““The Great Hallicination.”

The research situates these linguistic phenomena within the broader framework of
internet linguistics, digital sociolinguistics, and discourse analysis. It argues that Al-centered
vocabulary increasingly reflects ideological polarization between technological
accelerationism and technological skepticism. The playful yet highly evaluative register of the
analyzed text demonstrates how online communities employ irony, parody, and quasi-religious
metaphors to negotiate attitudes toward automation, creativity, and human labor.

Furthermore, the study highlights the role of generative Al itself in accelerating lexical
innovation and participatory meaning-making. The emergence of terms such as “Altheist”
illustrates how digital discourse communities collaboratively produce new semantic categories
that blur the boundaries between humor, criticism, and academic-style classification. The paper
concludes that contemporary Al discourse is not merely technological but deeply linguistic and
cultural, revealing shifting perceptions of authorship, intelligence, and authenticity in the digital
age.
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AHTJIOMOBHMH IHTEPHET-CJIEHT" IK YMHHUK TPAHC®OPMALII
CYYACHOI'O YKPATHCHKOI'O PO3MOBHOI'O JUCKYPCY

B yMoBax nommmpeHHs BIUMBY IHTEPHETY Ta rI100asTi3allii aHriichka MOBa 3aTBEpIrIIa
CBIil CTaTyC yHiIBEpCaIbHOI MOBH. BOHa CITyrye KITFOYOBHM THCTPYMEHTOM JIJIS CIIUTKYBaHHS 3
1HO3EMIISIMH, & TaKOX JUISi CTBOPEHHSI Ta PO3MOBCIOKEHHSI KOHTEHTY Cepell MDKHAPOIHOL
cnutbHOTH. Came B Takux 0OCTaBUHAX (DOPMYETHCSI AHTJIOMOBHHI IHTEPHET-CJICHT, SIKUA B
pe3yJIbTaTi aKTUBHOI B3a€MO/I1i MK KOPUCTYBa4aMU MOCTYIOBO IHTETPYETHCS B 1HIII MOBH.

HacripaBai Takuii THIT JIEKCUKH 3 SIBUBCS 1€ JI0 €TIOXH IHTEPHETY, ajie caMme 3apa3 BiH
aKTUBHO pO3BUBaeThcs. CJEHT BifIrpa€ pojb HE MPOCTO HETPAIUIINAHOI JIGKCHKH, a
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MOTYKHOT'O COLIAIBHOTIO 1HCTPYMEHTY, LI0 JoroMarae (popMyBaTé IpyIOBY IIEHTUYHICTb.
3arayibHe BUKOPUCTAHHSI TAKHX CJTiB — BUPAKEHHS TIEBHOTO EMOITIHHOTO CTABIICHHSI, STKE MOYKE
3MIHIOBaTUCS 3AJIEKHO BiJ] CAMOTO MOBIIA, a TAKOK HAMEHYBaHHS BXKE ICHYIOUMX MOHSTH 13
TICBHUM EKCIIPECUBHMM 3a0apBIICHHSIM a00 TIO3HA4YeHHS HOBOTO TOHSTTA. CIICHT MOXe
dbopMmyBaTHCS PIZHUMH IIISIXaMU: 3MiHA 3HAYE€Hb BXKE ICHYFOUMX CITIB, 3aTIO3UYEHHS 3 HIIIMX
MOB Ta CTBOPEHHsI 30BCIM HOBUX cJiB [1]. ChOro/Hi Taki 3MiHM BiIOYBarOTHCS B OUTBIIIOCTI
MOB CBITY, IIO pPOOUTH IHTEPHET-CICHT YHiBepcatbHuM. lle 3Ha4HO chpolrye HOro
TIPOHUKHEHHS B PO3MOBHY MOBY, &JKE JIFOJIH IIIBUIITIC 3BUKAIOTH JIO CIIiB, SIKi BAKOPHUCTOBYE
BECh CBIT.

CyyacHuil ~ yKpailHCBKMM  IHTEPHET-KOPUCTYBa4 €  aKTUBHUM  YYACHUKOM
0araToMOBHOTO cepe/ioBUIia. MoJIofb OCOOIMBO aKTHMBHO KOPUCTYETHCS COINATLHUMM
MEpEKaMH, 10 B CBOIO Uepry 30UIbIITYE B3AEMOIIO 3 aHTJIOMOBHOIO CITUTHHOTORO. 32 OCTaHHI
JIBa IECATWIITTS B YKPATHChKY MOBY YBIMIILIO Oararo aHrfinu3miB. Lle Oyio cripoBokoBaHO
OaratbMa YMHHHKAMH, B TOMY 4YHCJl BIUIMBOM Mac-Mefia. barato Takux ciiB modaimu
BUKOPHCTOBYBATUCS Yepe3 BIACYTHICTb BIAMOBIIHOIO €KBIBAJIEHTA HA TMO3HAYEHHS HOBOI'O
TIOHSATTSI, XO4a TIOIIMPSHUMH € BHUIAJIKA BUKOPHCTAHHS 3aIT03MYCHb, B SIKMX BXKE ICHYBAIH
BIMOBITHUKH [3]. CX0XKHMM YMHOM HaOyBae TOITUPEHHS 1 CJICHT.

[poriec BKIFOUSHHS aHTJIOMOBHHX OJIMHHMITL B YKPATHCHKUI KOMYHIKATUBHUI TIPOCTIP
CYIPOBOIKYEThCSI IHTEHCUBHOIO JIIHIBICTUYHOIO T10pUAM3aIl€r0. 3a3BU4ail IHTEPHET-CIICHT
TIPOXOIUTH TIPOIIEC 3aMO3MUYEHHS Yepe3 TPAHCIIITePallito Ta TpaHcKpwrriito [2, 3]. Hanpukna,
Kpimk (cringe), Baito (vibe), pen daer (red flag). OmnHak ykpaiHcbka MOBa HE € TTACHBHUM
peummieHTOM. [3 3amo3udyeHrMHU ClioBaMHM MOXKe BiIOyBaTHCS aKTHMBHA TpaMaTUyHa Ta
MopdoIoriuyHa afanTartisi, TOOTO JI0 aHTJTIHCHKOT OCHOBU MOXKYTh JIOJIABATUCS XapaKTePH1 JIIsI
yKpaiHCchKoi aikck um 3akiHueHHs [2]. Takum yrHOM 3’SIBIISIFOTHCS TiOpWaHI GopMU Ha
KIITAJIT TEATUTH, (DOPCUTH, YLTIOBHIA, 110 CBITYUTH MPO TIIMOOKY aCUMUIAIIIO IUX JIEKCEM Y
PO3MOBHII MOBI.

3amo3nyeHy JIEKCHMKY JOCHTh YacTO MOKHA TIEPEKIacTd BKe ICHYIOUUM
BIITTOBITHUKOM, OJIHAK JUIsi QHIJIOMOBHOTO CJICHTY II€ BCE IIIE 3aIMIIAETHCS MPOOJIEMOIO 3
JeKUTbKOX mprynH. [lo-mepiiie, OCHOBHOIO XapaKTEPUCTHKOIO CIICHI'Y € MOBHA €KOHOMIS Ta
MparHeHHs 10 MAaKCUMAaJIbHOI €KCIPECUBHOCTI 3 BUKOPUCTAHHAM MIHIMAJILHOT JIGKCHKH [1].
[o-npyre, BUpimagbHUM (PAKTOPOM € MPOCTa HETEPEKIIaIHICTh MeBHUX MOHTh. CydacHi
MEpEXKeBl KOHIIENTH MOXKYTh MICTUTH B cOOl1 CKJIajIHI COIMIOKYJIBTYpHI ceHcu. Hampukan,
cIoBO gatekeeping o3Ha4Yae «POOUTH CBOT IHTEPECH SKCKITFO3UBHUMM, 1100 3aXHUCTUTH X BT
MIOMIMPEHHsT B Mack». bynp-sika crpoba mpsiMoro mepexiiafy TaKuxX CIiB MPU3BOAUTH 0
BUKOPHCTAHHS TPOMI3IKUX OMHMCOBUX CTPYKTYP, II0 B CBOIO YEPTy HIBENIOE 33/1a4y MOBHOI
exkoHomii. [lo-Tpete, mepeciunmii yKpaiHCHKUM IHTEPHET-KOPHCTYBAY MOXKE BOJIOJITH
JOCTATHIMH 3HAHHSAMM JJ1s1 BEJICHHSI TAKO1 3MIIlIaHO1 IBOMOBHOT KOMYHIKAITIT.

Ormxe, HTETparlisi aHTJIOMOBHOTO IHTEPHET-CJICHTY € 3aKOHOMIPHHM I1HIAUKATOPOM
TpaHchopmaliii yKpaiHChKO1 pO3MOBHOT MOBH ITiJT BIDTMBOM Tiio0ami3artii. Llef mporrec MoxxHa
BBKATH SICKPABHM TIPHUKIIAIOM TPAHCIIIHIBI3MY, OCKUTBKH B I[bOMY BHUIAJIKY BiIOYBA€THCS
KOMOIHYBAaHHSI €JI€MEHTIB YKpPAiHChKOi Ta aHIIIChKOI MOBH. XO4a HaJgMIpHa KUIBKICTh
3ar03M4YeHb HECE TICBHI PU3HKH JUTST YMCTOTH MOBJICHHS, TIOSIBA TAKUX JIGKCEM € HOPMATEHOIO
O3HAKOIO PO3BUTKY >KMBO1 MOBH, SIKa JMHAMIYHO pearye Ha MOTpeOH yacy Ta IHTErpyeThCs B
CYYaCHHUM CBITOBHIA KOHTEKCT.
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Hecmepuyx Kamepuna, cmyoenmxa acnipanmypu
Kocoeuu Onvea, 0-p ¢hinon. H., npogp.
Teproninbcokuti HayioHatbHULL nedazo2iyHull yHisepcumem imeri Bonooumupa I namroxa

JINCHEMI3ZMU B AHTJIOMOBHHX BIICHbKOBUX
MEJIAHAPATUBAX: BEPBAJIIBALIISA OBPA3Y «HYKOI'O»

CydacHuil BIMCHKOBHI MEIIaUCKypC € 3aco00M 1H(QOPMYBAaHHS MpO 30pOiHI
KOH(QTIKTH 1 B&KJIMBUM 1IHCTPYMEHTOM (POPMYBaHHS CYCITUTBHOT TYMKH, KOJISKTUBHOI ITaM’sSIT1
Ta igeosorii. OcoONMMBOrO 3HAUCHHS B YMOBaxX BIMHM HaOyBa€ MOBHE KOHCTPYIOBaHHS
OTTO3HUITIT «CBIA-UyXUI», Y MeXax sSKOi BilOyBaeThCsl (popMyBaHHs 00pa3zy Bopora udepes
CHCTEMYy EMOIIIMHO ¥ OIlIHHO MAapKOBaHUX OJMWHHUIL. OJHUM 13 HAUIPOTYKTUBHIIIMX
MEXaHI3MIB Takoi BepOamizalii € aucdemizaris, 0 Tependadac BUKOPUCTAHHS MOBHHX
KOHCTPYKIIIM 13 HEraTUBHOIO 1 3HEBAKIIMBOIO CEMAHTHKOIO <«(UISi CTBOPEHHSI HETaTHBHOI'O
eMOITiHOTO (DOHY B CYCITUTLCTBI CTOCOBHO Boporay [1, c. 14].

IIpoGmema eBdemizamii Ta gucdemizamii y BIHCHBKOBOMY Ta TOJITHIHOMY
MeJTIaTUCKypCl MPHUBEPTAE 3HAYHY YBary sK YKPaiHCHKUX, TaK 1 3apyODKHHUX HAyKOBIIIB.
Teopernuni 3acaau BUBYEHHs eB(heMi3MIB 1 Juc(heMi3MiB CTYAIFOBATIA YKPATHCHKI JIIHTBICTH
A. 3arnitko, A. Copouan, P. Bummmniscekuii, FO. Makeesetip, 1O. Tontasernp, O. [Toxumrok,
SIKi JTOCTIIKYBAJIM CEMAHTHYHI, CTHJTICTUYHI Ta TIParMaTHYH1 OCOOJIMBOCTI IIUX MOBHHX SIBUIIT
[1]. TIparmaTiaauii actiekT (QYHKITIOHYBAaHHS aHTJIHCHKAX €BPEMiBMIB 1 qECHEMiBMIB Y
MOMITUIHOMY MeiaICKypcl BUCBITIEHO y mpatii FO. SIBopchKoi, /i akIieHTOBaHO yBary Ha
iXHIM poIi SK THCTPYMEHTIB MAacCKyBaHHsI, JUICKPEAUTAIli Ta MAHIMYJIATHBHOTO BIUIMBY Ha
MacoBy ayauropito [3]. 3apyovkui HaykoBii Y. Amnan, K. Beppimk, T. Ban [eiik, M. Onimar
Ta 1HII JOCTDKYBaIM (DYHKIIOHYBaHHS €BpeMi3MiB 1 TUChHEMI3MIB Y TOTITHIHOMY Ta
MEIITHOMY JTUCKYPCI, aKIIEHTYIOUH yBary Ha iXHii MparMaTUdHIN Ta 11€0TOTTIHIN (DYHKITISX.
3okpema, T. BaH JIelik 1OB’s13ye BUKOPHUCTAHHS TAKMX MOBHHUX OJIMHHMIIb 13 OTO3HITIEIO «US-
themy, y Mexax sIkoi (pOPMYFOTECSI 00pa3H «CBOTO» 1 «IyKOroy [5]. 3riaHO 3 JOCIIHKEHHIMHY,
oOpa3 Bopora MOXe€ KOHCTPYIOBATHCS HE JIMIIE 4Yepe3 TNpsMi IHBEKTUBU YU OOpas3iMBY
JIEKCHIKY, a 1 uepe3 MpUXOBaHi MOJIENI MOBHOI MOJSIpr3aitii, MeTaopu3ariiro, 300Mopdizaitito,
CTepeOTHIIIzaIlI0 Ta Aerymanizaitio [1; 3; 5.

TakuM YMHOM, MIJBUIICHUI 1HTEPEC YUEHUX JI0 MEIMHOrO AUCKYpCY Mpo BIHY Ta
YYaCHUKIB 30pOMHOr0 KOHQUIIKTY, a TakoX J0 3aco0iB BepOamzaiii o0pa3y
«9y>KOT0»/BOPOKOT0 3yMOBIIIOE aKTYaJIbHICTh JOCIIIKYBAHOT TEMHU.
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AHaJI3 aHTJIOMOBHHX BIMCHKOBUX MEJliaHApaTHUBIB /1€ MIJICTABU CTBEPKYBAaTH, IO
mucheMiBMU € OJTHUM 13 KIIFOYOBMX MEXaHI3MIB HETaTUBHOI OIIIHHOI pEernpe3eHTallli came
BOPOra, OCKUIbKH «UYKe» a00 BOPOXKE TPAJULIIMHO EKCTPAIIOIIOETHCS Ha 11I0Ch HEOE3MEUHe,
JeryMaHizoBaHe, HenpuidHATHE. [loropkyemMoch 13 AyMKOR0, 110 Auchemizallis «3arocTproe
HETaTUBHY PEAaKI[ll0 B PELMITIEHTA, LUIECIIPSIMOBAHO AKLEHTYE, BUIUIAE I MIIKPECIIOE
HETaTUBHI XapaKTEPUCTUKU UM SKOCTI, HaiyacTillle BUKOHYE (DYHKIIIIO OI[IHIOBAHHS,
NPUHIDKEHHS Ta JUCKPUMIHALIT 300paXKyBaHOI O siBUILA a00 cy0’exTay [2, c. 74].

3azHayeHui crnocid BepOamizallli MPOCTEKYEMO, 1O NPHUKIATY, B aHIJIOMOBHOMY
peropTaxi npo noBHoMacITabHe BroprueHHs Pocii B Ykpainy ‘“Bakhmut: Russian casualties
mount but tactics evolve” (BBC, 16 March 2023), ne nuchemizaiiis peaizyeTbes K yepes3
npsiMy HOMIHALIIIO MPOTHBHUKA, TaK 1 yepe3 MeTa(opryHi Ta TinepOoIIi30BaHl KOHCTPYKIIIi,
10 MiICKTIOITE ePeKT JeryManizailii «ayxoro». OqHuM i3 6a30BuX 3ac0o01B BepOasi3arlii
o0pa3y Bopora € npsima HoOMiHallist “the enemy ", sika, OyTy4r TI030aBJICHOO KOHKPETHU3AIlli,
CTBOPIOE y3araJibHeHUi, 6e30c000BUit 00pa3 NMpoTUBHUKA: “Troops say Russian casualties far
outweigh theirs, but the enemy is deploying new techniques to try to seize the city and
surrounding countryside [4/” (3a crosamu 6itiyie, émpamu pocism 3HAYHO NEPESUULYIONb
VKDAIHCBKI, OOHAK 60P02 3aCMOCO8YE HOBI MAKMUKU, HAMALAIOYUCH 3aXONUmMY MIicmo ma
HABKOJIUUUHIO MICYEBICb).

Bepbanizaiito o0pasy «4y»oro» 3a JONOMOror JUchEeMI3MIB TaKOX BOAYaeMO y
300MopdHO-arpecuBHii MeTadopuzartii i mpoTuBHuKa: “The men have spent months facing
both regular Russian army forces, and prisoners recruited by the Wagner private military
group who have swarmed their trenches in droves” [4] (Biiicbkosi micsysivu npomucmosime
SK pe2yNIAPHUM POCILICOKUM BILICbKAM, MAK i 3a8epO0BAHUM NPUBAMHOIO BILICHKOBOI0 2PYNOI0
«Bacnep» ye’aznenum, aki xeunamu wimypmyroms ixxi okony). BUKopucTaHHs Ji€cIoBa
“swarmed” (OyKB. «HaBATWIIMCSI PIHOY») Ta BUPa3y “‘in droves”’ (OyKB. «MacOBO») aKTyalTizye
00pa3 HEKOHTPOJILOBAHOTO MACOBOT'0 Haray, 1110 1M030aBIIsie MPOTUBHUKA 1HMBIAYATbHOCTI
Ta TEPETBOPIOE MOro Ha CTUXINMHY 3arpo3NIMBY CHITy, TIOMIOHY /10 poro abo crama. Taka
peTIpe3eHTallis € TUIIOBUM MEXaHI3MOM JIeryMaHi3allii y BIiCbKOBOMY JFICKYPCI.

Cepen iHmmx aucgeMizMiB Ha TMO3HAYCHHs 0Opa3y BOpora ITOKA30BHM, Ha HaIlTy
IyMKY, € Takuii mpukia: ““They send out a group —five morons taken from prison [4/” (Bonu
nOCUNaIOmy 2pyny — n’simvox ioiomie, ezamux i3 6 s3uuyi). Jlekcema “morons’ y upomy
NpuKIaa (QyHKIIOHYE SK BIIBEpTa IHBEKTHBA, PEAYKYIOUM 00pa3 MPOTUBHUKA IO PIBHS
IHTEEKTyaIbHO i MOpaHO 3HEIIHEHUX OcCi0. Y TO€IHAHHI 3 MApKEPOM KPHUMIHAJIBHOTO
crarycy ‘‘taken from prison” GOpMyeTbCs 00pa3 «Uy»KOTO» K COINIBHO JIEBIAHTHOTO Ta
HEeOe3MeYHOro Cy0’ €KTa, 110 MiFCKITIOE HOr0 HEraTUBHY OITIHKY.

Omxke, mucemisMH B aHIJIOMOBHHX BIMCHKOBHX MeJliaHapaTHBaxX € BaKIMBUM
3aco00M BepOaiizallii o0pa3y «Jy)Koro» Ta OJHUM 13 KIFOUYOBHX MEXAHI3MIB pearizariii
OTIO3MIIIi «CBIM-4yuil». BOHM BHKOHYIOTH €KCIPECHBHY, MparMaTudHy Ta 1ICOJOTIUHY
dyHKII1l, crpusitoun GOpMYBAHHIO HETATHBHO MapKOBAHOTO 0Opa3y BOpOra Yepe3 cTparerii
JeTyMaHi3arlii, Metadopu3altii Ta iHBEeKTHBHOI HOMIHAITI.
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®PAHIY3bKI 3AITO3NMYEHHS B JUIIJIOMA THYHIN TEPMIHOJIOI'TH
CYYACHOI CTAHJIAPTHOI APABCBKOI MOBH

Opaniry3pka MoOBa TIOCiTajla TMaHIBHE CTAHOBHMILE B MDKHAPOMHIM TUIIOMATIl
BrpooBk XVII-XIX cr. 1 3aymmimvia rimOoKuiA CITijT y TEPMIHOJIOTTYHUX CHCTeMaX OUTBIIOCTI
MOB CBITY. JlumioMarudHa TEpMIHOJOTIS Cy4acHOI CTaHAApTHOI apaOChKOi MOBH (ayi —
CCAM) He € BUHATKOM: (hpaHITY3bKi 3allO3MYECHHS] CTAHOBJIATH HEBI €MHY YacTHHY ii
JIEKCUYHOTO CKJIa Ty Ta (PYHKIIIIOIOTH SIK YCTaJIeH] OJMHUII O(IIIIHHO-TUTOBOTO MOBJICHHSI.

[Nommpenns (paHITy3bKuX TEPMIHIB B apaOChKii JUTUIOMATHIHIN JIEKCHIT 3yMOBJICHE
KUTbKOMa B3a€MOIIOB’ si3aHuMK YnHHMKaMu. [o-mrepiie, y XVII cr. ¢paHiry3pka BUTICHIIA
JIATUHY SIK TIPOBIHY MOBY MbKHapoHOi auriomarii. [lo-mpyre, Binencekuii konrpec 1815
poky Ta Aaxcbkudi mpoTokod 1818 poky komudikyBaIM HOPMH JUTUIOMATHYHOTO
IIEPEMOHIATY TTEPEeBAKHO (HPAHITY3bKOI0 MOBOIO, 3aKPIIUBIIN BIAMOBIIHY TEPMIHOJOTIIO B
MbKHapoHii npakTut [1, c. 3]. Tlo-tpete, konoHiansHa nmpucyTHicTh OpaHirii B apabcbkomMy
CBIiTI, 0COOMMBO B KpaiHax apaOcbkoro Marpuby (Asmkup, Tynic, Mapokko), crpusiia
IITMOOKOMY TIPOHUKHEHHIO (hpaHITy3bKO1 MOBH B yci chepH CycriTbHOro KUTTS. Hacmimkom
IIOTO € ICHyBaHHA TaK 3BAaHOTO <IIAPUTETHOTO OUTIHTBI3MY», 3a SIKOro apaOChka Ta
(paHiry3pka MOBH TapaliefibHO (PYHKIIOHYIOTh B OCBITI, TpaBi Ta JUIUIOMATHYHOMY
JI0BOJICTBI [2, ¢. 136].

Criliky Tpyny (GhpaHITy3bKHX 3alI03UUCHb CTAHOBJISTH HA3BH JUITIOMATHYHUX TIOCAT 1
areHtiB. YacTrHa TakMx OAMHWIL Oyna IHTErpoBaHa 1O apaOChKOI MOBH Y BHIJISIII
TpaHCITiTepoBaHKX (hopM a00 MEPEKIIATHIX BIITOBITHUKIB, SIKi 3aKPIMIIIFCSI B HOPMATUBHOMY
BKuTKY. Hanpukian, Tepmin chargé d affaires («oBipeHHit y cripaBax») IEPENAcThes K il
JecWu &) a moximua dopma chargé daffaires ad interim («TMIMYACOBMIl TIOBIpEHMI
crpaBax») — sk A&l Jas WU <d 54l (445YL) [3, c. 81].

VY crpykrypi numnomarnynoi TepmiHocuctemMu CCAM  (paHiry3bki 3amo3MUueHHs
PEMPE3CHTYIOTh HE JIMIIIE Ha3BM I10Ca7, a W KIIIOBaHI KOHCTPYKIIi Ta TOHSTTS
JMIUIOMATUYHOI MPAKTHKU, SIKI OYyJIM IHCTUTYLIIOHATI30BaHI B €BPOMEHUCHKIA TpaauIlii Ta
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3r0JIOM IHTETPOBaHI B ApaOCHKUIA TUIIOMATUYHUIA TUCKYPC. 3HAYHA YACTUHA TAKKUX OJTUHUIIb
3aKpinuiiacs y BUIVISIL TIEPEKIIQHUX BIIMIOBITHUKIB, 1110 BITBOPIOIOTH 3MICT IHIIOMOBHOIO
TepMiHa 3aco0amu apabcbkoi MoBU. Tak, Tepmin doyen («mayaeH») QyHKIIIFOE B apaOChKii
MOBI SIK e Sl e bl Ha TO3HAYEHHS HAlCTAPIIIOro 3a paHroM ado 3a YacoM HepeOyBaHHs
IJIaBH JUILUIOMATHYHOTO KOPITYCY, HAMpUKIaM: < ki dee Gl  oula glal) 3 andl jo Jusiu) dpans 5l
«Iya€eH JUIUIOMAaTUYHOIO KOPITYCY B35B y4acTh B O(ILIIHIN LIEpeMOHIi HpI/II/IOMy» [3, c. 84].
Tepmin agrément («arpeMas, 3rofia») InepemaeThes Ak gloaid gl sl ddd
BUKOPHCTOBYETHCS JUISl TIO3HAUEHHsI TIOMEPEAHBOI 3TOAM JAEpKaBH HAa TPHU3HAYCHHS
JIMIUIOMATHYHOTO HPEJCTABHIKA, SIK Y pedeHHi: e Al sl callay o) i (gl 5l iy (s aa
«Iep)kaBa 3BepHYJIacs i3 3alIMTOM Ha arpeMaH 1010 TIPU3HaYeHHs HOBOTO rocnay [3, c. 78].

VYV cywacHii apaOCbKiii JIUIUIOMAaTUYHIM MpakTULl (paHIy3bKl 3aro3MYEHHS
(YHKLIIOIOTh Ha KUIBKOX B33a€EMOIIOB’SI3aHUX PIBHSX, KOXKEH 13 SIKUX BIIOOpa)kae OKpeMHid
acTIeKT iXHbO1 IHTerpallii B MOBHY cucteMy. Ha piBHI TepMiHOJIOTYHOT HOMIHALIT (PpaHIy3bKi
3aITO3WYCHHSI € YCTAICHUMH TIO3HAYCHHSMHE peatiii MbKHAPOIHOTO TpaBa Ta MPOTOKOITY, 10
HE MarOTh OJTHO3HAYHHUX apaOChKUX BIAMOBITHHUKIB a00 ISl SIKUX apaOChKi BIIMOBIIHUKA
3QIMIIAKOTECS MEHIN YoKMBaHMMH. [IokazoBuM € TepMmin JsSsis» (dp. protocole), skuit y
apaOChKIii TUIIIOMATHYHIM TIPAKTHUIT € TIOJIICEMIYHUM: BIH ITO3HAYAE OJTHOYACHO 1 I0/IATOK JI0
MDKHAPOIHOTO JIOTOBOPY, 1 IIEPEMOHIATBHUN TIOPSAOK MPOBE/IeHHs OMIIHHUX 3aXO0/iB, 1
CaMOCTIMHUI BHJT MDKHApOIHOTO JoroBopy. [lompu icHyBaHHsS apaOCBKOTO BIITIOBITHHKA
s (KIPOTOKOJI, aKT»), 3ano3uueHa Gopma JsSsis » € GUIBII YCTAICHOK B MDKHAPOIHO-
paBOBOMY JUCKYpCi [3, ¢. 97].

Takum uynHOM, [OCHUDKEHHS (pPAHIY3bKHX 3allo3M4YeHb Yy JAWTUIOMATHYHIN
tepminosiorii CCAM no3Bosisie MiTH KUTBKOX BHCHOBKIB. Ilo-miepinie, 11l 3armo3uyeHHs €
3aKOHOMIPHUM HACIIIKOM 00 €KTUBHUX ICTOPUYHMX TPOLIECIB — TOMIHYBaHHS (DpaHILy3bKOi
B MDKHapOJHINA AMIUIOMATIi Ta (paHIly3bKOro KOJIOHIATI3MY B apaOCBKOMY CBITI — 1 He
MOKYTh PO3IJISIIATUCS SIK BUTaaKoBe abo mepudepiiiHe sBuite. [lo-npyre, yBIAIIOBIHM 10
cuctemu CCAM Kkpi3p pi3HI MeXaH3BMH acUMULII, (paHIy3pKi TEpMIHHM HaOYIU
HOPMAaTHUBHOT'O CTaTyCy ¥ CIIPUHAMAIOTHCS HOCIIMU MOBH SIK HEHWTpasibHa (DaxoBa JIEKCHKa, a
HE SIK Y KOP1/THI €JIeMEHTH.
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IMPOBJIEMMU, KPUTEPII TA TPYTHOIII IU®POBOI T'YMAHITAPUCTUKH
B YKPATHCBHKIN ®LIOJIOITI

VYV cydacHuX ymoBax MIOOaNbHOI LMQPOBI3ALIl TyMaHITAPHI HAYKH, 30KpeMa
¢inonoris, 3a3HAIOTh CYTTEBUX 3MiH. 3’SBIAETCA HOBUM HampsM — LUQpoBa
TYMaHITapUCTHUKA, SKa TIOETHYE TPAIMIIHI METOIM aHali3y TEKCTIB 13 Cy4aCHUMHU
poBUMH  TeXHOJOTIsIMU. [IpoTe Ieil mporec CyNpoBOKYEThCS HHU3KOKO TMpodieM i
TPY/IHOIIIIB, ITI0 OTPEOYIOTh OCMHUCIICHHSL.

[lepemyciM 11e CHUCTEMHI CYNEPEYHOCTI, $IKI TaJbMYIOTh PO3BUTOK HAYKH Ta
YCKJIQJHIOIOTh Cy4acH1 JIOCTIDKEHHS TEKCTIB 1 MOBHHUX siBHI. OJHIEIO 3 HAUTOCTPIIINX
npoOJieM € HU3bKUIN PIBEHb PO3BUTKY I[OTO HANpsiMy B YKpaiHi. butelicTs GutonoriyHux
JOCIT/DKCHD 3JIMIIIAIOTRCS TPAAMIIHHAMY, ONMMCOBUMH Ta Maibke HE IHTEIPOBAaHMMH 3
IMQPOBUMH  METOJIaMM, 1110 TPM3BOJIUTL JO BIJCTABAaHHSA Bil TIOOAIBHUX HAYKOBHUX
TEH/ICHIIIH. BaykiMBHM € po3yMIHHS HAyKH SIK CKJIaTHOT KEPOBAHOT CUCTEMH, /1€ €(hDeKTUBHICTh
3aJIeKUTh Bifl opraHizaiii 300py, 0oOpoOKM Ta BHKOpWCTaHHs 1H(OpMaIlii, a TaKoX BiJ
OITUMAJILHOT'O PO3IIOJILTY PECYPCIB 1 CTPATETIYHOrO TUIAHYBAaHHS PO3BUTKY [1].

SIK1 BUKJTMKH TTOCTAIOTh IIPH CIpOo01 IHTErPyBaTH METOIU IU(POBOI I'yMaHITAPUCTUKI
3 METO/IaMM KaTaJlori3allii, IHBeHTapu3allll, KypaTOPChKHX Ta ICTOPUYHUX JTOCTIKEeHb? SIKi
BUIM TPOIYKTMBHUX 3ITKHEHb 1 HEY3rO/DKEHOCTE BHHHUKAIOTh, KOJMM PO3YMIHHS
PaHHBOMOJIEPHUX JOKYMEHTIB Ta 1H(OpMALIll B IIUX TATY3iX 3YCTPIUYAETHCS 3 TEXHIYHUMHU
BUMOI'aMH CY9aCHOT'0 KOMITFOTepHOro MoienroBants?[3] Ll nmuranHs, mocTaBjIeHl aBTOpaMH
npoekty Enlightenment Architectures, € Haa3BUYaliHO aKTyaJbHHMH M JUII YKpalHCHKOT
1rdpoBoi ¢inonorii. Kom kimacudsi (utomoridai MeToau (TEKCTOJIOTIS, HKEPEIIO3HABCTRO,
JHTBOCTWIIICTUKA)  3YCTPIYAOTBCSI 3  BUMOTaMHM ~ KOMITIOTEPHOTO  MOJICJTFOBAHHS
(popmarrizarisi, 0JJHO3HAYHICTh, KOHCUCTCHTHICTh), BUHUKAIOTh TPOAYKTHBHI, ajie CKIaiHI
HEY3T0JLKEHOCTI, SIKi IIOTPEOYIOTh OKPEMOTO JTOCIIHKCHHS.

BaxxnuBoro mpobieMoro € TakoK IU(PPOBHIA pO3PUB: 3HAYHA YaCTHHA HAYKOBIIIB HE
Ma€ JIOCTaTHBOTO JIOCTYITY JIO CY9aCHUX TEXHOJIOT1H 200 HeoOX1MHHX 1ppoBrX HaBIYOK. [e
CTBOPIOE HEPIBHICTh Y MOXIIMBOCTSX TPOBEACHHS JOCTDKEHb. TiCHO TMOB’S3aHa 3 1M
npo0OJsieMa HEIOCTATHBOI MaTepialIbHO-TEXHIYHOI 0a3u — Opak CydacHOro OOJaJHaHHS,
MPOrPaMHOT0 3a0e3MeUeHHS Ta JOCTYITY JI0 TEKCTOBUX KOPITYCIB 1 U(POBHUX PECYPCIB.

Kpim Toro, cniocrepiraerscst crnabka iHTErparliss yKpaiHChKOi (UIONOTii y CBITOBHI
HAYKOBHH TIpOCTip. BITUM3HSHI JOCIIDKCHHS HE 3aBXKIM BUIMOBIIAIOTH MDKHAPOIHUM
CTaHJapTaM, 30KpeMa 010 BIIKPUTOCTI JJAHUX 1 BIITBOPIOBAHOCTI pe3yibTariB. MoBH 1mo3a
AHTJIOMOBHUAM CBITOM, OCOOJMBO [ialeKTW Ta MOBH 3 HEJATUHCHKUMH THCHMOBUMM
CHCTEMaMH, € HEIOCTaTHBO MPEJICTaBICHUMH B IIU(POBIit rymaHiTapucTuill [2]. YkpaiHcbka
MOBa 3 il KUPUJIMYHOIO MHCEMHICTIO HAJIEKUTh caMe 0 TakuxX. MybTUIIIHTBaJIbHAa poOoya
rpyna DARIAH mae Ha meTi nokpaitieHHs1 IM(pPOBUX JAOCTIHKEHb 11 MOB 1 JIIAJIEKTIB 13
HEIOCTaTHIM pecypcHuM 3adesneueHHsM [2]. [Ipote ykpaiHchka (iosioris MOKU IO HE
IHTErpoBaHa B TMOJIOHI €BPOIEHCHKI IHIIATUBH. bBUTBIIICTG IM(POBUX I1HCTPYMEHTIB
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(KOpIyCH1 MEHEIXKEePH, TOKEHI3aTOpH, MOIEI MAIIIMHHOTO HAaBYaHHSI) pO3p00IIeH] mepeayciM
JUTSL aHIJIIACHKOI a00 1HIIMX 3aXiTHOEBPOMNEHCHKUX MOB, 1110 CTBOPIOE TOAATKOBI TEXHIYHI
MEPELIKOAN I YKPAiHCBKMX JOCIITHUKIB. BaXIMBOIO 3alvIIaeThess M METOIONOrIYHA
npoOsiieMa, siKa TMOJSTAaE y BUICYTHOCTI YITKMX MIAXOMIB JO TOETHAHHS KJIACHYHUX
(LIONIOrTYHMX METO/IB 13 HM(PPOBUMH TEXHOJIOTISIMH.

Jns1 aHanizy crtany Hu@poBOi TyMaHITAPUCTUKY Y (UIONOTIT BUKOPUCTOBYIOTh HU3KY
kputepiiB. [lepmmii — TEXHONOTIYHMH, SKWi BU3HAYAE PIBCHb 3aCTOCYBAaHHS IM(DPOBHX
IHCTPYMEHTIB, TaKMX SIK TEKCTOBI KOPITYCH, aBTOMATHYHWI aHA3 1 IITYYHHH IHTEJICKT.
Jlpyruii — MeTOMOJIOTIYHMM, IO OIIHIOE CTYIHb IHTErpalli TpaauidHuX i 1E(poBUX
miaxoaiB. Tperii — OCBITHIM KpuTepii, sKui BioOpaka€ MIATOTOBKY (paxiBIiB 13
IMQPOBUMH  KOMITCTCHTHOCTSAMH. BaXIMBHM € TaKOX PECypCHHH KpUTEPid, SKUid
nepenoayae J0CTyI 10 0a3 JaHMX, apXiBiB 1 MPOrpaMHOro 3ade3nedeHHs. [HTerpariiiauii
KpUTEPIil OKa3ye pIBEHb YYacTi y MDKHAPOIHUX MPOEKTAX 1 MDKIUCUMILTIHAPHIM CITIBIIPALL.

Skmo mpoGiieMr MaroTh CHCTEMHHUE XapakTep, TO TPYIHOIII — II¢ KOHKPETHI
TIEPEIIIKO/TH, 1110 BUHUKAIOTh Y TIOBCSAKACHHINA MISUTLHOCTI JoCTiaHUKa. OJHIEIO 3 TOJIOBHUX
TPYJIHOIIIB € PoO0Ta 3 BEIMKAMH OOCATaMHM TEKCTIB. TpajuiiiiiHi METOIu aHaIizy He
JI03BOJISIIOTh €(heKTUBHO OOpOOJIATH Taki MacuBU iH(opmarii, Toal K 1mdpoBl METOIU
NOTPeOYIOTh HAaBMYOK CTATUCTHYHOIO aHajlizy Ta pobotv 3 ganmMu. Lle mop’s3aHo 3
NepeXo/IoM Bl 0OpOOKH JaHUX IO OOpOOKH 3HAHb, IO € XapAKTEPHOIO PHCOI0 PO3BUTKY
iH(popMmaTuky K Haykw [1].

MozentoBaHHS € KITFOYOBUM BHJIOM JIsUTBHOCTI I(PPOBOT T'yMaHITAPUCTUKK Ta OJTHUM
3 TOJIOBHHX CITOCOOIB, 3a JOIOMOIOI SKOro BifOyBaeThcs Tiporiec (OpMYyBaHHS Ta
TpaHchopMyBaHHS 3HaHb. HaliOUIBIII YCITIXH MOJICITFOBAHHS CITIJT IITyKaTH B HOTO HEeBIayax,
SIK1 3MYIITYIOTh IOCTABUTH €TICTEMOJIOT TYHE MTUTAHHS PO TE, IK MU 3HAEMO Te, 110 MU CIIPAB/1
3HA€MO B TyMaHiTapHux Haykax [3]. Lle rmboke MeTomomnoriube crocrepexxenst. Komi mu
HaMaraemocsi 3MOJICTIIOBaTH TEKCTOBUH (PEHOMEH (HANpUKIAA, TOCTHYHUM METD,
CHUHTaKCHUYHY KOHCTPYKIIIO, YKaHPOBY IPHHAICIKHICTD), HEBIa4l MOJIE/I YacTO BKa3ylOTh Ha
IPOraJIMHU B HAIIIOMY BJIACHOMY TEOPSTHYHOMY PO3YMiHHI. TakuMm YHMHOM, MOJCITIOBAHHS
CTa€ He JIMIIE IHCTPYMEHTOM, aJie i CrIoCcOOOM ITi3HAHHSI.

[Ile omHi€l0 CYTTEBOIO TPYIHICTIO € HEMIOCTaTHIM piBeHb HU(PPOBOI IPaMOTHOCTI
¢inonorie. barato JOCITITHUKIB HE BOJIOMIOTH CIEIiAT30BaHUMU TpOrpaMaMy aHaIi3y
TeKCcTiB a00 MOBaMM TIpOrpaMyBaHHS, II0 OOMEXye ixHi MoxmBocTi. [IpoGimemoro € i
MTOTCHITIiHA HEBIIITOBITHICTS HABUYOK: KOJIM CTYICHTH MalOTh JIIHIBICTUYHY OCBITY, BOHH HE
00OB'SI3KOBO BOJIOJIIFOTh HEOOXITHUMH TEXHIYHUMHM HaBWUYKaMmH, 1 HaBmaku [2]. Takoxk
BOXJIMBOIO € TIpo0JIeMa ajamnTallii 10 HOBMX TEXHOJIOTH, sIka BUMarae 4yacy, HaBYaHHS Ta
3MiHM HAYKOBOT'O MUCJICHHSL.

J1o TpyTHOIIIIB HAEKUTH 1 0OMEKEHHI JOCTYII IO PECYPCIiB: BIICYTHICTh TIEPEIIIAT
Ha MDKHApOAHI 0a3W JaHWX, 3aKPHUTICTh 0araTthb0X KOPITYCIB TEKCTIB, HECTaua TEXHIYHHX
MOXJTBOCTEN Jyisi 30epiranHs gaHuX. OKpiM IHOTO, CIOCTEpIracThesi (hparMeHTapHICTh
JIOCTI/PKEHb Yepe3 BiZICYTHICTD Y3rO/DKEHUX CTAHAAPTIB 1 CIIBIPAIli MK HAYKOBIISIMH.

VY mmpmomMy 3HauY€HH1 i TPYAHOIl BIIOOpaKaroTh MEPEXIIHUI €Tar PO3BUTKY
(bi010r11 Bl TPAAUIIMHOL 10 MDKIUCIMUILTIHAPHOT HayKu. BoHM CBITYaTh PO HEOOXITHICTh
MO/JIEpHI3allii TIXO/IIB, PO3BUTKY LIM(PPOBUX KOMIIETEHTHOCTEH 1 MOEAHAHHS TYMAHITApHHUX 1
TEXHIYHUX 3HAHb.
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Omxe, 1mdpoBa TyMaHITAPUCTUKA BIAKPUBAE HOBI MOMIIMBOCTI JUISL PO3BUTKY
¢inosnorii, ane CYHpOBOIDKYCTBCH HM3KOIO mpoOneM 1 TpyaHowiB. IIpobremMu MaroTh
CHCTEMHHUI XapakTep 1 MOB’S3aHl 3 pecypcamy, IHTErpaiier0 Ta METOJONOTIE0, TOMl K
TPYAHOUI € IXHIMHU MPAaKTHYHUMHU nposiBamu. [lofonaHHs X BHUKIMKIB MOXKIIMBE 4Yepes3
PO3BUTOK ITM(PPOBUX HABUYOK, YJOCKOHAJICHHS MaTeplajlbHO-TEXHIYHOI 0a3u Ta aKTUBHY
IHTerpariito y MbKHapOJHUN HAYKOBHUI MPOCTIP.

CIIUCOK JIITEPATYPU
1 brnaxesna H.O., [lo6pos I'.M., ['mymkoB B.M. Hayko3HaBcTBo, KibepHeTHKa, iHpopMmaTrka. Haykosi
Tparti icTOpuaHOTO (haKyIIBTETy 3anopi3bKOT0 HaIllOHATFHOTO YHiBepcuTery. 2017.
2. DARIAH-EU Annual Report 2022. URL.: https://zenodo.org/records/13740997
3. Alliance of Digital Humanities Organizations. Digital Humanities in the Memory Institution: The
Challenges of Encoding Sir Hans Sloane’s Early Modern Catalogues of His Collections. URL:
https://olh.openlibhums.org/article/id/4581/

IHionmkxiscoxa Coghin, cmyoenmxa bakanaspany

Jlvsiecokuti HayionanvbHull yHisepcumem imeri Ieana Ppanka
IHionmxiecokuit Ilempo, k. mex. H.

Kumomupcokuii giticokosuil incmumym imeni C. 11. Koponvosa
ORCID: 0009-0007-3754-262X

ORCID: 0000-0002-9103-5393

JIHI'BOKYJIbTYPHI MOJEJI KOHCTPYIOBAHHS1 OBPA3Y «IHIIOI'O» B
AITOHCBKOMY JUCKYPCI TA IX HOTEHIUAJI IUTAA YKPAIHCBKOI'O
COHIOKYJIBTYPHOI'O ITPOCTOPY

CyuyacHi ro0aizaliifHi MpoIecH aKTyaIi3yloTh IpoOJieMy B3aeMOJIi KYJIbTYp, IO
peanmizyeThess TMepeayciM Yy IDIOMIMHI MDKKYJIBTYPHOI KOMYHIKAIii SIK  CKJIQJHOTO
0araTopiBHEBOrO JMCKYPCUBHOTO (heHOMEHa. Y 1IbOMY KOHTEKCTI 0COOMBOi Baru HaOyBae
aHaTi3 MOBHMX MEXaHI3MIB pEIpe3eHTallii «IHIIIOro», SKi BiJOOpaKArOTh TJIMOMHHI
KOTHITUBHI Ta COITIOKYJIBTYPHI YCTAaHOBKH TI€BHOI CMUTHHOTH. MDKKYJIETYpHAa KOMYHIKAITIS
(YHKIIIOHYE K TIPOIIEC B3a€MOIIl HOCIIB PI3HUX KYJBTYPHUX KOJIB, JI€ MOBA BHCTYIIAE HE
nuIe 3aco0oM mepenadi iH(opmartii, ane i IHCTPYMEHTOM KOHCTPYIOBAaHHS COIlIaIbHOT
PEaTBHOCTI.

SIMOHCHKWIT  COINOKYJIBTYPHUN ~ JAUCKYPC  CTAaHOBUTH  TIOKA30BHM  TMPUKIIA]

(QyHKIIIOHYBAHHS YiTKO CTPYKTYpOBAaHOT MOJIeNi KaTeropusartii «csiit — ayxwuin» (A (uchi) /

uchi-gawa (O5f8]) — 2 (soto) / soto-gawa (#MEN)), sika mae sax miHreicTiuHe, Tak i

MparMaTHYHe BUPKCHHS. 3 TTO3MITIHA CYJacHOI COIIOMIHTBICTHKY IS OTIO3UITS MOXe OyTH
IHTEepIpeToBaHa SK 0a30BHM MeXaHi3M ifeHTH(iIKaii Ta cTparudikaili, 1Mo BU3HAYAE
cret@iky KOMyHIKATUBHOT TOBEIIHKH.

Sk 3acBimuyroth nocmimkents M. Iino [1] Ta S. Moody [3], heHoMeH «raiimkiny — 7+

A (iHmmii, 9yxuif), QyHKIIOHYe He JIMIIE K HOMIHATUBHA OJMHMIIA, ajle SIK CKJIaHHIA
COIIOJIIHTBICTUYHUI KOHCTPYKT 200 MEHTaJIbHA MOJIEIb, 1110 (POPMYE 1IEHTUUHICTh IHO3EMLISI
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B SIIOHCBKOMY MOBHOMY CEPE/IOBHILII Ta BU3HAYAE PAMKHY HOr0 KOMYHIKaTHBHOI IHTETpariii M.
[ino, [1] S. Moody [3]. ¥ 11bOMy KOHTEKCTI JeKceMa «TalKiH» BUKOHYE pOJb Mapkepa
1HAKIIIOCTI, 3aKPILTFOI0YM CUMBOJIIYHI MEXI MDK KYJIBTYPHUMH CIUTEHOTAMH.

BaxxmiBuM € Takoxk ToHsTTs «iwakany (GEFIEX) — siquyrrs HesimmosigHocTi a6o

TUCKOMQOPTY, SIKE BiIOOpaKa€e KOTHITUBHO-EMOLIMHUI TMCOHAHC, 0 BUHUKAE Y MPOLIECI
MDKKYJIBTYpHOI B3aemoyii. Lle siuiie Moxxe OyTy BUTITyMaueHe sIK MPOSB JIIHMBOKYJIBTYPHOT
HECYMICHOCTI, 1110 YCKJIQ/IHIOE TIPOLIEC KOMYHIKAITIi Ta cripusie (hOPMyBaHHIO TUCTAHIIIT MK
KOMYHIKaHTaMH.

MogHa crcTemMa SIMOHCHKOTO CYCHUTHCTBA ICTOPUYHO BUKOHYBAIA (PYHKINFO 3aXHUCHOTO
MEXaHBBMY KYJIBTYPHOI 1IEHTUYHOCTI, OOMEXYIOUM JIOCTYI JIO BHYTPIIIHBOTO KYJIETYPHOTO
npocTopy. Taka «(THIBICTUYHA 3AMKHEHICTH CTIpHsUIa (POPMYBAHHIO CTICM(IUHOT MOJIEII MOBHOL
TMOBEJTIHKH, Y SIKIi 1HO3eMeELb CIIPUIAMABCS SIK MOTEHIIHMI TOPYIITHUK CUMBOJIYHUX MEXK.

VY cyudacHux ymoBax riioOanizaiii BiIOYBae€ThCs MOCTYNOBa TpaHc(opmaris i€l
Mojeni. 3okpeMa, sik 3azHavae J. Li [2], mporiecn MOBHOTO 3ari03UM4EHHs Ta 3MIHU MOBHOTO
€TUKETY B STIOHCHKIN MOBI BITOOpaXKarOTh aaNTaIliio 10 HOBUX KOMYHIKATMBHUX peatii, /1e
MDKKYJIBTYpHA B3aEMO/IISI CTa€ HEB1I'EMHOIO CKJIAJIOBOIO COITIAJIBHOTO YKUTTS. AHTTIN3AIIiS
STIOHCHKOI MOBH, @ TaKO)K aKTUBHE BHKOPHMCTAHHS 3allO3MUYCHUX JICKCEM CBITYaTh IPO
dbopmyBaHHsI TIOpUIHOT MOBHOI CHCTEMH, IO TMOEAHYE TPAAWINIAHI Ta TJI00asi30BaHI
CIICMEHTH.

Y 1pOMYy KOHTEKCTI OCOOJMBOI aKTyaJdbHOCTI HaOyBae mpobOjiemMa ajamnTartii
ATIOHCHKOTO JIIHMBOKYJIBTYPHOTO JIOCBITY J0 YKPAiHCHKOTO COIIOKYJIBTYPHOTO IPOCTODY.
VYkpaiHChke CYCNUILCTBO PO3BHBAETHCA B YMOBAX IMOJBIMHOI JWHAMIKUA: 3 OTHOTO OOKY,
IHTEHCHBHOI1 1HTerparlii y IJ100aTi30BaH1i CBITOBUM KOMYHIKATUBHUI TIPOCTIp, @ 3 1HIIIOTO —
TPUBAIOI BOEHHOI KOH(POHTALl], IO CYMPOBOKYETHCS LUIECIPSIMOBAHUM BTPYYaHHSIM
arpecopa y MOBHO-KYJIETYpHY cdepy. 3a TAKUX 00CTaBUH MOBA HAOYBa€ CTaTyCy KIIFOYOBOTO
MapKepa HaIlIOHATBHOI 1EHTHYHOCTI Ta IHCTPYMEHTa COILIOKYJIBTYPHOTO CIIPOTHBY, IO
HIITBEP/HKYEThCS CYYaCHUMH COINOTIHTBICTUHYHUMH JIOCTI/DKCHHSIMH MOBHOI CHTyarlii B
VYkpaini B yMmoBax BiifHU. BiATak akTyanizytoThCsi TUTaHHS €()EKTUBHOT MIKKYJIBTYPHOT
KOMYHIKAIlii, MOBHOI TOJIITHKHA, a TakKOX 30€peKEHHS MW penpe3eHTallii HallloOHAIBLHOT
IEHTUYHOCTI B YMOBAX 30BHIIITHHOTO TUCKY Ta BHYTPIIITHIX TPAaHC(HOPMAITIH.

[No-mieprire, smOHCHKA MOJENEL YITKOT JpipepeHttiarti «CBifi — dyXuid» Moxe OyTd
MepeoCMUCIICHa B  YKPAiHCHKOMY KOHTEKCTI SIK IHCTPYMEHT YCBIIOMIJICHHSI BJIACHOI
KyJBTYpPHOI 1IGHTUYHOCTI. BomHOYac BaKIMBO YHWKHYTH HAIMIPHOI 130JII[IOHICTCHKOT
TEHICHITI1, TPaHC(HOPMYIOUH ITFO OTIO3UIIIO y OUIBII THYYKY MOJICNb «CBIM — IHIIIHMID), a HE
«CBIH — 9y>Kuid (BOPOXKHIA)», 110 TIepe0avae BIIKPUTICTD JI0 JTiajory.

Io-nmpyre, nocin SAnoHii y 30epekeHHI MOBHOI caMOOYTHOCTI B YyMOBaX Ty1o0amizartii
€ Ha/I3BUYAIHO PEICBAHTHUM 11 YKpaiHu. SIK MOKa3yroTh JOCTIKEHHS [4] TTHTBICTUYHIX
TMPOIIECIB 3all03M4YEHb, HABITH 32 YMOB IHTCHCUBHOTO MPOHUKHEHHS IHITOMOBHOI JISKCUKU
HaIliOHAJIbHA MOBA 3/1aTHA 30epiraTd CTPYKTYpHY IUTICHICTh IUIIXOM aJamnTarii Ta
TpancdopMmarii 3ano3uueHb. lle MoXke ciyryBaTh MOJACIUIIO JUISi YKPAiHCHKOI MOBHO1
TIOJITUKH, SIKa MA€ MOEIHYBATH BIIKPUTICTH 0 IHHOBALIIH 13 3aXKCTOM MOBHOT HOPMHU.

Ilo-Tpere, SMOHCHKUI MOCBiA JIEMOHCTPYE BaXIIMBICTH PO3BUTKY MDKKYJIBTYPHOL
KOMIIETEHTHOCTI SIK CKJIaJIOBOi MOBHO1 OCBITH. B yKpaiHChKOMY KOHTEKCTI 11e Tiepeadadae
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IHTErpaIlilo COLIOKYJIbTYPHOIO KOMIIOHEHTY Y BUKJIAJAaHHS THO3EMHUX MOB, (DOpMYBaHHS
HABUYOK MDKKYJIBTYPHOTO TIaJIOTy Ta IMOJO0JIAHHS CTEPEOTHITIB.

Kpim Toro, koHuent «iwakan» Moke OyTH MPOTYyKTUBHO BUKOPUCTaHUI JUIsl aHATI3Y
MDKKYJBTYPHUX HENOPO3YMiHb B YKpPalHCHKOMY CYCHUIbCTBI, 30KpeMa y B3aeMOAl 3
NPEJICTABHUKAMU PI3HUX KYJIBTYPHUX CHUIBHOT. Y CBIZOMIIEHHS IIbOTO (DEHOMEHA J103BOJISIE
TMIO/IOJIaHHSI.

Takum 4YMHOM, SMOHCHKUN JOCBI[ pPENpE3eHTallli «IHIIOr0» y MOBHOMY Ta
KyJbTYPHOMY JTUCKYPC1 JJEMOHCTpPYE CKJIaJIHy CUCTEMY B3a€EMOJIii TPaJULIIHUX 1 MOJAEPHUX
€JIEMEHTIB, 1[0 MOKE CIIYT'yBaTH TEOPETUYHOIO Ta MPAKTUYHOK OCHOBOIO JUISI OCMUCIICHHSI
AHAJIOTTYHUX POLIECIB B YKPATHCHKOMY CYCIUTBCTBI.

SInoHchKa MOJIENb JIHTBOKY/IBTYPHOI KATETOPH3ALIIT «IHILIOr0» MOXe OYTH aJlanToBaHa B
YKPaiHCHKOMY KOHTEKCTI sIK IHCTpYMEHT (POopMyBaHHs 30a/1aHCOBAHOT KYJIBTYPHOI 1/IEHTHYHOCTI.
JocBin SnoHii y moeaHaHHI MOBHOI BIIKPUTOCTI Ta 30€PE)KEHHS HAIIOHATLHOI CTICIM(IKU €
PEJICBaHTHUM [T Cy4acHOI MOBHOI TMOMITUKA YKpaiHu. PO3BUTOK MDKKYJIBTYpPHOI
KOMIICTEHTHOCTI Ta YCBUIOMJICHHSI (DEHOMEHIB KOMYHIKATUBHOI JUCTAHII CHPUSTAMYTh
eeKTHBHIN 1HTerparlii yKpaiHChKOi KYJIbTYPH Y CyYacHUH TII00aTi30BaHHIM CBIT.
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Cunenvka Banepia, cmyoenmxa mazicmpamypu
Ilozopina Anna, x. n. 1., ooy.
Jlpoeobuyvkuil deporcasHuil nedacociunutl yHigepcumem imei leana @parnxa

TPYJIHOIII 3ACBOEHHS MOJAJIbBHUX KOHCTPYKIIHN YUHSMU
CEPE/IHBOI IIIKOJIN

Y emammi 3’sicoeano ocroeHi mpyoHowi 3ac60EHH MOOAILHUX KOHCIPYKYILL YYHAMU
CEPeOHbOIl WKOMU, BUBHAYEHO IX MOBHI ma MemoOUYHi NPUYUHU, NPOAHATIZ08AHO MUNOGI
NOMWIKU Ut OKPECIeHO UWIAXU NIOBUUEHHS eDeKIMUBHOCMI HAGYAHHSL.

Kmouosi  cnosa: modanvhi KOHCMpYKYii, MOOQIbHICMb, VUHI CEpeoOHboi WKOU,
AHETIICbKA MOBA, 2PAMAMUYHT MPYOHOWE, MEMOOUKA HABYAHHS, IHMeppeperyis.

ITocTanoBKa MpoOJIeMH B 3arajJibHOMY BHIVISAL Ta il 3B’SI30K i3 Ba)KIMBUMHU
HAYKOBUMM YU NMPAKTHYHUMH 3aBIAHHAMH. OHIEIO 3 BAKIMBUX MPOOJIEM IIKUIBHOTO

HABYAHHS AHIIMCHKOT MOBH € 3aCBOEHHS MOIAIBHUX KOHCTPYKIIIM, OCKUIBKHM BOHH
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NOEHYFOTh IPAMATHYHI, CEMAHTMYHI Ta MparMaTU4Hi XapaKTepUCTUKM MOBIEHHS. IX
NpaBWIbHE BUKOPUCTAHHS Nepe10avae He JIUIIE 3HaAHHS (POpMaTIbHUX IPABUIL, @ i pO3yMIHHS
CMUCJIOBUX BIJITIHKIB BHUCJIOBJIIOBAHHS, KOMYHIKATUBHOI CUTYallii Ta 3Ha4Y€Hb JO03BOILY,
MIPUITYIIEHHSI, 000B’SI3KY, 3IaTHOCTI 200 CYMHIBY. 3 IIi€1 PUYMHUA YYHI1 CEPEIHbOI KON
HEPIZIKO CTUKAFOTHCS 3 TPYAHOIIAMHM SIK ITijI Yac BUKOHAHHS TPaMAaTHYHUX BIIpaB, Tak i B
TIPOILIEC] PEaATbHOTO MOBJICHHSL.

AKTyasbHICTh MPOOJTEMH 3yMOBJIEHA THUM, IO MOAAIbHI KOHCTPYKI € OJHUM 13
0a30BuX 3ac00iB (POpMYBAHHSI IHILIOMOBHOI KOMYHIKaTMBHOI KoMmmeTeHTHocTl. HeBnanmii
BUOIP MOAAIBHOIO JIIECIIOBA A00 aHAJIITUYHOI KOHCTPYKIIii MOKE MTPU3BECTH JI0 CTIOTBOPEHHSI
3MICTy BHCIIOBJICHHSI Ta 3HIDKCHHS SIKOCTI YCHOTO W THCEMHOTO MOBJIEHHS Yy4YHIB. Y
HAyKOBOMY aCIIEKTI 1151 Mpo0JieMa IMoB’si3aHa 31 CKIIQHICTIO MOIILHOCTI SIK (DYHKITIOHATTHHO-
CEMaHTHYHOI KaTeropii, MO JOCTIPKYEThCS HA TEPEeTWHI TPaMaTUKH, CEMaHTHKU U
nparmatuku [4, ¢. 258-260]. [TpakTriHa 3HAUYIIICTh 1i BABYEHHS MOJISATAE Y BAOCKOHAICHH]
METOJMKM HAaBYaHHS, ONTHMI3allii J0O0pY BMpaB Ta MIIBMIIECHHI €(PEKTUBHOCTI YPOKIB
AHTJTIICHKOT MOBH.

AHAJI3 OCTaHHIX JocaiKeHb i myOJikanii. [IpoGiema MonansHOCTI Ta 3ac00iB Ti
BUP)XCHHS TIpHBEpTAlla yBary 0araTbOX MOBO3HABIIB. Y CyYacHHX YKPaiHCHKUX
JOCII/DKEHHSIX OCOOJIMBAa yBara TMPHIUIIETHCS CEMAHTHYHIA TPUPOAI  MOJATBHOCTI,
N yHKIIOHATBHOCTI MOIAIBHUX JIIECITIB 1 TPY/IHOIIAM iX Tepeksiaay. 30Kkpema, y mparii [.
[Nepimko, A. Benukoi Ta B. [ITyxu MonaibHICTh BU3HAYAETHCS K OaraTopiBHEBa MOBHA
KaTeropisi, o BioOpakae Pi3HI BIAHOIIECHHS MDK 3MICTOM BHCJIOBJICHHS Ta CTaBJICHHSM
MOBIIA 10 HBOTO. ABTOPH ITIKPECIIOIOTb, III0 MOAAIBHICTD Peali3y€eThCs Ha KUTbKOX MOBHHX
PIBHSIX, TOJII SIK MOZAJIbHI JIECIIOBA € JIUIIIE OHKUM i3 3aC00IB Ti BUpaykeHHs [2, ¢. 258-267].

[epexia iHi acreKTH aHITHCHKOI MOAATBHOCTI PO3TIBiIatoThes y mparax O. boanap ta
A. BuUOK, 7€ HarojomIyeThCsi Ha 3aIEKHOCTI MOJATBHOIO 3HAYEHHS Bl KOHTEKCTY Ta
CHHTAKCHYHOTO OTOYCHHS. JIOCTIMHUIN MiIKPECTIOITh, 10 OyKBaIbHE CITIBBIIHECCHHS
MOJIUTGHHX JTIECTIB 3 YKPAiHCHKUMH BUIIOBITHUKAMH HE 3aBKIW € aJeKBaTHUM, OCKUIBKU
CMHUCJIOBI BIITIHKH 3HAYHOIO MIPOIO BU3HAYAIOTHCS KOMYHIKATHBHOIO CHTYalti€ro [1, ¢. 24-28].

IToni6Hi BUCHOBKM MICTATRCS 1 B jocmipkeHHi H. Taman, me Haromomryerbcs Ha
NOMi(yHKITIOHATBHOCTI aHTTIHCHKUX MOAAJIBHUX OJMHMIIL Ta BIAMIHHOCTSAX Yy CIoco0ax
BUPKCHHS! MOJAITHLHOCTI B aHIITIMCHKIHN Ta YKpaiHChKild MoBax [3, ¢. 320-326].

Baxxnusi crioctepeskeHHsT MICTAThCST Takoxk y crarti O. KucenmboBoi, e aHrmiiichka
MOJIAJTGHICTD PO3IVISAIAETBCS SIK OJfHA 3 HAWOUTBII CKJIQJHMX MOBHHX KaTeropid depes
PI3HOMaHITHICTh 3Ha4YEHB 1 3aCO0IB iX BUpaxkeHHs [4, ¢. 162—166].

VY 3apyODKHHX JOCTIHKEHHSX yBara MpUAUIETHCS JUHAMII 3aCBOCHHS MOJATBHUX
THECTIB y HAaBYAJIbHOMY MOBJICHHI. 30kpema, y mpari L. Li BcTtaHOBmeHO, 1o ydHi, sKi
BUBYAIOTH AHTJIIMCHKY MOBY, YacTilllé BUKOPHCTOBYIOTh HAaHOLUTBINI TIOMIMPEHI MOJATBHI
niecroBa (can, should, will), Tomi sk ckmammim dopmu (may, might, would, ought to)
3aCBOIOFOTHCS TIOBUTBHIIIIE U CYIPOBOKYIOTHCS OUTBIIIOK KUTBKICTIO TOMWIOK [5]. TTorpu
3HAYHY KUTBKICTh JOCIIHKEHb, OUIBIINICTh 13 HHUX 30CEPEIKeHa Ha TEOPETUYHOMY OIHCI
MOJIAJTILHOCTI a00 MepeKsIaJo3HaBUOMYy acrlekTl. [IuTaHHd K IIKUTBHOTO 3aCBOEHHS
MOJIAJTBHUX KOHCTPYKIIIA, TUITIOBUX MIOMUJIOK YYHIB Ta €(DEKTUBHUX METOAWYHUX MIXO/IB JI0
iX TOI0TaHHS BUCBITJICHO HEZIOCTATHHO CHCTEMHO.

Meta crarri. Meroro cTaTTi € 3’4CyBaHHS OCHOBHHX TPYJIHOIIIB 3aCBOEHHS
MOJIAJIFHUX KOHCTPYKIIIH YYHSAMH CEpEeTHBOI IIKOIM, BU3HAYECHHS MOBHHX 1 METOIWYHHX
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YUHHUKIB, 10 3yMOBJIIOIOTh 11l TPYIHOIL, @ TAKOXK OKPECIEHHS MIAXO/IB 10 IMiIBUILICHHS
€(EeKTUBHOCTI HABYaHHSI MOAAIBHOCT] Ha YPOKAX aHIJIIHCHKOT MOBH.

Buxuiag ocHOBHOro marepiany aocuizxeHHsi. MoajibHI KOHCTPYKLIT CTaHOBIISITh
CKJIa/THHIi €IeMEHT MPAMATHYHOI CUCTEMH aHIJIHCHKOT MOBH. [X 0COOMMBICTE MONIATAE B TOMY,
o ¢GopMa MOJAILHOTO JIECIOBA TICHO TOB’si3aHa 3 (DYHKIIEIO, OMHAK I (PYHKIIS HE €
OJTHO3HAYHOIO. Te came JIIECIIOBO MOJKE MepeiaBaTh Pi3HI 3HAYCHHS 3aJIEXKHO Bif] KOHTEKCTY.
Hanpukrian, fiecioBo Can BUpaxae 3AaTHICTb, T03BUT 200 MOKJIIMBICTE; MUSt MOe 03Ha4YaTH
000B’s130K a0o0 Jstoriune mpumyiieHns; should nepenae mopamy, MopaibHHI 000B’SI30K UM
O4YiKyBaHHsL. J1J1s1 y4HIB, SIK1 3BUKIIM JIO BIJTHOCHO MPSIMOTO CITIBBITHOIIEHHSI MK (DOPMOIO Ta
3HAYCHHSIM, TaKa 0araTo3HAYHICTh € CYTTEBOIO TIEPEIIKOIOHO.

BaxMBUM YMHHUKOM TPYIHOILIB € MBbKMOBHA 1HTepdepeHiis. B ykpaiHCbKiii MOBI
MOJATBHI 3HAYCHHS TIEPEIAlOThCS HE JIMINE JIECIIOBAMU, @ W PI3HUMHU JICKCUYHUMHU Ta
CHHTAaKCHYHUMH 3aco0aMi. YHACTIZOK IHOr0 y4YHI HAMararOThCS BCTAHOBHTH TPSMi
BIITIOBITHOCTI MDK aHIIIMCHKUMHU MOJIAJTBHUMU JIIECIIOBAMH Ta YKPAiHCHKUMHM CIIOBAaMH Ha
3pPa30K «MOXKY», «Tpeday, «Ciimy, «MadyTh». [IpoTe Take CIIBBITHECEHHS € JIMIIE YMOBHUM,
OCKUTBKH B PEIbHOMY MOBJICHHI 3HAYCHHS MOJIAJTBHUX OJTMHHUIIb 3HAYHOKO MIPOIO 3aJICHKHTh
Bl KoHTekcTy. Ha me 3Bepratote yBary O. bomHap Ta A. budok, mimkpecirorouu, 1o
HepeKiag MOJATBHUX KOHCTPYKII BHU3HAYA€ThCS HE (DOPMOIO, a KOHTEKCTYaTbHUMHU
yMOBaMH BkuBaHH [ 1, ¢. 24-28].

JIoCTKeHHsT  MOJAIBHOCTI  TaKOXX  HArojIomIyl0Th Ha i1 CEMaHTHYHIN
0araroIapoBoCTi, IO 3YMOBJIOE HEOOXITHICTh BpaxXyBaHHS PI3HUX THIIIB MOJAILHUX
3HaueHb y Tpolieci HaBYaHHs [2, ¢. 258-263]. HenocraTtHe yCBiOMIIEHHS ITi€i 0COOIMBOCTI
MPU3BONTE JIO TOTO, IO y4HI CIIPUHAMAIOTh MOAAJIBHI JIECTIOBA SIK 130JIbOBaHI TpaMaTU4HI
OJIVHMIIL, a HE SIK €JIEMEHTH CUCTEMH.

TpyaHOII TOCHITIOIOTECS W XapakTepoM TOJaHHs Marepialy B MiIpydyHUKaX. Y
0araTbOX BUIIQJIKAX MOJIAJILHI JIIECITOBA MTOIAIOTHCS Y BUIIIAI TaOJMIIb 1 KOPOTKUX IPABUIL,
10 HE BIIOOpaXKarOTh PIZHOMAHITHOCTI iX (DYHKITIOHYBaHHS. Y pe3yJbTaTi ydeHb MOXKE
NPaBIJIHGHO BUKOHATH BIPaBY Ha IT1ICTAHOBKY, aJIe BiAUyBa€ TPY/IHOIII ITiJ] YaC CaMOCTIHHOTO
BUKOPUCTAHHS MOJAJIBHUX KOHCTPYKITIH Y MOBJICHHI.

TuroBi MOMMJIKK y4YHIB MOKHAa YMOBHO TOAUIMTH Ha Kitbka Tpym. Ilo-mepime, me
CEMaHTHYHI TIOMWIKH, TIOB’S13aHI 3 HETPABIJIBHUM PO3YMIHHSIM 3HAYE€HHS MOJAJIBHOTO
nieciosa. [To-apyre, rpaMaTHyHI ITOMHJIKH, 110 CTOCYFOTHCS (hopMu KOHCTpyKITii. [To-Tpere,
MparMaTiyHi TOMUWIKH, KOJMM (OpMajbHO TpaBWIbHA KOHCTPYKINSL HE BIMOBITAE
KOMYHIKaTHBHIN cuTyallil. Hapemri, 3HauHy TpyITy CTaHOBISATH IHTEp(dEpEeHITIifHI TTOMUIIKY,
CTIIPUUYMHEH1 TIEPEHECEHHAM MOJIETICH PiTHOI MOBH.

Oco0MMBY CKITaIHICTh CTAHOBJISITH MOJIAJTBHI KOHCTPYKIIIT 3 TepheKTHIM 1HDIHITUBOM,
Hanpukiaan must have done, should have done, could have done. Boum moemHyrOTH
rpaMaTUdHE 3HAYEHHS Yacy 3 MOJAIBHOIO OIIHKOKO BXKE 3aBEPIICHOI i, 0 YCKIAIHIOE 1X
3acBOEHHS. J{OCHIKEHHS TIEPEKIIaIHIX aCTICKTIB MOAAIBHUX JECTIB MATBEPIKYIOTh, IO
TaKi CTPYKTYPH 9acTO BUKIIMKAIOTH TPY/IHOIII HABITH Y MTITOTOBJICHUX MOBIIB [ 1, ¢. 24—28].

BaxxnmBoro mpo0i1eMoro € TakoX PO30DLKHICTh MDK PEENTUBHUM 1 TPOYKTHBHUAM
BOJIOJIIHHSIM MOBOIO. Y 4Hi BITHOCHO JIETKO PO3MI3HAIOTH MOJIAJTbHI 3HAYCHHS IT1/T YaC YATAHHS
abo CiyXaHHS, CIOHMPAIOYMCh HAa KOHTEKCT, ajieé 3HAYHO CKJIJHIIIE BUKOPUCTOBYIOTH Iii
KOHCTPYKIIIT y BJJACHOMY MOBJICHHI.
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EdextuBHiCTh HaBUaHHS 3HAYHOI MIPOIO 3aJ€XKHUTh BI XapakTepy BIIPas.
[TincranoBui abo TpaHc(hOpMaILliiiHI BIPaBU CHPUSIIOTH 3aCBOEHHIO (POPMHU, ajie HE 3aBKAu
(OpMYIOTb YMIHHSI JIOPEYHO BHKOPHCTOBYBAaTH MOJAJIbHI KOHCTPYKLII y pPEaTbHOMY
MOBJIeHHI. ToMy JOIUILHO 3acCTOCOBYBATH 3aBJaHHS, W0 MepeadadaroTh aHamli3
KOMYHIKaTHBHUX CUTYallil, epeKiaj] KOHTEKCTYaJIbHO 3yMOBJICHUX PEUEHb a00 CTBOPEHHS
BIIACHHX BHCIIOBIICHb.

KopucHnm MeTomuuHuM MPUHOMOM € TaKOXK 3ICTABJICHHS aHTTIHCHKUX MOJAJIbHUX
KOHCTPYKIIIN 3 YKpaiHChKMMH BimnoBigHWKamu. [IpoTe Take 3iCTaBlieHHs MOBUHHO OyTU
AQHATITUYHUM 1 CTIPSIMOBAHUM Ha YCBITOMJICHHSI BIIMIHHOCTEM Mk MOBaMU. [ToiOHmMiA miaxi
CrpHsi€e PO3BUTKY MOBHOI pediekcii Ta JoroMarae 3po3yMiTH, IO CIOCOOM BUPaXKEHHS
000B’513Ky, MOYITUBOCT1 200 MPUITYIIIEHHS MOXKYTh ICTOTHO BIZIPI3HATHCS B PI3HUX MOBAX [2,
c. 162-166; 3, c. 320-326].

BuCHOBKM JOCTIIUKEHHSI 1 TMEPCNEeKTHBU TMOJAJIBIIOI HAYKOBOI POOOTH.
[poBenennii aHami3 3acBiMUye, 10 3aCBOEHHS MOJAJIBHUX KOHCTPYKIIIA YUHSIMH CEPEeTHBOI
IIKOJIM  HAJICKWUTh JI0 HAWCKIAIHINIMX AaCleKTIB aHMIMCBKOI TpaMaTHKA — 4Yepes
NOJTIPYHKIIOHATIBHICTE MOJIAJIBHOCTI, ii KOHTEKCTYaJIbHY 3YMOBJICHICTh 1 TICHMI 3B’SI30K 13
NParMaTHKOK. YUHI CTUKAFOTHCS 3 TPYIHOIIAMH K Y OpMaTTbBHOMY OITaHyBaHHI MOJAIBHIX
JIECITIB, TaK 1y BUOOP1 TIOPEUHOT KOHCTPYKILii BIATIOBIIHO JIO MOBJIEHHEBOT CUTYaITii. 3HAYHUIN
BIUIMB Ha BHHHUKHEHHS MOMIJIOK Mae iHTEp(EpeHIsl PiIHOT MOBH, IO TMPU3BOIUTH JIO
CIIPOIIEHOTO TAyMaueHHsI 3HaYeHb MOJIAJIFHIX OJIMHHIIL. KpiM TOro, TpauiliiiHe HaB4aHHs,
30cepe/DKeHe TEepPeBAKHO Ha TMpaBWIaXx 1 TaOMMIMX, He 3a0e3rnedye (popMyBaHHS
parMaTHYHOi KOMITETEHTHOCTI.

[TinBrIieHHs €PpEKTUBHOCTI HABYAHHS MOYKITUBE 32 YMOBH TIO€THAHHS TPaMaTHYHOT O,
CEMaHTUYHOIO Ta KOMYHIKATUBHOTO TIIXOMIB. JIOIUIBHMM € KOHTEKCTHE BBEIICHHS
MOAITBHUX KOHCTPYKIIIM, BUKOPUCTAHHSI aBTEHTUYHUX TPUKIIAIB, AHAJIITUYHE 3ICTABJICHHS
3 YKpalHCBKMMH BIIMOBIIHMKAMH Ta 3aCTOCYBaHHS BIpaB, CIPSMOBAHMX Ha MOBJICHHEBUI
BUOIp. [lepcrieKTHBY OAATBIIMX JTOCTIKEHD TOJISTA0Th Y TIPOBEACHH] eMITIPUYHHUX POOiT,
CTPSIMOBAHMX HAa BUBYCHHS THITOBUX IOMHWJIOK YYHIB PI3HMX KJIaciB CEPEIHBOI KO, a
TaKOXX y po3po0JieHHI e(heKTHBHOI CHCTEMH BIIpaB Il (pOPMyBaHHS HABUYOK PO3PI3HEHHS
PI3HUX THITIB MOJAJIBHUX 3HAYEHb 11X a/IEKBATHOTO BUKOPUCTAHHS B MOBJICHHI.
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COERCION IN ENGLISH LANGUAGE CHICK LIT:
FUNCTIONAL ASPECT

The present study addresses the functional potential of coercion in English language chick lit.

Coercion has been widely discussed in Linguistics (H. De Swart, P. Lauwers, P. Willems,
L.A. Michaelis, J. Pustejovsky, E. Jesek, G. Booij, J. Audrig, and others). The phenomenon has
been identified as a repair strategy, which transforms semantic features of an expression that go
against the semantic-pragmatic rules regulating the composition of the elements within a given
sentence [1]. For example, in (1) You have apple on your shirt [10, p. 269], the grammatical
context causes the interpretation of apple as ‘an unidentified amount of apple’. In other words,
the resolution goes by way of coercing the meaning of a mass noun into a countable noun.

To date, coercion has been viewed as a semantic, pragmatic and constructional
phenomenon.

The semantic nature of coercion is discussed in terms of cooperation between lexical
and phrasal meaning [11]. In case these two mismatch, the compromise should be found
between the incongruous semantic properties and an invisible syntactic operator, which would
trigger the process.

(2) a) His mother always used to pick him up from school [8].
b) He'’s one of my old friends from school [8].

In cases like (2), the context selects the appropriate meaning from within the semantic
range of the word school — ‘place’ for (2a), and ‘time’ for (2b).

The pragmatic explanation represents coercion as a mediation between a function and
an incompatible argument [3].

(3) I'll just finish my coffee [8].

In cases like (3), finish, which selects for an activity, conflicts with coffee, which is a
noun denoting an entity. Repair is realized by enriching the compositional utterance meaning
with the help of semantic operator lacking overt form [1]. In (3), the final interpretation is
enriched with the drinking event that augments the semantic composition.

The latter kind of approach takes a constructional view of coercion captured in terms of
override, or an actual change of properties [1; 9]. This view of the term coercion has been put
to in Construction Grammar, where constructions are mental representations of concrete cases
of language use, conventionalized mappings between a form and meaning / function of
complex syntactic units [5].

(4) You are not chickening out, are you? [8].

Fragment (4) contains a conventional pattern (construction) V out meaning ‘go into an
unusual mental state’ [6]. Init, chicken out refers to a state induced by an activity and is labelled
by a noun (chicken), not a verb and thus lacks the activity meaning. It means the effect is
coercive [1]. Moreover, the meaning of chicken out is idiomatic (‘t0 decide at the last
moment not to do something you said you would do, because you are afraid’) and independent
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from chicken (‘acommon farm bird that is kept for its meat and eggs’). Here, the constructional
semantics is overriding the meaning of single words [1].

As we can see, coercion is a diverse, pervasive phenomenon and involves three types:
coercion by selection, which consists of contextual adjustments, coercion by enrichment, which
involves augmentation of lexical semantics in context, and coercion by override, which
modifies, replaces or removes properties of the coerced item often requiring its idiomatic
interpretation. The first two type coercions are regarded soft cases while the third one is thought
of as radical coercion as it requires a lot more force exerted by the context [1].

Type coercions are applicable to different kinds of effects. For instance, coercion by
selection may come in handy at explaining anomalous conversions while coercion by
enrichment will suggest a compromise construal for deciphering aspectual mismatches. Some
cases require leaving type coercion and staying with constructional coercion. Constructions are
particularly fruitful environment to look for coercion data [1], as any «construction that selects
for a specific lexical class or phrasal daughter is a potential coercion trigger» [9, pp. 1383
1384].

Within the discourse of English language chick lit, coercion may perform a number of
important stylistic, cognitive and pragmatic functions. Since the genre is characterized by
linguistic playfulness, informality, emotional immediacy, and a tendency toward linguistic
Innovation [2], coercive mechanisms become an effective means of producing expressive and
contextually rich meanings. In particular, coercion enables authors to manipulate conventional
semantic, pragmatic, and constructional expectations in ways that reflect the instability,
emotional intensity, and performative nature of contemporary female identity often represented
in chick lit narratives.

One of the primary functions of coercion in English language chick lit is the creation of
humour and irony. Coercive reinterpretation frequently produces unexpected semantic shifts
that generate comic effects through incongruity. One example of this is (5):

(5) — ‘Ah, yes. And you are an actress too? Perhaps we can find a role for you?’ He had a
thickly accented voice with heavily rolled rs.
— ‘No, thanks. I can’t act my way out of a paper bag.’
o ‘That’s funny,’ said Kimberley. Why did Americans say ‘That’s funny’? They said it instead
of laughing, as if funniness were something you participated in [4, p. 42].

The conversation in (5) occurs in a highly performative social environment connected
with celebrity culture, fashion, and the entertainment industry. Olivia Joules, the protagonist in
[4] is a journalist, who arrives at a glamorous beauty event populated by aspiring actresses,
models, PR representatives, and media personalities. The atmosphere is artificial, image-
oriented, and dominated by superficial social rituals. Olivia immediately perceives the women
around her as strikingly uniform — they share similar appearances, behaviour, ambitions, and
conversational patterns. Their carefully constructed femininity, polished bodies, and
standardized speech create an impression of interchangeability and intellectual emptiness,
which Olivia observes with irony and skepticism.

The dialogue illustrates coercion by enrichment. The humour and stylistic effect of the
fragment emerge not only from what is explicitly stated, but also from the contextual meanings
readers are expected to infer. Olivia’s response, “I can 't act my way out of a paper bag, ” relies
on a construction whose interpretation requires pragmatic enrichment. Literally, the phrase
describes an impossible physical action; however, within the conversational context it is
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coerced into the meaning ‘I am completely incapable of acting.” The expression functions as a
self-deprecating humorous remark and simultaneously distances Olivia from the aspiring
actresses surrounding her. The coercive interpretation depends on the reader’s ability to activate
the conventional figurative scenario encoded in the construction.

The next excerpt exemplifies an important characterizing function in English language
chick lit. In it, Connie, the protagonist of [12], is a plus-size woman who is describing how she
met her boyfriend, Bruce:

(6) 1 had met Bruce Guberman at a party, in what felt like a scene from somebody else’s
life. I'd never met a guy at a social gathering who’d been so taken with me that he actually
asked me for a date on the spot. My typical m.o. is to wear down their resistence with my wit,
my charm, and usually a home-cooked dinner starring kosher chicken with garlic and
rosemary. Bruce did not require a chicken. Bruce was easy [12].

Connie’s narration reveals deep internalized insecurity about her body and desirability.
She assumes that men naturally resist her and must be gradually persuaded to appreciate her
personality. Her self-description is heavily ironic and self-aware, which is typical of chick lit
protagonists. The sentence Bruce was easy is a case of coercion by enrichment. The adjective
easy normally selects for activities, tasks, situations, or objects that require little effort (easy
exam, easy task, easy journey). When applied to a person, especially in isolation, it creates
semantic underspecification or mild incongruity because the expected parameter of “ease” is
absent. The reader therefore has to enrich the meaning contextually by reconstructing the
omitted scenario: easy to attract/ easy to persuade / easy to date / easy to win over romantically.
These semantic components are not overtly expressed in the sentence itself but are supplied
through the preceding context describing Connie’s usual strategies for attracting men. The
sentence “Bruce was easy” therefore reflects not only Bruce’s behaviour, but also Conny’s
astonishment at being desired without needing to “earn™ attention through compensatory
performance. It masks vulnerability and exposes the heroine’s underlying anxiety about
attractiveness, femininity, and romantic value.

Consider another example:

(7) The next day, | wake up to a chilly bedroom [7, p. 68].

This example illustrates a case of coercion by enrichment, in which contextual
information expands the semantic interpretation of the wverbal construction beyond its
prototypical meaning. The coercive effect emerges from the interaction between the phrasal
verb wake up to and the noun phrase a chilly bedroom.

The context is important for understanding the function of the construction. Here, the
protagonist, Sasha, is emotionally exhausted and psychologically overwhelmed by professional
stress. Her mother persuades her to leave her usual environment and go on a temporary escape
trip intended to help her recover mentally and emotionally. The trip represents a disruption of
routine and a transition into a space associated with uncertainty, vulnerability, and self-
reflection. The narrative therefore foregrounds Sasha’s altered emotional state and heightened
sensitivity to her surroundings.

In its literal sense, the verb phrase wake up to typically refers to becoming conscious of
or noticing something upon waking. However, many prototypical uses involve dynamic
sensory stimuli or events: wake up to music, wake up to birds singing, wake up to bad news. In
the present example, the complement a chilly bedroom denotes not an event but a static
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environmental condition. This creates a semantic mismatch between the experiential
construction and the noun phrase it selects.

The mismatch is resolved through coercion. The reader implicitly reconstructs an
omitted experiential scenario: Sasha wakes up and immediately becomes physically and
emotionally aware of the cold atmosphere surrounding her. Thus, the construction acquires an
expanded meaning approximating ‘wake up and experience / find oneself in a chilly bedroom.’
The contextual enrichment supplies sensory and affective dimensions not explicitly encoded in
the sentence.

Importantly, the adjective chilly also contributes to the coercive effect because it
functions simultaneously on literal and metaphorical levels. Literally, it describes physical
coldness. Pragmatically and stylistically, however, it evokes emotional discomfort, alienation,
and psychological unease. Since Sasha is undergoing emotional stress and displacement, the
physical environment mirrors her internal condition. The coerced interpretation therefore
integrates bodily sensation with emotional atmosphere.

From a stylistic perspective, the construction performs several functions typical of
English language chick lit narration. First, it creates immediacy and experiential intimacy by
presenting perception through the heroine’s embodied consciousness. Second, it externalizes
emotional states through environmental description, allowing physical surroundings to reflect
psychological tension. Third, the subtle coercive enrichment contributes to the introspective
and affective tone characteristic of the genre, where seemingly ordinary descriptions often carry
implicit emotional meanings.

Overall, the analysis demonstrates that coercion performs a significant functional role in
English language chick lit. The genre actively exploits coercion in order to create humour,
intensify emotional representation, construct irony, and shape individualized narrative voices.
In many cases, coercion allows authors to compress complex experiential meanings into
concise and stylistically expressive linguistic forms whose interpretation depends on contextual
and pragmatic enrichment. Thus, coercion should be viewed not simply as a mechanism of
semantic adjustment but as an important cognitive-discursive and stylistic resource underlying
the linguistic creativity of the genre.
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THE APPLICATION OF ECONOMIC TERMINOLOGICAL
COLLOCATIONS IN ENGLISH LANGUAGE TEACHING

In the context of globalization, active intercultural communication, and the rapid
development of the business environment, strong English communication skills are essential,
particularly in professional contexts. English for Specific Purposes (ESP) courses are designed
to meet learners’ language needs in particular fields such as business, finance, management,
marketing, or economics. A key component of ESP mastery involves learning and effective
using of subject-specific economic terminology [3].

Teaching economic collocations (words that naturally group together, such as reduce
costs, sustainable development or fiscal policy) bridges the gap between general English
fluency and professional competence of future economists. It enables students— particularly in
ESP and business contexts — to communicate accurately, sound natural, and understand
authentic economic discourse. Moreover, recognizing multi-word economic phrases (e.g.,
macroeconomic indicators, supply chain) helps students navigate complex market analyses and
academic texts.

In scientific literature, terminological collocations are defined as specific word
combinations commonly used within a particular domain, reflecting its professional language.
They improve clarity and precision by forming standard expressions with established
meanings. Furthermore, a collocation is understood as a pair or group of words that frequently
occur together in language use due to habitual repetition in certain contexts [1].

According to its structure terminological collocations may consist of two components
(fiscal policy, domestic market, fixed assets, net value, budget deficit, income tax), three
components (gross domestic product, foreign trade balance, free market economy, real interest
rate, sustainable economic growth) or more words (consumer price index basket, program
evaluation review technique, foreign currency exchange reserves, generally accepted
accounting principles) [2].

Structural models of two-component terminological collocations can be presented by
the following models [2]:

1. Adjective + Noun: aggregate demand — cykymamii normt, domestic market —
BHYTPIIIIHIN PUHOK, net value — yncra BapTicTh, shadow economy — TIHbOBAa €KOHOMIKA,
strategic vision — crpareriuae GadeHHsI.

2. Noun + Noun: exchange rate — BamoTHuit Kypc, budget deficit — OromKeTHMIA
nedimurt, labor turnover — MIMHHICTH KaapiB, Income tax — MpUOYTKOBUM MOJATOK, supply
chain — jaHIfor mocTayaHHsI.
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3. Participle Il + Noun: undistributed profit — Heposnoninenuii npuOyTOK, regulated
market — perymsoBanmii puHOK, authorized capital — cTaTyTHHI KarmiTal.

4. Participle 1 + Noun: booming economy — ekoHOMiKa Ha CTajii MiTHCCCHHS
(mpouBiTaroua €KOHOMIKa), emerging market — pHUHOK, MO PO3BUBAETHCSA (HOBHIA
MEPCIIEKTUBHUI PUHOK), purchasing power — KyriBeJbHa COPOMOXHICTh, floating rate —
UiaBaroya (THy4Kka) CTaBKa, running costs — MoTo4Hi (€KCILTyaTalliifHi) BUTpaTH etc.

Structural models of three-component terminological collocations can be presented by
the following models [2]:

1. Adjective + Noun + Noun: gross domestic product (GDP) — BayioBuii BHyTpilIIHii
npoaykt (BBII), foreign direct investment (FDI) — npsimi iHO3eMH1 iHBecTuitii, free market
€conoMmy — eKOHOMiKa BUIbHOrO puHKY, global supply chain — roGanbhmii naHior
nocravanss, flexible exchange rate — rHy4Kuii BaTFOTHUI KypC.

2. Adjective + Adjective + Noun: sustainable economic growth — crane ekoHOMiuHE
3poctanHs, total aggregate demand — 3aranbuuii cykynHui rorut, net disposable income —
YUCTUN HasIBHUM J10Xi71, adverse economic conditions — HECTIPUATIINBI €KOHOMIYHI YMOBH.

3. Noun + Noun + Noun: balance sheet total — Banrora 6anancy (rmacyMok OanaHcy),
money market fund — ¢or rportioBoro puHKYy, capital goods industry — BUpOOHHIITBO 3ac00IB
BUPOOHUIITBA, central bank independence — He3anexHICTH LIEHTpaIbHOrO OaHKy, labor market
flexibility — ray4kicTs puHKY TIpalri.

4. Noun + Preposition + Noun or Adjective + Preposition + Noun: balance of payments
— iatbkHui 6anaHe, standard of living — piBeHs swuTrs, ease of doing (business) — JeTKiCTh
BesieHHs (O13Hecy), return on investment — OKYIHICTb 1HBECTHITIN (PeHTAOCIBHICTS ).

5. Participle 1 + Noun+ Noun: operating cash flow — omeparriiirmii pyx rporioBux
KomTiB, floating exchange rate — raBarounii BaoTHUM Kypc, working capital management —
YIIPaBJIiHHS 00OPOTHUM KarritaioM, growing market share — yacTka puHKY, 1110 3pOCTaE.

Overall, English serves as a key instrument of international communication in
professional fields, as it is used for conducting negotiations, concluding agreements, preparing
corporate documents, and facilitating interaction between partners from different countries [4].
Mastering collocations is a cornerstone of ESP because it directly enhances professional
fluency, accuracy, and efficiency. Moreover, it enables learners to produce more natural,
reducing ambiguity and improving the clarity of professional communication. Furthermore, a
strong command of collocations supports better comprehension of specialized texts and
enhances confidence in both written and spoken interactions within professional contexts.
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Developing a strategy for scaling and developing small businesses in conditions of
€conomic Crises

In conditions of market instability and frequent economic changes, traditional models of
small business growth are becoming ineffective. Resource constraints and high vulnerability to
external factors force entrepreneurs to seek new approaches to scaling, which are based not on
quantitative expansion, but on flexibility, digitalization, innovation, and optimization of internal
processes. This issue is of particular relevance for Ukrainian small and medium-sized
enterprises, which are forced to function under martial law, combining signs of not only a deep
economic crisis but also a security crisis. [3]

An effective scaling strategy during a crisis period should be based on three key vectors:

1. Digital Transformation and Automation. Transitioning to cloud technologies and
implementing CRM systems allows small businesses to reduce operating costs and ensure
team mobility. As the experience of leading IT companies shows, automating routine tasks
frees up resources for strategic planning. Intimes of crisis, digitalization becomes a survival
tool. [1] It allows for the control of every unit of expenditure, real-time analysis of client
behavior, and ensures uninterrupted business operations regardless of the physical location
of the office or personnel.

2. Diversification of Markets and Sales Channels. Scaling during a local crisis is impossible
without entering foreign markets or mastering new niches. Using marketplaces and digital
marketing allows for the mitigation of risks associated with falling demand in one region
by leveraging another. An important aspect is the transition from a "'single product” strategy
to the formation of a flexible product line that meets current consumer needs. [2]

3. Flexibility of Organizational Structure. Small businesses have a significant advantage over
large ones in the speed of decision-making. Strategy development should provide for
possible scenarios of a "quick rollback” or "course change" without critical capital
expenditures for the business entity. This requires the implementation of agile management
methods, where the team works by constantly evaluating the effectiveness of the chosen
direction and adjusting actions according to market dynamics.

Beyond these vectors, developing a scaling strategy requires rethinking approaches to
financial resource management. In crisis periods, capital becomes expensive and difficult to
access; therefore, a scaling strategy should be based on the principles of lean manufacturing.
[4] This means minimizing costs at all stages of value creation and concentrating on operations
that generate direct profit. Scaling such a model occurs in stages, meaning each new growth
point must reach self-sufficiency before the next expansion step. [3]

Particular attention should be paid to the marketing component. Traditional advertising
campaigns often lose effectiveness in crisis conditions due to shifting consumer priorities. The
development strategy should include digital communication tools that provide high levels of
personalization. Building a loyal community around the brand becomes a reliable barrier
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against new market fluctuations. Customer-centricity allows a business not just to sell a product,
but to solve a specific client problem arising from the crisis. [2]

The process of expanding a small business in an unstable environment is accompanied by a
number of specific risks:

-Financial risks: inflationary processes, exchange rate fluctuations, and liquidity gaps can
halt the scaling process halfway.

-Personnel challenges: a shortage of qualified specialists capable of working under
uncertainty requires entrepreneurs to invest in training and staff retention.

-Security and logistical risks: in war conditions, infrastructure destruction and blocked
logistical routes require the creation of decentralized supply chains.

In conclusion, a strategy for scaling small businesses during economic crises must focus on
internal efficiency, technological advantage, and high speed of adaptation to external
challenges. Only the combination of innovative management with a flexible organizational
structure will allow a small enterprise not only to maintain its market position but also to
transform the crisis into an opportunity for qualitative growth. The future of medium-sized
enterprises depends on the ability of entrepreneurs to integrate digital solutions into daily
processes and to think globally, even while acting within local constraints.
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FROM VERBAL IRONY TO AUDIOVISUAL MEANING:
INTERSEMIOTIC TRANSFORMATION IN THE 1995 AND 2005
ADAPTATIONS OF JANE AUSTEN’S PRIDE AND PREJUDICE

The adaptation of literary works into film and television is not a mechanical transfer of
plot from one medium to another. It is an intersemiotic transformation in which verbal signs
are reorganised into audiovisual meaning. This process is especially visible in screen
adaptations of Jane Austen’s Pride and Prejudice, a novel whose artistic force depends heavily
on irony, dialogue, free indirect discourse, social observation, and controlled narrative restraint.
When transferred to the screen, these verbal and narrative devices must be recreated through
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different semiotic resources: performance, gesture, costume, spatial composition, music,
lighting, camera movement, editing, and mise-en-scéne.

The present paper examines intersemiotic transformation in two influential screen
adaptations of Austen’s novel: the 1995 BBC miniseries directed by Simon Langton and the
2005 feature film directed by Joe Wright. The study compares how both adaptations transform
Austen’s verbal irony and social critique into audiovisual language. The focus is placed on three
main areas: the representation of class and marriage, the portrayal of Elizabeth Bennet and
Fitzwilliam Darcy, and the translation of literary narration into visual, musical, and spatial
codes.

The paper’s theoretical basis draws on adaptation studies and intermedial approaches to
literature and film. Bluestone’s classic study of novels into film emphasises that adaptation
involves metamorphosis rather than literal reproduction [4]. Andrew distinguishes between
different modes of adaptation, including borrowing, intersection, and transformation [1].
Hutcheon argues that adaptation is both repetition and reinterpretation, since adapted works
remain recognisable while being reshaped for a new medium and audience [8]. Stam also
rejects the simplistic fidelity model and treats adaptation as an intertextual and dialogic process
[12]. These approaches make it possible to read the 1995 and 2005 versions of Pride and
Prejudice not as “copies” of Austen’s novel, but as new audiovisual interpretations of the
literary canon.

Austen’s novel opens with one of the most famous ironic statements in English literature:
“It is a truth universally acknowledged, that a single man in possession of a good fortune, must
be in want of a wife” [2]. This sentence immediately establishes the novel’s central irony:
marriage is presented as a romantic expectation, a social pressure, and an economic necessity
simultaneously. Austen’s language exposes the marriage market of Regency England without
direct moralising. The irony depends on the gap between what society declares and what the
narrative reveals. This is precisely the kind of verbal effect that cannot be transferred directly
into film. It must be re-created through performance, visual contrast, rhythm, framing, and
scene construction.

The 1995 BBC miniseries represents a relatively faithful model of adaptation. Its length
allows it to preserve much of the novel’s plot, dialogue, and social structure. The miniseries
follows Austen’s world through detailed attention to estates, interiors, costume, class behaviour,
and restrained performance. This version, therefore, translates Austen’s social and verbal world
into a carefully organised visual system. It does not radically replace the novel’s irony, but
extends it through scenography and acting.

In the 1995 adaptation, locations become crucial semiotic devices. Longbourn is
portrayed as lively, noisy, domestic, and somewhat chaotic. It represents warmth, family
energy, but also social vulnerability. Netherfield functions as a space of elegance and social
aspiration. Rosings becomes a visual sign of aristocratic dominance and Lady Catherine’s
social power. Pemberley, by contrast, is represented as a space of taste, order, wealth, and moral
refinement. In Austen’s novel, Elizabeth’s changing view of Darcy is shaped by narration,
description, and others’ testimony. In the BBC version, this transformation is supported by
architecture, landscape, and interior design.

Costume also functions as a language of class. Dinah Collin’s costumes in the 1995
version help the viewer read social difference without explicit explanation. The Bennet sisters’
simpler dresses contrast with the more refined and luxurious clothing of the Bingley sisters.
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Lady Catherine’s clothing signals aristocratic authority and distance. Darcy’s dress reflects
reserve, wealth, and controlled masculinity. Elizabeth’s clothing allows freer movement and
visually supports her independence, vitality, and naturalness. Thus, the screen adaptation
translates social hierarchy into visual texture.

Music inthe 1995 adaptation performs a narrative function. Carl Davis’s score contributes
not only to period atmosphere but also to emotional interpretation. In Austen’s novel, emotions
are often mediated through dialogue, letters, and internal reflection. In the miniseries, music
helps guide the viewer through emotional transitions and social rituals. Balls, visits, proposal
scenes, and moments of recognition are shaped by musical rhythm. The audiovisual medium,
therefore, replaces part of the novel’s narrative commentary with sonic atmosphere.

The portrayal of Elizabeth and Darcy in the 1995 miniseries also demonstrates
intersemiotic transformation. Jennifer Ehle’s Elizabeth preserves the heroine’s wit, intelligence,
irony, and moral independence. Colin Firth’s Darcy follows the narrative arc from pride and
reserve to humility and emotional openness. However, the miniseries also makes Darcy more
physically visible than the novel does. The famous lake scene, absent from Austen’s text, is the
clearest example. It is not a faithful reproduction of the novel, but a cinematic invention that
symbolically breaks Darcy’s aristocratic control and exposes his vulnerability. This scene
shows how adaptation may depart from the source text while still developing its emotional
logic.

Joe Wright’s 2005 film represents a different adaptive strategy. It condenses the narrative
more radically and shifts the centre from verbal irony to emotional immediacy, visual
atmosphere, and bodily expression. The film uses natural light, open landscapes, close-ups,
music, mud, rural interiors, and physical gestures to build meaning. Wright’s version does not
simply illustrate Austen; it reinterprets her novel through poetic realism and cinematic
romanticism.

The opening of the 2005 film is especially revealing. Austen begins with a general ironic
statement about marriage and fortune. Wright begins with Elizabeth walking alone through the
countryside while reading a book, accompanied by morning light and music. This shift changes
the viewer’s entry point into the story. The novel begins with society and irony; the film begins
with subjectivity, landscape, and emotional atmosphere. Elizabeth is immediately presented as
independent, reflective, and connected to nature. This is not a neutral change. It translates
Austen’s narrative intelligence into visual individuality.

Longbourn in Wright’s film is also different from the more controlled domestic world of
the 1995 adaptation. It is represented as a working, imperfect, muddy, noisy farmstead.
Animals, domestic disorder, worn interiors, and blurred boundaries between home and farm
make the Bennet family’s social position visible. The film does not need to explain class
through income figures; it shows class through material environment. Mud on Elizabeth’s
dress, crowded rooms, creaking floors, and rural textures become signs of class, vitality, and
social limitation.

In the 2005 version, Pemberley becomes almost sublime. The estate is not merely elegant
and tasteful; it is visually overwhelming. The sculpture gallery scene, replacing the novel’s
portrait-focused recognition, transforms Elizabeth’s evolving perception of Darcy into a
sensual, aesthetic experience. Instead of contemplating a portrait and hearing testimony about
Darcy’s character, Elizabeth moves through a space filled with art, beauty, and silence. The
adaptation, therefore, turns moral recognition into visual and bodily perception.
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The 2005 film also transforms the proposal scenes. Darcy’s first proposal in Austen’s
novel takes place indoors and is structured as a verbal confrontation. The force of the scene lies
in language: accusation, pride, refusal, and self-revelation. Wright relocates this scene outdoors
during heavy rain. The rain, architectural setting, physical closeness, and music heighten
emotional tension. The scene becomes less a debate of arguments and more a collision of
bodies, class pressure, desire, and anger. The film translates verbal conflict into atmospheric
intensity.

Music is one of the most important elements of Wright’s adaptation. Dario Marianelli’s
score, with piano and string textures, gives the film a lyrical, intimate, and romantic quality [7].
Music often takes over the role of narrative commentary. Where Austen uses irony, dialogue,
and internal reflection, Wright uses melody, silence, rhythm, and emotional accumulation. In
the film, music does not merely accompany the image; it helps create the viewer’s interpretation
of Elizabeth’s and Darcy’s inner states.

The portrayal of Elizabeth in Wright’s film also reflects the values of a modern audience.
Keira Knightley’s Elizabeth is younger, more openly emotional, more physically expressive,
and more rebellious in visual terms. Her independence is communicated through movement,
facial expression, walking, reading, and direct emotional reactions. This differs from Austen’s
more controlled literary heroine, whose intelligence is largely conveyed through dialogue,
irony, and judgment. Wright translates intellectual liveliness into visible energy.

Matthew Macfadyen’s Darcy is also reinterpreted. In Austen’s novel, Darcy’s silence and
reserve are strongly connected to class pride. In the 2005 film, his reserve is also presented as
shyness, awkwardness, and emotional repression. This makes him more vulnerable and
accessible to contemporary viewers. His transformation is visualised through body language,
facial expression, posture, costume, and lighting. The film humanises Darcy by shifting
emphasis from aristocratic arrogance to emotional difficulty.

The theme of the class is therefore transformed differently in the two adaptations. Austen
encodes class through property, inheritance, manners, income, dialogue, and social judgment.
The 1995 BBC adaptation visualises class through estates, costumes, interiors, social rituals,
and restrained performance. The 2005 film makes class more material and sensual: muddy
landscapes, rural interiors, bodily discomfort, vast estates, and natural light express social
division. Each version preserves the theme, but each gives it a different semiotic form.

Marriage is also re-coded. In Austen’s novel, marriage is a social and economic institution
as much as a romantic ending. Charlotte Lucas’s pragmatic marriage, Lydia’s reckless union,
Jane and Bingley’s harmonious match, and Elizabeth and Darcy’s mature partnership represent
different models of marriage. The 1995 adaptation keeps this social framework strongly visible.
The 2005 film, while preserving the theme of marriage, places greater weight on romantic
fulfilment, emotional sincerity, and personal authenticity. The social institution of marriage
becomes more strongly filtered through individual feeling.

The endings of the adaptations show the difference between literary and cinematic
closure. Austen’s ending is restrained and socially comprehensive. It follows the consequences
of marriage for the wider family and social world. The 1995 miniseries provides visual closure
through wedding imagery and social resolution, but it remains relatively close to Austen’s
decorous tone. The 2005 film offers a more intimate, romantic closure, focusing on Elizabeth
and Darcy’s emotional union. The social world recedes, while the couple’s private feeling
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becomes central. This shows how screen culture often transforms Austen’s social ending into
affective cinematic completion.

The comparison of these two adaptations demonstrates that intersemiotic transformation
Is not simply the loss of literary complexity. It is a reorganisation of meaning across media.
Some elements of Austen’s prose cannot be transferred directly: free indirect discourse, verbal
irony, narrative distance, and the subtle manipulation of reader judgment. However, film and
television introduce new resources: facial expressions, costumes, locations, silence, light,
music, spatial contrast, and visual rhythm. These resources do not merely decorate the story.
They create meaning.

The 1995 adaptation can be understood as a translation of Austen’s social world into
detailed period television realism. Its major strategy is continuity: it preserves the novel's
structure while expanding the audiovisual representation of class and character. The 2005
adaptation can be understood as a translation of Austen’s emotional and thematic core into
poetic cinematic language. Its major strategy is intensification: it condenses the story and
heightens emotion through image, music, space, and bodily presence.

In conclusion, the movement from verbal irony to audiovisual meaning in Pride and
Prejudice adaptations reveals the central problem of adaptation: how a literary work survives
by changing form. The 1995 and 2005 adaptations show two different solutions. The BBC
miniseries foregrounds fidelity, social detail, and narrative continuity. Joe Wright’s film
foregrounds emotional immediacy, visual atmosphere, and embodied interpretation. Both
versions transform Austen’s novel into screen culture, but they do so through different semiotic
systems. For this reason, Pride and Prejudice remains not only a literary classic but also a
productive object for studying intersemiotic translation, visual literacy, and the changing
cultural life of canonical texts.
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BEYOND ECONOMICS: LINGUISTIC AND SOCIETAL IMPLICATIONS OF
BREXIT IN CONTEMPORARY ECONOMIC DISCOURSE

After the withdrawal of the United Kingdom from the European Union, Brexit became
not only a political and economic event, but also an important social phenomenon that
significantly transformed contemporary economic discourse. Social attitudes within British
society, particularly distrust of experts, the desire to “Take Back Control,” and the growth of
regional inequality, influenced the formation of new economic rhetoric [1]. In contemporary
discourse, economic issues are increasingly interpreted through social and emotional categories
such as freedom, sovereignty, isolation, and struggle. This determines the relevance of studying
the relationship between societal changes and the transformation of economic language after
Brexit.

The issue of Brexit has been actively researched by British and European scholars,
particularly in the fields of political linguistics, economic communication, and media discourse.
Researchers have analyzed Brexit political slogans, linguistic means of shaping public opinion,
as well as the economic consequences of the United Kingdom’s withdrawal from the EU.
Considerable attention has been devoted to the concepts of “Take Back Control,” “Global
Britain,” and “Levelling Up,” which became central elements of British political and economic
discourse. Particular attention has also been paid to the crisis of trust in experts, as a result of
which society increasingly perceived economic forecasts as instruments of political influence
rather than neutral analysis [2].

The aim of this study is to analyze the impact of societal changes caused by Brexit on
the transformation of contemporary economic discourse in the United Kingdom, particularly
the reinterpretation of economic terminology, the formation of new political concepts, and the
use of metaphors in public communication.

Brexit caused significant changes in the ways economic processes are represented in
British discourse. One of the key features was the emergence of metaphors of struggle and
liberation. Economic relations with the EU began to be described through concepts such as
“liberation,” “restoration of sovereignty,” or “breaking the chains.” At the same time,
supporters of European integration used opposite metaphors — “isolation,” “loss,” and
“economic division” [3]. As a result, economic discourse acquired a strongly emotional
character.

Public distrust of experts also played an important role in the transformation of
discourse. During the Brexit campaign, a significant part of the population became skeptical of
economic forecasts and analytical reports. This contributed to the popularity of political
messages based more on emotional arguments and national identity than on economic
indicators. As a result, economic rhetoric became less technocratic and more oriented toward
social attitudes [4].

Another important element was the concept of “Levelling Up,” which combined
economic policy with the social regeneration of regions that supported Brexit. This term is used
to describe the reduction of regional inequality through investment, job creation, and
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infrastructure development. Consequently, economic discourse began to incorporate elements
of social justice and territorial development [5].

After Brexit, a new foreign economic discourse also emerged, associated with the
concept of “Global Britain.” While the focus had previously been placed on integration with
the EU, attention shifted toward new international trade agreements with the United States and
the countries of the Trans-Pacific Partnership. Even when the economic benefits of such
agreements remain debatable, political discourse presents them as symbols of national
sovereignty and independence [6].

Brexit also contributed to the reinterpretation of key economic terms. The concept of
“risk,” which traditionally carried a negative meaning in economic forecasting, is increasingly
interpreted as an “opportunity” for innovation and independent policy. The term “regulation”
in political discourse is often replaced with the notion of “red tape,” giving it a negative
connotation, while “deregulation” is associated with economic freedom and flexibility [2].

Thus, Brexit significantly influenced not only the economy of the United Kingdom, but
also the nature of contemporary economic discourse. Social changes connected with the crisis
of trust in experts, growing regional inequality, and the pursuit of national sovereignty
contributed to the emergence of new political concepts and the transformation of economic
terminology. Contemporary British economic discourse increasingly combines economic
arguments with social, cultural, and emotional aspects, reflecting the deep interconnection
between society and the language of economic communication.
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COLOR ADJECTIVES IN THE US MASS MEDIA DISCOURSE

In contemporary US journalism, color adjectives do more than name hues. They carry
evaluation, emotion, and ideological messages. A headline that calls a sky “blood red” creates
fear, while a caption that says “yellow dress”” suggests cheerfulness. This study examines how
color adjectives work in American mass media. The data comes from more than 100 articles
published between 2020 and 2026 in The New York Times, The Washington Post, USA Today,
and CNN. The goal is to describe their theoretical basis and then show their semantic and
pragmatic roles.

Discourse analysis provides the first theoretical foundation. Media language does not
simply reflect reality but actively constructs it. News texts select what is newsworthy and frame
events through specific linguistic strategies [2]. In the US context, journalists build a
relationship with readers using informal tone and emotionally charged headlines.

The linguistic study of color terms offers a second foundation. English has eleven basic
color terms, and languages acquire them in a predictable evolutionary sequence [1]. Lindsey
and Brown confirm that these eleven colour categories are universal across languages and
cultures [5]. Color adjectives are semantically flexible: they can be gradable when describing
intensity or non-gradable when assigning a fixed category [4]. This flexibility allows journalists
to use the same colour word for different communicative purposes, from precise description to
categorical labelling. Cultural and psychological color symbolism forms the third area. At the
biological level, colors trigger automatic emotional responses: red increases arousal, blue calms
[6]. These physiological effects are largely universal across human populations because they
are rooted in the biology of vision. At the cultural level, meanings vary: red means luck in China
but danger in the West [3]. The relationship between a color and its meaning is socially
constructed.

With this framework, the analysis of media texts identifies five overlapping functions.
The denotative-descriptive function supplies visual facts. The classifying-terminological
function marks fixed categories, such as White House or green card. The evaluative-axiological
function carries judgment, as in golden future (positive) or toxic black clouds (negative). The
symbolic-ideological function compresses value systems: red carpet signals celebrity, red
states mark Republican affiliation. The expressive-emotive function creates atmosphere, for
example crimson lighting at a concert. These functions usually operate together.

At the semantic level, color adjectives modify nouns in four ways. Literal modification
adds a chromatic property without changing the core meaning of a phrase. Metaphorical
transfer moves color associations to an abstract domain, such as gray zone meaning uncertainty.
Metonymic shift makes the color stand for something closely associated: blue state means
Democratic-leaning area, white-collar means office workers. Phraseological units are fixed
idioms where the color has no independent meaning, for example red tape meaning
bureaucracy. Many color adjectives are polysemous. Journalists exploit this polysemy to pack
multiple layers into short headlines.
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At the pragmatic level, the choice of a color adjective is never neutral. A headline that
calls a storm sky “apocalyptic blood red” creates alarm and frames the event as a disaster. An
article thatasks “Should I Stop Dyeing My Gray Hair? " then calls gray, silver, and white “very
elegant colors ” reframes ageing as desirable. A report that says astronauts wear “International
Orange” for visibility presents the color as a life-saving technology and builds trust. Repeated
contrasts between red states and blue states deepen a sense of political division. A description
of a “maroon-colored Iranian passport” makes an abstract discrimination case feel personal.
The pragmatic force comes from the interaction between the color term, its context, and shared
cultural knowledge.

Color adjectives in US mass media are not decorative. They are multifunctional tools
that describe, classify, evaluate, and evoke emotion within a few words. Their power lies in the
convergence of linguistic flexibility, sensory physiology, and cultural meanings. For journalists,
they shape public perception and maintain the appearance of objective reporting. For
researchers, they reveal how language, culture, and media influence work together.
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INTERCULTURAL COMMUNICATION THROUGH ENGLISH IDIOMS IN
DIGITAL MEDIA

The present research investigates the role of English idioms in intercultural
communication within digital media discourse. The study focuses on how idiomatic
expressions influence communication between speakers of different cultural backgrounds in
online environments such as social media, blogs, and international communication platforms.
In contemporary global communication, English functions as a lingua franca, while idioms
remain culturally marked linguistic units that may create barriers in intercultural interaction.
The aim of this study is to analyze how English idioms are interpreted in intercultural contexts,
identify possible communicative difficulties and examine strategies that facilitate successful
understanding of idiomatic language in digital communication.
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The relevance of the study is determined by the increasing importance of intercultural
competence in globalized communication. Modern communication often occurs between
speakers who possess different linguistic and cultural backgrounds, and idiomatic expressions
may become a source of misunderstanding due to their figurative and culturally specific nature.
According to Hall [2, p. 56], intercultural communication requires not only linguistic
competence but also awareness of cultural codes embedded in language. Kramsch [3, p. 67]
emphasizes that language reflects cultural identity and social values, while figurative
expressions preserve collective cultural experience. Crystal [1, p. 112] notes that English as an
international language develops new communicative forms in digital discourse, yet traditional
idiomatic expressions continue to influence interaction. Baker [4, p. 74] highlights that
translation and interpretation of idioms often require adaptation rather than literal equivalence.
Sharifian [5, p. 39] further argues that intercultural communication depends on understanding
culturally constructed conceptualizations encoded in language.

The study applies a qualitative intercultural and discourse-oriented methodology. The
material includes English idioms collected from digital media platforms, intercultural online
discussions, and public social media posts where communication occurs between users from
different linguistic communities. The research combines semantic analysis, discourse analysis,
and contextual interpretation. Special attention is paid to communicative situations in which
idioms either facilitate informal interaction or create misunderstanding among participants. The
theoretical framework is based on intercultural communication theory, cognitive linguistics,
and linguocultural approaches to figurative language.

The practical outline of the research includes several stages. First, the study aims to
identify the most frequently used English idioms in intercultural online communication.
Second, the material will be classified according to thematic groups such as emotions, work,
relationships, and everyday interaction. Third, the analysis will examine how non-native
speakers interpret idiomatic expressions and what communicative strategies are used to clarify
meaning. Finally, the research intends to determine which idioms function successfully in
intercultural contexts and which tend to create misunderstanding.

Preliminary analysis already demonstrates several important tendencies. For example,
the idiom ““break the ice” is frequently used in international online communication to establish
informal interaction. However, some non-native speakers initially interpret it literally before
recognizing its figurative meaning. This example illustrates how culturally conventionalized
expressions require contextual and cultural competence for accurate interpretation. Another
example is the idiom “spill the beans,” which in online discussions is often misunderstood by
learners unfamiliar with metaphorical associations between revealing information and physical
action. In intercultural contexts, users frequently request clarification or replace the idiom with
more neutral language. A third example is the expression “hit the road,” which commonly
appears in travel blogs and informal communication. While native speakers recognize its
figurative meaning as “to leave” or “start a journey,” some intercultural participants interpret
the phrase literally, which may disrupt communication. These examples demonstrate that
idioms preserve cultural imagery that may not be transparent in international communication
settings.

The expected findings suggest that successful intercultural communication depends not
only on grammatical competence but also on the ability to interpret culturally marked figurative
language. Preliminary observations indicate that transparent and contextually supported idioms
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are more easily understood by international speakers, while culture-specific expressions may
create communicative barriers. Digital communication also encourages simplification,
paraphrasing, and explanation strategies that help users overcome idiomatic misunderstanding.

The study is limited by the relatively small scope of analyzed material and the subjective
nature of contextual interpretation. Another limitation concerns the variability of digital
discourse, where meanings may rapidly change depending on social trends and communicative
context. Nevertheless, the research contributes to the practical understanding of intercultural
communication processes and demonstrates the importance of cultural awareness in
interpreting idiomatic language.

The research confirms that English idioms remain significant elements of intercultural
digital communication despite the global spread of simplified English. Idiomatic expressions
continue to reflect cultural models and collective experience, influencing communication
between speakers from different linguistic communities. The study emphasizes the necessity
of integrating intercultural competence and cultural explanation into foreign language teaching,
translation practice, and international communication studies. Further research may involve
empirical surveys and comparative analysis of idiom comprehension among speakers of
different cultural backgrounds.
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LINGUISTIC REPRESENTATION OF THE AMERICAN DREAM’S
TRANSFORMATION IN F. SCOTT FITZGERALD’S THE GREAT GATSBY

The evolution of the American Dream in F. Scott Fitzgerald’s The Great Gatsby (1925)
Is reflected throughout the novel's language, shifting from a dynamic verb of aspiration to a
static noun of material possession. This change represents a movement from moral idealism to
the moral emptiness and hypocrisy hidden beneath the glamour of the Jazz Age [5, p. 197]. One
of the key linguistic features of this transformation is the artificial refinement of Jay Gatsby’s
speech. In the following example, when Jay Gatsby addresses Nick, he says: Good morning,
old sport. You re having lunch with me today and I thought we'd ride up together [3, p. 69],
Fitzgerald presents Gatsby’s affected aristocratic manner of speaking. The recurring
catchphrase Old Sport acts as a linguistic mask that obscures his lower-class origins and helps
create the image of an aristocratic gentleman [1, p. 70]. Fitzgerald structures Gatsby’s speech
in @ smooth and carefully organized way that creates an impression of confidence and social
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ease. The direct statement: You re having lunch with me today assumes agreement in advance,
suggesting Gatsby’s desire to control social situations and appear naturally authoritative.
Meanwhile, the phrase we 'd ride up together introduces a more personal and cooperative tone,
making the interaction sound relaxed and friendly. This balance between control and
friendliness reflects Gatsby’s effort to maintain the image of a sophisticated and socially secure
gentleman.

This artificial style is contrasted with the aggressive and dominant discourse of Tom
Buchanan, whose language reflects the established power of the traditional aristocracy [1, p.
70-71]. For example, when Tom speaks about his move to the East, his language is filled with
verbs expressing possession and physical dominance: Ive got a nice place here... It belonged
to Demaine, the oil man [3, p. 10]. In this example, the linguistic focus is on ownership and the
inheritance of “Old Money” status, reinforcing the concept of the Dream as a fixed state of
“having” rather than “doing.” Tom’s sense of superiority is also shown through his physical
presence, which Nick sees as a kind of bodily dominance. This is reflected in the idea that he
IS: just because I'm stronger and more of a man than you are, which highlights Tom’s belief
in natural male and physical superiority rather than direct speech. A similar attitude appears
later in Tom’s conversation with Gatsby: / don 't think there’s much gas, he objected. Plenty of
gas, said Tom boisterously... You can buy anything at a drug store nowadays [3, p. 128]. Tom’s
confident and dismissive tone reflects his belief that money can solve any problem instantly.
The indefinite pronoun anything exaggerates the limitless power of wealth, while the casual
certainty of his speech demonstrates the privilege and material security associated with the old
aristocracy. Through Tom’s language, Fitzgerald presents material possession as both a source
of comfort and a form of social authority and dominance.

The transition from humanity to materiality is further represented through the strategic
use of color symbolism and sensory narratives. The novel contains a rich system of colors in
which each shade carries multiple meanings. Green symbolizes both hope and greed [4, p. 514].
The symbol first appears as something distant and unclear when Nick observes Gatsby
stretching toward a single green light, minute and far away, that might have been the end of a
dock [3, p. 24]. In this moment, the distance of the light emphasizes the unattainability of
Gatsby’s dream and the fragile nature of his aspiration, which is based on illusion instead of
reality. Later, the meaning of green shifts more clearly toward hope and emotional fulfillment
when Gatsby points across the bay and says: If it wasn 't for the mist we could see your home
across the bay... You always have a green light that burns all night at the end of your dock [3,
p. 99]. Here, the green light becomes a stable symbol of desire and imagined closeness to Daisy,
representing both longing and the belief in a future union. At the same time, this hope is
inseparable from obsession, suggesting that aspiration itself is already tied to a form of greed.

Yellow, in turn, represents wealth but gradually becomes associated with death and
decay [4, p. 514]. This is clearly reflected in the description of Gatsby’s car: It was a rich cream
color, bright with nickel... with a labyrinth of windshields that mirrored a dozen suns [3, p. 69].
The excessive brightness and metallic shine emphasize material excess and visual display of
prosperity. Similarly, Gatsby’s station wagon is described as a brisk yellow bug [3, p. 43],
reinforcing the connection between yellow and visible, performative wealth. However,
Fitzgerald later subverts this meaning by associating yellow with emptiness and decay, as seen
inthis example: They look out of no face but, instead, from a pair of enormous yellow spectacles
which pass over a nonexistent nose [3, p. 26]. In this image, the yellow color in the spectacles
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Is removed from any connection to wealth or vitality and instead becomes part of an empty,
lifeless structure. The absence of a face emphasizes dehumanization, while the nonexistent nose
reinforces the idea of spiritual and moral void beneath the surface of material imagery.

Similarly, the repeated use of the color white in descriptions of Daisy’s house suggests
shallowness and ruthlessness beneath the appearance of purity [4, p. 515]. This structural
hypocrisy is linguistically established the moment Nick first views the Buchanan estate: Their
house was even more elaborate than | expected, a cheerful red and white Georgian Colonial
mansion overlooking the bay [3, p. 9]. Fitzgerald uses the positive adjective cheerful and the
traditional red and white color scheme to create an impression of warmth and stability.
However, the adjective elaborate also hints at artificiality and excessive wealth, revealing the
contrast between the attractive appearance of the house and the emotional coldness hidden
beneath it.

A significant example of this detachment appears in the description of Daisy and Jordan:
They were both in white, and their dresses were rippling and fluttering as if they had just been
blown back in after a short flight around the house [3, p. 10]. The simile as if they had just been
blown back implies a lack of agency, presenting the women as passive and weightless figures
rather than fully grounded individuals. Through this imagery, Fitzgerald constructs a semantic
field of wealth and luxury, where Gatsby’s excessive lifestyle, frequently emphasized through
polysyndeton, is contrasted with the emotional emptiness and moral decline of the upper class.

Another important aspect of the novel is the commodification of identity, or what may
be described as the reduction of human identity to material value, where human attributes are
linguistically transformed into economic assets. Early in the novel, Nick describes his first
interaction with Daisy: | looked back at my cousin who began to ask me questions in her low,
thrilling voice. It was the kind of voice that the ear follows up and down as if each speech is an
arrangement of notes that will never be played again [3, p. 12]. Here, Fitzgerald relies on
auditory imagery and an intricate musical metaphor. By comparing her speech to a finite
arrangement of notes that will never be played again, the language fills her voice with an
ephemeral, rare value, hinting at scarcity and exclusivity. This subtle use of sound prepares the
reader for the more obvious commodification presented later in Chapter 7, when Gatsby
explicitly states: Her voice is full of money [3, p. 128]. Linguistically, this famous climax uses
synesthesia by combining the auditory quality of a voice with the abstract concept of financial
value, thereby connecting Daisy’s identity entirely to her social and economic status.

This materialistic perception of Daisy is also reinforced in earlier scenes that reveal her
dependence on wealth and social security. For example, when she momentarily rejects the
pearls, she says: Take ‘em downstairs and give 'em back to whoever they belong to. Tell ‘em
all Daisy’s change’ her mine. Say ‘Daisy’s change’ her mine! [3, p. 82]. However, this
emotional protest is unstable and short-lived, as the pearls — symbols of material wealth and
social status — are quickly returned to her possession. This shift is confirmed in the following
description: We gave her spirits of ammonia and put ice on her forehead and hooked her back
into her dress and half an hour later when we walked out of the room the pearls were around
her neck and the incident was over. Next day at five o clock she married Tom Buchanan [3, p.
83]. The quick return to material comfort and her immediate acceptance of marriage show that
Daisy’s choices are mainly guided by money and security rather than real feelings. In this
material and money-obsessed society, characters are often described through contrasting fleshy
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and metallic language, showing how people gradually become viewed as commodities rather
than human beings [6, p. 473].

Fitzgerald deepens this critique through the industrial geography of the Valley of Ashes,
which acts as a spatial symbol of socioeconomic decay. In describing this bleak landscape, the
text employs a striking combination of personification and paradoxical agricultural similes. In
the text it is noted: This is a valley of ashes — a fantastic farm where ashes grow like wheat into
ridges and hills and grotesque gardens where ashes take the forms of houses and chimneys and
rising smoke and finally, with a transcendent effort, of men who move dimly and already
crumbling through the powdery air [3, p. 26]. The juxtaposition of ashes with the verb grow
and the noun wheat subverts a typical symbol of life, fertility, and the traditional agrarian
American Dream into an unnatural image of industrial waste and desolation. This linguistic
distortion emphasizes that the excessive wealth of places like East Egg directly results ina grim,
barren byproduct, effectively mirroring the moral decay and human cost underlying the pursuit
of material wealth.

Moreover, the narrative voice itself reflects a delicately poised ambiguity, since Nick
Carraway remains both enchanted and repelled by the materialistic world around him [2, p.
611]. This inner conflict reaches its climax in the stylistic synthesis of the novel’s closing lines:
So we beat on, boats against the current, borne back ceaselessly into the past [3, p. 193]. The
alliteration of repeated b-sounds creates a rhythmic and heavy cadence that imitates the physical
struggle of rowing against a powerful current. At the same time, the use of dynamic and passive
verbal structures beat, borne emphasizes the endless, repetitive, and ultimately futile nature of
the American Dream in a society that has replaced moral values with material obsession. As a
result, Fitzgerald portrays the Dream not as a source of fulfillment, but as a broken American
ideal trapped in an endless cycle of illusion and disappointment [5, p. 198].

In conclusion, the style of The Great Gatsby reflects the decline of the American Dream.
Fitzgerald moves from language filled with life, music, and movement to language focused on
money, materialism, and industrial imagery. This change shows how the values of the Jazz Age
have become corrupted. The novel ultimately leaves the reader with a profound sense of
disillusionment: once human identity and aspiration are reduced to commaodities, possessions,
and surfaces, the dream of progress can no longer move forward. Instead, it is drawn into a
continuous pull of memory and retrospection that prevents any real sense of forward
movement.
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PROBLEM-SOLVING ACTIVITIES IN TEACHING ENGLISH FOR
SPECIFIC PURPOSES

English plays a dominant role as the primary language of international education,
scientific research, tourism, and global trade, making it an essential skill for personal and
professional development. Therefore, for university students, developing academic literacy is
important not only in their first languages but also in English [4]. Moreover, proficiency in
English enables individuals to communicate across cultural boundaries, participate in the global
community, and remain competitive in the modern job market. Consequently, learning English
Is no longer simply an academic requirement but a vital tool for success in an interconnected
world.

The primary aim of English for Specific Purposes (ESP) is to equip learners with the
language skills and communicative abilities required for their academic and professional fields.
ESP focuses on specialized vocabulary, professional communication, and authentic tasks that
reflect real-life situations. To achieve these objectives effectively, ESP increasingly
incorporates problem-solving activities that engage students in meaningful and practical
learning experiences. Through collaborative tasks, case studies, and real-world scenarios,
learners develop not only professional communicative competence but also essential twenty-
first-century skills such as critical thinking, collaboration, and creativity.

Problem-based learning (PBL.) in English for Specific Purposes (ESP) courses reshapes
language activities by engaging learners as active problem-solvers. Working collaboratively in
small groups, students address complex, real-life issues related to their fields of study while
simultaneously enhancing critical thinking skills, specialized vocabulary, and communicative
competence.

Among the most significant advantages of PBL in ESP courses, researchers [2, 3, 4]
identify the following:

1. Development of professional communicative competence: PBL enables students to
practice English in authentic, profession-oriented situations related to their fields of study.
Through discussions, presentations, negotiations, and collaborative tasks, learners acquire
specialized vocabulary and improve their ability to communicate effectively in professional
contexts [4].

2. Enhancement of critical thinking skills: PBL encourages learners to analyze
information, evaluate alternatives, and propose solutions to complex problems [2, 4].

3. Promotion of student-centered learning: ESP prioritizes learner autonomy and
individual learning needs. In PBL environments, students take responsibility for their own
learning by identifying knowledge gaps, seeking relevant information, and applying it to solve
real-world problems [2, 3, 4].

4. Development of problem-solving abilities, collaborative teamwork, and independent
learning skills: PBL is typically organized around group work, where students cooperate to
solve tasks and achieve shared goals. This interaction improves communication, interpersonal
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skills, and the ability to work effectively in teams, which are essential competencies in modern
professional settings [3, 4].

5. Encouragement of creativity and flexible thinking: Well-designed problems allow for
multiple possible solutions. This aspect of PBL stimulates creativity and encourages students
to approach challenges from different perspectives [4].

6. Increased motivation and engagement: Students are more motivated when learning
activities are relevant, challenging, and interactive [4].

7. Emphasis on real-world relevance and authentic tasks: PBL tasks reflect practical
situations that students are likely to encounter in their professional lives, enhancing the
applicability of learning [3].

8. Teachers act as facilitators throughout the learning process: In PBL, teachers guide,
support, and supervise rather than directly instruct, allowing students to take ownership of their
learning [2].

C. Mariotti [4] identifies several essential components of problem-solving activities:

e Problem engagement — learners work with complex, real-life problems that stimulate active
participation and motivation.

o Self-directed learning requires learners to recognize their learning gaps and independently
seek and utilize information to address them.

Among the most effective problem-solving activities in ESP instruction are simulations
(e.g., abusiness fair), designing research projects (e.g., presenting marketing strategies), writing
reports, participating in negotiations for business agreements, handling commercial disputes,
participating in job interviews, coordinating business or scientific conferences, showcasing a
product or service, and preparing SWOT analyses. [1]. Additionally, various debates can be
organized on relevant topics, such as the role of Al and new technologies in the labor market,
globalization in business, digital etiquette and business ethics, or stress in the workplace.

In conclusion, ESP enables learners to communicate effectively and confidently in their
future careers. In addition to improving linguistic competence, ESP promotes critical thinking,
problem-solving, and intercultural communication skills, preparing students to function
successfully in an increasingly globalized and professional environment. By completing
problem-solving tasks, students become more confident and capable of using English in
professional contexts. Working collaboratively to analyze problems, exchange ideas, and
propose solutions allows learners to develop essential professional skills while simultaneously
preparing for the challenges of the global workplace.
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BUKOPVICTAHHS BETA-BEPCIII B HABYAHHI ITEPEKJIAJTY

CyyacHa mapajurMa TMIATOTOBKM TIEPEKIIaiadyiB BUMAara€ He JIMIIE TJIMOOKUX
JHHTBICTUYHUX 3HaHb, @ I BUCOKOTO PIBHS TEXHOJIOTIYHOI rpaMOTHOCTL. B ymMoBax cTpimMkoi
JMJDKUTAITIZALIT TalTy31 0COOIMBOI aKTyalTbHOCTI HAaOyBae 3aTydeHHs] MaiOyTHIX (haxiBIIB J0
pobOTH 3 IHCTPYMEHTaMH, IO 3HAXOJATHCS Ha eTari TecTyBaHHS Oera-Bepcit [1].
Tpancdopmatiist SKOCTI MEpeKIIaJalbKIX MOCIYT AUKTYE HOBI BUMOTH, 1 Ternep (axiBelb Mae
OyTH HE MPOCTO PETPAHCIISITOPOM 3MICTY, a i OepaTopOM CKJIaTHHX JIIHTBICTHYHUX TIPOTPaM.

OO0’ekTOM JOCHIKEHHS JaHOi PO3BIIKKM € TMPOIEC IMITOTOBKM MaHOyTHIX
nepexiafaviB y BUIIMX HABYAIBHMX 3aKIaax B YMOBax aumxutanizaiii. [Ipeamerom
JIOCITIKEHHST € OCOOMBOCTI BUKOPUCTAaHHS OeTa-Bepciil /it (popMyBaHHS TE€XHOJIOTTIHOT
IPaMOTHOCTI TepeKsiagayiB. AKTYaTbHICTb TOCTIKEHHSI BU3HAYAETHCSA TUM, 10 Cy4acHUMN
nepeKiagay MepeTBOPIOETHCS 3 IPOCTOTO JITHIBICTA HA ONEpaTopa CKIIAHUX TEXHOJIOT TUHIX
CHCTEM.

CrorofiHi pMHOK BHMAara€ BMIHHS IPAIfOBAaTH 3 IHCTPYMEHTaMH, SIKI IIE TUIBKU
NpOXO/IATh TecTyBaHHs (Oera-Bepcii). IlIBunmka inTerpamis Il B Opay3epum Ta poboui
cepenosuiia (Harpukia, Microsoft Teams) 3smiHioe caMy SIKICTb IEpEKIaIalbKUX MTOCIYT [6].
CryneHTy IOBMHHI OCBOIOBATH I1i IHCTPYMEHTH 3a3/1aJIeTi]1b, 11100 OyTH KOHKypeHTHUMH. [le
POOUTEL BUBUEHHS O€Ta-TEXHOJIOT1H KPUTHYHO BAYKIIMBHM JIJISI Cy9acHOT OCBITH.

CrpiMKuii pO3BUTOK IU(MPOBUX TEXHOJOTI Ta IHCTPYMEHTIB IITYYHOTO IHTEIEKTY
JIOKOPIHHO 3MIHIOE METOJIOJIOTII0 HaBYaHHS Tepekiany. OcobnmBe Micie B IbOMY TpoIieci
TMOCIIAl0Th  eKCTIepUMEHTaNTbHI  (pyHKITi OeTa-BepCii, a TaKOXK iX HOBI IHHOBAIIIHI
MOxBOCTI. 1li 1HCTpyMEHTH MO3BOJSAIOTH CTYJEHTaM CTBOPIOBATH HOBE TEXHOJIOTTYHE
CepeIOBHIIIE, ITI0 BIIMOBIAAE CydaCHHM BIMOTaM B Iiepekiiai [2].

Buxopucranns Oera-Bepcii B HaBYaJIBHOMY TIPOIECI JIO3BOJIAE  CTyAEHTaM
amanTyBaTUCS J0 Cy4aCHMX BUKIMKIB B cdepi mepexnamy. BukopuctanHs
eKCTIEpIMEHTAITHHUX BepCiii (GOpMYe y CTYIEHTIB KpUTHIHE MUCIICHHS. OCKUTHKYA MaOyTHIM
nepeKsiagad BUUTHCSA 1ACHTU(IKYBATH MOXIIMBI TTOMWJIKH B O€Ta-BepCLSIX, TAKHHA JTOCBIN
JIOTIOMO>KE OUTBIIT KPUTUIHO CTABUTHCS 10 PearyBaHHs Mepekiiany. bera-TecTyBabHUKA Ta
TECTYBIBHMUIII ITi/T YaC HABYAHHS MEPETBOPIOIOTHCS 31 3BHYAWHHUX CTY/ICHTIB HA aKTHBHUX
KOPHUCTYBauiB, a B IMpOIECI TECTyBaHHS HOBHX BEpCIid JIHTBICTUYHOIO CO(PTY, SIKI €
0E3KOIITOBHIMHU, CTYICHTH JIOTy4YatOThCS JIO IMHUPOKOTO CTIIEKTPY HOBUX MOKITMBOCTEH.

Bukopucrannst Gera-Bepcii 103Bojsie MailOyTHIM (axiBLsM BHUIIPOOYBAaTH HOBITHI
QITOPUTMH TIpOrpamMH Ie A0 iXHboro odimiiHoro pemzy. lle 3abe3meuye crpaTeriuny
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riepeBary, OCKUTbKH CTYJEHTU BYAThCs MPALFOBATH 3 IHCTPYMEHTAMH, SIKI CTAaHYThb FaTy3€BUM
CTaH/IapTOM JIMIIIE Yepe3 KUTbKa POKiB. BayKMBUM HCTPYMEHTOM OHJIAMH y KaTeropii Oera-
BEpCIi CTaIM MOJIENI 3 BUKOPHCTAHHSAM IUTYYHOIO IHTENIEKTY, IO MOJAEKYIU IHTETrPYyIOTh
reHepaTuBHI Mojieni Oe3nocepeiHbo B iHTEpdeiic Opay3epiB [5,1,7].

Google Chrome BuxopuctoBye Mozenm Gemini, mo Mae inTerpanito y Chrome. Bin
PO3YMi€ 3aMUTH JIFOIHH Ta JOTIOMArae B TIOIIYKY PECYPCIB, B TOMY YHCII IS TIOLIYKY IIbOTO
nepeniky oera-Bepcii [5]. Konkypyrounm iHctpymentom € ChatGPT, mio Takok Mae Taky
HTerpanito 10 Opaysepa. ICHyrOTh TakoX 1HIII KOHKYPYIOYl MOJENI, IO B pexuMi Oera-
TEeCTyBaHHSI Ha/Ial0Th OE3KOIIITOBHHUIA TOCTYIIL.

Benmuka KUTBKICTB PO3pOOOK J03BOJISIE BUKOHYBATH 3a]1ayi, 3MiHIOIOUM OeTa-Bepcii. B
norrykax apromarusailii Microsoft inTerpye HoBi po3poOku B cepenopuiiie Teams [7]. Heski
Bepcii moctymHi st Microsoft Education.

Ha BiaMiHy BT CTaHZApTHUX TMEPEKIANAlBKUX IUIAriHIB, EKCIIEPUMEHTAJIbHI
PO3IIMPEHHS JI03BOJISIFOTh BUKOHYBATH OUTBIIY KUTBKICTh MPUKIAAHUX 3amad. CTyaeHTh
TECTYIOTh HOBI (DYHKIIIi Ta PO3IIMPIOIOTH CBI TEXHOJIOTTYHHIA OEKTpayH/I.

BaxximBum# 1UTs1 OCBOEHHSI € IHCTPYMEHTH 3 3alIydeHHSIM CKJIQJIOBOI IITYYHOTO
HTEJIEKTY IS TIEPEBIPKH TPAMaTHYHUX TIOMUJIOK, TiepeppasyBaHHs Ta CTBOPSHHS aHOTAITIHA
3a jveHi cekyHu [3]. CTyneHTH aHami3ytoTh Oeta-(hyHKIIIi B CHEM(DIYHMX MepeKIIaIalbKIX
iHCTpyMeHTax (Hampukiay, Subtitle Edit beta) mis ctBOpeHHs cyOTHUTpIB Ta OIHIOKOTH
IHTYITUBHICTb IHTEp(ENCIB Ta TEXHIUHI MapaMeTpu IMx pensiB [8]. InTerparis Ha piBHI
Opay3epa J03BOJIsIE IBUIKO BUKOHYBATH HOB1 TEXHIYHI 3314l

3aBISKM TECTYBAaHHIO PO3LIMPEHB JUIS MEPEBIPKA I'paMaTUKU Ta CTUIICTHKH, IO
BUKOPHCTOBYIOTh T€HEPATHBHI MOJIEJ Tii YaCc HABUAHHS CTYJCHTH MOXKYTh aHAJI3yBaTH
Oeta-GyHKINI Ta OOMpaTH HaWKpallll PIIeHHS I MepeKIafalbkoi poOoTH (nepexiao,
peoazysarHst, NOCH-pedazy8anHs, TIOKAN3ayis nepexiady, inHpopmayitinuLl 3pis, AHATIMUYHULL
36im, NOPIGHILHA MAOIUYSL TOITIO).

Ipotrec TecTyBaHHS IHCTPYMEHTIB B MEXKaX MEPEKIaIallbKUX KypPCIB 30CepeKSHIN Ha
JOCTYITHUX IIMPOKOMY 3araiay eKcrepuMeHTanbHuX (yHkiisx. Lle mo3Bonsie yHUKHYTH
npo0JIeM 13 JIileH3yBaHHAM Ta 3a0e31edye piBHUM JTOCTYIT YCiX CTYACHTIB 10 TexHouoriin. Ha
eTari TeXHIYHOI ampoOarlii CTyJeHTH BUIPOOOBYIOTH OeTa-Bepcii. Kpuruunuii morisn Ha
CHCTEMH JIO3BOJISIE AQHATI3YBATH BHUIAIKU TMOMWJIOK Ta TIOIEKYAW BICYTHICTh KPUTHYHHUX
¢yHK1I1i1 B OeTa-Bepcisix, siKi Oy yTh 3aIPOIIOHOBAHI1 B TIEPEIIAYEHIX IHCTPYMEHTAX.

Baminarisi 1HCTpyMEHTIB TEHEpaTMBHUX MOJEIEH JI03BOJISIE TECTYBaTH SKICTh
BUKOHYBAHOT'O 3alIUTY, Or0 TOUHICTh Ta MPAB/MBICTb, 10 MOAEKYIH HE € POrHO30BAHUMHL.
Came TOMy CTYyJIEHTH MAalOThb 3BEPTATUCS /O T€HEPATUBHUX IHCTPYMEHTIB KPUTHUYHO.
CTyneHTu TecTyIOTh 3/aTHICTh CHCTEMU pearyBaTd, MiATPUMYBAaTH 33/IaHUM CTWIb Ta
JOTPUMYBATUCS BUMOT TPOMIITIB, IO € KPUTHIHO BAKIIMBHM JIJIsI Cy9aCHOTO TPOQECIiHOTO
nepeknany. BnpoBamkenHs Oera-TecTyBaHHs J03BOJISIE PO3BUHYTH HABUYKU KPUTHYHOTO
MUCJICHHSI y CTYJICHTIB, II0 HAOMM3HTH iX JI0 ifei BIIMOBH Bij ITOBHOI aBTOMATH3aIlii B
nepekai. Takum YMHOM OeTa-IHCTPYMEHTH PO3LIMPIOIOTH MOKIIMBOCTI TIOCTPEAAaryBaHHs, a
TaKOJXX TOITYK TPAaMaTHIHUX Ta APYKAPCHKIX TTOMUJIOK.

JInsi HaBYaHHS TEPeKIaTy BHUKOPUCTOBYIOTHCS IHCTPYMEHTH, IIO IPOIMOHYIOTH
BIIKPUTY PEECTpalIlifo B IMporpamax paHHBOrO JOCTyry. 3okpema, Google Search Labs
JI03BOJISIE CTY/IEHTAaM OITAHOBYBATH METOJIM aBTOMATH30BaHOrO Moinyky [4]. Ha BinMiHy Bin
CTaHAAPTHOTO TOILIYKY, IIefl IHCTPYMEHT HaJa€ CTPYKTYpPOBAaHMM KOHTEKCT, IO 3HAYHO
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OPHUIIBUAIIYE €Tal MEepeArepeKIaiallbkoro aHajuidy Ta TOIIYKy KOHTEKCTYaJbHHUX
BUIMOBIJIHUKIB Y BY3bKOCTICIIIATI30BAHMX TATY3sIX (MEIUIIMHA, FOPUCTIPYICHILIS, IHXEHEPIst).

CniteHa pobota B Google Docs no3Bossie peastizyBaTi KoJlaOOpaTHBHY MOJICIb, I
KOXKEH YYaCHUK OaYMTh MPaBKU KOJIET Y peaibHOMY 4aci. Lle cnpusie po3BUTKY copT-CKLTIB:
BMIHHIO apryMEHTYBaTd BIJIACHI MEPEKIaallbKi PIIEHHS B KOMEHTapsX Ta 3HAXOIUTU
KOMITPOMICH. SIK 3a3Ha4aroTh TOCTITHUKH, TOEAHAHHS TOCTYIHUX OeTa-(QDyHKITIHM 13 XMapHOIO
KOJIA00pAIEr0 MIHIMIZY€E TEPMIHOJIOTIYHI PO301KHOCTI Ta MPUIIBUIIIYE IIPOLIEC Y3rOJHKEHHS
CTHJIICTUYHUX HIOAHCIB.

Ile omxmm kekicoM € BukopuctanHs Google Sheets y mexax Oera-Bepciit st
CTBOPEHHSI JMHAMIYHUX TepMIHOJMOITYHUX 0a3. CTyIeHTHM BUKOPUCTOBYIOTH BOYIOBaH1
¢GyHKLIT aBTOMaTu3alii Uil TOPIBHAHHS BEJMKUMX CIHCKIB CJIB Ta AaBTOMATHYHOIO
TpYITyBaHHs TEPMiHIB 3a Kareropismu. Lle JeMOHCTpye CTyIeHTaM MOMIIMBOCTI Cy9acHHX
XMapHUX PIlIeHb 11 0OPOOKK BEIMMKUX OOCSTIB JIHIBICTUYHOI 1H(OpMAL 6e3 3aTydeHHs
CKJIJTHUX TEXHIYHUX IHCTPYMEHTIB.

Omxe, moeHanns po3umrpeHs Google Chrome ta moryskHocteit Google Drive y ixmix
OeTa-TposiBax CTBOPIOE YHIKATBHUI HaBUaIbHUH TpocTip. Lle 103BosIsEe cTyIeHTaM He MpoCcTo
BMBYATH MOBY, a OIAHOBYBaTH CydYacHHWH LM(POBUII IHCTPYMEHTApPid, TOTYIOUHUCH IO
npodeciiiHOl TISTTHHOCTI B yMOBaX MIBUAKOT TEXHOJIOTYHOI TpaHC(hOopMalii.

OCHOBHMM THCTPYMEHTOM Y Il KaTeropii € 6eTa-Bepcii po3HIUpeHb, 110 IHTErPyIOTh
mozeri Gemini Oe3mocepeiHbo B iHTepderic Opaysepa [S]. Ha BinqMiHy Bix cTaHmapTHHX
nepeKIaabKiX IUIATIHIB, EKCIIEPHUMEHTabHI PO3UIMPEHHS JI03BOJISIOTH BUKOHYBATH
KOHTEKCTYaJIbHHI aHAJTi3 BEOCTOPIHOK y pealbHOMY Yaci.

PosrmpeHHs, 1110 MpaloTh Y peskumi Oiuroi maxen (auri. side panel), 1o3BossroTh
nepeKiiaiaqy He TEepeMHKATHCS MDK BKJIAJKaMH, 30epirarour (OKyC Ha OpUTTHAILHOMY
TekcTi. CTyIeHTH BUKOPUCTOBYIOTD 11 IHCTPYMEHTH JUISl IIIBHUIIKOI MEPEBIPKU KOJIOKAITIA Ta
CHHOHIMIYHMX PSIIB, 1110 TIPOIIOHYIOTHCS IITYYHUM IHTEJIEKTOM Ha OCHOBI aHATI3Y KOHTEKCTY
notouHoi cropinku. lle gomomarae B peagpbHOMY dYaci MiIOMpaTd HAMOUIBI BIy4HI
CKBIBAJICHTH, BPAaXOBYIOUM TEMAaTUKy pecypcy. BakiIMBUM acmekroM € TeCcTyBaHHS
PO3IIMPEHB YIS TEPEBIPKU TpaMaTHKUA Ta CTHIiCTHKA. CTyIeHTH aHATI3yIOTh, sSIK Oera-
(byHKITIT IPONOHYOTE BapiaHTH riepedpazyBaHHs 3aICKHO BiJl 0OPaHOTO PETiCTPY MOBJICHHS
(HayKOBHIA, ITyONIIUCTHYHMNA, po3MoBHUK). [le m03Bosie TmdIIe 3po3yMiTH KOHIICTIITIO
aIalTUBHOTO TIePeKiIaay, J¢ CHUCTEMa ITUIAINTOBYEThCS ITJT CTHIICTUYHI BITOJOOAHHS
KOPHCTYBay4a Ta CrelmiKy UTHOBOI ayUTOPIi.

Le#i mporiec gomoMarae yCBITOMHTH POJIb TIepekiIaaada sik (piHaTIbHOTO apOiTpa IKOCTI.
CryneHTH BYaThCSl BUSIBIATH Criel(iuHi MOMWIKM, Tputamanai moaemsim I, a me —
Bimmosa IIII B Oera Bepcisix HamaBaTh TMOBHWM SKICHUI TIPABIWBHN 3BIT, BTPATy SKOCTI
TIOIITYKOBHX 3aITUTIB, ()eHKOBICTh, HEBIIMOBIHICTh CTAHAAPTaM, BI/IMOBAa BUKOHYBATH 3aITUTH
HaBITh 32 YMOBH TPOIHCAHHs yMOBH mpaBauBocTi (aHmi. return faithful), sixi 111 B 6eta Bepceii
HE BHKOHYE, 00 “Moke mommsitucs” (anrir. Gemini is Al and can make mistakes). Takum
YUHOM, HaBYaJbHA TpOrpama TMEpeKIaadiB OXOIUTIOE HE JIMINE TEXHIYHE BOJIOIHHS
IHCTPYMEHTAMH, a i pO3BUTOK MpodeciitHoi ckianoBoi Ta Soft skills.

Omxe, moenHanHs po3mrpeHb Google Chrome ta motyskHocTeit Google Drive y ixaix
OeTa-nposiBaX CTBOPIOE YHIKAIbHUI HaBYATbHUM 1pocTip. Lle 103Borsie cTyieHTam He mpocTo
BUBYATH MOBY, a OINAHOBYBaTH Cy4YacHMW IM(POBUI IHCTPYMEHTapid, TOTYIOUUCH [0
npodeciifHoi NSUTHHOCTI B yMOBaX IIBUAKOT TEXHOJIOTIYHOI TpaHCc(opMaliii.

83



CyyacHa mapagurma MIATOTOBKM TMEPEKIaayuiB BKIIIOYAE€ HE TUIBKUM TEXHIYHE
BOJIOZIIHHS IHCTPYMEHTaMH, a i TIIMOOKHUI PO3BUTOK MPOQECIMHOI CKIIAI0BOI Ta THYYKHX
HaBUYOK co(T-cKiTiB (anrit. SOft skills). ¥V cBiTi, 1e MITYYHMIA IHTENCKT CTA€ TOBCSIKICHHUM
MOMIYHUKOM, KJIIOUOBUMH CTalOTh HACTYIHI KOMIIETEHIIli: KOTHITMBHA THYYKICTb Ta
aJIaTUBHICTb, KOJIM MEPEK/Iaiad MUTTEBO MEPEMUKAETHCS MK PI3HUMHU THIIAMU 3aB/IaHb,
MOBHHMMH pETiCTpaMu Ta HU(PPOBUMH IHCTPYMEHTaMU. BayxIMBUM € KpUTUYHE MUCIICHHSI JUIs1
3aro0iraHHs MOMMPEHHI0 HeTouHo iHdopMartii (anr1. Al Literacy) [2]. CtpecocTilikicTh Ta
KOHLEHTpALllSl € KPUTHYHUMH, OCOOJMBO JJIsI YCHOTO TEpeKiady, J€ KOTHITHBHE
HABAaHTAKEHHSI CSra€ MaKCUMYyMYy.

Omxe, pobota 3 BiIKpUTHMH Oe€Ta-TIpoayKTamu Ta iHCTpymeHTamu Google mis
KOJIEKTMBHOI Ipalli cripusie (popMyBaHHIO KOHKYPEHTOCIPOMOXKHOT'O MepeKiiaaaya, 34aTHOro
npaifoBaTd B JAUHAMIYHOMY 1udpoBoMy cepenouill. [loctiifiHa ampoOarliss HOBHX
TEXHOJIOT1i BUXOBYE THYUKICTh Ta TOTOBHICTh 10 O€3MEpepBHOI0 HABYAHHSI, 1110 € 3aTIOPYKOIO
ychixy B mpodecii, ska TpaHC(OPMYEThCS TiJ] BIUIMBOM IITYYHOro iHTENeKTy. CTyaeHTH
OTPUMYIOTh TEXHIYHI HABUYKH Ta CO(T-CKUTH, 1110 € HEOOXTHUMU €JIEMEHTaMU ISl /lanTartii
B LIM(PPOBOMY CEPEIOBHIIIL.
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PROMPT ENGINEERING Y HABYAHHI IHO3EMHOI MOBHU:
KOMYHIKATUBHUHA ACHEKT B3AEMO/III JIIOJAUHU TA I

[TpoMnT y B3aeMO/Iii 3 IITYYHNM IHTEJIEKTOM MOYKHA PO3TIISIIATH SIK MOBJICHHEBHH aKT,
10 Ma€ BJIACHY UIOKYTUBHY CHIJTY Ta parMaTuyHy COPSIMOBAHICTb. Y Cy4aCHOMY KOHTEKCTI
111 KOHIeTIis Oyia mepeHeceHa Ha cepy B3aEMOJI 3 INTYYHHUM IHTEIEKTOM. 30KpeMa,
[Iredan Xonprens y nparti From Directive to Dialogue: Reframing Prompt Engineering as
Illocutionary Speech Acts [1]. omaMM 13 TIepHmIMX 3aIpONOHYBAB PO3IVISIIATH MPOMIIT SIK
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MOBJICHHEBUI aKT 13 BJIACHOIO UIOKYTHMBHOIO CHJIOIO Ta MPArMaTHYHOI CHPSIMOBAHICTIO.
TakuM 4MHOM, IPOMIIT MOCTAE HE JIUIIE TEXHIYHOIO IHCTPYKINIEI0, @ KOMYHIKATUBHOIO JTIEI0,
o GopMye TucKypc BzaeMojii «otroauHa — LI,

Teopist MOBJIEHHEBUX akTiB, 3anovaTkoBana /[x. OctiHoM 1 po3BuHeHa [[x. Ceprewm,
JIOBOJIUTH, 110 BHUCJIOBIIIOBAHHS € HE JIMIIE Tiepenadero iHdopmarii, a i miero. OCHOBHI
NOJIOKeHHsT Teopii MOBJIEHHEBUX aKTIB OyJIM BIEpILE BUKIIA/ICHI aHTIIIHACHKUM JIOTIKOM 1
¢inocoom Ix. OctiHOM B NeKUISIX, TpounTaHux B ['apBapacskomy yHiBepcuteTi (CILIA) B
1955 p., a notim omy6mikoBanux B npaiti «CnoBo sk ais» (How To Do Things With Words).
VY 1pOMY KOHTEKCTI MPOMIT BHUCTYIMAE SIK TUPEKTUBHUM IHCTPYMEHT, 110 crionykae I 1o
BUKOHAHHSI ITEBHO1 OTIepallii: CTBOPEHHS TEKCTY, TIepeKiIay, IIaHy Y1 iHIIOrO Pe3yibTaTy.
Takuif TMN MPOMNTY BIAMNOBIZAE TUPEKTHUBHUM akTaMm y kinacudikamii Cepins [5, c. 112].
[HIIM#A pI3HOBH IPOMITTY — 3aITUT iH(OPMAIIii, KOJIM KOPUCTYBaY MPar{e OTPUMaTH 3HAHHST
4y mnosicHeHHsl. Ha AyMKy NOCHIIHMKIB “HIBMIKA 1HXEHEpis sBisge COOO HOBHM JKaHp
KOMIT'FOTEpPHO-OMOCEPEIKOBAHOTO JUCKYPCY. 11 €()eKTHBHICTh IPYHTYETHCS Ha 3/IaTHOCTI
KOPHUCTYBaya TOSICHIOBATH HESIBHUM KOHTEKCT Ta CIPSIMOBYBaTH «yBary» MOJCTI 3a
JIOTIOMOT'OFO 3ac001B IPUPOTHOT MOBH '3, ¢. 54].

Jliasor MK JIFOZIMHOIO Ta IITYYHUM IHTEJIEKTOM Ma€ Crielu(iKy, 1110 BiIPI3HIE HOro
BII TpaauIiiiHOT KOMyHIKarii Mk soapMu. [lepemycim, y B3aemomii 3 LI BigcyTHs
IHTOHAITI{HA Ta HeBepOabHA cKiianoBa. HatomicTs y mianosi 3 I kirouoBy poib Biairpae
TEKCTOBa popMa, JI¢ 3HAUYCHHS CTBOPIOETHCS Yepe3 TOUHICTh (POPMYITFOBAHHS Ta CTPYKTYPY
npomrTy. Cri 3ayBakuTH, 1110 LT Moske “imiTyBaTH JFO/ICHKI 3MI0HOCTI, TIEpeIaBaTH 3HAHH,
MIEPCOHAIII3YBATH Ta OTPUMYBATH 3BOPOTHHUI 3B'I30K, @ TAKOXK MPEACTABISTA PE3YSITATU Y
KITIOYOBUX CHUMBOJIIYHUX PETPE3CHTAIlISIX JIFOACBKOrO MHCIEHHS, TaKUX SIK TEKCTH
MPUPOTHOIO MOBOIO, 300paxkeHHs (BKmouaroun dororpadii), Bimeo, My3uKa Ta porpaMHui
ko’ [2, ¢. 50].Jpyroto BimMmiHHICTIO € 31aTHICTD [III MUTTEBO BpaxoByBaTH BEMUE3HHUI
KOHTEKCT: TIOTIePEe/IHI TTOBIIOMIICHHS, BEJIMKI MAacHWBH JIAHUX, MDKIUCIMILUTIHAPHI 3B’ SI3KH.
TperiM acrieKToM € TparMaTHdHa CHPSMOBAHICTh: KopucTyBau odvikye Bin Il nHe smrre
peakiiii, a i KOHKPETHOTO Pe3yJIbTaTy — TEKCTY, IUIaHy, TOSCHEHHS Y1 MOJICI CHUTYaITii.
Takum ynrHOM, miasor 13 LI noemHye prck AupeKTHBHOTO Ta iH(POPMAITIIfHOTO MOBJICHHEBOTO
aKTy, aJieé BOJHOYAC T030aBJICHUI €MOITIHOI Ta IHTOHAIIHOT 0araTo3HaYHOCTI, BIACTUBOI
JIOJICBKOMY  CIIUTKyBaHHIO. Ile BiIKprBa€ HOBI TMEPCHEKTUBU IS JIOCIIHKECHHS
KOMYHIKATHBHOI TparMaTUKK y MHU(POBOMY CEPEIOBHII, J¢ B3aeEMOJiss OymyeThcs Ha
TOYHOCTI, IIIBUIKOCTI Ta KOHTEKCTYaIbHIM TITMOWHI.

HayxkoBI1i Haammi3yroTh JTIHTBICTHYHUI aHaJ3 e(DEeKTUBHUX MPOMIITIB Ta BKa3yIOTh Ha
TaKi KIIOYOBI KOTHITUBHO-KOMYHIKATHBHI CTparterii, 1o 3a0e3medyloTh TeHepallio
pereBaHTHOTO TeKCTY: 1. CTpaterist mpuiHATTS IEpCOHN. BUKOpHCTaHHS TaKMX KOHCTPYKIIIH,
K «/Jlii1 SIK eKcnepT B akaJeMIidHOMY TIHCHMI...» . 2. CTpaTerist miaKa30K JaHIora JyMOK.
3acTocyBaHHS METAaKOMYHIKATUBHHX MapKepiB, TakuX sK «JlaBaiite momymaeMo KpoK 3a
Kpokom». 3. CTpareris KOHTEKCTHHX OOMEKeHb. BUKOpUCTaHHS 3arepeyHnx KOHCTPYKIIIH
(«HE BUKOPHCTOBYHTE MACHBHUM CTaH») Ta 0OMEXyBaJbHUX TapameTpiB («veHmr HiK 100
citiBy)[ 3, ¢. 53-54].

Turosnoriss TpoMNOTIB AJisi BUBYEHHSI MOBHU JIEMOHCTpPYE Pi3HI CHOCOOM OpraHizarlii
B3AEMO/III 3 CUCTEMaMH IITYYHOIO THTEJIEKTY, SIK1 BIIIOBIIAIOTh IEBHUM HABYAJIBHUM UM
Ta KOMYHIKAaTUBHUM MOTpeOaM 3700yBadiB BHUIIOI OCBITH. Y CydacHOMY IHM(GPOBOMY
OCBITHBOMY CEpPEIOBHIIl prompt engineering IMOCTYIOBO TEPETBOPIOETLCS HE JIMINE Ha
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TEXHIYHUH IHCTPYMEHT pPOOOTH 3 TE€HEPaTUBHUMU MOJEISIMM, a ¥ Ha HOBY (hopmy
MOBJICHHEBOT JISUTBHOCTI, IO TMO€AHYE JIHIBICTUYHY, KOTHITMBHY Ta KOMYHIKATUBHY
KOMIIETEHTHOCTI. THUIONOrisi MPOMIITIB JI03BOJISIE CHCTEMATH3yBaTH CIIOCOOM B3a€MOJIii
CTyJICHTA Ta IITYYHOTO IHTENIEKTY BIAMIOBIIHO JIO TUIAKTUYHOI METH, MOBHOT'O PIBHSI Ta TUITY
KOMYyHIKaTUBHOTO 3aBiaHHsA. Kiacuikaiiisi mpomnTiB Briepie Oyfia ONMcaHa y Mparsx
Rosario E.N. ta Ong E[4].

OmHuM 13 KIIIOYOBUX PI3HOBHUJIIB € POJIbOBI MPOMITH, IO MOJETIOIOTH TMEBHI
KOMYHIKaTHBHI CHUTyallli Ta 3a0e3NedyloTh IMITAlll0 PEATbHOr0 MDKOCOOMCTICHOTO
cnuikyBaHHs. Hanpukman, merpykiis «/lii sk Hociit moBu 3 Lllotnanmii, sikuii BUCTynae Ha
CTYIEHTCBKI KOH(EpEHIiD» CTBOPIOE YMOBH Uil 3aHYPEHHS Y MOBHE CEpE/IOBHILE Ta
(dopMye HaBUYKH aBTEHTHYHOI KOMYHIKaIlii. ¥ MekaX TaKOro THITY B3a€EMOJIIi CTyJEHT MOXKE
NPaKTUKYBAaTH Pi3HI COLIATBbHI POJIi, CLIEHAPIi MDKKYIBTYPHOI'O CIIUTKYBAaHHS Ta CUTYaTUBH1
MOJIeNTi MOBJICHHEBOI TIOBEMIHKU. POJBOBI MPOMITH TO3BOJISIIOTH BPAaXOBYBAaTH MOBHHIA
€TUKET, IHTEHIi CIIBPO3MOBHMKA, CTIJIICTHYHI OCOOJIMBOCTI Ta KyJIBTYPHHUM KOHTEKCT
BUCIIOBIIOBaHHA. KpiM TOro, BOHM 3HIKYIOTH TICUXOJIOTIYHUI Oap’ep y Mpolieci BUBYCHHS
1HO3eMHOT MOBH, OCKUTHKH B3a€EMO/TisI 31 IITYYHUM THTEJIEKTOM CIIPUMMAETHCS CTYICHTAMH SIK
Oe3revHe KOMyHIKaTHBHE CEPEIOBHIIIE, /I TIOMIJIKHA HE BUKJIMKAFOTh COIIATBHOTO OCY/TY.

JIpyrum pi3HOBUIOM € KOPEKIIIHH1 IIPOMITTH, OPIEHTOBAH1 Ha BUIIPABJIEHHS TOMUJIOK,
aHaJ3 TpaMaTHYHUX KOHCTPYKIIA Ta TOSCHEHHS MOBHHMX TpaBil. DopMyitoBaHHS Ha
KmTant «BumpaB Moi TpamMaTHdHI MOMIJIKM y HACTYITHOMY TEKCTI Ta TOSICHH IX
YKPaiHCHKOIO. . .» 3a0e3Meuye He JIMIIe aBTOMaTUYHYy KOPEKIII0, a i METAMOBHHI KOMEHTap,
110 JIOTIOMArae CTyJICHTOBI YCBIIOMHUTH MeXaH13MH (DYHKITIOHYBAHHS TPaMaTUKH Ta YHUKATH
MOBTOPHUX TIOMWJIOK Yy MalOyTHhOMY. Taki TpoMITTH OCOOJMBO BaXIIMBI Y TpOIECi
¢dbopMyBaHHsI TpaMaTHYHOI Ta JIEKCUYHOI KOMIIETEHTHOCTe. Ha BiMiHy Bl TpaIuIliiHOTO
TecTyBaHHs, B3aeMofis 3 LI Mae iHTepakTHBHMIA XapakTep: CTYIEHT MOXKE yTOYHIOBaTH
TOSICHEHHSI, CTaBUTH JIOJIATKOBI TIMTaHHS a00 TMPOCHTH aJbTePHATHBHI TpUKIAIn. Y
pe3ysbTaTi (DOPMYEThCS THAWBITyaTi30BaHA TPAEKTOPIS HABYAHHS, sSKa BPaXOBYE DIBCHb
MOBHOI ITIITOTOBKH Ta THITOB1 TIOMIJIKM KOHKPETHOT'O KOPHCTYBaya.

TperiMm TUIIOM BHCTYMaOTh TpaHC(OPMAIliHI MPOMIITH, CIPSIMOBaHI Ha 3MIHY
CTWITIO, JKaHPY ab0 CTpyKTypu TekcTy. Hampukman, iHeTpykiis «Ilepermim miel TeKCT y
HAyKOBOMY CTHJIL...» JO3BOJISE TPAKTUKYBaTH CTIJIICTUYHY aJalTallif0 Ta OBOJIOMIBATH
OCOONMBOCTSIMU PI3HUX (PYHKIIIOHATBHUX CTHIIIB MOBH. Taki mpomiTe OpMYIOTh HABHUIKH
BapifOBaHHA MOBHMX 3ac00IB 3aJIeKHO BiJ KOMYHIKATMBHOI CHTYyallii, aapecara Ta
npodeciitHoro KoHTeKCTy. BOHM € 0COOJIMBO aKTyalbHUMH IS aKaJEeMIYHOTO THChMA,
JIJTOBOT KOMYHIKAITi Ta MBKKYJIBTYPHOI B3a€EMOJIii, /6 MOBHA THYUKICTh BIIrpa€ BaXKITUBY
ponb. TparcdhopMariiiiHi IPOMITH TaKOX CIPUSIOTH PO3BUTKY KPUTHYHOTO MFCIICHHS,
OCKUTBKH CTYJICHT MOJKE TIOPIBHIOBATH BAapIiaHTH TEKCTIB, aHANI3YBATH CTIJTICTHYHI 3MIiHH Ta
OIIHFOBATH JJOPESYHICTH MOBHHUX KOHCTPYKITIH.

OkpiM 3a3HaYCHUX TUITIB, Y Cy4aCHIN TPAKTHIIl Al YACTIIe BUKOPUCTOBYFOTCS
KpEaTHBHI TMPOMIITH, CIPSIMOBaHI Ha TE€HEPYBAaHHS JiajIoTiB, ICTOPIH, €ce IHIIOMOBHOTO
CIUTKyBaHHS. BOHM CTUMYITIOIOTH PO3BUTOK MPOAYKTUBHAX MOBJICHHEBUX HABIMUOK, YSIBU Ta
TBOPYOrO MIIXOMYy /10 BUKOpUCTaHHA MoBU. Hampukmnan, iHcTpykiis “CTBOpY Jianor MDK
CTyIGHTOM Ta BHKJIaJa4eM Ha ICOMTI 3 aHMIHCHKOI MOBH~ JIO3BOJISIE OIHOYACHO
MPaKTUKYBaTy TEMAaTHYHY JICKCUKY, MOBJICHHEBI MOJIENI Ta KOMYHIKaTHBHI CTpaTerti.
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BaxmByM pI3HOBUZOM € TakOX AQHAJITUYHI MPOMITH, IO OPIEHTOBAaHI Ha
IHTEPIIPETALIII0 TEKCTY, aHalI3 apryMeHTalli ab0 MOSICHEHHS KYJIBTYPHHUX OCOOJIMBOCTEM
BUCJIOBITIOBaHHs. Taki IHCTPYKLII CIPUSIOTH PO3BUTKY HABMYOK KPUTUYHOIO YMTAHHS,
JCKYpC-aHANII3Y Ta MDKKYJIBTYPHOI KOMIIETEHTHOCTI. Y MPOIIECt B3aEMO/Iii 3 TeHEPATUBHUM
I cTyneHt He nuiue oTpuMmye iH(OpPMAIlo, a i HABYAETHCS aHATI3yBaTW MOBHI SIBUINIA,
CTPYKTYpY TEKCTY Ta IparMaTU4IHi OCOOIMBOCTI KOMYHIKAITII.

Ormxe, TUIOJOTIsI MPOMNTIB Uil BUBYEHHS MOBH OXOIUTIOE POJIbOBI, KOPEKLIIIHI,
TpaHcpopMalliiiHi, KpeaTUBHI Ta aHATITHYHI IHCTPYKIIii, KOYKHA 3 IKUX BUKOHYE CIIELIU(PIUHY
(QyHKIIO y pO3BUTKY MOBHMX HABHYOK Ta KOMYHIKATMBHOi KOMIIETEHTHOCTL. IXHE
BUKOPUCTAHHS Il Yac BHBYEHHS AHIJIINACHKOI MOBHM JIO3BOJISE TOEAHATH TPAKTHKY
ABTEHTMYHOTO CMUIKYBaHHS, YCBIIOMJICHHS IpaMaTUYHUX MPABUJI, PO3BUTOK CTHIICTUYHOL
THYYKOCTI Ta (DOpMyBaHHS KPUTUYHOIO MHCIEHHS. BomHowyac B3aeMofis 31 IITYYHUM
IHTEJIEKTOM ~ CIIpWsi€ TIepCcoHasl3allli HaBUaHHS, aJanTalii OCBITHBOTO TPOIECY JI0
HIUBITyaIbHUX TIOTpeO 3/100yBaya Ta MiABUIICHHIO MOTHUBALIll 0 BUBUEHHS aHTIIHACHKOI
MOBH.

Takum ymHOM, prompt engineering y MOBHIN OCBITI MOXKHA PO3IVISIIATH SIK HOBUIA
IHCTPYMEHT LM(POBOi NEJAroriku Ta KOMYHIKATUBHOI TPAaKTUKH, LI0 TpaHCPopMmye
TpaJWIIAHI MAXOAM JO HaBYAaHHS I1HO3€MHHMX MOB. [IpommTu CTaroTh CBOEPITHUMU
KOMYHIKaTHBHUMH MOJIEJISIMH, Yepe3 SIKI CTYJEHT BUOY/IOBYE B3a€MOJIIIO 3 TEHEPATUBHUM
IITYYHUM 1HTEJIEKTOM, HABYAIOUMCh (DOPMYITIOBATH TOUH1 IHCTPYKIIii, CTPYKTYPYBaTH 3aIllUTH
Ta KPUTUYHO OILIIHIOBATU OTPUMAaHI pe3yabTaTH. Y MEepCHEeKTHBlI PO3BUTOK THUIOJOTI]
IPOMIITIB MOXKE CTaTd OKPEMHMM HANpsSAMOM IPUKIAJHOI JIHTBICTUKM Ta METOAUKH
BUKJIA/IaHHS 1HO3EMHHX MOB, OCKUTbKH edeKTHBHA B3aemois roauau Ta LI nenami Outbiie
BU3HAYaTHME CTIeUDIKy IU(POBOT OCBITH Ta Cy4aCHOT MDKKYJIBTYPHOI KOMYHIKAITIT.
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COGNITIVE PARADIGMS IN CONTEMPORARY FOREIGN LANGUAGE
ACQUISITION RESEARCH IN HIGHER EDUCATION

The article examines contemporary cognitive paradigms in foreign language acquisition
research within higher education. It highlights the role of cognitive approaches in shaping
iInnovative teaching methodologies, learner autonomy, critical thinking, and digital learning
practices. The paper also explores the interdisciplinary nature of cognitive linguistics,
psycholinguistics, and educational psychology in understanding the mechanisms of foreign
language acquisition. Special attention is devoted to the integration of technology-enhanced
learning environments and their influence on students’ cognitive engagement and
communicative competence.

The rapid development of globalization, digital communication, and intercultural
interaction has significantly transformed foreign language education in higher education
institutions. Contemporary research in foreign language acquisition increasingly focuses on
cognitive paradigms that investigate how learners process, store, and apply linguistic
information in authentic communicative contexts. Unlike traditional behaviorist approaches,
cognitive theories emphasize mental processes such as perception, memory, problem-solving,
conceptualization, and metacognition [5].

The relevance of cognitive paradigms lies in their ability to explain language acquisition
as an active and meaningful process rather than mechanical memorization. Modern universities
aim to develop not only students’ linguistic competence but also their cognitive flexibility,
analytical skills, and intercultural awareness. Consequently, cognitive approaches have become
fundamental in designing learner-centered educational environments.

Cognitive paradigms in language learning are rooted in cognitive psychology and
linguistics. These approaches regard language as a dynamic system closely connected with
human cognition and conceptual thinking. According to cognitive theories, language
acquisition involves constructing mental representations and developing meaningful
associations between linguistic forms and conceptual structures.

One of the most influential directions is cognitive linguistics, which explores how
language reflects human perception and categorization of reality. Cognitive linguistics
emphasizes conceptual metaphors, image schemas, and semantic networks that facilitate
deeper understanding of language structures. In foreign language teaching, this approach helps
learners interpret idiomatic expressions, metaphorical meanings, and culturally specific
concepts more effectively [4].

Another important aspect is psycholinguistics, which studies the psychological
mechanisms underlying language comprehension and production. Psycholinguistic research
demonstrates that memory, attention, and information processing significantly influence
language acquisition outcomes. Consequently, teaching strategies based on repetition,
contextualization, and meaningful interaction contribute to long-term retention of vocabulary
and grammatical structures.

Contemporary cognitive paradigms strongly support learner-centered education.
Students are viewed as active participants in the learning process who construct knowledge
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through interaction, reflection, and self-regulation. Metacognitive strategies play a crucial role
in foreign language acquisition because they help learners monitor and evaluate their own
progress [3].

Metacognition includes planning learning activities, selecting appropriate strategies,
identifying difficulties, and assessing personal achievements. Research indicates that students
with developed metacognitive awareness demonstrate higher levels of motivation, autonomy,
and academic performance. Therefore, educators increasingly integrate reflective tasks, self-
assessment activities, and collaborative learning practices into foreign language instruction.
Task-based learning and communicative approaches also align with cognitive paradigms.
These methodologies encourage authentic communication, problem-solving, and
contextualized language use. Instead of focusing exclusively on grammatical accuracy,
students learn to apply language knowledge in real-life situations, which enhances both
cognitive engagement and communicative competence [2].

Technological advancement has profoundly influenced contemporary foreign language

acquisition research. Digital learning platforms, virtual classrooms, artificial intelligence tools,
and mobile applications create new opportunities for individualized and interactive learning
experiences.
Technology-enhanced learning environments support cognitive engagement by providing
multimodal input, immediate feedback, adaptive learning systems, and collaborative
communication opportunities. Artificial intelligence applications, such as intelligent tutoring
systems and language-learning chatbots, facilitate personalized instruction and allow students
to practice language skills autonomously.

Moreover, online learning environments contribute to the development of digital literacy

and intercultural communication skills. Students can interact with authentic materials,
participate in international projects, and communicate with speakers from different cultural
backgrounds. Such experiences enhance cognitive flexibility and encourage meaningful
language use [1].
However, the increasing reliance on digital technologies also raises certain challenges.
Researchers emphasize the necessity of balancing technological integration with critical
thinking development and emotional engagement. Effective digital learning should support not
only information acquisition but also reflection, creativity, and collaborative interaction.

Modern foreign language acquisition research is characterized by interdisciplinarity.

Cognitive paradigms integrate insights from neuroscience, educational psychology,
sociolinguistics, and applied linguistics to provide a comprehensive understanding of language
learning processes.
Neuroscientific studies contribute to the exploration of brain activity during language
acquisition and bilingual processing. These findings help educators understand how memory,
attention, and emotional factors influence learning efficiency. Educational psychology, in turn,
examines motivation, learner identity, anxiety, and self-efficacy as important variables affecting
foreign language acquisition.

The interdisciplinary character of cognitive research allows scholars to develop
innovative teaching methodologies that address both cognitive and emotional dimensions of
learning. Such approaches are especially relevant in higher education, where students are
expected to demonstrate analytical thinking, autonomy, and adaptability in multilingual
environments.

89



Contemporary cognitive paradigms have significantly transformed foreign language

acquisition research in higher education. These approaches emphasize the active role of
learners, the importance of metacognitive strategies, and the integration of meaningful
communication into the educational process. Cognitive linguistics, psycholinguistics, and
digital technologies collectively contribute to the development of innovative teaching
methodologies that enhance students’ linguistic competence and cognitive flexibility.
The integration of technology and interdisciplinary research continues to expand opportunities
for effective language learning. Nevertheless, further investigation is required to examine the
relationship between cognition, emotion, and digital environments in foreign language
acquisition. Higher education institutions should continue promoting learner-centered and
cognitively enriched educational practices that prepare students for successful communication
in a globalized world.
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AUTOMATED RECRUITING DISCOURSE: Al CHATBOTS FOR
EDUCATIONAL INFORMATION SUPPORT

In the modern context of the digital transformation of the educational environment, the
integration of innovative technologies is of particular relevance. As interactive software agents
utilizing artificial intelligence algorithms, chatbots open new perspectives for organizing the
educational process and providing administrative support for educational activities. They
automate information exchange and ensure personalized interaction among educational
stakeholders, enhancing overall learning efficiency. Integrating chatbots into career guidance
facilitates prompt counseling for high school and vocational school graduates, as well as their
parents, regarding university activities, modern educational programs, and career prospects.
This approach significantly broadens access to educational resources, adapts communication
scenarios to individual needs, and stimulates autonomy in making educational decisions.
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The development of artificial intelligence technologies has induced significant changes
in the educational process, particularly through the implementation of chatbots to automate
communication and support stakeholders. Chatbots based on language models can simulate
human conversation and interact with users in real-time, offering novel opportunities for
educational applications. Consequently, chatbots play a vital role in career guidance by
providing prospective students with information about various professions, requirements,
employment opportunities, and career growth. They can conduct surveys to identify applicants'
interests and aptitudes, suggesting suitable study fields and professional development paths
based on the results. Furthermore, chatbots offer information support by answering queries
about admissions, educational programs, extracurricular activities, scholarships, dormitories,
and other aspects of student life. This reduces the workload on administrative staff and increases
satisfaction among both applicants and their parents regarding the quality of service.

Ukrainian researchers are actively studying Al applications in the educational process.
O. Zhykhorska notes that chatbots can automate informational, psychological, legal, and social
support for students while improving applicant outreach and career guidance [4]. I. Mudra and
O. Kukharska, though focusing on chatbots in journalism, provide a valuable classification of
these tools [3]. Yu. Chaplynska also analyzes chatbot types and emphasizes their functionality
in the educational process [1]. K. Malysh, S. Chaban, Ya. Prykhodko, and O. Nalyvaiko
highlight the importance of adhering to ethical norms and academic integrity principles when
introducing Al into education [2].

While the topic of artificial intelligence is widely researched, this study focuses
specifically on analyzing the advantages and disadvantages of using chatbots in educational
activities, with an emphasis on their role in career guidance — an area that has remained largely
outside the scope of scholarly attention. The research aims to identify the potential of integrating
Al digital tools into traditional educational processes and to substantiate the practical aspects of
using chatbots to enhance communication during admissions campaigns.

Effective career guidance in today's digital environment is impossible without
innovative technologies. As automated virtual assistants, chatbots serve as crucial tools for
engaging applicants and their parents by providing timely and relevant information about
educational programs. One of the primary advantages of chatbots is their round-the-clock
availability. Unlike traditional consultations, they operate 24/7, allowing prospective students
and their families to obtain answers to important questions at their convenience. Applicants can
learn about admission conditions, specialties, and employment opportunities without waiting
for a response from university representatives. Additionally, users can leave a request in the
chat for follow-up contact if they have unresolved questions.

Another significant benefit is the automation of responses to frequently asked questions.
Applicants typically seek standardized information regarding admission requirements, open
house schedules, study abroad opportunities, academic exchange programs, and
extracurriculars. Chatbots deliver structured answers rapidly, substantially reducing the
administrative burden on both the educational institution and its graduating departments.
Furthermore, chatbots can function as personal career counselors. Using Al algorithms or pre-
programmed scenarios, they conduct vocational tests and recommend educational paths
tailored to the user's interests and skills, fostering more informed career choices. The flexibility
and quick update capabilities of these technologies represent another major advantage.
Administrators can easily adjust response scenarios to reflect changes in admissions rules or
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program details, making the updated information instantly available to the user. Multilingual
support is also invaluable, especially for universities targeting international students. Chatbots
can simultaneously communicate in multiple languages, providing foreign applicants with
necessary details in their preferred language.

Despite these advantages, using chatbots for career guidance has certain drawbacks.
Automated systems often lack the deep, personalized interaction crucial for effective career
counseling. Operating on predefined algorithms, bots may fail to consider the unique individual
needs and psychological traits of applicants. Technical limitations, such as incorrect query
recognition, limited knowledge bases, and the risk of system failures, also pose challenges.
Trust remains a critical factor, as not all users are ready to interact with digital tools when
making significant educational and career decisions. Finally, selecting appropriate software for
creating a chatbot can be time-consuming and often requires preliminary preparation.

When discussing chatbots in education, we do not refer to general-purpose models like
ChatGPT, Gemini, Claude, or Copilot, whose functionality is based on analyzing vast, publicly
available datasets. Instead, our focus is on specialized chatbots programmed by educational
institutions to provide highly specific information. Various software products available online
allow users to create customized chatbots without deep programming knowledge. The choice
of platform depends entirely on the objective. That is, tidio.com or landbot.io are suitable for
websites, manychat.com is ideal for social media messengers, botsify.com is excellent for
testing Al features, and chatbot.com provides straightforward automation with scalability.

For instance, the chatbot.com application features an intuitive drag-and-drop interface

and integrates seamlessly with websites and standard messengers. It offers a 14-day free trial,
after which users must select a paid plan to maintain full access, though previous settings remain
saved. A significant advantage is the step-by-step setup guide provided immediately after
registration. Although the default interface is in English, it can be fully customized to process
and output information in Ukrainian.
To create a department-specific bot based on existing official website data, a user simply selects
the "Website" setup option and inputs the relevant URL. The Al functionality scans the
provided pages and structures the knowledge base. The administrator then customizes the bot,
selectively choosing which information tabs the bot can access. This setup is visually managed
via a knowledge map, allowing the creator to trace the logic of the formulated responses. Before
publication, the platform allows for comprehensive testing and refinement. Furthermore, it
archives all user queries, enabling the continuous analysis of frequently asked questions and the
progressive expansion of the bot's conversational capabilities. Consequently, a highly
functional, customized chatbot can be deployed in a minimal amount of time.

Thus, itegrating chatbots into career guidance helps educational institutions enhance
communication quality, optimize internal processes, and attract more applicants. These are
effective and accessible tools that make educational opportunities more transparent for
prospective students and their families. By automating responses to common queries, they
reduce the workload on consultants and streamline applicant interaction. While the choice of
software depends on administrative needs, it is crucial to remain aware of the technical
limitations of Al. Addressing these challenges and optimizing the pragmatic aspects of digital
communication opens a broad field for future research in applied linguistics.
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VIGNETTE DEVELOPMENT FOR RESEARCH AT THE
DISCIPLINARY CROSSROADS OF TRANSLATION,
INTERPRETING AND LANGUAGE EDUCATION

1. Outline

My doctoral research (Garbutt, 2026) explores the crossroads between undergraduate
translation, interpreting and language education (TILE) from three perspectives, namely,
educators working in TILE; language practitioners who have TILE learner experience; and,
individuals with both profiles. A constructionist, interpretive paradigm informs my
methodology based on existential phenomenology. This paper summarises the vignette
research instrument development done as part of this research and aims to:

1) Define and explain the rationale for using vignettes in research exploring the TILE
Crossover;

2) lllustrate how my methodology informed instrument development, and how | sought
to achieve congruence: aligning method and scope of research with participant reality.

2. Context of vignette research

The multi-method sequential design of my PhD uses semi-structured interviews together
with vignettes. The goal of this research is to identify themes conducive to informing
undergraduate TILE teacher development (Massey, 2021).

3. Rationale for selecting vignettes

Firstly, vignettes can have a dual purpose in educational research: to collect data and
achieve research impact (ESRC, 2022). Secondly, vignettes bring ethical advantages. The
distance between a real classroom setting and a hypothetical vignette (Skilling & Stylianides,
2020) can encourage more frank and credible exchanges on what may otherwise be a sensitive
subject of revealing personal practice (Sampson & Johannessen, 2020). This is because in
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vignette research, like with interviews, data is collected in the form of an exchange which can
be synchronous or asynchronous (Brinkmann, 2020). However, the exchange centres around a
hypothetical scenario, and not the participant. Participants who do not want to focus on
themselves can direct their attention to the vignette exercise. Instructions in the vignette
explicitly state that all responses are valuable, there are no ‘right’ or ‘wrong’ responses, and the
activity is not an assessment. This can reduce risk of embarrassment or harm to self-esteem.
Finally, vignettes focus on a specific point of practice. Exchanges reach a level of detail and
complexity difficult to achieve in the same time through interviews (Bradbury-Jones et al.,
2014).

4. Defining vignette

Vignettes are hypothetical situations which serve as a prompt to stimulate discussion for
data collection in research. Combining different definitions from the literature (Jeffries &
Maeder, 2005; Sampson & Johannessen, 2020; Skilling & Stylianides, 2020), here, vignettes
are:

e Aligned with the research paradigm and methodology

e Short, simple, open-ended scenarios

e Realistic situations based on fact or fiction drawn from practice and literature on
translation, interpreting, or language education.

o Flexible enough to all participant profiles to identify with the scenarios

e Open to teacher and/or learner perspectives

e Ethically designed to create a safe data collection environment which respects and values
diversity of experience, practice, and individual contribution to this research.

5. Vignette development framework

| combined guidelines from Jeffries & Maeder (2005), Bradbury-Jones et al. (2014), and
Skilling & Stylianides (2020) to create a framework. This paper discusses two aspects of
vignette development from within this framework: alignment of the instrument with my
research methodology, and achieving congruence through purposeful selection of vignette
content and language.

6. Method-methodology alignment

My methodology is based on a constructionist world view. This contrasts with
subjectivist and objectivist world views. In contrast with subjectivism | do not believe that
multiple realities exist. | do accept however, that there are multiple ways to be conscious of and
interact with the world and others around us. As a result, while different meanings or truth are
possible, they are necessarily attached in some way to an identifiable shared ‘reality’. Shared
reality here refers to a system of intelligibility (Crotty, 1998) that constitutes the lived
environment of participants. Questions in the vignettes were therefore designed to collect data
which (1) elicits meanings participants give to practices in TILE; and, (2) indicates the lived
reality to which these meanings are attached.

Secondly, like with objectivism, in constructionism objects can exist outside human
consciousness (Crotty, 1998). However, unlike objectivism, objects do not contain an inherent
meaning or truth waiting to be discovered. Consequently, (1) I do not seek to create a ‘scientific’
instrument that erases my influence on the research, because unbiased truth or meaning do not
exist. (2) | am part of the data collection instrument. If complex interactions shape meaning and
truth, then | am part of this complexity. Therefore, (1) | engage reflexively and am transparent
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about my positionality during the vignette development. (2) Vignette questions should generate
data indicating how and what shapes participant reality. Data collection therefore aims to
capture not just what participants think, but also the lived context shaping their thinking.

7. Congruence

Vignette research requires participants active at the intersection between different
disciplines to respond to questions about a hypothetical scenario. A key feature of this vignette
development was thus achieving method-scope-participant congruence (Bradbury-Jones et al.,
2014). Congruence, here, means creating a scenario which makes sense to participants
described in language that they understand (Bradbury-Jones et al., 2014; Skilling & Stylianides,
2020). One of the complexities of my PhD research was the diversity in participant background,
in terms of geographical, linguistic and cultural background, and education. Establishing
congruence is an important aspect of vignette development for my research, because, like
preparation for interviews, it contributes to ensuring quality of data collected (Kvale, 2011).
Below, I illustrate briefly how these two aspects of congruence, setting and language, informed
the development of my vignette instrument.

8. Choice of setting

Choice of hypothetical scenario in the vignette depends on what can be meaningful to
all participants. Pilots and semi-structured interviews found that all participants had experience
of university education and of being expert consultants. This justified creating a hypothetical
scenario casting participants in the role of expert advisor to a team of educators in a fictional
university.

9. Purposeful selection of language

Vignette language is chosen (1) to permit all participants to engage fully in the activity;
(2) to ‘provoke’ a rich response (Agostini et al., 2024). All participants shared a strong
command of English as a working language, were comfortable using terminology used from
translation, interpreting and language education, and had very different views and assumptions
about practice at the TILE intersection. This (1) legitimised choice of English for drafting the
instrument; (2) helped narrow choice of classroom exercises to include in the vignettes down
to three, which could also be found across TILE. Choice of layout, length and language drew
on existing examples in literature specifically suited for engaging with different audiences
within a single project (Campbell, 1996). The developed instrument consists of a single
overarching hypothetical scenario with three broad questions, a list of points for reflection and
three fictional classroom exercises. Key terms in the vignettes were chosen for their presence
across the TILE intersection, and for the controversy they evoked, making them suitable for
eliciting rich responses. An example is shown in Table 1.

Table 1 Vignette development example

T& literature Language education literature
Scenario (Delisle & Fiola, 2013; (Hamada, 2019; Whitworth &
Gillies, 2013) Rose, 2025)
(Hypothetical teacher)
Hieveryore, Shadowing
Todaywe’re going to try anexercise where youwill Shadowing Listen & repeat
listen to a voice recording, also sometimes referred Pronunciation practice

to as ‘shadowing’. While you are listening, you Listening while reading, . ...
repeat out loud what you hear at the same time.
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The three broad questions heading the activity encourage participants to step into the
role of expert advisor. The points for reflection which follow give structure to participant
responses. All questions are designed to generate data to address RQs 3 and 4. The flow of the
exchange was modelled on interview choreography taken from Brinkmann (2020): (1) ask a
question, (2) paraphrase for confirmation, (3) probe deeper (repeat 1-3), or (4) move on.

10.  Conclusion

This paper introduced vignette research to explore pedagogy at the TILE intersection
complementing semi-structured interviews in a multi-method inquiry. Using examples, |
Illustrated two aspects of vignette instrument development: alignment with methodology and
congruence. Limitations of using vignette research are not discussed in this paper, but will be
explored through future research.
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VIRTUAL REALITY TECHNOLOGIES AS ICT TOOLS FOR
DEVELOPING COMMUNICATIVE COMPETENCE IN SECOND LANGUAGE
LEARNING

The modern stage of educational development is characterized by the active
digitalization of the learning process and the widespread integration of information and
communication technologies (ICT) into foreign language learning systems. Globalization
processes, the development of the digital society, and the spread of distance learning necessitate
the search for new effective approaches to developing foreign language communicative
competence. One of the most promising directions in modern language education is the use of
Virtual Reality (VR) technologies, which create an interactive and immersive educational
environment.

Virtual reality is a technology that allows users to interact with an artificially created
digital environment in real time. In the context of foreign language teaching, VR provides the
experience of complete immersion in the language environment, which significantly increases
learning effectiveness [3, p. 394]. Through the use of VR, students can participate in simulated
communicative situations, practice speaking, complete interactive tasks, and develop
intercultural communication skills.

Recent research confirms the positive impact of VR technologies on language skill
development and motivation to learn. According to researchers, immersive learning contributes
to the activation of cognitive activity, the formation of sustained interest in language learning,
and increased student engagement in the educational process [1, p. 174]. Virtual environments
create conditions for modelling real-life communication situations, allowing students to apply
their language knowledge in practical activities.

Modern applied linguistics pays particular attention to the development of
communicative competence, which involves the ability to use language effectively according
to the situation of communication. The use of VR technologies makes it possible to create
digital scenarios of real communication, such as travelling, visiting shops, participating in
discussions, and attending job interviews. Such interactive environments contribute to the
development of dialogic speech, listening comprehension, pronunciation, and spontaneous
communication skills.

An important advantage of VR technologies is the increase in students’ motivation to
learn. The immersive environment provides emotional engagement and encourages active
participation in educational activities [4, p. 623]. Through interaction with the virtual
environment, students have the opportunity to learn through experience and practice, which
corresponds to modern communicative and activity-based approaches to foreign language
teaching [5, p. 174].

In addition, VR technologies contribute to the personalization of learning. Students can
work at their own pace, revise learning material, and adapt the educational process according
to their individual needs. Virtual platforms also allow the integration of gamification elements,
which positively influence the development of learners’ autonomy and independence.
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Along with the advantages, there are also certain challenges related to the use of VR in
language education. Among the main problems are the high cost of equipment, technical
limitations, the need for teachers’ digital competence, and the insufficient number of high-
quality educational VR resources. Some researchers also emphasize the possibility of sensory
overload or difficulties in adapting to the virtual environment [2, p. 436].

Despite these challenges, the prospects for using VR in the system of foreign language
learning are extremely broad. The development of digital platforms, distance learning, and
artificial intelligence creates new opportunities for integrating VR into the modern educational
environment. The use of immersive technologies contributes to creating more interactive,
communicative, and practice-oriented learning.

Thus, virtual reality technologies are effective ICT tools for developing communicative
competence in the process of second language learning. They provide interactivity, motivation,
practical orientation, and bring learning closer to real communication situations. The
implementation of VR technologies in language education corresponds to current trends in
digitalization and opens new prospects for the development of applied linguistics.
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THE ACTION-ORIENTED APPROACH TO LANGUAGE
PRACTICE FOR APPLIED LINGUISTICS STUDENTS:
INTEGRATING CASES AND SCENARIOS INTO SYLLABUS
DESIGN

The transition from knowledge-oriented language instruction to competence-based
language education has become one of the defining tendencies of contemporary higher
education. Within the framework of the Common European Framework of Reference for
Languages (CEFR), language learners are no longer viewed primarily as recipients of linguistic
knowledge but as social actors who use language to perform meaningful actions in diverse
personal, social, educational, and professional contexts. This shift has been particularly evident
in the development of the Action-Oriented Approach (AoA), which has emerged as one of the
most influential paradigms in modern language education.
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The theoretical foundations of the Action-Oriented Approach originate in the CEFR
(2001) [2] and have been further elaborated in the CEFR Companion Volume (2020) [3].
According to the CEFR, language users are understood as social agents who mobilize linguistic,
sociolinguistic, pragmatic, strategic, and intercultural competences to accomplish tasks in
specific circumstances and environments. Scholars such as Brian North and Enrica Piccardo
have emphasized that language learning should not be reduced to the acquisition of
grammatical structures or vocabulary items; rather, it should prepare learners to participate
actively in authentic social and professional practices. Piccardo and North (2019) [12] describe
the Action-Oriented Approach as a natural evolution of communicative language teaching that
places purposeful action, collaboration, agency, mediation, and real-world tasks at the center of
learning[12, p.21].

The approach also resonates with broader educational theories. Constructivist
perspectives on learning (Vygotsky[15], Bruner[1]) emphasize the social nature of knowledge
construction and the importance of meaningful interaction. Experiential learning theory
(Kolb[5]) highlights the role of authentic experience, reflection, and application in knowledge
development. Task-based language teaching (Ellis[4], Nunan[10], Willis[16,17]) similarly
advocates the use of realistic communicative tasks as a means of developing language
competence. However, the Action-Oriented Approach extends beyond task completion by
focusing on learners as participants in social action who co-construct meaning and
collaboratively achieve goals.

For Applied Linguistics students, the Action-Oriented Approach is particularly relevant
because their future professional activities require them to operate in multilingual, multicultural,
and technology-rich environments. Graduates are expected to communicate effectively,
conduct research, mediate between languages and cultures, create digital content, and solve
professional problems in authentic contexts. Consequently, language practice courses should
provide opportunities for learners to develop these competences through meaningful scenarios
that mirror real-life situations.

The present paper discusses the integration of the Action-Oriented Approach into the
syllabus design of a language practice course for Applied Linguistics students. It explores how
real-life cases and scenarios can be incorporated into thematic modules to promote
communicative competence, learner autonomy, creativity, critical thinking, and professional
identity formation. The proposed model demonstrates how curriculum content may be aligned
with programme learning outcomes while simultaneously responding to contemporary
educational demands and students’ personal interests.

The syllabus described in this study was designed for undergraduate Applied Linguistics
students and aligned with several programme learning outcomes. Among the most relevant
outcomes are the ability to understand language systems and apply linguistic knowledge in
professional activity; knowledge of language norms and discourse conventions; competence in
creating oral and written texts of various genres; effective use of language in educational, social,
academic, and professional communication; information retrieval through digital technologies;
and the creation of digital content.

Rather than organizing instruction around isolated grammar topics or vocabulary fields,
the syllabus employs a thematic and scenario-based structure. Each topic is developed through
a sequence of communicative actions that culminate in a meaningful product or performance.
Students are required to solve problems, make decisions, negotiate meaning, collaborate with
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peers, and present outcomes to authentic audiences. Such a design creates a direct connection
between language learning and future professional activities.
The selected thematic modules include:
Career Path;
Travel Worldwide;
Keep Calm and Do Sports;
Cultural Heritage.
Each module represents a field of social action in which language serves as a tool for
achieving practical goals.

The first scenario focuses on professional self-identification and career planning. The
topic addresses one of the most immediate concerns of Applied Linguistics students: future
employment opportunities. The module begins with a brainstorming session devoted to
potential career paths for Applied Linguistics graduates. Students discuss advantages and
disadvantages of various professional trajectories and collaboratively create informational
posters for prospective university applicants. This initial stage encourages learners to reflect on
their professional aspirations while practicing persuasive and informative discourse. The next
stage introduces authentic materials related to university majors and professional opportunities.
Video-based activities and role-playing exercises encourage students to compare their own
educational experiences with international examples and discuss future career prospects. A
significant component of the scenario is devoted to the job application process. Students
analyze authentic job descriptions for positions such as translator, language teacher, localization
specialist, content creator, or language-service provider. They discuss professional
requirements and evaluate their own qualifications in relation to those requirements.
Subsequently, students prepare a curriculum vitae using the Europass format. This task
combines writing practice with self-assessment and reflection. Learners evaluate their skills,
qualifications, and experiences while simultaneously producing a document that may be used
for real employment opportunities.

The scenario culminates in a job interview role-play. Students assume the roles of
applicants and employers, conduct interviews, ask and answer questions, and evaluate
candidates. The final discussion focuses on hiring decisions and professional suitability. This
scenario illustrates the Action-Oriented Approach by placing students in authentic professional
situations where language use serves practical purposes. Rather than merely discussing
employment vocabulary, students perform actions associated with real job-seeking processes.

The second scenario addresses travel, intercultural communication, and global
mobility. The topic was selected because it combines personal relevance with significant
opportunities for communicative interaction. The module begins with discussions of students’
most memorable travel experiences. Participants share personal stories, describe challenges and
positive experiences, and reflect on factors that contribute to successful journeys. This stage
encourages spontaneous speaking and narrative competence. Students then engage in a
brainstorming activity devoted to designing the journey of their dreams. Free from financial or
temporal constraints, learners imagine ideal travel experiences and discuss them with peers.
Such activities stimulate creativity and provide opportunities for extensive communication. The
central project of the scenario is the creation of a travel agency proposal. Students gather
information, conduct research, design presentations or websites, and develop attractive travel
packages based on their classmates’ preferences. The task requires extensive reading, writing,
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planning, and digital content creation. The assessment stage is organized as a carousel activity.
Students present their travel packages to potential customers who rotate between different
agencies. Customers ask questions, evaluate offers, and justify their decisions. The final stage
takes the form of a conference where travel agencies present their products to the entire class
and respond to challenging questions from competitors. The scenario integrates language
learning with project work, creativity, persuasion, negotiation, and intercultural awareness. It
exemplifies the Action-Oriented principle that learning occurs through participation in
purposeful social activities.

The third scenario focuses on health, well-being, and healthy lifestyles. The topic is
highly relevant for university students who often face academic stress and changing life
circumstances. The module opens with discussions of students’ preferred methods of
maintaining physical and mental well-being. Learners exchange practical advice and identify
common interests. Students then create social media content, such as Instagram or TikTok
posts, designed to help first-year students adapt to university life while maintaining healthy
habits. This task introduces contemporary digital genres and develops multimodal
communication skills. Role-play activities involving interactions between freshmen and more
experienced students provide opportunities for authentic communication and peer mentoring.
Discussions also address unpleasant sporting experiences, encouraging learners to express
opinions, share emotions, and provide recommendations. An important component of the
module involves collaborative reading activities. Students analyze sections of scholarly and
popular articles discussing both the benefits and risks of physical activity. Through a carousel
format, learners become responsible for specific sections of the text and subsequently share
information with classmates. The final project requires students to transform health-related
information into practical safety guidelines presented as posters. They then defend their
recommendations through presentations and interactive question-and-answer sessions. This
scenario demonstrates how language learning can be integrated with health literacy, digital
communication, critical reading, and collaborative knowledge construction.

The fourth scenario explores culture, intercultural communication, and cultural
stereotypes. These themes are particularly important for Applied Linguistics students, whose
future careers frequently involve intercultural mediation. The module begins with discussions
concerning the meaning of culture and the role of intercultural communication in contemporary
society. Students examine their own perceptions and experiences while developing intercultural
awareness.Subsequent brainstorming activities focus on cultural stereotypes and their influence
on communication. Learners discuss situations in which stereotypes may facilitate
understanding and situations in which they may create barriers.Students then analyze authentic
audiovisual materials, including comedic performances based on intercultural
misunderstandings. Through guided research and discussion, they identify cultural references,
unpack humor, and explore the social implications of stereotypes.

The creative component of the scenario requires students to produce their own dialogues
inspired by the analyzed materials while focusing on Ukrainian cultural realities. Such tasks
encourage linguistic creativity and cultural reflection. The module concludes with a whole-class
discussion devoted to intercultural dialogue, cultural diversity, and responsible communication
in multilingual environments.This scenario illustrates how language practice can support
intercultural competence and critical cultural awareness while simultaneously developing
communicative skills.
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The implementation of the Action-Oriented Approach through cases and scenarios
offers several pedagogical advantages.

First, it shifts language learning from an analytical focus on linguistic forms toward
meaningful participation in real-life activities. Students use language as a tool for achieving
goals rather than merely demonstrating knowledge.

Second, scenarios support learner autonomy and agency. Students make decisions,
conduct research, solve problems, and create original products. Such activities encourage
ownership of learning and foster intrinsic motivation.

Third, the approach promotes the development of transferable soft skills, including
teamwork, critical thinking, creativity, presentation skills, negotiation, and project
management. These competences are increasingly valued in contemporary professional
environments.

Fourth, scenario-based learning facilitates integration between personal interests and
professional preparation. Students are encouraged to connect academic content with their own
experiences, aspirations, and future careers.

Fifth, the approach supports self-assessment and reflective learning. Through reference
to CEFR descriptors and authentic performance tasks, learners develop awareness of their
strengths, weaknesses, and learning goals.

Finally, the model demonstrates considerable flexibility. Projects may be implemented
in face-to-face, online, hybrid, or asynchronous formats. This flexibility is especially important
in educational contexts characterized by uncertainty and disruption, where continuity of
learning must be maintained across different modes of participation.

Conclusions

The Action-Oriented Approach provides a productive framework for redesigning
language practice courses in Applied Linguistics programmes. By organizing instruction
around authentic scenarios and meaningful social action, educators can create learning
environments that integrate communicative competence, professional preparation, digital
literacy, and personal development.

The four scenarios presented in this paper—Career Path, Travel Worldwide, Keep Calm
and Do Sports, and Cultural Heritage—illustrate how thematic modules can be transformed
into fields of action in which students act as social agents. Through participation in realistic
tasks, collaborative projects, and reflective activities, learners develop linguistic competence
alongside critical thinking, creativity, intercultural awareness, and professional identity.

The findings suggest that scenario-based syllabus design effectively operationalizes the
principles of the CEFR and the Action-Oriented Approach. It encourages a transition from
language learning as knowledge acquisition toward language learning as purposeful social
participation. Moreover, its flexibility makes it particularly suitable for contemporary higher
education contexts where resilience, adaptability, and learner agency are increasingly
important.

As language education continues to evolve in response to technological, social, and
professional transformations, the integration of cases and scenarios into syllabus design offers
a promising pathway for preparing Applied Linguistics students to function successfully as
multilingual professionals and active participants in a complex global society.
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DIGITAL RESOURCES (PODCASTS, VLOGS, ETC.) IN FOREIGN
LANGUAGE LEARNING

Digital resources have become an essential component of foreign language learning in
the contemporary educational landscape. Podcasts, vlogs, social media platforms, and video-
sharing websites provide learners with access to diverse cultural content and opportunities for
communication beyond the traditional classroom environment. Podcasts and vlogs constitute
particularly valuable digital resources in language acquisition contexts, as they offer access to
a wide range of authentic audio and audiovisual content. Through these formats, learners can
develop listening comprehension skills, improve pronunciation, and become familiar with
natural language use in diverse communicative contexts. In addition, the variety of available
topics allows learners to select content aligned with their personal interests, which can increase
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motivation and engagement in the learning process. However, the pedagogical value of
podcasts and vlogs depends largely on the quality and relevance of the selected materials, as
not all online resources meet educational standards [2, p.46].

In the field of French language learning (FLE), platforms such as TV5Monde and Radio
France Internationale offer high-quality resources, including both authentic materials and
content specifically designed for language learners. These platforms provide resources adapted
to different proficiency levels and teaching objectives, making them suitable for autonomous
learning as well as classroom integration [2, p.47; 4; 5].

Radio France Internationale (RFI) represents a valuable and accessible digital resource
for learners of French as a foreign language due to the diversity of its podcast offerings and the
ease of access to its content. Available free of charge, RFI podcasts allow learners to engage
regularly with authentic French audio materials without financial barriers, thereby supporting
autonomous and continuous learning [3]. The platform is particularly user-friendly, as podcasts
are clearly organised into thematic categories, enabling learners to select content according to
their language level, interests, or learning objectives. In addition to general podcast collections
such as Podcasts A-Z and podcasts from France Inter, the platform offers specialised sections
including current affairs, latest news, cultural selections, humour, music, and everyday life
topics. This thematic variety enables learners not only to improve listening comprehension and
pronunciation but also to expand vocabulary across multiple semantic fields while becoming
familiar with contemporary French society and media discourse [4].

Vlogs represent an increasingly important digital resource in foreign language learning,
as they combine authentic language exposure with visual and contextual support. Unlike
traditional audio materials, vlogs allow learners to observe spoken language simultaneously
with facial expressions, gestures, and everyday situations, which facilitates comprehension and
helps learners associate vocabulary with concrete actions or objects. Watching French vlogs
with subtitles, whether monolingual or bilingual, can be particularly beneficial, as subtitles
support listening comprehension while reinforcing the connection between pronunciation,
spelling, and meaning. Through videos created by native speakers, learners are exposed to
authentic conversational French, including informal expressions, everyday vocabulary, and
common pronunciation patterns rarely found in traditional textbooks.

Moreover, vlogs often focus on daily routines, travel experiences, cultural practices, or
personal reflections, which makes the learning process more engaging and relatable. This
authenticity can increase student motivation by transforming language learning into a more
enjoyable and immersive experience. Regular interaction with vlog content encourages the
development of autonomous learning habits, as students can independently select videos
aligned with their interests, pause or replay difficult segments, and progressively improve both
listening skills and cultural awareness. Thus, vliogs serve not only as a source of linguistic input
but also as an accessible means of connecting language learning with real-life communication
and contemporary Francophone culture [1].

In the field of FLE, numerous French-language vlog channels can support language
development through exposure to authentic thematic content. For example, culinary channels
such as Hervé Cuisine introduce learners to culinary vocabulary and everyday expressions,
while lifestyle and beauty channels such as Coline familiarise them with contemporary
vocabulary related to fashion, well-being, and personal experiences. Educational or thematic
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channels, such as La Note de Béné, may also enrich learners’ historical and cultural knowledge
while supporting reading comprehension and the acquisition of more specialized vocabulary.
Overall, digital resources enable learners to engage with the target language in flexible
and meaningful ways, supporting both formal and informal learning processes. In the context
of foreign language learning, digital tools can increase exposure to authentic linguistic
situations, foster learner autonomy, and facilitate access to contemporary cultural content.
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BREAKTHROUGH: TEACHING STUDENTS WHO START
LEARNING ENGLISH AS A SECOND LANGUAGE

According to a new poll from the Walton Family Foundation and Gallup there is a
change in the attitude of Gen Z towards Al, compared to last year. They fear that using Al might
weaken their knowledge and even ability to study. On the other hand, the number of teachers
who support using Al in a class has also decreased [1].

In our opinion, there is another thought-provoking fact. According to an article in the
BBC the Swedish government is proposing the use of physical books, paper and pens in
classrooms in an effort to stop the decline in literacy rates [2].

Is it a sign that Al usage is not as unreplaceable as we might have thought at first?

In our opinion there is a background for these concerns. To prevent the studying process
from becoming a routine of expressing similar thoughts and writing an easy Al-done task, we
need to set an example and return to the good old methodological basis of teaching.

There are a lot of students who have a bad level of English language. In our opinion,
every language starts with a good base of knowledge. If you know how it works, you can just
expand your vocabulary, grammar, and broaden your listening and reading abilities.

But young generations tend to like interactive and quickly-changing activities. How to
teach and give basic knowledge? How to give a good background? How to make their English
work outside the classroom?

When there is a class of students with O level of English, the best way to start is with the
alphabet. Teachers may use different techniques of teaching like flashcards, the writing on a
board, spelling words of a particular topic. You may also include some slang words or even
everyday English phrases.

The next stimulating thing is tongue twisters. They will help to make the learning
process more effective.
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After this we recommend teachers to start reading Al level texts aloud in a classroom.
The best way to do this is to set an example and read such a text by yourself, previously
explaining all the unknown words and grammar. This may include a Present Simple Tense
topic. The more you read, the better. It is important not to use Al or any Al tools during your
classes. The more visual materials you have (flashcards, graphics, pictures), the better.

In conclusion we would like to say that Al isn’t a threat, but we need to learn how to use
it in the best way we can. Our task is to make it a tool, but not a for-us-thinking-machine,
especially in terms of studying and teaching.

REFERENCES
1. Aldis A. Surveying Teachers on Artificial Intelligence [Enexkrponnuii pecypc] / A. Aldis //
EdChoice. — 2026. — 7 May. — Pexxum noctymy: https://www.edchoice.org/2026-surveying-
teachers-on-artificial-intelligence/ (nata 3Bepuenns: 10.06.2026).

2. Sk WITy4HWI HTENIEKT BIUIMBAE HA OCBITYy Ta Buntenin? [Enexrponnuii pecype] / BBC News
VYkpaina. — 2025. — Pexxum pocrymy: https://www.bbc.com/ukrainian/articles/c5ywxk6ri3po
(marta 3BepHenHs: 10.06.2026).

Kukharonok Svitlana, senior lecturer
Svysiuk Olena, senior lecturer
Zhytomyr Polytechnic State University

FROM CLASSROOM INTERACTION TO REAL-LIFE COMMUNICATION:
EFFECTIVE STRATEGIES FOR DEVELOPING COMMUNICATIVE
COMPETENCE

In contemporary English language teaching, communicative competence is considered
one of the primary objectives of language education. However, many learners who successfully
complete classroom activities experience difficulties when communicating in authentic
situations outside the classroom. This discrepancy between classroom performance and real-
life communication remains a significant challenge for EFL teachers. Therefore, identifying
effective pedagogical strategies that facilitate the transfer of language skills from instructional
settings to real-world contexts is of particular importance.

The purpose of this paper is to examine instructional strategies that contribute to the
development of communicative competence and prepare learners for authentic communication
in academic, professional, and social contexts.

The concept of communicative competence was first introduced by Dell Hymes and
later expanded by Michael Canale and Merrill Swain. It encompasses not only grammatical
accuracy but also sociolinguistic, discourse, and strategic competence [1]. Modern
communicative language teaching emphasises meaningful interaction, learner participation,
and authentic language use.

Several pedagogical approaches can facilitate the transition from classroom interaction
to real-life communication using effective strategies for developing communicative
competence:

e Task-Based Language Teaching (TBLT), which engages learners in solving authentic
communicative problems [3].
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¢ Role-plays and simulations, allowing students to practise language in realistic situations
such as job interviews, negotiations, travel, or customer service encounters.

e Project-based learning, which encourages collaboration, research, and meaningful
communication.

¢ Problem-solving activities and case studies, promoting critical thinking and spontaneous
language production.

e Debates and discussions, which develop argumentation skills and communicative
confidence.

e Digital communication tools, including video conferencing, discussion forums, and Al-
assisted conversation platforms, which expand opportunities for authentic interaction [2; 4].

e Virtual exchanges and international collaboration projects, enabling learners to
communicate with speakers from different cultural backgrounds.

Research indicates that communicative activities increase learner motivation,
confidence, fluency, and willingness to communicate. They also help students develop
transferable skills such as teamwork, critical thinking, intercultural awareness, and problem-
solving, which are essential in contemporary professional environments.

In conclusion, developing communicative competence requires moving beyond
traditional language exercises toward meaningful interaction that reflects real-life
communication. The integration of task-based activities, collaborative projects, authentic
materials, and digital technologies creates communication-rich learning environments that
prepare learners for effective participation in global academic and professional communities.
Future research may explore the role of emerging technologies, particularly artificial
intelligence, in supporting authentic communication and communicative competence
development.
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POLITENESS STRATEGIES AND LINGUISTIC PATTERNS OF
EFFECTIVE CUSTOMER SUPPORT DISCOURSE

The rapid development of digital services and globalized markets has intensified the role
of English-language customer support communication. The proper formulation of figures of
speech in the «customer—support agent» dialogue is of paramount importance and can yield
various positive business outcomes, such as sales growth. Customer support discourse
represents a distinct type of institutional interaction characterized by asymmetrical roles,
problem-oriented communication, and high emotional involvement. The present study
explores linguistic patterns that contribute to effective conflict mitigation and customer
satisfaction in English-language customer support contexts.

The category of politeness is of great interest in the field of pragmatics. It is considered
as a set of strategies or speech patterns that are set by some communicators as norms for
themselves or by others as norms for them, and at the same time as socially determined
behavioural norms, verbal and non-verbal, in a particular social group. [2, p. 6] In the field of
linguistics, politeness is understood as the use of language in conversation to demonstrate
consideration and empathy towards one's interlocutor, to cultivate and nurture interpersonal
relationships (known as politic behaviour), and to adhere to societal or cultural norms regarding
appropriate conduct. [3, p. 16]

The research aims to identify recurrent lexical, syntactic, and pragmatic strategies used
in email, ticket and chat support communication. Particular attention is paid to politeness
strategies (Brown & Levinson, 1987), mitigation devices, empathy markers, and discourse
structuring techniques. The data corpus consists of authentic anonymized customer support
dialogues collected from IT and digital service environments.

It’s worth mentioning that artificial intelligence (Al) tools and features are spreading
wider. It results in integrating Al-chatbots to services which allows businesses to facilitate
human support agents’ work, so the Al-search or Al-bot become the first contact for a user.
This feature integration can be noticed on Spotify website, where a user can choose a basic or
an Al-search bar. On the other hand it is observed that though Al-bots speed up response rate,
though it often results in customers’ dissatisfaction and irritation talking to bot. This effect can
be significantly raised if customers have difficulties finding a way to avoid speaking with a bot
and switching to a human agent.

Another important detail to note is that most sources used for research conducting don’t
offer chat and email/ticket support at the same time. Mostly there is a combination of call
support and one of some of the abovementioned. Therefore it was hard to get responses for
similar requests from one source in order to get the most unbiased results. As a result some
requests were sent to different support channels of different businesses to define common
points, explore peculiarities and analyze distinctions.
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Preliminary analysis demonstrates that effective support communication relies on
several key linguistic patterns: (1) explicit empathy markers (““I understand how frustrating this
must be”), (2) indirect directive forms (“Could you please provide... ” instead of imperatives),
(3) positive politeness strategies aimed at solidarity building, (4) mitigation through modal
verbs and hedging devices, and (5) clear step-by-step structuring of instructions. The strategic
use of personalization and inclusive pronouns (“‘we will resolve this together ) significantly
reduces perceived conflict intensity.

The conducted analysis points at significant differencies between chat and email or ticket
communication. The answers provided in chat tend to be more laconic and specific. This is
mainly explained by fixed KPIs that usually include a response speed rate which is generally
considered to be a main metric of support agents’ effectiveness. This is clearly illustrated by the
following case of addressing Nova Poshta support via chat. The issue was related to a non-
functioning promo code. Support answer included a greeting, an apology for the delay and a
concise two-sentence explanation of the issue (““The promotional code can only be applied to
the original invoice. Since the original invoice has already been closed, it cannot apply to the
return invoice). It’s necessary to note that efforts to maintain a high response rate often result in
spelling or grammar typos as it can be observed in the example above. At the same time
email&ticket responses incline to be detailed and wide, trying to cover as much points and
further possible customer’s questions or clarifications as possible. They are usually perfectly
structured which makes different communication techniques more effective in terms of end
consumer effect. Rozetka’s email answer to our possible partnership request is a perfect
illustration: it consists of detailed answer (“If you wish t0 become our partner, please submit
the required information (according to the form available on the website) to
partner@rozetka.com.ua ), additional clarifications (“Further details are available at:
https://rozetka.com.ua/ua/pages/partnership/ ), predicting possible questions or a different
purpose of the request (““Details about the franchise opportunity and the application form can
be accessed via the following link: https://franchise.rozetka.ua/#join), (“‘Should your proposal
relate to another form of cooperation, kindly outline it in an email to partner@rozetka.com.ua.
Following the review of your application, a company representative will contact you and
provide further details if the proposal is deemed relevant”).

The findings suggest that linguistic choices directly influence customer perception of
professionalism and reliability. It is important to note that contemporary customer support
communication demonstrates a general tendency toward simplification and the provision of
more pragmatic, task-oriented responses regardless of the communication channel. Support
agents in most companies tend to provide more explicitly empathetic and emotionally engaged
responses primarily in cases involving strongly expressed dissatisfaction or when their official
guidelines require consistent complaint-handling procedures without exception. From an
applied linguistics perspective, customer support discourse can be viewed as a hybrid genre
combining elements of service communication, technical instruction, and persuasive discourse.

The study has practical implications for English for Specific Purposes (ESP) curriculum
design, particularly for students in IT, business, and digital marketing programs. Integrating
authentic customer support scenarios into ELT may enhance learners’ pragmatic competence
and digital communication skills.
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DIGITAL ASSESSMENT IN EFL INSTRUCTION: EXPLORING WAYGROUND
AS ATOOL FOR INTERACTIVE QUIZ AND TEST DESIGN

The integration of information and communication technologies into English as a
Foreign Language (EFL) instruction has fundamentally transformed the way educators design,
administer, and evaluate student learning. Among the most significant developments in this
area is the shift from paper-based testing to dynamic, platform-driven digital assessment. This
paper explores the use of Wayground, an Al-enhanced online assessment platform, as a
practical tool for creating module tests and quizzes in EFL contexts at the tertiary level.
Drawing on the author's classroom experience and the theoretical frameworks established in
the CALL and language testing literature, the paper argues that Wayground offers a
pedagogically sound, technically efficient, and inclusively adaptable environment for formative
and summative assessment in higher education.

Literature Review

Chapelle (2001) laid the theoretical groundwork for understanding how computer-based
environments can support second language assessment. She argued that well-designed digital
tasks can measure language competence more authentically than traditional paper tests,
provided that validity and reliability are carefully maintained. Her framework for evaluating
CALL-based assessment is particularly relevant when automated platforms generate large item
banks from existing texts, since the teacher's role in curating those items is central to ensuring
construct validity [2].

Dudeney and Hockly (2007) offered one of the most widely adopted practical
frameworks for integrating digital tools into EFL instruction. They emphasized that technology
should serve pedagogical goals rather than replace them, and that familiar instructional
materials — such as course textbooks — can be meaningfully digitized to create interactive
learning experiences [3]. This perspective supports the approach of building module tests
directly from students' coursebooks, ensuring alignment between what is taught and what is
assessed.

Beatty (2010) examined CALL from both research and practice perspectives,
highlighting the importance of immediate feedback and learner monitoring as key advantages
of computer-assisted assessment over traditional methods. He noted that real-time data on
student performance allows educators to make timely, evidence-based instructional decisions
[1]. This directly corresponds to Wayground's live dashboard functionality, which enables
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teachers to observe student progress as it unfolds and to detect potential academic integrity
violations.

Stockwell (2012) brought together diverse research on how digital platforms reshape
language learning and assessment contexts, noting that technology affords new forms of learner
accountability that are difficult to achieve in paper-based settings [5]. Contributors to his
volume discussed the role of platform design in shaping student behavior during online tasks,
including how interface features can encourage authentic independent performance — a
concern addressed directly by Wayground's anti-cheating monitoring system.

Hughes (2003) remains the standard reference for understanding the principles of
language test design, including validity, reliability, washback, and practicality. He argued that
effective language tests must be both administratively feasible and pedagogically meaningful
[4]. The editorial process of reducing an auto-generated item pool to approximately 47-50
carefully selected questions, calibrated against a university-mandated scoring band, directly
reflects the principled approach to test construction that Hughes advocated.

Wayground as a Digital Assessment Platform

Wayground is an Al-powered educational platform designed to support the creation,
administration, and analysis of digital assessments. One of its most distinctive features is the
ability to automatically generate up to 100 test questions from an uploaded document —
provided the source material does not exceed 100 pages. This functionality is particularly
valuable in EFL contexts where assessment is grounded in coursebook content, as it allows the
teacher to quickly produce a comprehensive item bank directly from the students' study
materials. In the present case, questions were generated from two coursebooks: Flash on
English for Construction and Business Partner B1, reflecting the specific academic and
professional English courses delivered at the university.

Following automated generation, the teacher reviewed and edited the item pool,
retaining approximately 47 to 50 questions per test module. This editorial step is critical to
pedagogical validity: it ensures that items are appropriately levelled, contextually relevant, and
aligned with the learning outcomes of the course. The resulting assessments were administered
in Test Mode, requiring students to complete the quiz independently within a set timeframe.
The scoring framework was calibrated to institutional requirements, with a minimum passing
score of 24 points and a maximum of 40 points out of the available items.

Key Features Supporting EFL Assessment

Wayground's live monitoring dashboard represents a significant advance over traditional
paper-based testing. During an active session, the teacher can observe each student's real-time
progress on screen, including their current score trajectory and question-by-question
completion status. Critically, the platform issues alerts when a student leaves the test window
or performs actions associated with academic dishonesty, such as copying and pasting content
from external sources or switching to another browser tab. These integrity safeguards address
one of the most frequently cited concerns regarding online assessment — the difficulty of
maintaining authentic, unassisted student performance in unsupervised digital environments
[4].

The platform’s post-assessment analytics provide a granular view of class performance.
A results matrix displays each student's total score alongside a question-by-question
breakdown, using a colour-coded system of green checkmarks and red crosses to indicate
correct and incorrect responses. This visual representation allows the teacher to identify items
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that proved consistently challenging across the cohort, informing subsequent instructional
decisions and potential item revision. In the assessments documented here, overall accuracy
scores ranged from 54% to 92% across individual questions, highlighting specific areas of
vocabulary and grammar that require reinforcement.

Perhaps the most pedagogically significant feature examined in this study is
Wayground's Basic Accommodations system, which allows teachers to apply individualized
settings for students with specific learning needs. Available accommodations include a Read
Aloud function, Extended Time for Questions, control over Student Attempts, and an Extended
Deadline option — the latter marked as a newly introduced feature. In practice, the author
employed the parallel PDF version of the test for a student with a visual impairment, enabling
the student to engage with the content at a pace commensurate with his reading speed while
still completing the same assessment instrument as his peers. This capacity for differentiated
delivery within a standardized assessment framework aligns with contemporary principles of
inclusive education and Universal Design for Learning.

Conclusion

The present paper has demonstrated that Wayground offers a robust, flexible, and
pedagogically grounded solution for EFL assessment at the tertiary level. Its capacity to
generate test items from coursebook content, combined with real-time monitoring, detailed
performance analytics, and individualized accommodation settings, positions it as a valuable
instrument in the EFL practitioner's digital toolkit. The platform bridges the gap between
standardized institutional requirements and the need for responsive, student-centered
assessment design. Future research might explore the comparative validity of Wayground-
generated items against teacher-authored tests, as well as student perceptions of fairness and
transparency in Al-assisted assessment environments.
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DEVELOPING SECOND LANGUAGE PRESENTATION LITERACY
THROUGH AI-ASSISTED PRACTICE

The rapid integration of artificial intelligence into educational environments has
substantially transformed approaches to second language instruction and academic
communication training. In recent years, the use of artificial intelligence technologies in
education has become the subject of active interdisciplinary discussion. In their influential
systematic review of artificial intelligence applications in higher education, O. Zawacki-
Richter, V. 1. Marin, M.Bond i F. Gouverneur [2] identify adaptive learning systems,
automated assessment, and educational data analytics as key areas of Al implementation in
higher education. At the same time, the authors emphasize that the integration of intelligent
technologies frequently remains technology-oriented and is not always accompanied by
sufficient pedagogical justification, which creates the need for clearly structured
methodological models of Al integration into the learning process. More recent review by
D. Ali, Y. Fatemi, E. Boskabadi, M. Nikfar, J. Ugwuoke and H. Ali [1] has focused specifically
on the educational potential of ChatGPT and states that Al chatbots can function as consultants,
generators of educational materials, and providers of immediate feedback. However, the
researchers also underline the risks of uncritical dependence on Al-generated content and stress
the importance of pedagogical supervision in students’ interaction with artificial intelligence.

So, in the field of Applied Linguistics, increasing scholarly attention has recently been
devoted to the pedagogical potential of Al assistants and chatbots in the development of
productive language skills, particularly academic speaking and oral presentation competence.
The relevance of the present study is determined by the growing role of digital technologies in
foreign language education and the increasing need to develop university students’ ability to
present research findings effectively in English within academic contexts. The work [3]
explored the pedagogical potential of Al assistants and chatbots in preparing university students
for oral presentations in English as a second language. The study is situated within the broader
framework of technology-enhanced language learning and draws upon sociocultural
approaches to language acquisition, which emphasize interaction, scaffolding, guided
communicative practice, and the gradual development of learner autonomy. In this context,
presentation literacy is conceptualized as a complex communicative competence that includes
discourse organization, audience awareness, pronunciation control, strategic use of academic
language, fluency, and the ability to participate in post-presentation discussion.

The aim of the study is to provide a theoretical justification for the use of Al assistants
in preparing students for oral presentations, to develop a staged model for integrating Al-
assisted practice into the learning process, and to experimentally verify the effectiveness of the
proposed approach during students’ preparation for academic conference presentations.

113



The study proposes a structured model for the use of Al assistants in the process of
preparing oral presentations. The model includes several interconnected stages: clarifying the
topic and structure of the presentation, developing key points and supporting arguments,
linguistic and stylistic editing of presentation texts, transforming written academic discourse
Into a format appropriate for oral delivery, rehearsing academic transitions and introductory
phrases, adjusting the presentation to specific time limits, and preparing for academic
discussion after the presentation. Particular attention is devoted to voice-based interaction with
Al chatbots, which enables students to simulate oral presentations, practice intonation and
rhythm, and engage in question-and-answer interaction resembling authentic conference
communication.,

An experimental implementation of the proposed approach was carried out during the
preparation of undergraduate students for presentations at student academic conferences.
During the preparation process, students interacted with Al tools both in written and oral modes.
The findings demonstrate that Al-assisted practice may significantly increase students’
confidence, communicative autonomy, and awareness of academic presentation conventions.
Al assistants effectively supported students in editing presentation texts, simplifying overly
complex sentence structures, adapting presentations to strict time requirements, generating
intonation-based segmentation of speech, identifying difficult vocabulary with phonetic
transcription, and preparing possible questions and answers related to presentation topics.

The results also indicate that simulated interaction with Al assistants contributed to the
development of spontaneous speaking skills and reduced learners’ anxiety associated with
public speaking in English. Students reported that repeated low-stress rehearsal with Al tools
enabled them to practice oral delivery more independently and become more conscious of
pacing, clarity, logical organization, and audience-oriented communication strategies. In
addition, the process of transforming written academic texts into concise oral presentations
encouraged learners to distinguish between conventions of academic writing and effective
spoken discourse.

At the same time, several limitations and pedagogical concerns related to the use of
generative Al in language education were identified. In particular, Al assistants were unable to
reliably evaluate pronunciation in longer oral presentations and occasionally interrupted the
speaker before the completion of the full speech. Furthermore, excessive dependence on Al-
generated content may reduce learners’ independent language production and critical
engagement with their own speaking process. The findings therefore suggest that the most
effective strategy involves a combined pedagogical approach in which Al assistants support
students’ independent practice, while teachers provide methodological guidance, pronunciation
correction, communicative feedback, and evaluation of oral performance.

The study concludes that Al-assisted practice has considerable potential for developing
second language presentation literacy in higher education. The integration of Al technologies
into oral communication training may contribute to more individualized, accessible, and
confidence-oriented approaches to academic speaking instruction, particularly within digitally
mediated and distance learning environments. The study also contributes to current discussions
in Applied Linguistics concerning the pedagogical implications of artificial intelligence and the
evolving nature of academic literacies in multilingual educational contexts.
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THE USE OF THE WORDWALL MULTIMEDIA PLATFORM AS A TOOL
FOR DEVELOPING PHONETIC COMPETENCE IN ENGLISH LANGUAGE
INSTRUCTION

A modern approach to teaching a foreign language requires teachers to search for
innovative methods that combine academic effectiveness with a high level of learner
motivation. One of the most challenging aspects of mastering English is phonetics. The
specificity of English pronunciation, the presence of sounds that have no equivalents in the
native language, as well as the discrepancy between the graphic and sound forms of a word
(spelling vs pronunciation), require systematic practice. Traditional drilling techniques are often
perceived by students as monotonous; therefore, the integration of gamified tools such as
Wordwall becomes a relevant solution for creating a dynamic learning environment.

An analysis of recent research papers and publications shows that the issue of teaching
English phonetics has been addressed in the works of both domestic and foreign scholars, who
emphasize the importance of developing phonemic hearing and correct articulation. Recently,
particular attention has been paid to the use of digital tools in education, which contribute to
increased motivation and more effective learning outcomes.

Issues of educational digitalization and gamification have been studied by such scholars
as N. Morse [2], O. Spirin [4], K. Kapp [1] and others. The problem of forming phonetic
competence is highlighted in the works of a great number of scientists, including S. Nikolaeva
[3]. However, the potential of the Wordwall service specifically in the context of teaching
phonetics requires deeper applied analysis.

The purpose of this article is to highlight the practical possibilities of the Wordwall
platform for the automation of the phonetic skills at different stages of an English lesson.

One of the main advantages of Wordwall is its system of ready-made templates that can
be adapted to specific learning objectives. In the context of phonetics, these templates help
develop several important skills: sound recognition, associating sounds with their graphic
representation, correct articulation, and intonation skills.

The use of different types of templates allows teachers to organize learning process
according to the principle of gradual progression—from introduction to automation.
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The first stage in teaching phonetics is the development of the ability to distinguish
sounds. For this purpose, matching and classification templates are particularly effective. For
example, in “Match up” activities, students match sounds with corresponding words or
transcriptions, which helps them form clear associations.

“Group sort” templates allow for deeper processing of the material, as students classify
words according to phonetic features such as vowel length, consonant type, or pronunciation
characteristics. This approach develops analytical thinking and phonemic awareness.

The next important stage is the development of correct articulation. At this stage,
templates that stimulate oral production are especially useful. For instance, “Speaking cards”
encourage students to reproduce sounds and words, reinforcing correct pronunciation.

“Random cards” add an element of unpredictability and play, prompting students to
react quickly and pronounce words without prolonged preparation. This contributes to the
development of automatic skills.

Mastering phonetic transcription plays a separate role in teaching phonetics. In this
regard, quiz-type templates are effective, as they allow teachers to check students’
understanding of the relationship between sounds and their graphic representation.

“Anagram” activities are also useful, as students reconstruct words or transcription
forms. These tasks activate memory and promote better retention through working with word
structure.

After acquiring basic knowledge, it is important to bring skills to the level of
automaticity. At this stage, game-based templates are particularly effective, as they provide
repeated practice in a dynamic format.

For example, “Gameshow quiz” activities stimulate competition and increase
motivation. Games such as “Maze chase” or “Whack-a-mole” require quick decision-making,
helping to reinforce sound recognition skills at the level of automatic responses.

What is more, phonetics is closely related to listening skills; therefore, it is important to
include listening comprehension tasks. “Missing word” templates allow students to listen and
reproduce what they hear, significantly improving their ability to recognize sounds in real
speech.

Interactive elements such as “Open the box” can be used for phonetic dictations or
prediction exercises, making the learning process more engaging.

Some templates are focused on visualization, which is especially important for
explaining articulation. For example, “Labelled diagram” tasks help students understand how
speech organs function, while “Find the match™ activities strengthen connections between
different aspects of phonetic knowledge.

Experience shows that effective use of Wordwall involves combining different
templates within a single lesson. For instance, a lesson may begin with sound recognition tasks,
continue with pronunciation practice, and conclude with game-based activities for
reinforcement. Such an approach ensures a logical sequence of learning and increases the
effectiveness of knowledge acquisition.

In conclusion, Wordwall templates are a powerful tool for teaching phonetics. They
make it possible to diversify the educational process, make it more interactive, and focus on the
practical application of knowledge. Thanks to their flexibility and variety of formats, teachers
can adapt materials to any proficiency level and achieve high results in developing students’
phonetic skills.
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STUDENTS' CORNER

Ocinuyk fIna, cmyoenmka baxanagpamy
TI'opoienxo FOnia, x. n. ., oouy.
Bonuncokoeo nayionanvnozo ynieepcumemy imeni Jleci Yxpainku

BUKOPVICTAHHS KAHOOT! Y BUKJIAJJAHHI AHT'JIIICHbKOI MOBHA
SIK 3ACOBY MIJIBUILIEHHS MOTHUBAILIIl TA IHTEPAKTUBHOCTI
HABYAHHSA

IMocTanoBka mpodaemu. BrpoBapkeHHST B OCBITY Cy4aCHHMX TEXHOJIOTIH CTae BCe
OUIBIIIE MTOIITMPEHOIO MPAKTUKOIO, a7PKE BOHU CTAJIM HEBI/I' EMHOIO YACTHHOKO YKUTTS CYy4aCHUX
monielt. TpaauiliiiHi METOIM BUBUEHHS IHO3EMHUX MOB YK€ HE Jal0Th XOPOIIIUX Pe3yJIbTaTiB
Ta He 3a0e3MeuyIoTh JOCTaTHIN piBeHh MOTHBALILL, aJDKE MPEICTABHUKY CyYaCHUX ITOKOJIIHb 3
JMTUHCTBA 3POCTAIM B YMOBAaX TOCTIMHHOTO BHKOPHCTAHHS IU(MPOBUX TEXHONOTIH. Tomy
Bukianadi 3BO ta yuureni 33CO 3MylieHi Bce YacTillie 3BEPTATHCS 1O 3aCTOCYBAHHS
IHHOBAITIMHUX TEXHOJIOTIH, a0M 3pOOMTH BHBYCHHS AHIJIHACHKOI MOBH  IIIKABUM,
NPOJYKTUBHAM Ta MOTHBAIIMHMM. 3 IIi€i MPUUYMHW TI€arorivaHi IPaIliBHUKKA OCBITHIX
3aKJI1ajIiB PI3HUX PIBHIB IMOYAJIM 3aCTOCOBYBATH HaBuaibHY Iwiardopmy Kahoot!, amke BoHa
TIOBHICTIO BIITIOBIA€ KPUTEPISIM YCITIITHOTO BUBYEHHS aHTITICHKOI MOBH SIK IHO3EMHON.

Merto0  0CHIKEHHSI €  TPOaHAT3yBaTH  ©(EKTUBHICTh  BUKOPHCTAHHS
irpoBoi 1uardopmu Kahoot! sik iHCTpyMeHTa BUBYCHHS aHTIIIHCHKOT MOBH SIK 1HO3EMHOT JIST
TIBUITICHHS MOTHBAIIII Ta MOKPAIICHHS PE3YJIBTATiB 37100yBayiB OCBITH i/l YaC BUBUCHHSI
1HO3eMHOT MOBH.

Pe3yabTaTu nocaimxeHHsi. MeToro BUBYCHHS IHO3EMHHX MOB € 3/IaTHICTb BOJIOJIITH
MOBJICHHEBUMH KOMITETEHITISIMA Ha XoporroMmy piBHI. Ha mymky bammm, BuBYeHHs came
AHTIIIACHKOT MOBH BIZIirpa€ BAXKIMBY POJIb y PI3HUX cdepax KUTTA, a Myxamme | BU3Ha4a€e
(GYHKIISIMA aHTITIACHKOT MOBU 37IaTHICTh KOMYHIKYBAaTH Ta B3aemomistu [2, c. 11]. Takox
TIeIarOrd MOXKYTh BUKOPHUCTOBYBATH METOIMKH, SIK1 3pOOJISTH TIPOIIEC BUBYECHHS! MOBH 3HAYHO
eeKkTHBHIMIMM Ta IiiKkaBimmM. [lyTpi 3a3Hadae, MO MPHYMHOIO TIOTAHOI SIKOCTI OCBITH €
HEBMIHHSI TPABUIILHO OOMPATH MaTepiai Ta METO/IM BUBYEHHSI IHO3EMHHUX MOB, BPaXOBYIOUH
0COOJIMBOCTI y4HIB, a/K€ BU3HAYaTH HAMKpaIMii MeTo 3 yCiX HeMOXxuBo [2, ¢. 11]. Ha
IyMKy bakiHrema, 3a J0MOMOIoOX0 MEIIA0CBITH MOXKHA MOJ0IAaTH U(PPOBUI PO3PUB, SIKUI
BUHUK BHACTIJOK PI3HHIIl BUKOPUCTAHHS CTYJICHTAMU TEXHOJIOIH y MeXaxX HaBYAJIbHOIO
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3aKIaay Ta Mo3a HUM. TakoX BUKOPUCTaHHS LM(POBUX TEXHOJOrM y HaBYaHHI MOXKE
JOMOMOI'TH PO3BUHYTU HABUUKU 21 CTOMITTA, Taki sIK KPEaTUBHICTb, KPUTUUHE MUCIIECHHS,
KOMyHiKauis, Tomo [2, ¢. 11]. Came ToMy BHKJIa[ayl 3aCTOCOBYIOTH IMpOBY IUIaThopmy
Kahoot! sik iHCTpyMeHT 11 HABYaHHSI aHTJTICHKOT MOBH.

Kahoot! — 11e o1Ha 3 HAMMOMYIIPHIMIMX IUIATGOPM ISl BUBUCHHS IHO3EMHUX MOB, SIKa
MepeTBOpIOE YpoK Ha rpy. KiilaHuluek cTBepmKye, 110 JaHa ruiargopma Oyia BU3HAHA
CTyJEHTAaMHM SIK HaWKpalla, a B MOPIBHSAHHI 3 IHIIMMH J0/IaTKAMH BOHA 3[1aTHA MO€THYBATH
PI3HI acneKTu reiMidikarii, Taki K B3aEMOJIS K 1 3 OHJIAMH-PECYPCOM, TaK 1 3 IHIIUMU
cryneHtamu BomHowac [1, c. 5]. 3 mepeBar mnomatky, KilaHuiuek 3a3Hayae JIETKICTh
BUKOPHUCTAHHS Ta BIICYTHICTh HEOOXITHOCTI BOJIOAIHHS CKJIQJIHUMU HABHYKAMHU B Taiysi
1H(opMaIIHHUX TEXHOJIOTH, 10 poouTh HaBdaIbHY TuaTGopmy Kahoot! noctyrmHoro mist
JIFOJIEH 3 PI3HUM PIBHEM 3HaHb. OKpPIM TOTO, OHJIAH-CEPBIC € OE3KOLITOBHUM Ta MPOCTHM Y
BHKOPHCTaHHI TOMY, III0 BiH HE JIMIIIE He MOTpedye OIUIaTH, a i 3aBaHTaKEHHS JOJIATKy Ha
KoM 'totep. st 3pydHOCTI KOpPUCTYBadiB, HOro MOXKHA 3aIyCTUTH, BHUKOPUCTOBYIOUM
HOIIYKOBY cucteMy npuctporo [1, c. 6]. Takox cepen nepeBar Menina posrisinana Kahoot!
SIK XOPOILIMI IHCTPYMEHT /17151 TOKPAIIEHHs CIOBHUKOBOTO 3aracy CTYAEHTIB [2, ¢. 12]. Onxaum
3 HaMKpaIMX TUTFOCIB HAYKOBIII BU3HAYAIOTh MUTTEBUI PE3YJIbTAT Ta B3AEMOJIIIO 31 CBOIMH
poBecHukamu. [1i1 yac Bukopucranus onnaiiH-matgopmu Kahoot! 3mo0yBaui ocBiTi MatoTh
3MOTY 3rajfyBaTi MaTepiajl, BAKOHYIOYH TECTH, 1110 MOrmoItoe ixHi 3HanHs. Ha mymky Pocac,
B3a€MOJIisl 3 POBECHUKAMHU ITiJ] Yac BUKOHAHHS 3aBIaHbh MOYKE CTBOPIOBATH KOHKYPEHIIIIO Y
TpyIi, a/pke BOHW 3JIaTHI IIBUAKO OIMHUTH 3110HOCTI oauH omHoro. [licis ompariroBaHHs
3aBJIaHHS, CTYJIEHTU OTPUMYIOTh MUTTEBHM pe3yNbTaT iXHBOI pOOOTH, TOMY BOHH MAalOTh
3MOT'y TIpOAHATI3yBaTH CBOI MMOMUJIKH, IO MPUBE/IE A0 TIIUOIIOro 3aCBOEHHS 3HaHb [ 1, c. 6].

IrpoBa onnaitH-ruiaropma Kahoot! mae HU3Ky niepeBar, IpoTe HE MEHII BAYKIIUBUM
aCIIeKTOM € OIlIHIOBaHHS B JaHoMy pecypci. KillaHdiuek 3a3Havae, 10 iCHye JBa THIA
OLIIHIOBaHHS: (hOPMyBAJIbHE Ta MiACYMKOBE. SIKII0 (hopMyBaJIbHE OIIHIOBAHHS Iepenoadae
aHaJTi3 BJIACHUX PE3YyJIbTaTiB Ta iX KOPUTYBaHHs, TO IJICYMKOBE Ma€ Ha METI OI[IHUTH
pE3yJIbTaT 3aCBOEHHA Marepialy yYYHEM 3TiJHO TIE€BHUX CTAHIAPTIB ISl OTPUMaHHS
OCTaTOYHOI OIHKH [ 1, ¢. 7]. @opMyBabHE OIIHIOBAHHSI, OKPIM IaIriepOBOr0, MOKE BKITFOUATH
B ceOe 1 OHJIalH OITIHIOBaHHS, 30KpeMa 3actocyBanHs Kahoot!. B omHOMY 3 mociimkeHs,
npoBenieHoMy MaxOyOom, Opamu ydacte 21 CTyneHT OakamaBpary 3 YHIBEPCHTETY,
posramoBaHoro B IHmonesii. B miacyMky, B ONWUTYBaIbHUKY CTYAEHTH BHCIOBUIM CBOE
3a/I0BOJICHHS] BHKOpUCTaHHsM 1argpopmu Kahoot! Ta Hammcamu mnpo MOKparieHHS
KOHIIeHTpallii yBar# [ 1, c. §].

IrpoBa mnargopma Kahoot! mokasye psii MO3UTHMBHUX AacrieKTiB, ane HEOOXiTHO
PO3MIITHYTH MOXJIMBI CMOCOOM 3aCTOCYBAaHHS JTAHOTO OHJIAWH-CEPBICY AJISI OTPUMAHHS
XOpoImMX pe3ynbTaTiB. KiliaHdidek Ta iHIIl CTBEPKYIOTh, 00 3aTy9UTH YYHIB JI0 TIPOIECY
HABYAHHS Ta MJBUIIMTYU iXHIO MOTHBAIIIIO, MOJKHAa BUKOPHCTOBYBATH ILIATHOPMY PI3BHUMH
cmocobamu. Y paMKkax Meprioro cnocoly mnependadaetbess BukopuctanHs Kahoot! sk
JIArHOCTUYHOTO TECTY, SIKMI TIPOBOJIUTRCS TiepeT ypokoM [ 1, ¢. 8]. Takum 4uHOM y TICYMKY
BUUTEITh 3MOXKE OI[IHUTHU TOMEPEAHl 3HAHHS YYHS 3 TeM, sIKI BKe BHUKIAJaIUCs 1 OyayTh
3rofioM. Tako’k BUKJIa[ad MO>Ke 3aIpOIIOHYBaTH JITSIM HEBEIMKHI TECT Mepe]l BUKIIaJaHHAM
HOBOIO Matepialy abu aKTUBI3yBaTd B YYHIB 3HAHHS TOMY, 110 BUKOPHUCTAHHS IrPOBOi
ratopmu Oyjie BUKIIMKATH OUTBIINIA IHTEpEC y 3700yBaviB OCBITH HIK BUKOHAHHS BIIPAB 3
mapyyauka [1, ¢. 8-9]. Okpim Toro, Midoc MponoHye TEXHIKY, CYTh SKOi MOJATaE y
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MONEPEHFOMY YMTAHHIO TEKCTIB UM MEpErJIsiIaHHl BIACO YUHSMM BIOMa, a Ha ypoul 3a
nonomororo Kahoot! BOHM mepeBIpsIOTh BIaCHE PO3YMIHHS MONEPENHBO MPOHIEHOrO
Matepiary. Sk HaCTymHMIA BapiaHT 3aCTOCYBaHHSI JaHOI OHJIAWH-TUIATGOpMU, BIH 3ayBaXKy€
JOLUIBHICT BUKopucTanHs Kahoot! 114 moBTOpeHHs IOMHO 3aCBOEHOTO Matepiary, amixe,
Ha BIZIMIHY, BiJl Hy/IHHX ManepiB 3 NPOMYCKaMH, YYHI 3MOXYTb OTPHUMATH 33/I0BOJICHHSI Bil
BIKTOPHHH, 3Maral0urCh 3 OTHOJIITKAMU.

Kahoot! nemoHcTpye CBOIO €PEKTHBHICTH MPOTATOM KUTBKOX POKIB, aKe CTYJICHTH
BBKAIOTH 110 IAT(HOPMY OJHIEIO 3 HAMKpalux. Aje Mopsy 3 LM CITiJ He 3a0yBaTy, 110
JAHUIA CallT BUMarae BpaxXyBaHHs IIEBHUX HIOAHCIB pOOOTH 1S €PEKTUBHOTO BIPOBAKEHHS
IrpoBoi TIATGOpPMH y HaBUaHHS aHTIIHCHKOT MOBH. [1yTpi HarosoIye Ha HasIBHOCTI TAaKOTO
HEOOXITHOTO 00JIaTHAHHS, SIK HOYTOYK JIJIsl BUUTEJIS, IPOEKTOP, a0H ITU MaIA 3MOTY OauuTH
NUTAHHSL, IPUCTPOI T4 JITeH Ta JOCTYI JI0 IHTepHET-Mepexi [2, ¢. 13]. Jlocmiiauis aeTanbHo
OIHCYE TOCIIOBHICTh KPOKIB JUI CTBOpEeHHs TecTy Ha miardopmi Kahoot!. Tleprmmu
KpPOKaMH BU3HAYEHO TMepexia Ha BeOCAWT IrpoBoi Miar)opMu Ta BXOJLKEHHS B OOJIKOBHIA
3anuc KopuctyBada. Ha mmardopmi JOCTYMHI SIK 1 KJIACHYHUNA DPEXKUM, SIKHHA JOPEYHO
BHKOPHUCTOBYBATH TIPU HASBHOCTI B KOXXHOTO YYacHMKa MOOUTHHOTO IPUCTPOIO, TaK i
KOMaH/IHUM pEeXuM, SKAH Tiependadae poboTy B komaHaax [2, c. 13]. 3pyuHicTh
BUKOPHUCTaHHS TUIAT(GOPMU TIOJSTaE y TOMY, IO M Yac 3aBJaHHs Ha eKpaHi HOyTOykKa
BUMTEIIh MOXKE KEPyBaTH XOJIOM 3aHATh, & y4HI 0a4aTh JIMILIE BapiaHTH BIAMOBINCH. Binpazy
MICIIS BIATOBIL, CTYJCHTH MOXKYTh TPOaHAJIi3yBaTh CBOIO BIITOBIIb 1 MOOAYUTH BITIOBII
CBOIX POBECHHKIB.

BucnoBok. OTxe, irpoBa ruiatdopma Kahoot! — 11e Hag3BudaiiHo epekTiBHUI METOT
BUBYEHHS AHTJIINACHKOI MOBH, SIKMM BIATOBIIA€ BUMOTaM HAaBYaHHS CYy4YaCHUX ITOKOJIHb.
OwnnaiiH-pecypc 3MIHIOE CTaBJICHHS CTYJICHTIB J0 HaBYaHHS, apKe 3arpoBaKye IrpoBi
YPOKH, SIK1 TBUIIYFOTH MOTHBAITIFO 37I00YBAYiB OCBITH Ta POOJIATH 1X OUTBIIT aMOIIIHHIMY 32
JIOTIOMOTOI0  CTBOPEHHSI 37I0OPOBOI  KOHKYPEHIII MDK POBECHHKAMH T YaCc BHUKOHAHHS
3aBlaHb. Benmmka KUIBKICTH CTYIEHTIB HE JIMINE JOBIPSIOTH AaHiid Iuiatdopmi CBOE
3M00yBaHHS MOBJICHHEBUX HABMYOK, a W BBAKAIOTH ii HAMKPAIIOI cepell HU3KU IHIINX
HABYAJIBHUX OHJIAHH-TUIAT()OPM.
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TEACHING ENGLISH THROUGH MULTILINGUAL SCAFFOLDING:
LEARNER LANGUAGE, TRANSFER, AND SUPPORT STRATEGIES
AMONG EAST SLAVIC-SPEAKING BEGINNERS IN POLAND

Teaching English to beginner learners in multilingual migrant-background contexts
requires a more precise methodology than traditional monolingual EFL instruction. In Poland,
this issue has become especially relevant due to the growing number of learners whose
linguistic repertoires include Ukrainian, Belarusian, Russian, Polish, and English. Such learners
cannot be adequately described as “beginners” in a general linguistic sense. They may be
beginners in English, but they are already experienced users of several languages. Therefore,
the central pedagogical question is not whether their other languages should be ignored, but
how to use these languages responsibly to support English learning.

The present paper focuses on multilingual scaffolding as a pedagogical strategy for
teaching English to beginner learners of East Slavic languages in Poland. The term East Slavic-
speaking learners is used here to refer to learners whose linguistic repertoires include Ukrainian,
Belarusian and/or Russian. However, this category should not be understood as homogeneous.
Some learners may use Ukrainian as a language of identity, Russian as a home language,
Belarusian as a family or heritage language, Polish as a language of everyday communication,
and English as a target foreign language. This multilingual configuration makes English
learning more complex, but also creates additional resources for explanation, comparison and
metalinguistic awareness.

The theoretical foundation of the study is based on four interconnected concepts:
plurilingual competence, translanguaging, scaffolding, and cross-linguistic influence. The
Common European Framework of Reference for Languages: Companion VVolume emphasises
that plurilingual competence is not a set of isolated language systems, but a single,
interconnected and unevenly developed repertoire [3]. This idea is essential for the present
study because East Slavic-speaking learners in Poland often use several languages for different
communicative purposes. Their Ukrainian, Belarusian, Russian and Polish resources may
interact with English learning in both productive and problematic ways.

Translanguaging theory also offers an important perspective for this topic. Garcia and
Wei describe translanguaging as the flexible use of multilingual resources in meaning-making
and communication [8]. In language education, however, translanguaging should not mean
uncontrolled switching between languages. Cenoz and Gorter argue for pedagogical
translanguaging, that is, the planned use of learners’ multilingual resources for language
learning [2]. Daniel, Jiménez, Pray, and Pacheco further stress that translanguaging needs to be
scaffolded to become a classroom norm rather than merely a spontaneous survival strategy [5].
These arguments are especially relevant for beginner EFL learners, who often need temporary
support before they can produce English independently.
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Scaffolding is understood in this paper as temporary, adaptive and gradually removable
support. It is rooted in sociocultural theory and Vygotsky’s concept of the zone of proximal
development, which holds that learning develops through the distance between what learners
can do independently and what they can do with support [11]. Wood, Bruner and Ross define
scaffolding as support that allows learners to complete tasks they would not yet be able to
perform alone [13]. In language education, Walqui emphasises that scaffolding for English
language learners should be purposeful, interactional and connected to the development of
learner independence [12]. Therefore, multilingual scaffolding does not mean replacing
English with other languages. Its purpose is to help learners move from understanding through
support to controlled practice and then to independent English production.

The empirical focus of the study is learner language produced by East Slavic-speaking
beginner EFL learners in a non-formal educational setting in Poland. The research design
includes a language background questionnaire, a diagnostic English test, a written production
task, a translation or mediation task, a learner feedback questionnaire, and teaching materials
used for multilingual scaffolding. This combination of instruments is important because any
single type of data would be insufficient. Questionnaires can describe learners’ repertoires, but
they cannot show how learners actually produce English. Diagnostic tests can identify areas of
difficulty, but they do not explain the source of errors. Written and mediation tasks provide
more direct evidence of learner language, transfer patterns and areas where scaffolding may be
needed.

The analysis of learner language is based on the assumption that learner errors are not
simply failures. Corder’s classic view of learners’ errors shows that errors are significant
because they reveal how learners construct the target language system [4]. Ellis and Barkhuizen
also argue that learner language analysis can help researchers understand interlanguage
development and the processes behind second language learning [6]. In this study, errors are
therefore treated as evidence of learning processes rather than signs of linguistic deficiency.

One of the main analytical categories is cross-linguistic influence. Odlin defines transfer
as influence resulting from similarities and differences between the target language and any
previously acquired language [10]. Jarvis and Pavlenko further show that cross-linguistic
influence in multilingual learners cannot be reduced to the influence of a single native language
[9]. This is crucial in the Polish context. A learner’s English may reflect influence from
Ukrainian, Belarusian or Russian, but it may also reflect influence from Polish as a language of
school, work or daily life. For this reason, the study avoids simplistic explanations such as “the
error comes from L1”. Instead, errors are interpreted cautiously as possible effects of a
multilingual repertoire.

Several areas of English grammar and vocabulary are particularly relevant for East Slavic-
speaking beginner learners. The first is the use of the verb to be in nominal predicates. In
Ukrainian, Belarusian, and Russian, present-tense copular structures are often expressed
differently from those in English. Therefore, beginner learners may produce forms such as “I
student” instead of “I am a student”. The second area is article use. Ukrainian, Belarusian,
Russian and Polish do not have an article system equivalent to English, which may lead to
article omission or inconsistent article use. The third area is auxiliary do in questions and
negatives. Since do-support has no direct equivalent in East Slavic languages, learners may
produce forms such as You like English? instead of Do you like English? The fourth area is
word order. English has a more fixed SVO structure than East Slavic languages, where word
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order is often more flexible. This may result in sentence patterns such as Very like | English
instead of | really like English.

Prepositions and collocations also require attention. English prepositional patterns often
do not correspond directly to Ukrainian, Belarusian, Russian or Polish structures. Learners may
therefore produce forms such as listen music instead of listen to music, depend from instead of
depend on, or live on Poland instead of live in Poland. These examples illustrate why
multilingual scaffolding should not be limited to word translation. Learners need phrase-level
and sentence-level support because English is learned not only through isolated vocabulary
items but also through patterns of use.

The translation or mediation task is particularly useful for identifying transfer. Mediation
Is recognised in the CEFR Companion Volume as an important communicative activity in
which a language user conveys meaning across languages, texts, situations or participants [3].
In beginner EFL learning, translation and mediation tasks can show how learners build English
sentences when they rely on already known linguistic structures. Literal translation may help
learners understand meaning at an early stage, but it may also lead to non-target-like English
structures. For example, a learner influenced by Polish or East Slavic expressions of age may
produce “I have twenty years” instead of “I am twenty years old”. Such examples are
pedagogically useful because they show where contrastive explanation is needed.

The study also focuses on support strategies used in multilingual scaffolding. The first
strategy is home-language clarification. This involves the short, purposeful use of a language
known to learners to explain task instructions, key vocabulary, or difficult grammar. This
strategy is especially important at the beginner level, where failure to complete a task may result
from misunderstanding the instructions rather than from a lack of English proficiency. The
second strategy is an explanation of contrastive grammar. Here, the teacher compares English
structures with Ukrainian, Belarusian, Russian, or Polish structures to help learners notice
differences. For example, the teacher may explain why English requires am in | am a student,
even if the equivalent sentence in a learner’s stronger language does not use an overt copula.

The third strategy is multilingual vocabulary support. This may include multilingual word
banks, visual vocabulary cards, thematic word lists and phrase-based examples. However,
vocabulary support should not consist only of translation. A beginner learner needs to see how
a word functions in a sentence. For example, the word work should be taught through patterns
such as I work in..., Il work as..., | go to work, rather than as an isolated lexical item. The fourth
strategy is visual and contextual scaffolding. Images, sentence frames, colour-coded word-
order models, and simple communicative contexts can reduce cognitive load and help learners
associate English structures with meaning rather than with translation alone.

The fifth strategy is peer support. In multilingual groups, learners may help each other
understand instructions, compare languages or check simple answers. However, peer support
must be carefully structured. Stronger learners should not become permanent translators for the
group, and a single support language should not dominate the classroom. The teacher needs to
preserve the main direction of learning: from multilingual support toward English production.

Learner feedback is also important in this study. Some learners may perceive multilingual
scaffolding as useful because it helps them understand grammar, remember vocabulary or feel
less anxious. Back, Han and Weng show that translanguaging may provide emotional
scaffolding for emergent multilingual learners [1]. This emotional dimension matters in
beginner-level EFL learning because anxiety, fear of making errors, and low confidence may
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prevent learners from participating even when they understand the material. At the same time,
learner feedback may also show that some students prefer more English-only practice. This
would not weaken the argument for multilingual scaffolding. On the contrary, it would confirm
that multilingual support must be balanced, purposeful and gradually reduced.

A key methodological point is that multilingual scaffolding should not be treated as a soft
or simplified teaching method. It is not a lowering of standards. It requires strong teacher
awareness of English structures, learner repertoires, transfer risks and pedagogical sequencing.
Poorly designed multilingual scaffolding can become a random translation and may reduce
English exposure. Good multilingual scaffolding, however, creates a structured route from
comprehension to production. It helps learners understand why English works differently and
gives them tools to move beyond literal translation.

The study, therefore, contributes to applied linguistics and English language teaching in
three ways. First, it links multilingual scaffolding with actual learner language, rather than
discussing multilingualism only as an abstract principle. Second, it treats transfer as a
multilingual phenomenon involving East Slavic languages and Polish, rather than as a simple
one-directional influence from a single native language. Third, it offers practical support
strategies for teaching beginner English in migrant-background educational contexts.

In conclusion, East Slavic-speaking beginner EFL learners in Poland bring complex
linguistic repertoires into the English classroom. These repertoires may generate errors, but they
can also support learning when used pedagogically. Multilingual scaffolding allows the teacher
to leverage learners’ existing languages as temporary support for English grammar, vocabulary,
sentence construction, and communicative confidence. The main challenge is balance: learners’
known languages should support English learning without replacing English practice. If used
carefully, multilingual scaffolding can help beginner learners move from dependence on
stronger languages toward more independent and accurate English production.
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MACHINE TRANSLATION IN ONLINE NEWS MEDIA: CULTURAL
DISTORTIONS IN THE PUBLIC DISCOURSE

The growing use of machine translation (MT) in online news media has significantly
changed how information moves across languages and cultures. Neural MT systems like
Google Translate or DeepL have become widely adopted in digital newsrooms due to their
speed and accessibility. However, despite their lexical accuracy, these systems often struggle
to preserve culturally determined meanings, which leads to distortions in public discourse [4].

Cultural distortions in MT-processed news texts tend to stem from several recurring
problems: the inadequate rendering of culture-specific units such as realia and idioms, the loss
of pragmatic connotations, and the neutralization of ideological framing. Politically charged
vocabulary - especially in conflict-related reporting - is frequently replaced with neutral
equivalents that remove the original evaluative meaning, which can affect how readers
understand events [3]. This is particularly relevant in war journalism, where cultural framing
matters both communicatively and ethically.

It has also been noted that M T systems are largely trained on corpora reflecting majority-
language cultural norms, which creates a bias against minority or non-Western cultural
references [1]. As a result, when news content in Ukrainian, Arabic, or Persian is processed by
such systems, culturally embedded elements tend to be omitted or replaced with target-
language approximations that do not fully reflect the original intent.

Another concern is that many digital newsrooms publish MT output without
professional post-editing, which allows these distortions to reach audiences at scale. Some
studies suggest that a considerable share of culturally marked segments in M T-generated news
contain meaning shifts significant enough to influence reader interpretation [5]. This points to
broader questions about editorial responsibility and media literacy in the age of automated
translation.

Overall, while MT undeniably speeds up the international flow of news, its cultural
limitations remain a real challenge for the accuracy of public discourse. A more balanced
approach - combining MT tools with human translator input and more culturally diverse
training data - seems necessary to address this gap [2].
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HYFLEX LEARNING AND ACADEMIC LITERACY TASKS IN ENGLISH
PHILOLOGY: A QUALITATIVE STUDY OF FIRST-YEAR BA STUDENTS AT
VIZJA UNIVERSITY

The rapid digital transformation of higher education has changed not only the technical
conditions of teaching and learning but also how students experience language, literacy,
academic interaction, and participation in university life. One of the most visible outcomes of
this transformation is the development of hybrid-flexible, or HyFlex, learning environments. In
a HyFlex course, students are usually given the possibility to participate in face-to-face classes,
synchronous online sessions, or, in some cases, asynchronous learning activities. According to
Beatty, the HyFlex model is based on several core principles: learner choice, equivalency,
reusability, and accessibility [1]. These principles make HyFlex learning attractive for modern
higher education because they respond to students’ diverse needs, schedules, locations, and life
circumstances.

However, HyFlex learning should not be treated as a purely technological solution. Its
effectiveness depends not only on the availability of digital platforms, cameras, microphones,
recordings, and online materials, but also on the quality of pedagogical design. This is especially
important in English Philology, where students are expected to develop complex academic
literacy skills. These skills include critical reading, academic writing, textual interpretation,
argumentation, source-based reasoning, and participation in disciplinary discussion. Therefore,
the central question is not simply whether students can attend classes in different modes, but
whether these modes help them engage meaningfully with academic literacy tasks.

The present paper outlines a qualitative study of first-year BA English Philology students
at VIZJA University in Warsaw. The study focuses on students’ experiences of HyFlex
learning and academic literacy tasks during the first year of university study. The first year is a
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particularly sensitive period because students are entering a new academic environment,
adapting to university expectations, and learning how to perform disciplinary tasks in English.
In English Philology, literacy is not an additional skill. It is the foundation of the discipline itself.
Students must learn to read academic and literary texts critically, construct written arguments,
use sources responsibly, and participate in seminars in which language is both the medium of
communication and the object of analysis.

The relevance of this topic is supported by previous research on HyFlex learning. Kohnke
and Moorhouse show that students generally value HyFlex learning because it offers flexibility
and control over participation; at the same time, they report challenges related to interaction,
communication, and engagement across different modes [5]. A recent scoping review by
Cumming, Han, and Gilanyi also indicates that HyFlex learning can support accessibility and
satisfaction. Still, it may create problems connected with infrastructure, digital competence,
workload, and the difficulty of maintaining equivalent learning experiences for students
attending in different ways [3]. These findings are especially relevant for language and
philology programmes, where interaction, discussion, feedback, and collaborative
interpretation are central to learning.

The concept of academic literacy used in this study is based on the academic literacies
approach proposed by Lea and Street [6]. From this perspective, academic literacy is not limited
to grammar, vocabulary, or correctness. It is a socially situated practice shaped by disciplinary
conventions, institutional expectations, and students’ developing academic identities. For first-
year English Philology students, this means that writing an essay, analysing a text, preparing a
response, or participating in a discussion are not mechanical classroom exercises. They are
practices through which students gradually learn how to become members of an academic and
disciplinary community.

HyFlex learning changes the conditions under which these literacy practices take place.
A student who participates in a face-to-face seminar may experience immediate teacher
feedback, spontaneous peer interaction, and a stronger sense of classroom presence. A student
joining synchronously online may have access to the same lesson content but may experience
weaker social presence, technical interruptions, or reduced participation in group discussion. A
student working asynchronously may benefit from repeated viewing and self-paced learning,
but may also feel isolated from the live academic community. Thus, the same literacy task may
be experienced differently depending on the mode of participation.

The theoretical framework of the proposed study combines the Community of Inquiry
framework and Self-Determination Theory. The Community of Inquiry framework explains
meaningful learning through the interaction of teaching presence, social presence, and cognitive
presence [4]. Teaching presence refers to the design and organisation of learning activities,
instructions, feedback, and assessment. Social presence concerns the student’s ability to feel
visible, connected, and involved in interaction with others. Cognitive presence refers to the
process of constructing meaning through reflection, discussion, and engagement with academic
content. In a HyFlex English Philology classroom, all three forms of presence are essential. A
literacy task becomes productive only when students understand what is expected, interact with
others around the task, and use it to develop interpretation, argumentation, and academic
thinking.

Self-Determination Theory is also useful because it explains students’ motivation in terms
of three basic psychological needs: autonomy, competence, and relatedness [7]. HyFlex
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learning seems to support autonomy because students can choose how to participate. However,
this autonomy may become a burden if students do not know which mode is most suitable for
a particular literacy task. For example, a student may choose online participation for
convenience but later discover that a complex writing workshop or text-based discussion would
have been easier to complete in the classroom. Competence depends on whether students
receive enough support, scaffolding, and feedback. Relatedness depends on whether students
feel included in the academic community, regardless of their chosen mode of participation.

The following research question guides the study: How do first-year BA English
Philology students describe their experiences with HyFlex learning? How do they engage with
academic literacy tasks across face-to-face, synchronous online, and asynchronous modes?
What challenges do they identify when completing reading, writing, interpretation, and source-
based tasks in a HyFlex environment? How do they perceive the role of teacher support, peer
interaction, and digital tools in their academic literacy development?

Methodologically, the study uses a qualitative research design with a phenomenological
orientation. This approach is appropriate because the aim is not to measure learning
effectiveness statistically, but to understand students’ lived experiences and the meanings they
assign to HyFlex learning. The study may involve a purposive sample of first-year BA English
Philology students who have direct experience of completing literacy tasks in a HyFlex
environment. The main data collection instruments include semi-structured interviews, short
reflective journals, and selected anonymised student-produced artefacts, such as drafts, written
responses, or discussion posts.

Semi-structured interviews are useful because they allow students to describe their
experiences in their own words. They can explain which participation mode they prefer, what
difficulties they face, how they understand academic literacy tasks, and how they perceive
feedback and interaction. Reflective journals can provide more immediate insight into students’
ongoing learning processes. Instead of relying only on retrospective accounts, journals can
show how students experience tasks during the semester. Student-produced artefacts may help
connect self-reported experiences with actual academic literacy practices.

The data may be analysed through thematic analysis following Braun and Clarke’s six-
phase model [2]. The process includes familiarisation with the data, generating initial codes,
searching for themes, reviewing themes, defining and naming themes, and producing the final
analytical interpretation. Possible initial codes may include “mode choice”, “online silence”,
“teacher feedback”, “peer support”, “difficulty of academic writing”, “digital fatigue”, “task
clarity”, “academic confidence”, and ““sense of belonging”. These codes may later be grouped

b

into broader themes such as “HyFlex autonomy and responsibility”, “literacy tasks as
disciplinary entry points”, “presence and invisibility in multimodal learning”, and “digital tools
as support or barrier”.

The expected contributions of this study are both practical and theoretical. Practically, it
can help lecturers design more inclusive and transparent academic literacy tasks for HyFlex
English Philology courses. The study may show that students need clearer instructions, explicit
models of academic writing, structured peer interaction, and consistent feedback across
participation modes. It may also show that some literacy tasks require stronger synchronous
interaction, while others can be effectively supported through asynchronous materials.
Theoretically, the study contributes to the discussion of HyFlex learning by shifting attention

from general satisfaction to discipline-specific literacy development.
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This focus is important because HyFlex learning is often evaluated through broad
categories such as flexibility, convenience, or technological accessibility. These categories are
useful, but they do not fully explain how students learn to perform complex academic tasks in
a specific discipline. In English Philology, academic literacy tasks are not secondary to learning.
They are the core mechanism through which students become more competent readers, writers,
interpreters, and participants in academic discourse. Therefore, HyFlex learning should be
assessed not only by whether it allows students to attend classes flexibly, but also by whether it
supports their gradual formation as academically literate philology students.

In conclusion, HyFlex learning has considerable potential for English Philology
education, but this potential is not automatic. Flexibility may support access and autonomy, yet
it may also create uneven participation, weaker interaction, and additional cognitive load. First-
year students are especially vulnerable because they are still learning how to study at the
university level and how to perform academic literacy tasks in English. A qualitative study of
their experiences can reveal how HyFlex learning is actually lived, negotiated, and interpreted
by students. Such research is relevant to applied linguistics, information technology in
education, and English language teaching because it connects digital learning environments
with the human process of academic literacy development.
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TEACHING BRITISH ENGLISH GRAMMATICAL CONSTRUCTIONS
FOR TRANSLATION INTO UZBEK: A SURVEY-BASED STUDY
AT ANDIJAN STATE INSTITUTE OF FOREIGN LANGUAGES

Teaching English grammar to students of English Philology should not be limited to the
memorisation of rules or the mechanical completion of exercises. In translation-oriented
education, grammar functions as a tool for interpreting and transferring meaning. A translator
works not only with words, but also with tense relations, aspectuality, modality, voice,
definiteness, word order, syntactic hierarchy, and logical relations between clauses. Therefore,
grammatical competence is a central component of translation competence.

The present paper examines the teaching of British English grammatical constructions for
translation into Uzbek. The term “British English grammatical constructions” is used here in
the sense of the English academic norm adopted in philological and educational practice. The
study does not compare British and American English. Its focus is on those grammatical
constructions of English that are particularly relevant to translation into Uzbek: tense and
aspect, passive voice, modal verbs, articles, prepositions, complex sentences, and clause
relations.

The theoretical basis of the study comprises translation competence theory, functional
grammar, contrastive grammar, and task-based grammar teaching. The PACTE model stresses
that translation competence is not the same as bilingual competence; it includes strategic,
linguistic, instrumental, and cognitive components [11]. The EMT Competence Framework
also emphasises that professional translator training requires mastery of the grammatical,
lexical, and idiomatic structures of working languages [6]. In this sense, grammar is not an
auxiliary subject. It is part of professional translation thinking.

The relevance of the English-Uzbek direction is connected with the typological distance
between the two languages. English is largely analytic and uses auxiliary verbs, articles,
prepositions, modal verbs, function words, and relatively fixed word order to express
grammatical meaning. Uzbek is a Turkic agglutinative language in which many grammatical
meanings are expressed through suffixes, case forms, postpositions, and other syntactic
mechanisms. As a result, English grammatical constructions rarely have direct formal
equivalents in Uzbek. Translation requires functional transformation rather than mechanical
transfer.

The study was conducted at Andijan State Institute of Foreign Languages and involved
100 undergraduate students of English Philology. The research design was survey-based and
exploratory, combining quantitative and qualitative components. The online questionnaire
included background questions, grammar-based reformulation tasks, Likert-scale statements
about grammar teaching methods, an English-to-Uzbek translation task, and open-ended
questions. The purpose was not to experimentally prove the effectiveness of one method, but
to identify students’ perceptions, difficulties, and pedagogical needs.
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The participant profile showed that students had varied academic and language-learning
experiences. The sample included first-, second-, third-, and fourth-year BA students. A total
of 71% of respondents reported having experience with translation or interpreting courses.
However, only 35% stated that they often or very often perform translation-related tasks. This
reveals an important methodological gap: translation may be present in the curriculum, but
grammar and translation practice are not always integrated systematically.

Students’ self-assessment of English grammar knowledge also showed a mixed picture.
While 54% of students assessed their grammar knowledge as good or very good, 46%
evaluated it as average, weak, or very weak. This is important because translation-oriented
grammar instruction requires not only passive grammatical knowledge, but the ability to apply
grammar in translation tasks. A student may know a grammar rule, but still fail to render its
meaning naturally in Uzbek.

The survey results show that students support a mixed approach to grammar teaching.
The highest level of positive response concerned interactive grammar activities, which 66% of
students associated with increased motivation. Technology-assisted grammar practice was
positively evaluated by 64% of students. Comparison of sentence structures received 63%
positive agreement, and grammar instruction connected with practical translation-related tasks
received 60%. These findings suggest that students value grammar teaching when it is practical,
comparative, interactive, and connected with translation.

At the same time, students did not reject explicit explanations of grammar. A majority of
respondents still considered rule explanation useful. This means that modern grammar teaching
should not simply abandon traditional grammar instruction. The stronger conclusion is that
traditional grammar teaching must be reorganised. Rules should be explained clearly and
immediately connected to context, contrastive analysis, translation tasks, and reflection.

The grammar-based reformulation tasks revealed difficulties in the productive use of
grammatical constructions. The tasks focused on Past Perfect, passive voice, modal verbs, and
complex sentence structure. The strongest result was observed in the Past Perfect task, where
29 responses contained the expected construction. Passive voice and modal constructions were
also challenging, while the complex sentence task produced the weakest result, with only 16
responses containing a clearly expressed target complex structure. This indicates that students
struggle most when grammar requires syntactic organisation and logical connection between
clauses.

The open-ended responses confirmed this tendency. The two most frequently reported
difficulties were tense or tense-aspect constructions (46 mentions) and complex sentence
structure, sentence organisation, or word order (45 mentions). Passive voice, modal verbs,
articles, and prepositions were mentioned less frequently, but they remain translation-relevant
because they encode meanings that often require transformation in Uzbek. These findings show
that students’ difficulties are not random. They cluster around constructions that are
typologically and functionally important in English—Uzbek translation.

The English-to-Uzbek translation task provided further diagnostic evidence. The task
contained grammatically significant elements: a contrastive connector, gerundial constructions,
the passive voice, conditional structures, modal verbs, and abstract grammatical meaning. A
total of 74 responses could be interpreted as Uzbek translations, while 26 responses were
incomplete, written in another language, or consisted of comments. This result itself is
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important: even when students are asked to translate into Uzbek, not all are ready to perform a
coherent translation task in the target language.

The analysis of the Uzbek translations showed that many students could convey the text’s
general meaning. However, grammatically dense fragments created difficulties. For example,
a sentence such as “If grammatical structures are used incorrectly, misunderstandings may
occur” requires the student to process conditionality, the passive voice, and modality
simultaneously. In Uzbek, such a construction must usually be rendered through functional
restructuring rather than a word-for-word transfer. This confirms that grammar teaching for
translation should focus on meaning-bearing constructions rather than isolated forms.

One of the central findings of the study is the gap between declarative grammatical
knowledge and its application in translation. More than half of the students admitted that they
find it difficult to apply grammar rules when reformulating or translating sentences. This
supports the argument that grammar teaching should be connected with translation
competence. Knowing the form of the Past Perfect, the passive voice, or a modal verb is
insufficient if the student cannot explain what this form means in a specific context and how to
express that meaning in Uzbek.

The study therefore proposes a translation-oriented grammar teaching model: Form —
Meaning — Contrast — Translation — Reflection. The first stage is the identification of
grammatical form. The second stage is the interpretation of meaning in context. The third stage
Is contrastive comparison between English and Uzbek. The fourth stage is translation practice.
The fifth stage is reflection, where students justify their translation choices, compare
alternatives, and receive feedback. This model directly responds to the weaknesses identified
in the survey.

For example, when teaching the passive voice, the teacher should not stop at the formula
“be + past participle”. Students should analyse why the passive is used: to foreground the object,
hide the agent, create academic neutrality, or focus on the result. Then they should compare
possible Uzbek renderings: passive, active, impersonal, or restructured sentence. Finally, they
should translate and justify their choice. This sequence turns grammar into translation
reasoning.

Similarly, when teaching modal verbs, students should distinguish possibility, probability,
obligation, permission, recommendation, and inference. A modal verb should not be translated
mechanically. The student must interpret the type and strength of modality before choosing an
Uzbek equivalent. This is especially important because one English modal verb may require
different Uzbek renderings depending on context.

The same applies to articles and definiteness. Since Uzbek does not have an article system
equivalent to English a/an and the, students should not look for direct equivalents. They should
identify whether the article expresses new information, known reference, specificity,
generalisation, or uniqueness. Then they should decide whether this meaning must be made
explicit in Uzbek or can remain implicit in the context.

The pedagogical implications are clear. English grammar courses for Uzbek-speaking
students of English Philology should include grammar reformulation tasks, English-Uzbek
contrastive analysis, short translation tasks, translation commentary, error analysis, and
feedback focused on meaning. Students should work not only with textbook sentences, but also
with semi-authentic academic, professional, and communicative texts. This would help them
see grammar as a tool for translation rather than merely an examination topic.
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The study has limitations. It was conducted at one institution and used a convenience
sample of 100 students. The research was survey-based and did not include classroom
observation, interviews with teachers, or a pedagogical experiment. Part of the data is self-
reported, and the translation task included only one coherent English text. Therefore, the results
should be interpreted as diagnostic rather than universal. Still, the findings provide a useful basis
for improving grammar instruction in translation-oriented English Philology programmes.

In conclusion, teaching British English grammatical constructions for translation into
Uzbek requires methodological rethinking. Grammar should not be treated as a closed system
of rules. It should be taught as a functional, contrastive, and translation-relevant tool. The survey
data show that students need explicit explanation, but they also need practical translation tasks,
structural comparison, interaction, technology-supported practice, and reflective feedback. The
proposed model Form — Meaning — Contrast — Translation — Reflection offers a
practical way to connect grammatical knowledge with translation competence.
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BIAS IN ARTIFICIAL INTELLIGENCE AND ITS INFLUENCE ON
SOCIETY

This paper examines academic approaches to analyzing how bias manifests in artificial
intelligence (Al) systems and identifies unresolved issues within current research. Numerous
Al tools, including large language models, facial recognition systems, and automated decision-
making algorithms, tend to reproduce or even amplify existing social biases. For instance, a
healthcare algorithm used in the United States was found to systematically underestimate the
medical needs of black patients, allocating fewer resources to them compared to white patients
with identical health conditions [1, p. 708]. Similarly, commercial facial recognition systems
have demonstrated significantly higher error rates for individuals with darker skin tones,
particularly women [2, p. 77].

Most researchers explain this phenomenon by pointing to biased training data. Al
systems learn from historical texts, images, and databases that already contain societal
stereotypes [3, p. 12]. As Bender and her colleagues argue, "'large language models trained on
vast internet text corpora inevitably absorb and reproduce the prejudices present in those
sources” [4, p. 611]. Some studies even suggest that Al bias reflects deeper structural
inequalities rather than technical flaws alone [5, p. 2].

In this context, different solutions are proposed. One idea is to carefully curate training
datasets to remove or balance biased examples [3, p. 18]. Another approach involves
algorithmic fairness techniques, such as adjusting model outputs to ensure equal treatment
across demographic groups [6, p. 236]. Some researchers also argue that bias mitigation must
go beyond technical fixes, as it concerns justice, representation, and human rights [5, p. 45].

Bias in Al is examined through outputs drawn from varied domains — such as hiring
platforms, credit scoring systems, healthcare algorithms, and content moderation tools —
where automated decisions may implicitly reinforce racial, gender, or socioeconomic
inequalities [1, p. 710; 7, p. 4].

But even with all this research, there are still gaps. Most studies focus on Western
contexts and English-language systems [5, p. 8]. Al systems deployed in non-English or non-
Western settings are rarely discussed, even though they face similar or even more severe bias
challenges. Additionally, most researchers examine large commercial systems, such as those
from Google, Microsoft, or Amazon. Smaller, local, or open-source models are often
overlooked, although they are also used in real-world applications [7, p. 6].

The frequent reproduction of stereotypes in Al output stems not only from statistical
patterns in training data but also from entrenched cultural norms. As Safiya Noble observes in
her study of algorithmic oppression, "algorithms are not neutral — they are shaped by human
values and institutional priorities” [8, p. 17].

Another important question is: where does the bias come from? Researchers continue to
debate whether bias stems primarily from biased training data, from model architecture, or from
the way systems are deployed in unequal social contexts. A comprehensive survey by Mehrabi
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et al. identifies multiple sources of bias, including historical bias, representation bias,
measurement bias, and evaluation bias [3, p. 14]. Obermeyer et al. demonstrate that even when
sensitive attributes like race are explicitly removed from training data, algorithms can learn
proxies for those attributes that perpetuate discrimination [1, p. 712]. Fixing this means working
on data, model design, and deployment practices simultaneously.

Different types of Al systems also handle bias differently. Traditional rule-based
systems are more predictable but less flexible, while deep learning models achieve higher
accuracy butare harder to interpret and control [6, p. 240]. Large language models, for example,
excel at fluency but remain weak in fairness and safety [4, p. 615]. As Raji and her colleagues
note, "developers should conduct regular audits of their systems to identify and mitigate bias
before deployment" [9, p. 6].

Some researchers go even further, arguing that Al bias extends beyond technical
performance. These systems are increasingly used in education, healthcare, criminal justice,
and public services. In the criminal justice system, for example, risk assessment algorithms like
COMPAS have been shown to overestimate recidivism risk for Black defendants while
underestimating it for white defendants [6, p. 238]. Cathy O'Neil warns that many Al systems
are "weapons of math destruction™ that “punish the poor and marginalized while hiding behind
claims of mathematical objectivity” [10, p. 8]. That is why fairness in Al matters. It is not just a
matter of getting predictions right — it reflects a deeper need to respect human dignity and
equality.

Users from marginalized communities may experience subtle but repeated harm when
encountering biased Al outputs, particularly in contexts where automated decisions shape
access to opportunities — including job applications, loan approvals, medical diagnoses, and
legal assessments [5, p. 6]. As Ruha Benjamin writes, the use of predictive algorithms can create
a "new Jim Code" — a form of high-tech discrimination that seems neutral but systematically
disadvantages already vulnerable populations [5, p. 50].

This broader view of bias in artificial intelligence has led researchers to consider not only
accuracy but also how biased systems affect people's lives. If Al tools keep linking certain
groups to negative outcomes, they help spread a quiet but steady form of discrimination. This
becomes a real problem when automated systems are used in schools, government, or courts,
because they influence how society allocates opportunities and treatment. As Joy Buolamwini
and Timnit Gebru argue, "the failure to ensure equitable performance of facial recognition
systems across intersectional groups can lead to misidentification, exclusion, and harm™ [2, p.
89].

To deal with this, some experts suggest making Al systems more transparent and
accountable. Raji and her colleagues propose an ‘end-to-end framework for internal
algorithmic auditing"', emphasizing that "accountability cannot be an afterthought; it must be
built into the Al lifecycle from the start” [7, p. 10].

Another idea is to use training data that includes diverse and balanced representation
across all social groups. Mehrabi et al. state that "many Al systems are trained on data that
mostly represent dominant groups, especially in science, business, and technology" [3, p. 22].
If developers use more balanced data, the results can be more fair. However, as Bender and
colleagues caution, "'simply balancing datasets is insufficient; researchers must also consider
the broader social contexts in which data are generated and interpreted” [4, p. 620].

134



This study explores the emergence of various biases in Al systems. It proposes context-
aware strategies for bias mitigation, with specific attention to how biased Al outputs affect
public-facing communication, social trust, and equal access to opportunities.

Finally, as Ruha Benjamin concludes, "the question is not whether we will use
algorithms to make decisions, but how we will ensure that they do not reproduce the very
inequalities we claim to overcome™ [5, p. 58]. Should Al focus on accuracy, efficiency, or
fairness? There is no single answer, but it is clear that bias in artificial intelligence is a deep
Issue that connects technology, ethics, and social justice. More research — especially in non-
Western languages and local contexts — is needed to ensure that Al systems treat all people
fairly.

Bias asymmetries in Al output reveal systemic imbalances in how intelligent systems
encode and circulate social hierarchies. Remediation efforts must extend beyond algorithmic
refinement to include sustained attention to fairness, transparency, and inclusive representation
in Al development and deployment practices.
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SECONDARY SCHOOL STUDENTS’ USE OF Al TRANSLATION TOOLS:
FINDINGS FROM CLASSROOM OBSERVATION AND SURVEY RESEARCH

Conversations about Al-assisted translation (AIAT) in education tend to occur at a
remove from the classroom itself, in policy documents, academic journals, and conference
halls, while the students who use these tools daily are rarely consulted directly. The present
study attempts to close that gap by focusing not on what AIAT tools can do in theory, but on
what secondary school learners actually do with them in practice. Data were gathered through
a combination of a written questionnaire and structured classroom observation conducted
across mixed-age groups of secondary school students in the Zhytomyr region, ranging from
grades 8 to 11. A total of 26 students participated. The dual-method approach was deliberate:
questionnaire responses capture what learners report about their behaviour, while observation
captures what they demonstrably do — and the two, as the data confirm, do not always match.

The questionnaire asked students about the frequency, purpose, and perceived reliability
of AIAT use in their English learning. Results revealed that all 26 participants use at least one
Al translation tool on a weekly basis, with Google Translate and ChatGPT cited most
frequently. When asked why they use these tools, the dominant responses centred on speed and
confidence: students reported turning to AIAT primarily when they were “not sure” about a
word or phrase, or when they wanted to “check” their own output. Notably, 21 out of 26
respondents (81%) agreed with the statement “if the Al says it, it is probably correct,” and only
6 reported ever questioning or modifying the translation they received. When asked whether
they considered the possibility that an Al translation might sound unnatural or culturally
inappropriate in Ukrainian, the majority indicated that this had not occurred to them as a
relevant concern. These attitudinal findings are significant because they suggest that the issue
Is not simply one of habit or convenience, but of a deeper, largely unexamined assumption that
machine output constitutes linguistic authority.

Classroom observation produced a more granular and, in several respects, more
troubling picture. Students were observed completing writing and translation tasks during
regular English lessons in which AIAT tools were permitted. | recorded not only the final
outputs but also the process: how long students spent reading the Al-generated result before
accepting it, whether they made any modifications, and how they responded when the teacher
drew attention to a potential problem in the machine output. Across all observed sessions, the
average time between receiving an Al translation and submitting it as a final answer was under
15 seconds. Revision of any kind was observed in fewer than one in five instances. When the
teacher pointed to a specific phrase and asked whether it sounded right in Ukrainian, students’
most common response was to re-enter the text into the tool rather than to reason about it
independently — a pattern that suggests AIAT is functioning not as a support for thinking but
as a substitute for it.

Three specific episodes from the observation data are worth examining in detail. In the
first, an 11th-grade student was asked to translate a short opinion paragraph into English. She
used ChatGPT, received a fluent output, and submitted it without reading it in full. When the
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teacher read the translation aloud, the student was visibly surprised: the Al had shifted the text
from first-person to third-person throughout, fundamentally changing its meaning. The student
had not noticed because she had not read the output as a piece of language. Instead, she had
treated its existence as sufficient proof of its correctness.

In the second episode, a 9th-grade student used Google Translate to render the Ukrainian

phrase “Bin moBouBcs mo-cBivickku”” into English and received ‘‘he behaved in a piggish way,”
which, while technically translatable, was stylistically incongruous with the semi-formal
context of the task. The student submitted the phrase unchanged; when asked why, he said it
“sounded English enough.” The third episode involved a group writing task in which two 10th-
grade students disagreed about a word choice and resolved the dispute not by discussing the
options but by asking ChatGPT to “decide.” The Al produced a third option neither had
considered, and both students accepted it without further discussion. What these three moments
share isa common posture toward AIAT: not as a tool to be interrogated, but as an arbiter whose
outputs close down deliberation rather than opening it up.
One of the more striking findings of the study concerns the gap between what students reported
in the questionnaire and what was observed in the classroom. While 6 respondents claimed to
regularly modify Al output, observation data identified only 2 students who demonstrably did
so across multiple tasks. Conversely, several students who described themselves as “critical”
users were observed accepting machine translations within seconds without any visible
evaluation. This discrepancy is not necessarily a sign of dishonesty: it more likely reflects the
fact that students have internalised a positive self-image as careful learners without having
developed the concrete skills that would make such carefulness operational. They know, in the
abstract, that Al can make mistakes; they simply do not apply that knowledge in the moment
of task completion. This distinction between knowing that critical evaluation is desirable and
actually performing it points to the core pedagogical challenge the data reveal.

The study does not conclude that AIAT tools are harmful or that their use should be
restricted. What the data do suggest is that access to these tools, without corresponding
instruction in how to evaluate their output, produces a specific and identifiable pattern of
dependency that is already well established among secondary school learners in the observed
sample. The implications for classroom practice are direct: it is not enough to permit or prohibit
AIAT use; teachers need concrete strategies for making evaluation a visible, teachable, and
habitual part of the translation process.
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DUOLINGO, BABBEL, COURSERA: A COMPARATIVE ANALYSIS OF
OPEN PLATFORMS FOR SECOND LANGUAGE LITERACY DEVELOPMENT

The rapid development of digital technologies has significantly transformed approaches
to second language learning, making open online platforms one of the most accessible and
widely used tools for literacy development. This paper presents a comparative analysis of three
prominent platforms - Duolingo, Babbel, and Coursera - with a focus on their pedagogical
approaches, structural features, and effectiveness in developing second language literacies.

Duolingo, with over 500 million registered users, employs gamification as its core
pedagogical strategy, offering short, game-like lessons that target vocabulary, grammar, and
reading comprehension. Its accessibility and low threshold for entry make it particularly
popular among beginner learners. However, research suggests that while Duolingo effectively
supports vocabulary acquisition and reading skills, it offers limited development of productive
skills such as writing and speaking at advanced levels (Vesselinov & Grego, 2012)[5].

Babbel, by contrast, positions itself as a more structured language learning tool, with
lessons designed by professional linguists and a stronger emphasis on conversational language
use. Its curriculum is explicitly aligned with the Common European Framework of Reference
(CEFR), which allows learners to track their progress against internationally recognized
standards. Babbel has demonstrated measurable outcomes in speaking and listening
comprehension, particularly at beginner and intermediate levels (York et al., 2021)[3].

Coursera occupies a distinct position among the three platforms, functioning primarily
as a Massive Open Online Course (MOOC) provider rather than a dedicated language learning
application. Language courses on Coursera, often developed by accredited universities, tend to
integrate language instruction with academic content, fostering not only linguistic competence
but also academic literacy and critical thinking skills. This approach is particularly beneficial
for learners pursuing professional or academic goals in a second language (Godwin-Jones,
2019)[1].

The comparative analysis reveals that each platform serves a different learner profile and
literacy goal. Duolingo is best suited for informal, self-directed vocabulary and grammar
practice; Babbel offers a more structured path toward communicative competence; and
Coursera provides the deepest integration of language and content learning, most closely
approximating formal academic instruction. Notably, none of the three platforms fully
addresses all dimensions of literacy development as defined by contemporary multiliteracies
theory, which encompasses linguistic, visual, audio, spatial, and gestural modes of meaning-
making (New London Group, 1996)[4].

The findings suggest that an integrated approach - combining the motivational
affordances of gamified platforms like Duolingo with the structured curricula of Babbel and
the content-rich environment of Coursera - may offer the most comprehensive pathway to
second language literacy development. Educators and learners are encouraged to approach
these platforms not as standalone solutions but as complementary tools within a broader
learning ecosystem[2].
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INTERACTIVE TEACHING METHODS AS A TOOL FOR FORMING BASIC
COMPETENCIES IN LEARNING FOREIGN LANGUAGES

In the current conditions of globalization and the rapid development of the information
society, the problem of forming basic competencies of education seekers is gaining special
importance. In particular, mastery of foreign languages is becoming an integral element of
professional training, as it facilitates intercultural communication, broadens worldview
horizons and successfully integrates into the international educational and professional space.

One of the key areas of modernization of the modern educational process is the
introduction of interactive teaching methods. Such approaches ensure the active participation
of education seekers, stimulate their cognitive activity and significantly increase motivation for
learning. Thanks to interactive methods, educational activities are transformed: from passive
assimilation of theoretical material, they move to its practical mastery, which plays a decisive
role in the formation of key competencies.

Scientific research devoted to improving basic competencies in the process of learning
foreign languages with the involvement of interactive teaching methods deserves special
attention. In this context, the work "The Ways of Developing Basic Competences in the Study
of Foreign Languages through Interactive Methods" is of particular value, as it provides a
detailed justification for the effectiveness of the interactive approach to improving the quality
of the educational process [1].

Interactive teaching methods are a significant tool for implementing a competency-
based approach in education, as they focus on active interaction between participants in the
educational process. Unlike traditional approaches aimed mainly at passive perception of
information, interactive methods encourage students to engage in active cognitive activity,
stimulate the development of critical thinking and contribute to the formation of practical skills.
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The essence of such an educational approach is based on cooperation, constant dialogue
and the creation of conditions for collective activity. The use of methods such as discussions,
role-playing games, case studies, project learning or work in small groups contributes to the
development of communicative competence, which is extremely important in the process of
learning foreign languages. By performing interactive tasks, students not only master the
language material, but also immediately apply it in practice. This significantly increases the
effectiveness of the educational process.

Interactive methods are of particular importance for the formation of key competencies,
In particular communicative, social, informational and educational-cognitive. Communicative
competence is developed through dialogues, discussions and presentations, which ensure
constant speech interaction. Social competence is formed through group work, which involves
cooperation, division of responsibilities and responsibility for achieving a common goal.
Informational competence is developed through searching, analyzing information and using
digital tools, while educational-cognitive competence is strengthened through independent
activity and reflection.

Considerable attention should be paid to the relationship between interactive teaching
methods and modern information and communication technologies. The use of online
platforms, multimedia tools, interactive exercises and virtual environments significantly
expands the possibilities of organizing the educational process. This makes it more dynamic,
accessible and attractive for students. As a result of such integration, motivation to learn foreign
languages increases and digital competence is formed [2].

The effectiveness of using interactive teaching methods depends on a number of
important factors, in particular, the level of professional competence of the teacher, his ability
to choose and rationally combine teaching methods, focusing on the educational tasks set, as
well as the creation of an appropriate educational environment. In this context, the teacher plays
the role of not only a source of information, but also a facilitator who coordinates the interaction
of participants in the educational process, manages their activities and motivates for active
participation [3].

The results of the study “The Ways of Developing Basic Competences in the Study of
Foreign Languages through Interactive Methods™ indicate that interactive approaches
contribute to a much better assimilation of educational material and cause the overall
development of the student’s personality, which is confirmed by research. This justifies the
need for active implementation of such methods in the process of teaching foreign languages.

Therefore, interactive teaching methods should be considered as a significant tool for the
formation of basic competencies in students. They provide a harmonious combination of
theoretical and practical components of learning, engage students in active work, and contribute
to their multidimensional development.

Interactive teaching methods are one of the key tools in the formation of basic
competencies in the process of learning foreign languages. Their implementation contributes to
the activation of cognitive activity of students, as well as the effective development of
communicative, social, informational and educational-cognitive competencies. In addition,
these methods have a positive effect on increasing learning motivation.

The use of interactive approaches allows for a balanced integration of theoretical
knowledge with practical skills, which serves as an important condition for deep and high-
quality mastery of educational material. Moreover, they ensure the creation of a favorable
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educational environment in which students play an active role, becoming full-fledged
participants in the educational process.

In view of this, the implementation of interactive methods in teaching foreign languages
Is not only expedient, but also an integral condition for the effective training of competitive
specialists who are able to adapt and successfully operate in the conditions of a modern
information society.
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SECTION 3.
TRANSLATION AND LITERATURE STUDIES

boouuneys JI10606, . inon. n., ooy.
Kuiscoxkuu nayionanvHuti ainesicmuuHuu yHieepcumen

IEPEKJIAJI ICHAHCBKUX I TOPTYTAJIbCBKUX ®PA3EOQOJIOI'I3MIB
YKPAIHCBKOIO MOBOIO

®dpazeosori3Mu € SKCIPECUBHUMHE CJIOBOCTIONYYSHHSIMH 200 PEUCHHSIMU, SIKIIO 11C
NPUCITIB’S Ta TIPUKA3KH, 3 METaOPUYHMM 3HAYCHHSM, IO MAlOTh CTIHKY CTpYKTypy. B
ICIAHCHKINA JIHTBICTUYHIA TEPMIHOJOTT MPUCYTHI YMCIEHHI HOMIHAIll Ha MO3HAYECHHS
criikux Qpaz: giros, modismos, locuciones fijas, fraseologismos, unidades fraseoldgicas,
dichos, citas, refranes, proverbios. B moptyraibcekiii MOBI MOYKHA T€K BHUIUTUTA CHHOHIMH
Ha TIO3HAYCHHS (Pa3eosyiori3MiB, CTIMKMX BHUCIIOBIB, KpHJIaTHX (pa3 Ta MPHUCHTIB’iB:
fraseologismos, girias e expresses idiomaticas, proverbios, ditos populares. [l
nepeKIIaava BaKIIMBO 3HATH HE TUTBKY 3HAYCHHS (hPa3eolIoriaMy, a i ypaxoByBaTH KOHTEKCT,
OCKUTbKM € BWITQJIKH aBTOPCbKOI Mojaudikarii ¢paseonorisMy Ha 3MIiCTOBOMY a0o
CTPYKTYpHOMY pIBHAX. METOI0 1HOr0 JOCITIDKEHHS € OKPECIUTH THUIH (pa3eosiorizMiB
3TIHO TIEPEKIIaI03HABCTRA, YPAXOBYIOUHM TPYHOILI TIPH iX MEPEeKIIa/ii.

IcHye nexinbka kimacudikamid (pa3eosiorisMiB y 3aJIeKHOCTI Bl KPUTEPIitO, IO
OepeThcsl 32 OCHOBY Kiacu(ikarii (JIEKCHKO-CEMaHTUUHHN, CTPYKTYpHUH, 3a JPKEPEsIoM
noxoikeHHst Toio). Knacudikartii ¢pazeosoriamiB 3aearhb Bil pI3HOMaHITHUX TT1IXO/IB 1
JIHTBICTIB, SIKI 30CEPEKYIOThCS Ha TMIEBHUX CEMAHTUUHHUX a00 CTPYKTYPHHX BJIACTHBOCTSIX
¢pazeonorizmiB. Knacudikamist M. ®@. AnedipeHko Oiibliie BpaxoBye MeTa(OpUUHICTH
¢pazeonorizmis [ 1], y Toit "ac sik muis icnancbkoi gociiaauili Gloria Corpas Pastor BaxiBrum
KpuTepieM (Ppa3eosIoriyHoCTI € cTiiika cTpykTypa enemeHTiB [3]. 3rimHo Bernhard PO,
(pazeonoriaMaM BIACTUBI JISKCHKAJII3aITisl, CTIMKICTb Ta i[IOMaTHUYHICTE [4, ¢. 179].

Dpazeosnori3Mu BKUBAIOTHCS TIEPEBAKHO B XYAOXKHIX, MYOTIIIUCTHYHNX, PEKIAMHNX
TEKCTaX, PIIIIe Y HAYKOBO-TIOMYJSIPHIN JiTeparypl. HaiiBakimBimie i miepekiagada €
3HANTH TIPaBWIILHUMA TICPEKIIANAbKU CKBIBAJICHT, 100 TOYHO Tieperard 3HAYCHHS W
HAMaraTucs BIITBOPUTH €KCIIPECUBHICTh CTIHKUX CIIOBOCIIOTYYECHb Y TIEBHOMY KOHTEKCTI.

3 TOUKM 30py TEpeKIaTHOCTI-HEeTIEpeKIaqHOCTI (pa3eosiorisBMy ICHye Taka
Kiacuikaris:

1. Y moBi opuriHana i y MOBI IepeKiiaay iCHyrOTh aOCOMOTHI a00 TIOBHI €KBIBAICHTH, SIKi
MOXYTh JIOCTIBHO TIEPEKJIQNIATUCS, OCKUIbKA MeTadopa MOBHICTIO criBmamae. Taki
(pazeoori3mu He BUKITMKAIOTH TPYIHOIIIB Py Tiepekiiai. Hanpukitan, icr. no hay humo
sin fuego, mopt. N@o ha fumo sem fogo (Hema My Oe3 BOTHIO).

2. Y MOBI opuriHay ¥ y MOBI TNEpeKaay iCHYIOTh YaCTKOBI €KBIBAJICHTH, SIKI MalOTh
TIPO30PHI 3MICT 1 BIPI3HSAIOTHCS TUIBKH BIATIHKOM MeTadOpUIHOro 3HaueHHs. [lei tum
(pazeonori3amMiB TakoK JIETKO BU3HAYUTH 1 3HANTU BIAMOBIAHUK Y MOBI TEPEKIIAY.
Hanpuknan: icn. Mas vale un péjaro en la mano que ciento volando; opt. Mais vale um
passaro na mao que dois a voar. (Kpatite cMHHIIS B py1ii, HDK KypaBeb y HeOl. JIocmiBHO
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3 icn. Kpawe nmax y pyyi, Hisie cmo mux, wo aemamo. Lopt.: Kpawe nmax y pyyi, nidxc
osa mux, wio temsimy). A0O icr. comprar gato por liebre i mopt. comprar gato por lebre
(KyIuTH KOTa B MILIKY, IOCTIBHO: KYIIUTH KOTA 3aMICTb 3aMLIs).

3. Y MOBI opHriHaity ¥ y MOBI IIEpeKiIaay ICHYIOTh Pi3HI METa)OpUUH1 MO3HAYEHHS OTHOTO
11 Toro x sBuina. J{ociBHUN Nepexsaj y bOMY BUIIAIKY HEMOXKIIMBHIA, OTHAK 3HAYECHHS
MOXKe OyTH TIPO30PUM 1 3pO3yMUIMM Y KOHTEKCTI, OCKUTbKU MEpeKIaalbKi eKBIBAICHTH
iCHYIOTh Y MOBaX Tiepexuialy i opurinainy. Hampukian, icri. cuando las ranas crien pelo
(mociiBHO Koau drcabu sidpocmsams onocesy), opt. quando as galinhas criarem dentes
(OCITIBHO KOJIM KypH BIIPOCTATH 3yOH) — KOJIM PaK Ha ropi CBUCHE.

4. 'Y MOBI Iiepeksiay Hema (hpaszeosiorisMy JUis MO3HAYEHHs IEBHOT eMOIIii ab0 CHUTYallli, sKa
MetadOpUYHO TpPEJCTaBlIeHa y MOBI opuriHaimy. Taki (pazeosorisMu HalBaXkie
NepeKsIaiaTy, OCKUTHKH BOHU BITHOCATHCS /10 O€3€KBIBAJICHTHO1 JIEKCHKH 1 € HAIIIOHAJTLHO-
crieimpiuHIMH  (pazamy, M0 MOXYTh MICTUTH peaiii abo HallloHaIbHO-CHeUU(IidHI
metadop, 0 0OYMOBIIEHO COITIOKYJIBTYPHUMH OCOOJIMBOCTSIMH, BUPAKEHUMH B MOBI
opurinaiy. [le HalicKIaaHIIMI BUTIAIOK, OCKUTBKA BUMArae Bill IepeKiaiada TBOPIOro
MAXOAY, TMpU SKOMY MOXKHA 3alpoIOHyBaTH IceBao-(hpazeonorisaM abo TIceBo-
npuciiB’s. SIKmo K HEMOXIMBO MeTaQOpUYHO TIepelaTd CEHC IHIIIOMOBHOTO
(pazeonorizmy, Tmepekiiagad MOKE BIITBOPUTH CEHC BUIBHHUM CIIOBOCTIONYYCHHSIM, €
BIIOYIEThCS TIEpeiada 3MICTY Y MEHIII eKCTIpeCUBHIN hopMi, HiK B opurinani. Hanpukias,
icr. ponerse morado (nociiBHO cmamu 6)3K06020 KObopy Y 3HAYCHHI 3a0aeamo noicmi).
Tyt MoxHA 3apONOHyBaTH OJHOCIIBHUM TIepeKial] eKCIIPECUBHUM CJIOBOM 00 icmucs,
a00 (hpazeosIoriuHIM BHUCIIOBOM HAiCMUCS MAK, Wo axc dcusim mpiwums. Harmpukman,
TOpT. estar com 0S azeiteS — Martu TOraHWil HACTpIi, OYTH PO3APATOBAHUM (JIOCITIBHO
oymu 3 mMaciamu, 3 OIUEKOBUM MACTIOM) MOXKHA TIEPEKIIACTH SIK Oymu He 8 2yMOpI.

VY BuBYeHHI (hpaseosiorii y NepeKIaalbKoMy AacleKTi BaXKIMBO 3a0€3MeUHTH
CTYICHTIB TPAKTHYHUMH 3aBJAHHSAMU 3 aHaT3y 3HA4YeHHA (pa3eosiorizMy, 3 TOIIYKY
eKBIBaJICHTa, KOHTEKCTYaJIbHOrO Ta Iepekiaaanbkoro anamzy. Coij 3a3HAYMTH, M0
(bpazeonoriaMu MOXXyTh MaTl CHHOHIMY 1 aHTOHIMH. BuTbITT JopedHuii BUOIp CHHOHIMIYHOTO
(dpazeonorisaMmy 3aJeKUTh BiJ] KOHTEKCTY W CTHIICTUYHHUX OCOOJMBOCTEH TEKCTY, IIIO
NIepeKIIaIa€Thes. SIKIO y MOBI IIEPEKIIa Ty ICHY€E TUTBKM aHTOHIMIYHHI (Ppa3eosorizM, MoyKHa
3aCTOCYBATH AHTOHIMIYHMI TEPEKIIa 1 BKUTH (Hpa3eoliorizM y 3arnepedHin (opmi, SKIIo 1ie
CEMaHTHYHO ¥ MparMaTiyHo BUrpasaaHo. CIoii mam’aTaTH, M0 TEKCT MepeKiiary MOBUHEH
CIIpUAMATHCS SIK TEKCT OPUTIHATY, /i KOKHHI EKCIPECUBHHI BHUCIIB € JOPEYHUM, a HE
BUIIIS/IAE TITYYHO CTBOPEHUM HEBIATIUM BIITBOPEHHSIM.

Bynb-sixuii MaiicTepHO MepeKiaieHuii TEKCT BIIOOPAKAE 3MICT 1 CTPYKTYPY OIHU3BKO
710 OpHTIHATY, TOMY €MOIIHHICT (hpa3eoNIOTTIHIX BUCIIOBIB MOBUHHA 30€pIiraTucs y TEKCTI
nepekiay. [Ipu mepexsasi iCTaHOMOBHHUX 1 TMOPTYraJIOMOBHUX (Dpa3eosiori3MiB BaKITHBO
3BEpTaTH yBary TaKOX Ha iX reorpadidHy BapiaTUBHICTh, Hanpukiam, cortar el bacalao
(moCMIBHO pizamu mpicky y 3Ha4eHHI OyTH TOJIOBHMM, KOMaH/TyBaTH) YacTO BXXUBAETHCS B
Icnanii, y Toit yac sik B kpainax Jlatnacpkoi Ameprku cortar el estofado, ser el capo, ser el
jefe. Y Uwni y oMy 3HaueHHI BXUBaeThesl BapianT cortar el queque [2]. Croctepiraemo
TaKOX BapIaTUBHICTh y MOPTYTraJIoOMOBHUX (hpaseosorimax, Hanpukiaa, y Ilopryramii i
Bpaswiii € BucmiB estar com a pulga atrés da orelha (mocmiBro mamu 6noxy 3a yxom) —
HEJIOBIPATH, MaTU 03Py JI0 CEKPETIB, OJHAaK Yy bpaswiii 3 MM 3HAYEHHSIM TaKOXK €
¢pazeomnorizm desconfiar da sombra (mociBHO Hedosipsimu miti).
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Criz1 3a3HaYUTH 3HAUHY CXOXKICTh ICIAHOMOBHUX 1 MOPTYTaJIOMOBHUX (DPa3eosori3MiB,
110 TOB’SI3aHO 3 CYCUIHIM TeorpadiuHiM pO3TallyBaHHSIM 1 CHUIBHICTIO B PENICIAHUX 1
KyJAbTYPHUX Tpaaulisax. Pasom 3 Tum, moTpeOyroTh OKPEMOrO BHBUEHHS ICTIAHCBKI I
MOPTYraJbChbKi (hpa3eosIori3My 3 HAIIOHATLHO-CIICIM(DIYHUM KOMIIOHEHTOM, SIKI HE MaroTh
€KBIBAJICHTIB Y 1HIIIMX MOBaX.

[epexnan (pazeonorismiB BUMarae TBOPUOTO MIAXOAY, OCKUIBKM BIIUYTH HaCTpIi
aBTopa y MeTa(OpHYHMX BHUCIIOBaX € BAXIIMBOIO 3allOPYKOHO EKCIPECHBHOCTI Y TEKCTI
HEpEKIIay.

[loganpii  TOCHIPKEHHS MOXYTh OYTH 30CEpe/PKeHI Yy 3ICTaBHOMY aHai3i
(dpazeonorisamiB y AEKUIBKOX MOBaxX 3TIHO TEMaTUYHOIO ab0 CEMaHTHUYHOTO IIXOMY,
HaIpUKIIa/l, (hpazeosiori3Mi Ha TIO3HAYEHHS KOJILOPY B POMAHCHKUX MOBAX Ta YKPaiHCHKIH
MOBI. COLIOKYIbTYpHHIA KOMIIOHEHT Y (Dpa3eosiorii 3HaXOAUTh MPOSIB Y BUKOPUCTAHHI PeaJtii,
CHMBOJIIB 1 HAIIOHAJTLHO CHEM(PIUHUX acoLjalliii ICIaHOMOBHUX 1 TOPTYTaJIOMOBHHX HOCIiB.
Oco0nMBO LIKaBUM 00 €KTOM BUBUEHHS MOXYTh OyTH (ppazeonorismu, 10 BUPAKAIOTH
HAIllOHAJTbHI CTEPEOTHITH.
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KBA3IPEAJII Y XYA0XKHBOMY HEPEKJIAJIL: ITPOBJIEMHA
EKBIBAJIEHTHOCTI TA KYJIbTYPHOI AJJTAIITALIII

VsBHUIT CBIT TepoiB XyAOXKHBOI JITEpaTypu CIYyrye CBOEPITHMM TIOM JISt
300pakeHHS TUX YM IHIIMX COIIAIbHO-€KOHOMIYHHX, TMOJITUYHUX, KYJIbTYPHUX Ta THIINX
nporieciB  cycniibetBa. Came XymOXKHS JITepaTypHa 37aTHA 3alporiOHyBaTH TIEBHY
aTbTEpHATHBY ICHYIOUMM TpoOjIeMaM COIilyMy BYCTaMHU TE€pOiB UM CTBOPUTH HOBHHA
BUTAJIAHUH CBIT 13 KPAIIIUMHU YMOBAMH YKHTTSL.

Merta goCHiKeHHSI TIOJISITae y BUSIBIICHHI MPUKMETHUX PUC HAYKOBO-(DaHTACTUYHOT
JiTepaTypyd Ta BU3HAYEHHI CIIOCOOIB TEpeKiIaay CHenu(iIHUX TEPMiHIB TBOPIB IHOTO
’KaHpY, BIIIOMUX SIK KBa3ipeaii.

HayxoBa (arTacTrka — 11e TOM JKaHp, y SIKOMY TIOETHYEThCS PEATbHE 13 HepeaTbHIM,
0 MPOIYKYEThCS KPi3b MPHU3MY IHAMBIAYAJTLHOTO CBITOCHPUUHATTS aBTOpa. Y TBOpax
HAYKOBO1 (DPAHTACTHKHU TOii MAOTh MICIIEC Y JTAJIEKOMY MailOyTHbOMY Ha T HE3BITAHUX
JIOCSITHEHB Ta SIBUILL: TTOJIOPO’K1 Y KOCMOCI, BMIHHS JIITATH Ta TEJIEOPTYBATUCSL, TOJJOPOK1 10
JaNeKux TutaHeT. ABTOp (DaHTACTUYHOTO TBOPY BHUKOPUCTOBYE HAYKOBI BIAKPHUTTS, SIKI
aJianTye BUIMNOBIIHO JI0O CBOIO 33JyMy TBOPY, & TOMY Y XYIOXKHIX TBOpPAaX HayKOBOL
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(paHTACTUKK YaCTO-TYCTO MPUCYTHI HE3BMYAMHI MPEAMETH, MPUCTPOI, NPEIMETH OATY,
npenMeTy noodyry Tomo. Bee 1e pa3oM MOKIMKaHe NPUBEPHYTH yBary 10 WMOBIPHOTO
TIOIIMPEHHS HOBOT'O CIIOCO0Y JKUTTS, TOCTPUX MUTaHb, 400 MMOBIPHUX HACTIKIB JIFOACHKO1
JISUTBHOCTI Ta 3aIPOIOHYBATH iX BUPIIIEHHS.

Orxe, HAABHICTh Y XYIOKHBOMY TBOpP1 HAYKOBO-TEXHIYHUX 1[€H Ta BIIKPHUTTIB €
MPUKMETHOIO PHCOI0 HAYKOBO-(DaHTACTUYHOI JUTEPATYpH, 4Yepe3 sIKi MOXKYTb BUHHUKATU
MIEBH1 TPYIHOLLII IPU TIEpeadi TBOPY OPUTTHATY MOBOIO Mepekiany. Bapro 3a3naunTy, 1110
TMIEPEKIIAT — 1€ BUITBOPEHHSI TEKCTY OPUTTHATY MOBHUMHU 3aCO0aMHU 1HIIIOT MOBH, 30€pIratoun
€HICTH 3MICTy Ta (opmu [5, c. 6]. JI. C. PaGiiiuyk, A. O. HakoHeuHa BBaxaroTh, L0
nepeKiafgayeBl BIAETHCS JOCSITH BHILE3a3HAYEHOI €IHOCTI 32 JIOMIOMOIOK0 IILTICHOTO
BIITBOPEHHSI XY/I0’KHBOT KOHIIETIIIii aBTOPA TEKCTY OPUTiHAITY, TOTPUMYFOUHCH CTITICTHIHOT
TOHAJTLHOCTI Y MOBI Tiepekiany. Lle ctae MOKIMBUM 3MICHUTH HE TUTHKH 3a JIOTIOMOTOIO
3icTaBleHHs! (POPMATBHUX BIAMOBIIHUKIB, aje 1 32 JOMOMOT OO 3ICTaBIEHHS (DYHKIIIH pI3HUX
MOBHHUX 3aco0iB. TakuMm 4YMHOM, TNepekiaiad, Iepil 3a BCe, MaE€ NparHyTd [0
(yHKIII0HATIBHOI, @ He (POPMATTLHOT BIAMIOBIIHOCTI OPUTIHAIBHOTO TBOPY [TaM caMo].

OCKiTbKH TIPOIIEC TEpeKyIaay BITOYBA€ThCS HE TUIBKHM 3a JOMOMOIOK) CKJIaTHOTO
MIEPETBOPEHHSI MOBHHX OJMHHIIb, aJlc W 3 YpaxyBaHHAM PI3HOMAHITHHX KYJIBTYPHHX
acTIeKTIB, 33/lyMy aBTOPA, €MOXM HAIMMCAHHS TBOPY, TPA/IMIIIi Ta HACTAHOB, TO TMEpEeKIIaiay
MOBHHEH BpaXOBYBATH NepeideH1 0COOIMBOCTI Y TEPEKIIa Il TROPY. Y XyI0KHIX TROpax MpU
nepeKsiajii MOXYTh 3yCTpIUaTuCsl TaK 3BaHI JIaKyHH, ab0 HallloHaJIbHO-CIIeI(IuHi
0COOJIMBOCTI JIIHTBOKYJIBTYPHOTO coliiymy [6, c. 321]. Jlekcuka Takoro XapakTepy mae
HETHIIOBE 3ByYaHHsI, MOYKE BUKJIMKATH MMOYYTTS Yy>KOro Ta Hezpo3ymiioro enementy. O. O.
CeniBaHoBa Harojsira€ Ha TOMY, IO TIOHSTTS <«JIAKyHA» € CHHOHIMIYHUM 1O
0e3eKBIBAJICHTHOT JIEKCUKH, BCYTIEPEY 3aralbHOMPUIAHATIN KOHLIETIIIT PO Te, 1110 HE 3aBKIN
JIAKYHU MOXKYTb HAJISKaTH 710 O€3EeKBIBAICHTHOI JIEKCUKH. [HIIIMM CHHOHIMOM JT0 «JTAKYHI
e «peaiisy. C. Braxo Ta C. ®nopiH MporoHyOTh ITOJIUT peatii 3a IEBHUMHU KPUTEPIIMH Ha
TEeMaTH4HI TPYIHY 32 HAIlIOHATBHUMH O3HAKaMH Ta ()OPMYJTIOIOTH HAMOUTBIII ITOIIUPEH] Ta
B)KUBaHI1 criocooun niepenadi TAKUX JIEKCUYHUX OJIHHIIb, a came
TPAHCKPHITIIFO/TPaHCIIITEpaIlito a00 BJIaCHE IMePeKIIal, TOOTO BUKOPUCTAHHS KATLOK, 3aMIiHH
peatii, mpuOIM3HUIA TIepeKsIal, KOHTeKCTyaIbHHH repekian [1, c. 78].

VY HaykoBO-(haHTACTMYHUX TBOpPaX BUKOPUCTOBYIOTHCS KBazipeaii, 1110 CTAHOBUTH
3HAYHI TPYIHOIII TPy riepexasi. [lepexnanay moBUHEH HE TUTHKU BPaxyBaTH CIICIUDIKY
CIOXKETY, 1TI0OCTUIIIO, aJie ¥ BIATBOPUTH BHUIaJaHUI (DAaHTACTUYHMUIL CBIT, Y SIKOMY 3a/I1THO
3HAYHY KUIBKICTh KBa3ipeaiil Tak, 00 y YnTaya He BUHUKAJIO >KOJJHOTO CYMHIBY y HOTO
anexBaTHOCTL. HaitOu1bIIol momy isipHOCTI HayKoBa (paHTacTHKa HaOynaa y aHTJIOMOBHHX
KpaiHax y MiCIsIBoeHHMI Tiepiof micist [Ipyroi cBitoBoi BiiiHu. Came y 1iei yac modauria
CBIT 3HAUHA KUTHKICTh XyJIOKHIX TBOPIB KaHPy HAyKOBOT (DaHTACTHKH, a TAKOXK KPUTUIHIX
MyOJTIKaITiH, sIKi 3aliMaTrCsl aHATII30M Ta TIyMadeHHAM HAyKOBO-(DaHTaCTHYHUX TBOPIB [2, C.
124]. I3 MOMeHTy TOSIBH JIOCITIKYBAaHOTO >KaHPY HAYKOBHUI €IEMEHT BUKOHYBAB TOJIOBHY
(DYHKITIFO CEOXKETY TBOPY, OCKUIBKHM CaMe HAYKOBE SBHUINE MAJIO BIUIMHYTH Ha MaWOYyTHE
TUTAHETH, JKUATTA JIIOJIeH ToIIo. ABTOPH IIEAPO 3MalbOBYBAIM HEWMOBIpHI OJara
MPOTIOHOBAHOTO (paHTacTHYHOrO BUHAXoAy. IIpore 3romom, XymoxHIiN (haHTACTUUHUI
€JIEMEHT MOYaB MOCTYIMATUCS €MOLIIHO-TICUXOJIOTIYHOMY HAMpY>KEHHIO CIOXKETY Ha T
HAyKOBO-(paHTACTUYHOTO mporpecy. Taka cuTyarlisi BUHHKIIA Yepe3 Te, 10 3r0JI0M 3HauHa
KUIBKICTh (DAHTAaCTUYHUX TEOpId TMoYajga BTUIIOBATHCS Y JKUTTA Ta BTpaTWiia CBOIO
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akTyanbHICTh. Uepe3 Opak 3HaHb a00 iH(oOpMalli HOBI «(paHTACTUUHI» TEOpii CTarOTh
HETIOIMYJIIPHUMH, OCKUTBKM BOHHM IMOBUHHI MAaTH HAYKOBE OOIPYHTYBAaHHSI MOTPY XYI0KHIN
3amucen. [Himmu cnoBamu, aHTasii MMCbMEHHUKIB HE BCTUTAIM 32 HAYKOBO-TEXHIYHUM
nporpecoM. Y Takuil cnoci0 BiOyBa€eThCS TMOCTYNOBE HIBEIIOBAHHS HAYKOBO-
(paHTaCTUYHOTO >kKaHpy [Tam camo, ¢. 125].

[oHsTTS «KBazipeatis» BUHUKIO 3aBISKU TMOEAHAHHIO JIATHHCHKOTO Mpedikca —
«quasi» — «kBazi-», 0 Ma€ 3HAUCHHsI «ySIBHHUI, HECTIPaBKHIID Ta TepMiHy «peaiis». Ha
aymKky B. T1. Konenpkoi 1ieit TepMiH mo3Hayae peastii, 110 MatoTh OTHOYACHO CXOXKICTb Y
3ICTaBHUX KYJIbTYpaXx 3a KJIFOUOBUMH O3HAKaMH, Ta BIIMIHHICTb 3a APYrOpsAHUMH |3, €.62].
VY nocmimxenni 0. €. YepHiimHOi HeTses mpo Te, M0 KBazipealil € cneuu(aHuMu
JICKCUYHAMHY OJIMHUIISIMH, IO TIOB’SI3aHi 13 JKaHPOM HAYKOBOI (DAHTAaCTHKH, 3MATLOBYIOTh
MOXKJTUB] HAyKOBI Ta TEXHIYHI JJOCATHEHHS Ta MAIOTh OMKMCH HABKOJIMIITHEOTO CEPEIOBHUIIA
ippeabHOro CBITY |2, c. 49]. OTxe, MiICYMOBYIOUHM BUILIE3a3HAYCHE, KBa3ipeaii — L€ sIBUIIA
KYJIBTYPH YSIBHOTO CBITY, @ CamMe JIITepaTypHUX TBOPIB >KaHpy (peHTe31 Ta (paHTaCTUKH, JUIs
SKUX POJTb peatii € >KaHPOTBOPYOKO Ta BU3HAYAIBHOIO. 3 JIOTIOMOTOK0 KBazipeastii aBTop
TBOPY CTBOPIOE YSIBHHI CBIT, SIKMI TIEpPElac aBTOPCHKE CBITOOAUCHHS Ta CIIPUHHSTTS
JUHACHOCTI [Tam camo].

[lepexnanatoun TBOpH HayKoBOi (paHTacTMKH, (axiBellb MOBUHEH BCTAHOBUTH
CEMaHTUKY €JIEMEHTIB JIEKCHKO-CEMAaHTUYHOTO KOHTEKCTYy. [l 1horo 3IMiCHIOETHCS
JIOTIepeKIIaallbKiii aHali3 Ta JEKOAYyBaHHS HOBUX JISKCHUHMX OAWHUIG. [lepexiamad
HAayKOBO-(haHTAaCTUYHKMX TBOPIB IMOBUHEH MaTH rapHy ysBY, 1100 BMITH MPOAYKYBaTH HOBI
peauii MoBoro Tiepekiaay. HoBi MOHSTTS MOXKYTh YTBOPIOBATUCS BiJl 3arajlbHOBKHUBAHUX,
HaOyBarO4M HOBOTO 3HAUYEHHSI, TOOTO YTBOPEHHSI CEMAaHTHYHUX HEOJIOT13MiB. [HIITMIA BapiaHT
HOMIHAIT KBazipeatiid y TepeKiajl € 3aCTOCYBaHHsS OKa3lOHAII3MIB, TOOTO JIEKCUYHHUX
OJTMHUITb, 1110 HAOYBAOTh HOBOTO KOHTEKCTYAJIbHOT'O 3HaueHHs [4, ¢. 49].

VY pobori 3 mepeknazoM Kpasipeasiii TepekIazad Mae CIpaBy 13 TEBHUMH
TpyaHomiamu. Ilepima nmpobiema — 11e BiZICYTHICTh €KBIBAJICHTA Yepe3 BiZICYTHICTh Y MOBI
nepeKsialy Mo3HA4YeHOro sBMIa. [HIa TpyaHICTh — I ToTpeda nepenatu cnenudiky Ta
KOJIOPUT KBazipeaJtii, 30epiratouu il mpeaIMeTHe 3HAYCHHS. BUIbIl TOro, XyJIoKHS peatis
MOK€ MICTUTH HAIlIOHATGHUN Ta ICTOPUYHUN IMILTIMTHUN 3MicT. OTXKe, BpaxoBYIOYH
XapaKTepHi PUCH TIepeKIIay KBasipeatii, iX ciif] epeaBaTy 3a JOMOMOT 00 TPAHCKPHITITIT
Ta MepeKsIamy.

[epmmii crioci6 miepexsay, TPAaHCKPHUIILIiS, TIOJISITaE Y BUKOPUCTaHH] KBazipeaii 13
MaKCUMAaJIbHUM (DOHETHYHMM HaOMwKeHHsIM 110 ii doHeTrmuHoi (opmu rpadiaHuMU
3acobamu. J{00ip BIATIOBITHMKA KBazipeadidi MO)KHA 3IMCHUTH Y TOMY BHIIQJKY, KOJIH
MIEPEKIIaJ 3a J0MOMOIOF0 TPAHCKPHITLIIi He MOKIMBHA. [lepekian kBazipeaniii BigOyBaeThCs
32 JIOMIOMOTOK) HEOJIOTi3MIB, a II¢ KaJbKyBaHHS, HalliBKAIbKyBaHHS, OCBOEHHS,
BUKOPHWCTaHHSI CEMAaHTHYHOTO HeosorisMy. KBaszipeantii Takok MOXKYTh TIiepeIaBaThCs 3a
JIOTIOMOTOFO 3aMiHM OJTHIET peartii HITIOr, 3aCTOCYBAHHS MPUOM3HOTO MEPEKIIary, TOOTO
TiNepO-TIMOHIMIYHOT TparcdopMartii, (YHKIIIOHATTBHOTO aHajory, OITHUCY,
KOHTEKCTYaJIbHOTO TIePEeKIIay.

Omxe, KBazipeatii — 11e pi3HOBU O€3EKBIBAJIEHTHOI JICKCHKH, SIKa BUKJIMKAE 3HAYHI
TPYIHOIII TIPY MEPEKIIaIl XyA0KHIX TBOPIB HAYKOBOI (DAHTACTHKY, Nepe/iava SIKOi BUMarae
PETENILHOrO JIOMEPEKIIAIABOro aHai3y, IIIMOOKOr0 PO3yMIHHSI TBOPYOCTI aBTOPa, Uy10BOT
ySIBU MEpeKiIaaya Ta 3arajibHol 0013HAHOCTI Y 3arajbHOIPUMHSITUX Ta HAYKOBUX MOHSTTSIX.
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KBazipeaii HayKoBO-(paHTaCTUUHHX TBOPIB 300paKyt0Th IppealibHI IPEAMETH Ta SBHILA Ta
MIEPEKIIAIAI0THCS 32 JOMOMOT'OF0 TPAHCKPHITIIT a00 MepeKary.
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XmenvHuybKutl HAYIOHALHULL YHIBEPCUMEm
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AMEPUKAHCBKHUHN ®YTBOJILHUM JKAPI'OH Y
NEPEKJIAJJALIBKOMY ACIEKTI

XKapron amepukaHCchKOro (yTO0Ty CTAHOBUTH OKPEMHH TIIACT CIIOPTHBHOT JIGKCHKH,
SIKUH aKTHMBHO (DYHKITIOHYE B aHTJIOMOBHOMY MEMIaIMCKypCl, MpodecitHOMY CITUTKyBaHHI
CTIOPTCMEHIB, TPEHEPiB, KOMEHTATOpIB 1 BOONIBAILHUKIB. BiH (opMyeThesi i BIUTMBOM
criediky TPy, BACOKOT TMHAMIYHOCTI CIOPTUBHHUX ITOJT1H Ta TPparHeHHs 0 MOBHOI €KOHOMIi
i eKCIIPeCHBHOCTI. 3HauHA 4YacTWHA TaKUX OJUHHUI XaAPAKTEPU3YETHCS OOPA3HICTIO,
€MOITIHOI0 HACHYEHICTIO Ta TICHUM 3B’SI3KOM 13 KYJIBTYPHHUM KOHTEKCTOM aMEPHUKAaHCHKOTO
CIIOPTY.

XKaprouismu aMeprKaHCHKOTO (yTOOTy BUHUKAIOTh YHACTIIOK PI3HUX CJIOBOTBIPHUX
nporreciB. HaMmpomyKTHBHIIIIMMY Cepel HUX € CIIOBOCKIIaIaHHs, CKOpOUYCHHS, adhikcallist Ta
Tesieckoris. OcoOIMBO TOIMPSHUMH € CKJIa THI CJIOBa M KOMIIO3UTH, HanpuKiia  touchdown,
quarterback, linebacker, playmaker, trash-talk Tomo. Taki omuHWMIN MOETHYIOTH Y COOI
1H()OPMATUBHICTh 1 JIAKOHIYHICTh, MI0 € BAKIMBAM Ui IIBUAKOTO CIHOPTHBHOIO
KOMeHTyBaHHs. KpiM Toro, y CIopTHBHOMY KaproHi aKTHBHO (PYHKITIOHYIOTH aOpeBiarlii Ta
YCIUEHHS, SIKi CTIPOITYIOTh MPOQECiiiHy KOMYHIKAIIO Ta POOIISITH il OUTHIIT TUHAMIYHOIO.

CemaHTHKa JKaprOHy aMEepHKaHCHKOTO (hyTOOTy XapaKTepU3YEThCS BUCOKHM PiBHEM
Metadopuzarii. bararo oguHMI BUHHKAIOTH MIIIXOM IEPESHECCHHS 3HAYCHHS HA OCHOBI
acorrarlii i3 BIMCbKOBOIO c(heporo, 60pOTHO0I0, (PI3UIHIM MPOTUCTOSHHSIM 200 TIPOCTOPOBHM
pyxom. Hanpuknan, nekcemu blitz, bomb, shotgun marots BificbkoBe TOXOKEHHS, OHAK Y
CIIOPTUBHOMY JMCKYpCl HaOyBarOTh CIEIIaTi30BAHOTO 3HA4YeHHS. 3HA4YHA KUTBKICTh
YKaQproHI3MIB TakKOXX BIIOOpa’ka€ OINHHICTh Ta €MOIlMHE CTaBJIICHHS MOBIIB JI0 1rPOBO1
CHTYaIIii, IO MOCHITIOE €KCIIPECUBHICTH CIOPTHBHOTO MOBJICHHSI.
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BaxximBor0 pUCOI0 KaproHy amMepHKaHChKOro (yrOoimy € HOro KOHTEKCTyallbHa
3AJIeKHICTh. 3HAUEHHS 0araTtbOX OJUHUIL MOXKE OYyTH 3pO3yMUIMM JIMIIE B MEKax
CIIOPTHBHOTO JUCKYpPCY, III0 CTBOPIOE TPYAHOIII MiJT Yac TMepeKiaay YKpPaiHCHKOI MOBOIO.
[epexnanavyeBi HEOOXITHO BpaxXOBYBAaTH HE JiMIle OyKBaJbHE 3HAUEHHS JIEKCEMH, a i ii
(YHKLIIOHATIBHO-CTIJTICTUYHE HAaBAHTAKEHHS, [IparMaTUyHUi e(heKT Ta KyJIbTYpHI acoLiarlii.
Came TOMy TiepeKsiajl >KaproHy aMepUKaHCHKOro (yTOoy 4acTo MoTpedye 3aCTOCYBaHHS
OIMMCOBOIO  TEpeKiady, KalbKyBaHHS, afanTaiii abo mnouryKy (yHKIIOHAIBHUX
BIIOBIHUKIB.

[epexnaa COPTUBHOTO KAPrOHY € OHUM 13 HAWCKJIAIHIIINX ACTIEKTIB CIIOPTUBHOIO
NepeKIIa03HaBCTBA, OCKUTBKH TaKi MOBH1 OZIMHULI IOEAHYIOTh Y COO1 HE JIMIIIE HOMIHATUBHY,
a i eKcHpecuBHy, OLIHHY Ta KyJbTypHO MapkoBaHy ¢yHkii [1]. CrnopTuBHMI >KaproH
dbopmyeThest BcepeiuHi IeBHOT podeciiiHoi abo aHaTChKO1 CIIUTBHOTH, TOMY HOT0 3HAYCHHS
YacTo € 3p03yMUIMM JIMIIIE HOCISIM BIIOBITHOTO KYJIBTYPHOTO i CHOPTUBHOIO KOHTEKCTY. Lle
0COOJIMBO TIOMITHO Y BUIMAJIKy aMEPUKAHCHKOro (hyTOoIy, Jie 3HaYHa YaCTUHA KAPTrOHI3MIB
TICHO TOB’s3aHa 31 CHEUM(PIMHUMHU TpaBUIaMH TPHU, TAKTUYHUMHU CXEMaMH Ta ICTOPIEIO
PO3BUTKY LIbOTO BrAy cnopty y CIIA.

OpHIEI0 3 OCHOBHHMX TPYJHOIIIB TEPEKNIQAy KAPrOHy aMEepHKAHCHKOro (yroomy
YKpaiHChKOIO MOBOIO € BIICYTHICTh YCTaJleHHMX BiINOBIIHUKIB. Ha BinMminy Bin ¢yroomy,
OackeTO0ITy U OOKCY, aMepHKaHChKHiA (yTOON He HAOYB IIMPOKOT MOIYJISIPHOCTI B YKpaiHi,
TOMY 3Ha4YHA YaCTUHA TEPMIHOJIOTII Ta YKaprOHHOI JISKCUKH 3aJTHIIAETHCS MAJIOBITOMOFO ISt
YKPATHCBKOT'O PEIMITIEHTA. YHACIIIOK IILOT0 MepeKiIaad 4acTo CTHKAETHCS 3 HEOOXITHICTIO
CaMOCTIMHOTO JT0OOpY BIAMOBIIHUKIB 200 CTBOPEHHS OIMCOBUX KOHCTPYKIIH, sKi O
niepeIaBajIi 3MICT OPUTIHATBHOT OTMHHUIII.

JlonaTkoBi TPYAHOIII BHHUKAIOTh dYepe3 BHCOKY MeTadOpPUYHICTh CIIOPTHBHOIO
KApProHy amepHukaHcbkoro ¢yroomy. bararo jekceM MaroTh IMEPEHOCHE 3HAYEHHS Ta
0a3yrOThCSl Ha KYJIBTYPHUX acCOIlaIlisaX, 3p03yMUTHX TIEPEBAKHO aMEPUKAHCHKIN ayuTOopii.
Hampuknan, omuHMIN BICBKOBOTO TMOXOMKEHHs a00 CIIEHTOBI Ha3BU IMPOBUX CHUTYAIlik
MOKYTh BTpauaTd CBOIO €KCIIPECHBHICTh y OYKBAJBHOMY TEpeKiail. Y TaKMX BUMAIKax
nepeKiiaiaueBl HEOOXITHO 3HAXOMUTH OaJaHC MDK TOYHICTIO Tieperadl 3MICTy Ta
30epeKEHHSM EMOITIMHO-CTHITICTUYHOTO e(hEKTY.

[Ile omHier0 TPOOIIEMOIO € CTPYKTypHa CIielp]ika aHTIIOMOBHOTO CIIOPTHBHOI'O
*Kaprony. JIJ1st Hboro xapakTepHa BeJIMKa KUTbKICTh KOMIIO3HTIB, CKOPOUYEHb Ta TEJIECKOITI3MIB,
SIKI B)KKO BIATBOPUTH 3ac00aMU YKpaiHCHKOI MOBHM 0€3 BTpATH JIAKOHIYHOCTI. AHTITIHCHKa
MOBa JIO3BOJISIE KOMITAKTHO TTOEAHYBATH KiTbKa KOMITOHCHTIB B OJIHIN JICKCUYHIN OJTMHMII,
TOI SIK YKPAiHCHKHUH TIEPEKIIa T HEPiIKO MoTpedye po3ropHyToro mosicieHHs. Lle yckinaaHroe
30epeKeHHsI TEMITY Ta IUMHAMIKH CTIOPTUBHOTO KOMEHTYBAHHS.

VY mporeci mepeknaay CIOPTHBHOTO >KAaproHy Hai4acTillle 3aCTOCOBYIOTBHCS Taki
MepeKIaalbki MPUHAOMH, SIK KaJbKyBaHHS, TPAHCKOJYBAaHHS, OIMCOBUN TEPEKiIa,
dyHKIIOHATBPHA 3aMiHa Ta aganTarlis. Bubip cmocoOy mepekniamy 3aeKUTh Bifl CTYICHS
3pO3yMUIOCTI JKaprOHI3MY JJIsl IUTLOBOI ayAWTOpii, MOTO CEMAHTHYHOI CTPYKTYpH Ta
nparMaTiyHoi (YHKIIT B TEKCTI. TakuM YHMHOM, MEpPeKiaj] *KaproHy amMepHKaHCHKOIO
¢byTo0y moTpedye HE JUIIIe BUCOKOTO PIBHS MOBHOI KOMIICTEHIII], a i TJIMOOKOTO 3HAHHS
CHOPTUBHOI'O TUCKYPCY Ta KyJIbTypHOro koHTekcTy CIIIA.

Posriisinemo  nekuibka momylsisipHuX (yTOONBHUX >KaproHidmiB. Ognpazy moTpioHO
3a3HAUUTH, 10, (PAKTUYHO, BCl BOHM MEPEKIAAAIOThCA ULUIIXOM TpaHciiTeparii ado
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TPAaHCKPUOYBaHHS, OCKUIBKM BHUKOPHUCTOBYIOTHCS OOMEXKEHHMM KOJIOM JIIOAEH, sIKi
3aliMalOThCS 1IMM BUJIOM CIIOPTY 1 PO3YMIIOTh 3HAUEHHS TakWX >KaproHidmi. OpHak, Mu
crpoOyeMo MiAidpaTy epeKIIa, sIK|id BIATIOBIIAE SIK TIEKCUUHOMY 3HAUEHHS KaproHI3MY, TaK
1 COLIIOKYJIBTYPHOMY aCHEKTy HOro BXKMBaHHS.

Blitz — Omim-aTaka / MacoBaHMii TIPOPHB 3aXKCTy. Y aMepHKaHChKOMY (hyTOOII Ikt
TEPMIH [03HAYa€ TAKTUYHUM MPUIOM, 3a SKOrO JIEKUIbKA T'PaBIB 3aXHCTY OJHOYACHO
aTaKyloTh KBOTepOEKa CyINepHHMKa 3 METOIO 3IpBaTH posirpail. JlekcemMa Mae BICHKOBE
MOXO/DKEHHSI Ta MoxomuTh Bif cioBa blitzkrieg. Ilin wac mnepeknamy AOLUTBHUM €
BUKOPUCTaHHS  KaJbKyBaHHA  «ONil[-aTaka», OCKUIBKM BOHO YacTKOBO 30epirae
MeTa(QOpUUHICTb 1 AMHAMIYHICTb OpUriHaity. BogHouac 11 yKpaiHChKOro pelyITieHTa 4acTo
NOTPIOHE JJOAATKOBE MOSICHEHHS Yepe3 HU3bKY TOIMYJISIPHICTh aMEPUKAHCHKOTO (hyTOOITY.

Hail Mary — «aiepenada HaBMaHHSD / «BiTUalIyIIHUA 1acy. TepMiH O3HAaYae Tyxe
JIOBTMI Mac HAMPUKIHII MaT4y, SIKU BUKOHYETHCS Maibke Oe3 IaHCIB Ha ycriX. bykBambHui
nepexsia i He 0y/ie 3po3yMUTUM YKPaiHCHKOMY YUTA4Y€B1, TOMY JOIUTBHIIIE BAKOPUCTOBYBATH
OTMCOBHH TIEpEeKIIa — <«BiTUaliyIHUIA Tacy. Y [OMY BHUIMAJIKy TMEpeKiaad >KepTBYE
KYJIBTYPHOIO KOHOTAIIIEIO 3apajiv 3pO3yMLIOCTI.

Pick-six — mnepexomieHHs 3 TaumayHoMm. Lle cuTyarlis, KOmM TpaBelp 3aXHUCTY
NIEPEXOIUTIOE Tac 1 OfIpa3y 3aHOCHUTh M’ Y 3aIiKOBY 30HY, 3apOOJSIFOYM IICTh OYOK.
JKaproHismM yTBOpEHMIA NMUIIXOM CIIOBOCKJIAJIAaHHS Ta MICTHTh YMCITIBHUK, SKUM YKa3ye Ha
KUTBKICTh OYOK. YKpAlHCBKUI TepeKsial TOoTpedye OMMCOBOT KOHCTPYKINI, OCKLUTBKH
KOMITAKTHUM aHTTIACHKHI KOMITO3UT HE Ma€ TIPUPOHOTO BIITIOBITHUKA B YKPATHCHKI MOBI.

Trash-talk — ciroBecHi mpoBoOKaliii / «IICHXOIOrYHII THCK». TepMiH 03HaYa€ arpecBHi
a00 TPOBOKATMBHI BUCJIOBIIIOBAHHS MDK IpaBLsIMU M yac Matdy. lle ckmamne cioso,
YTBOpEHE IUBIXOM CJIOBOCKIanaHHs. [lin dac mepeksagy Moxke BHKOPHCTOBYBATHCS SIK
KaJIbKa («TPEI-TOK» ), TaK 1a/IalTOBaHMIA BapiaHT — «CJIOBECH1 poBOKartii». Jlpyruii crocio
€ 3PO3YMUIIIIAM JJIsl ITUPOKOI ayJUTOPIi, X04a YaCTKOBO BTpada€e PO3MOBHO-KAPTOHHHIM
xapaxrep opurinainy. Shotgun formation — (opmariis «otrany / po3cTaHOBKA 3 BIIIAICHIM
kBoTepOekoM. Lle irpoBa cxema, y sKiii KBOTepOEK pO3TAIlIOBYEThCS Jalll BiJl LIEHTPY TIepe
noJaTkoM posirpamry. Hazpa 6azyersest Ha MeTadopi pymHuii (shotgun), 110 acortiroeTsbes 3
IIMPOKUM «PO3CIIOBAHHIMY» aTaKd. Y TIEPeKsIajii 4aCTO BUKOPUCTOBYETHCS TPAHCKOTyBaHHS
— «uoTraH-(hopmartisiy, oHaK 0e3 MOSCHEHHS TaKWi BapiaHT MOKe OYTH HE3pO3yMUTUM
YKpaiHCHKOMY YUTAYEBI.

Sack — cek / 3axomenHs kBotepOcka. TepMiH O3HAYa€e CHUTYaIlil0, KOJU IpaBLs 3
M’SdeM  3YMUHSIOTh T033/y JIiHIl po3irpamry. AHITIHACHKAa JIeKceMa € KOpPOTKOI Ta
EKCIIPECUBHOIO, TOMY B YKpAaiHCHKMX CIOPTUBHUX TEKCTaX YacTO BHUKOPHUCTOBYETHCS
TPaHCIIITEpOBAaHUH BapiaHT «cek». BogHowac mis HehaxoBoi aymuTopii HeoOXiTHE IOSICHEHHS
3HAYCHHS IHOT0 TePMiHa.

Red zone — 4epBoHa 30Ha. 1l miIsSHKA OIS TIepe]] 3aTiKOBOK 30HOIO CYIIEPHHUKA, I
KOMaH/1a Ma€ BUCOKI IITAHCH HaOpaT oukw. [lepexian 31iiiCHIOEThCS IUITXOM KaJIbKyBaHH,
0 JTO3BOJISIE TIOBHICTIO 30€PErTH CTPYKTYpPY M CEMaHTUKY OpuriHamy. Takuii BapiaHT €
OJTHUM 13 HAMyCHIIIHIIIMX TPUKIAIIB MEPEKIay CIOPTUBHOIO YKaproHy, OCKUTBKU BIH €
3pO3YMUTUM 1 JJAKOHIYHHM.

Blindside hit— ynap i3 «cinoi 30am». TepmiH 1o3HaYa€e CHIOBUI IPUHOM, 3TIHCHESHHUH
no3a mnosieM 30py rpanipsl. JKaproHnizam 0a3yeTbesi Ha TPOCTOPOBiA MeTadopi Ta CTBOPIOE
BHCOKHI PIBEHb E€KCIIPECHBHOCTI. YKpPAiHCHKHM TepeKsial Mepeiac OCHOBHE 3HAYCHHS 3a
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JIOTIOMOTOI0  KaJIbKyBaHHSI W yTouHeHHs.. OJiHaK TMOBHICTIO BIATBOPUTH JIUHAMIYHICTb
AHIJIHACBKOTO KOMIIO3UTa JOCHUTh CKJIQJHO Yepe3 BIIMIHHOCTI CJIOBOTBIPHHX CHUCTEM
AHIJINCHKOI Ta YKPAiHCHKOT MOB.

Pocket presence — ymiHHS JisITH B «KOHBEPTD». TepMiH O3HavYae 3MaTHICTh KBOTEpOEeKa
BIICBHEHO PyXaTHCs B MEXax Tak 3BaHOI pocket — 3axucHOro nmpoctopy, CTBOPEHOTO JIHIEIO
Harafy. YKaprouism Mae MetadOprUuHUN XapakTep, OCKUTLKH CIIOBO pocket y OyKBAIbHOMY
3HAYEHHI 03HAYa€ «KUILIEHs». B yKpaiHChKOMY MepeKiiazl 4acTo BUKOPUCTOBYETHCS BApIaHT
«KOHBEPT», SKWU YK€ 4YacTKOBO 3aKpIMMBCS B CHOPTUBHOMY AMCKypcl. OmHak
croBoctiony4eHHs: pocket presence morpedye OMMCOBOIO MEpeKiIaxy, apke OyKBATLHUNA
BapiaHT «IIPUCYTHICTh Y KHIIICHD» 3BYYUTh HENPUPOTHO YKPAiHCHKOI MOBOK. Tomy
niepeKsiaiad 3MyIICHHUI aJanTyBaTh KOHCTPYKIIIO BIATIOBIHO 0 HOPM IIUTHOBO1 MOBH.

Sunday warrior — «HenUIbHMIA Oo€lb» / TpaBelb-amatop. el  kaproHizm
BUKOPUCTOBYETHCS IS TTO3HAUCHHS JIIOJMHM, SKa TPAaE B aMEPUKAHCHKUM (yTOON Ha
amMaTopcbKoMy PiBHI a00 Oepe ydacTh y Mardax JIMIIe emi3oaudHo. Jlekcema Mae BUpaszHy
MeTaOPUUHICTh, OCKUIBKMA CJIOBO WaIrior CTBOPIOE acoOIlaIliio 3 BOIHOM abo OidIieM.
bykBanbHe KalbKyBaHHS — «HEAUIBHUN OO€I» — YacTKOBO 30epirae OOpa3HICTh
OpUTiHAITY, OTHAK MOYKE OYTH HEJOCTATHRO 3PO3YMLINM O€3 KOHTEKCTY. Y I[bOMY BHIAJIKY
nepeKiagay MOXKE ITO€IHYBAaTH KaJdbKyBaHHS 3 TIOSICHCHHSM JUIS TOYHIIIOl Tepenadi
CEMaHTHKU >KaproHi3My.

3aBAsKA TIOMYJISIPHOCTI  amepukaHcbkoro (¢yroony B CIIA, TtepmiHomoris Ta
KAPrOHI3MH JTAHOTO BUIY CHIOPTY aKTHBHO BUKOPUCTOBYIOThHCS B MOOYTI Ta IOBCAKICHHOMY
KHUTT1 aMepHUKaHIlB. B JaHoMy BUTIaIKy Mepekiagay MOBUHEH BMUIO MiTIOpaTH €KBIBAJICHT,
a00, yacTire, BAATHCS J0 OITMCOBOTO MEPEKyIaTy, o0 PEIMITIEHT YITKO 3p03yMIB 3HAUCHHS
BUCJIOBY, HE PO3YMIIOUM IPaBWJI 1 TOHKOIIIB aMepukaHchbkoro ¢yrtoomy. PosrisiHemo
JIeKUTbKa MPHUKJIIAIIB:

The manager decided to throw a Hail Mary and completely change the company strategy.
— Kepisnuk eupiuius nimu 6a-0amK i NOBHICMIO 3MIHUMU CIMPAMe2iio KOMNAHIL.

VY npoMy BHMAKY aprodizM Hail Mary BKuBaeThCst 1103a CIIOPTHBHUM JHUCKYPCOM Y
3HAYEHHI «PU3UKOBAHUI 200 BiUaMTYIITHUI KPOK 13 MIHIMAJIBHUMHU IIaHCaMU Ha yermixy». [Tin
Yac MepeKIIaay HeOIUTbHO BUKOPUCTOBYBAaTH OYKBaJIBHUI BapiaHT, OCKUTBKH YKPAiHCHKHI
YuTa4 MOXKE HE 3pO3YMITH KYJIbTypHY amo3ito. HaitedextuBHimM € (QyHKITIOHATBHUN
niepeksiaz ado aanTartis, sSKi IepeaaroTh MparMaTHIHUN e(DEeKT BUCIOBITIOBAHHS.

After losing two major clients, the company was really on the blitz trying to save its
reputation. — ITiciiss smpamu 080x 6euKuX KiCHmMIE KOMNAHIS KUHYJIA 6CT CUTU HA NOPSIMYHOK
C80¢€l penymauil.

XKaprownizum blitz y moBcsikieHHOMY MOBJICHHI 03HAYa€ iIHTCHCUBHY, IIBHUKY i MACOBaHY
TUSTTBHICTB. Y TaKOMY KOHTEKCTI CJIOBO BYKE YaCTKOBO BTpadae OE3MOCEpeIHii 3B’S30K 3i
croproM 1 HaOyBa€ TMIMPIIIOrO TEPEHOCHOTO 3Ha4deHHA. [l mepexnmamy AOMUTBHO
BUKOPHCTOBYBATH OMHCOBI KOHCTPYKIIIi, sIKi IIePeAat0Th TUHAMIYHICTh Ta IHTEHCUBHICTB JIil.

The interviewer blindsided him with an unexpected question about his previous job. —
Inmepe toep 3acmas tio2o sHenaybka HeCnOOIBAHUM 3aNUMAHHAM NPO NONEPEOHIO POOOM).

Hiecnoro to blindside moxoauts i3 Jxaprony amepHKaHCHKOro (hyTOONIy i MEPBHHHO
O3HAUa€ araKy Io03a TOJIeM 30py TPaBId. Y Cy4aCHOMY TOBCSIKICHHOMY MOBJICHHI IS
OJIMHUIISI YacTO BUKOPUCTOBYETHCS META(POPUYHO Yy 3HAUEHHI «3aCTaTH 3HEHAIlbKa» a0o
«HEOUIKYBAHO IIOKYBATHY. Y TIEPEKIIa Il BKITUBO TIEPEIaT caMe TIEPEHOCHE 3HAYCHHSI, a He
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CIIOPTUBHY TEPMIHOJIOT 110, OCKUIbKM B HECIIOPTUBHOMY KOHTEKCTI FOJIOBHOIO € MOl HA Ta
nparMaTiyHa (PyHKIS BUCIIOBITIOBAHHS.

The politician kept punting on the healthcare issue instead of making a clear decision. —
Tonimux nocmiuHo YHUKAE GUPIUIEHHS NUMAHHSA OXOPOHU 300P08 s 3aMICMb Moo, Wob
VX6AIUMU YIMKE PIULEHHSL.

HiecnoBo t0 punt moxoauTh 3 aMepUKaHCHKOro GyTOOITy, Ie 03HAYaE yAap Mo M4y 3
METOIO BIIIATH BOJIOMIIHHS CYIIEPHUKY Ta BUTPATH TEPUTOPIIO. Y MOBCAKIEHHOMY MOBIIEHH1
e JKaproHisM HaOyB TEPEHOCHOTO 3HAYCHHS — <«BIIKIAJATH PIIICHHS», «yHUKATU
BIIMOBIIATILHOCTDY a00 «dIepeKiiaaaTy mpodieMy Ha moTimy». [1in yac mepekiaay BasKIMBO
OPIEHTYBATUCS HE Ha OYKBAJIbHE CIOPTHBHE 3HAUCHHS, a HA TParMaTUYHHN 3MICT
BUCJIOBJIIOBAaHHSI. Y TakuX BUMajKaX HalieeKTUBHINMMU € (YHKI[IOHAJIbHA 3aMiHa Ta
KOHTEKCTyaJlbHa aJIanTarfis.

Omxe, >KaproH aMepUKaHCHKOrO (yTOONYy € BaXKJIMBOIO CKJIAJJOBOIO aHTJIOMOBHOTO
CIIOPTUBHOTO JIUCKYPCY Ta XapaKTEPU3YEThCS BUCOKMM DPIBHEM EKCIIPECHBHOCTI,
MeTaOPUYHOCTI U CTPYKTYPHOI PI3HOMAHITHOCTL. AHAII3 JOCTIPKYBaHUX OJWHHIIb
3aCBITYMB, 1110 CIIOPTUBHHUIA KaproH (OPMYETHCS MEPEBAXKHO ILIIXOM CIIOBOCKIIAIaHHS,
Mmetadopuzallii, CKOPOUCHHS Ta CEMAHTHYHOTO TIEPEOCMHUCIICHHS —3aralbHOBKMBAHOT
JIEKCUKU. 3HaYHA YaCTWHA YKApPrOHI3MIB BiloOpakae cretudiky rpi, TaKTHYHI 0COOIMBOCTI
Ta KYJIBTYPHI peatii aMepHKaHCHKOTO CIIOPTUBHOTO CEPEIOBHIIIA.

Y mporieci mepekiamay KaproHy amMepUKaHCHKOro (yTOOIy YKpaiHCHKOIO MOBOIO
BUHUKAIOTh YHWCJICHHI TPYAHOII, TOB’SI3aHI 3 BIACYTHICTIO YCTAJCHUX BIIMOBIHUKIB,
HU3bKOIO TIOMYJISIPHICTIO IILOTO BWAY CHOPTY B YKpaiHi Ta 3HAYHOIO KYJIBTYPHOIO
MapKOBaHICTIO OaraTboX ONWHMIIL. lle 3yMOBIIOE HEOOXiMHICTh BHKOPUCTAHHS PI3HUX
nepexiIafabKuX TpaHchopMallii, cepell SIKMX HAWIMPOIYKTHBHIIIMMU € KaJbKyBaHHS,
TpaHCKO/TyBaHHSI, OITMCOBHUH TIepeKIIas 1 PyHKITIOHATBHA aariTallis.

[TpoBeneHuit aHa3 IPUKIIA/IIB ITOKA3aB, 1110 MEPEKIIaAaueBl YaCcTO IOBOIUTHCS IITyKaTH
KOMITPOMIC MDK TOYHICTIO TIepe/iadi 3MICTy, 30epeKEeHHAM €KCIIPECHBHOCTI YKaproHi3My Ta
3PO3YMUTICTIO ISl YKpaiHChKOTO perumienTa. OcoOMBO CKIQAHUMH JUIS TIEPEKIaay €
MeTadOpHyIHI KOMIIO3UTH Ta KYJIBTYPHO CIIEIM(idHI ONWHMII, CEMaHTHKA SKHUX TICHO
TIOB’s13aHa 3 AMEPUKAHCHKUAM CTIOPTUBHUM KOHTEKCTOM. TaKuM YMHOM, aJIeKBATHUM TTEPEKIIa]l
’KaproHy aMepuKaHChKoro (hyTOoiy motpedye He JHITe MOBHOI KOMITETEHITII, a i TTMOOKOro
PO3YMIHHS CIIOPTUBHOTO JIUCKYPCY Ta OCOOJMBOCTEH (DYHKITIOHYBAaHHS CIOPTHBHOI

CYOKYJIBTYpH.
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Coeemna Anvona, K. ginon. H., Ooy.
Yepracvkuii 0epoicasHuti mexHON0IUHULL YHIBepcUumem

AHAJII3 MOXKJIMBOCTEN TA OCOBJIUBOCTEN ITPOP®PECIMHUX
COLIAJIBHUX MEPEX JUISI IIEPEKJIA IAYIB

3a ocTaHHI POKM TIepeKiiafialbka rady3b 3a3Hajla CYTTEBUX 3MiH, sIKI TOB’sI3aHI 13
TIOSIBOXO HOBUX TEXHOJIOTIH. J[71st Tasmy3i, sika pO3BUBAETHCS BCE OUTBII IIBUIKAMH TEMIIAMH 1
BIIYYyBa€ TOCTPY HeCTady KBaTI(IKOBAHMX TMEPEKIafadiB, KOMIT IOTEPHI TEXHOJOITI, 1110
JIO3BOJISIFOTH 30UTHIIUTH €(hEKTUBHICTH pOOOTH MEpeKiIaaayiB, CTaIM CIPABKHBOKO MTAHAIICETO.
PobGota nepexiajaya B Cy4aCHOMY CBITI CTa€ MPOQECifHIM 3aHATTSIM, K€ OpIEHTOBAaHE Ha
PHMHOK, 1110 BUMArae 3acTOCyBaHHsI €IMHUX CTAHJIApTIB 3a0e3MeUYeHHs SIKOCTI Ta BUKOHAHHS
nepexiIaiiB y cTucii TepMiHd. OCTaHHIM YacoM 3’BUJIOCS 6arato nepekiiaialbKux Mporpam
Ta IHIIIOTO TPOTPAMHOTO 3a0e3MEUeHHs], sIKe J03BOJISIE TOJIETIINTH TIPAIO MepeKiiaiaya.
OnmHyM 3 1HCTPYMEHTIB, IO JO3BOJISIE MPUCKOPUTH POOOTY Tepekianada, € mpodeciiHi
COLlIATIbH] CUTHPHOTH.

[podeciitni coriaibHI MEpEXki 3aBOHOBYTh PUXUIIBHICTH BCE OUIBII HIMPOKOTO KoJia
CIICIIIATICTIB y PI3HUX Traiy3six. Hapasi moaioHi CuTbHOTH MEpeXUBAIOTh HE JIMIIE CTaJliI0
HAWOUIBIIOI TIOMYJSIPHOCTI, ajie ¥ eTal CTPIMKOro po3BUTKY. B ocobuctux mpodimsix
KOPHUCTYBauiB MPOQECITHNX COMIATBHIX MEPEXK 3 IBISETHCS] BCE OUIBIIE MOJIB IS AUTOBOT
iH(dopMartii mpo kopuctyBaya. Lle 103Bosse oMy pekoMeHayBaTH cede sik ipodecioHana, a
3py4yHa CHCTeMa IOUTYKY HaJa€ MOXIJIMBICTh PEKPYTHHTOBUM areHCTBaM 1 Oe3MmocepeHbo
POOOTONABIISIM BECTH TIOITYK MaiOyTHIX TPAIliBHUKIB.

Cepe HAUMOMIMPEHIITHMX COLIATEHIX MEPEXK JIJIsI IEPEKIaaadiB CI1il BAOKPEMUTH TaKi
cruIbHOTH K «XING», «ProZ.com» Ta «LinkedIny.

«XING» — me mpodeciiinmii opTaj, SKAH J03BOJISIE HE JIMINE CIIUTKYBaTHCS, a i
HaJIaro/LKyBaTd JIUIOBI KOHTaKTH, a TaKOX CIPUS€ Kap €pHOMY 3pOCTaHHIO. [ 'ojoBHa
riepeBara raTgopMu — Iie MATPUMKa 6araToMOBHOTO iHTepdeiicy kopuctyBada. Lleli moprai
Oararo(hyHKITIOHAJTBHHH, KOPHCTYBAY MOYKE CTBOPUTH SIK OCOOUCTHH MPOQiih, TaK 1 PO LIb
KOMIIaHii, pO3MIIIyBaTH Ta IITyKaTd BaKaHCIi, OpraHi3oByBaTH, OpaTh y4acTh Yd YIPABIISTH
3axofamu. MosximBocTi «XING» 11 pekpyTepiB He 0OMEKYIOTHCS TIOITYKOM TTTXOISIIINX
KaHJUIaTiB, BOHM MOXKYTh OIMyOJIKOBYBaTH BakKaHCIi, MO0 3alyddTH OUIBII aKTUBHY
aynuropito. Ll mpodeciitHa Mepeka TakoXX Hagae TIEBHI OPEHIWHTOBI MOMJIIMBOCTI JIJIS
KOMIIaHi1, HaIPUKIIa I, CTOPIHKYA KOMITaHi1 MOXKYTbh IEMOHCTPYBAaTH OCHOBHI IlepeBaru poooTu
B Hil 3aB/ISIKA 3aBaHTKEHUM BiIEOpOIMKaM Ta iH(opmaliii mpo ymoBu npaiii. CriiBpOOITHUKH
KOMITaHii MOXKYTb BHCTABJIATH CBOi OIIHKH, TIATBEP/DKYBATH OY/Ib-SIKi JIaHI Ta 3aJIMINATH
KoMeHTapi. PeiiTuar poOoTonaBIs BinoOpaKaeThCst HA CTOPIHIT KOMIIaHii.

«XING» mporoHye HaCTYTTHI MOYJTBOCTI JIJIS PO3BUTKY Kap’€pu:

1. Orpumanns HamexHoi podotn. CormamsHa Mepeka «XINGy»IpormoHye MoTyKoBi
IHCTPYMEHTH, sIKi JJOTIOMO>KYTh KOPHCTYBa4y 3HAUTH MIAXOAAILY pOOOTY Cepelt OUTBII HiK
I MJIH. BakaHCIil.

[omyk py3iB 1 3HAHOMCTBO 3 HOBUMH JIFOIbMHU.

OOroBopeHHsI aKTyaJIbHUX HOBUH 1 TIOBIIOMJICHb.

3axuct nepcoHabHUX aHuX. AnMiHicTpariisi «XING» Haslae Belrke 3HaUeHHS 3aXUCTY
MEPCOHATIBHUX JIAHUX 13a0€3MeYeHHIO KOH(DEAECHIIIHHOCTI.
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5. KopucryBau moxxe 3aBaHTaXUTH J0AATOK «XING» Ta OTpUMyBaTH HOBUHHU Ta OHOBJICHHSI
Ha TenedoH.

Omxe, «XING» — 1€ coliajibHa Mepeka, CIIpsIMOBaHa 3/I€OUTHIIION0 Ha BCTAHOBJICHHS
OI3HEC-KOHTAKTIB Ta PO3BMBAETHCA SIK IAT(opMa AJs MOLIYKY MEPCOHATY YM, HaBIIaKH,
pobotu. Yepes hopymu, TeMaTUUH1 IPYIIU Ta EPESTIK BAKAHC1 KOPUCTYBayul MOXKYTh IITYKaTH
MOTCHIIMHUX poOOTOMABIB ab0 30upartu iHGopMaliro npo GipMy, HANPUKIAA IS
criBOeCiy YK J171st OUTBILIOTO YSIBJIEHHS PO MalOyTHIO pOOOTY.

ProZ.com — 1ie HalOUIbIIA COIlilbHA Mepeka Uil MepeKiafadiB, OpIEHTOBAHA
3ne0uThiioro Ha (pitaHcepiB. ['ooBHa MeTa cailliTy — Iie TOIIYK KJIi€HTa YM, HaBIIAKHW,
BUKOHABI[S 3aMOBIeHHs. lle 3miliCHIOEThCS 3a TIPUHIMIIOM JIOIIKK OTOJIOIICHb 3
NPONO3UILIIIMUA POOOTH Bif] OIOpPO NepeKiIaiiB 1 mpuBaTHUX 0ciO. J[i1s moyaTky KopucTyBady
HEOOX1JTHO 3apeecTpyBaTUCS, BKA3aBILIM B CBOEMY POl PiIHY MOBY, MOBHI MapH, 3 SIKUIMHU
BIH TIPAIIIOE, TaTy31 IEPeKIIaly Ta BAPTICTh CBOIX TIOCITYT.

OnHyM 3 OCHOBHUX po3/iiB cailty € «KudoZ». Came B HbOMY po3TailioBasi (hopymu,
rocapii Ta ciioBHUKH. [lepes moyaTkom nepexsiaiaibKoi TsUThbHOCTI B COIIAIbHIN CITUTBHOTI,
KOPHUCTYBa4 MOBUHEH aKTHBHO Opatu y4acThb y (JOpyMi, CTAaBUTH 3alIUTAHHS Ta BiAMOBIAATH
Ha BKe ICHYIOU1. 32 IF0 aKTHBHICTh HOMY HapaXoBYIOThCS O, 10 CBITYATh MPO CepHo3HEe
CTaBJICHHS TIepekIiaiada 10 CBoei podotw. Lle mposBisieThes B TOMY, 10 BiH IIPUALIIE Yac K
npodeciiHoMy pPO3BUTKY, TaK 1 JOIOMO3i CBOiIM Kojeram. TakoXK KUTbKiCTh OaliiB €
CBITYEHHSIM TOTO, IO TEPEeKIIajiad He TUTbKH Oepe ydacThb y KUTTI Popymy, a i TpaMOTHO i
npodeciifHo BIAMOBITA€ HA THMTaHHS, OTPUMYIOUM TaKUM YMHOM BU3HAHHS KOJIET, IO
TOBOPHUTH TIPO HOro Xopolry miarotoBky. [Ipote HeakTHBHICTH HA (GOpPyMi HE TOBOPUTH IIPO
fioro HerpodecioHaTi3M — BIH MOXKe OyTH 3aiHATHM CBOIMH 3aMOBJICHHSIMH 1 HE MaTH Yacy
HAaBITh JIJIs TAKOT BAXKJIMBOI 1 0€3IM0CepeIHbO TIOB’S13aHO1 3 HOTO CHEIIAbHICTIO CITPABOXO.

Jls monryky poOOTH MepeKiiaiad MOKe TINMCATUC Ha BaKaHCII, 110 3 SIBIISFOTHCA.
JIJI1 HAMIIBHIIOTO TIOIIYKY BAapTO IOCTIMHO MPOIJISIATH TOJIOBHY CTOPIHKY CadTy B
TIOITyKaX BIIMOBIHMX 3aMOBJICHb, OCKUTBKH BOHH ITYOJIKYIOTBCS TaM 3araJIbHUM CITHCKOM.
OroromeHHs Mpo poOOTy MyOTKYIOTh SK OFOpO TEpeKIIaiB, TaK 1 TMPUBATHI 0cOOM abo
CHiBPOOITHUKY KOMITaHIH, SIKi HE MArOTh OE3MTOCEPEHBOTO BITHOIICHHS JI0 MePeKIaIaIbKoi
JISUTGHOCTI.

Sk mpaBuiio, mix Yac myOJTiKarlii 3aMOBJICHHSI KOPUCTYBAY BCTAHOBITIOE OOMEKEHHS
II0JI0 TOTO, XTO MOKE BIITYKHYTHCS Ha HOTO MPOEKT: OFOpO MepeksiaiB, ¢hpiiaHcepH, HOCI
MOBH, KOPHCTYBaYi, sSIK€ MalOTh IUIaTHE WICHCTBO Ta iH. [lepexnanay He OBHHEH 3a0yBaTH
MPO BEJIMKY KOHKYPEHIIF0, HOBHI KOpUCTYBad O3 BIII'YKIB 1 OIIHOK Ma€ HU3bKI IAHCH
OTpUMATH 3aMOBJICHHSI.

Ormxe, WIMOBIPHO, IO TOJIOBHA BIIMIHHICTH «ProZ.com» Bin iHIMX mpodeciitHux
COITIAJTFHAX MEPEX TOJISITa€ Y BUINICONHMCAHIN MPAKTUYHO 00OB’SI3KOBIM aKTUBHINA ydacTi y
xutTi hopymy KudoZ, B Toit 9ac, sk B iHIIIUX CIIUTBHOTAX y4acTh Y (hopyMax He HECEe TaKOTO
MacoBoro xapaktepy. Ll HeoOxiHa akTHBHICTb MOYKe OyTH CITPUIHSTA CITIOYATKY SIK HEIOMIK,
MPOTE 3 YacOM TepeKsIaiadl po3yMif0Th, HACKUTBKU II€ 3pYYHO y OE3BUXIIHIN CHTYAILi,
TaKiid, SIK HE3HAHHS SIK MPABWJILHO MEPEKIIACTH CJIOBO a00 BUCHIB, MAaTU IIAHC OTPUMATH
MUTTEBY MITPUMKY KOJIET.

JlaHa coliajibHa CMUILHOTA HAJIa€ TPOCTIP YISl MPOBE/ICHHS BEOIHAPIB 1 TPEHIHTIB, a
TaKOX 1 cama € OpraHi3aTopoM OHJIANH-KOH(EpPEeHIIl Ta HIIMX 3aXO/iB, CIIPIMOBAHUX Ha
MIBUILIEHHS KBaTi(ikallii nepekanavis. Kpim toro, Ha «ProZ.comy aHOHCYIOTBCSI HE TUIbKU

153



BIPTyaJIbHI 3aXO/M, a M peaibHI 3ycTpiul epekiiafadiB 1 iX Micue npoBesieHHs. J{o Toro x,
Meperka MPOMOHYE JI0 POIaKy MepeKIaIalbKi MPOrpaMu sl MiIBUILIEHHS €(PEKTUBHOCTI Ta
IIBUJIKOCT1 pOOOTH.

Cepen npodeciitnux corianbHux Mepesx Bapto BunumTu «LinkedIny». Ha choromni, 1e
HaWOUTbIlIA COILlJIbHA CHUIBHOTA JUIS TOIIYKY Ta BCTAHOBJEHHA [UIOBMX KOHTAKTIB,
JocTynHa Ha OarathboX MoBax. [lmardopma n03BoisiE KOpUCTyBayaM CHUIKYBAaTHCS 3
Npe/ICTaBHUKaMU IXHBO1 Tpodecti, IyKaTh poOOTy Ta 3apo0iIATH aBTOPUTET B rajlys3i, B SAKIA
BOHM TparLforoTh. 3a qonomororo «Linkedlny BoHM MOXYTb 3 JIETKICTIO 3HAMTH JIIOAEH, K1
MPALOIOTh B IEBHUX KOMITAHISIX YK OpraHi3allii, B SKMX MPALtOI0Th Y MPALFOBAIN PAHILIE Tl
YW 1HIII JTFOIH.

['onoBHa BIIMIHHICTH IIi€l CIUIBHOTH TMOJSATa€E B TOMY, IO TYT CHUIKYBaHHS
BIIOYBA€ThCS 32 CEPHOZHUX (POPMATBHUX OOCTABHH 1 30CEPEPKEHO HABKOJIO MPOodeciiHOi
TISUTBHOCT1 yyacHUKIB. [l yemimHoro BUKopucTaHHs akayHTy B «LinkedIn» neoOximHO
IPAaMOTHO 3allOBHUTH TPOQUTb, OCKUTBKH BiJI IBOTO 3aJIEKUTh €(EKTUBHICTH MPOPLIO —
IHIMKATOp, KUK TOKa3ye YM JIOCTAaTHBO BIZJJOMOCTEH TPO KOPHCTyBaya Ta MPO HOro
npodeciiiHi SKOCTi ISl BCTAHOBJICHHS HOBUX JIUIOBHX KOHTAaKTiB. AJITOPHTM TIOIIYKY B
CMUIGHOTI TaKWi, IO Mijl Yac MOLIYKY MEePIIMMHU BiIOOpaKaroThCsi Mpodili 3 HANBUIIUM
TIOKa3HUKOM €(PEeKTUBHOCTL. TOMY KOpHCTYBaueBi PEKOMEHIIYEThCS 3allOBHUTH CBOIO
CTOPIHKY MaKCHMMAJIbHO TOYHO 1 JIETAJbHO, MI00 HOro MOMITHIM PEKPYTEpPU 1 MOTEHIIIHHI
TIapTHEPH.

J11s1 MakCUMaTbHOT e(heKTUBHOCTI HEOOXITHO HACTYIIHE:

BCTAHOBUTH (poTorpadito;

BKa3aTy OCBITY, c(epy ASITBHOCTI Ta MICIIEe POXKMBAHHS,
BKa3aTH MOTOYHY MOCay Ta JIBa MOMEPEIHIX MICIIs poOOTH;
BKa3aTH HAaBUYKH (MIHIMYM TpH);

BKa3aTy IPYITH IHTEPECIB.

I'pymu y «LinkedIny» — e micus ayist mroei, 00’ €THaHUX TIEBHUM KOJIOM 1HTEPECIB.
Came TyT JIFO/IM CTaBJISITh 3allUTAaHHS Ta JAlOTh TIOPAJIH, NTYKAIOTh pOOOTY UM MPAIliBHHKIB,
CTUTKYIOTBCS 3 KOJIeraMu Ta iH. [ pyrnu MoXKyTh OyTH CTBOPEHI SIK JIISl BUITYCKHHKIB TIEBHOT'O
YHIBEPCHUTETY UM (DaKyJIBTETY, TaK 1 IS KOJMIIHIX Ta TENEPINTHIX MpaIiBHUKIB KOMIIaHii, 00
JUTsL OUTBIII IIMPOKOTO KOJA, HAMIPUKIIA, JJIsl pOOITHUKIB MEBHOT ramysi. ['pymna Moxke OyTtu
BIIKPUTOIO, TOOTO, BCTYIUTH B HEl MOXe Oy/Ib-XTO, a00 3aKPUTOI0, B TAKOMY BHUIAJIKY
aIMIHICTPaTOp TPYIH MA€E CXBAIUTH 3asBKY Ha BCTYIL

Hacrymha BITMIHHICTP Bifl IHIIIMX COITIAIGHIX MEPEX MOJISrae B HASBHOCTI CTOPIHOK
KoMIaHiid. barato opranizaiiiii, 0COOMBO MIXHAPOJHMX, MAIOTh CBOI O(IIliifHI CTOPIHKU Y
«LinkedIn». Ha Bigminy Bix moaiOHMX O(II[IMHMX CTOPIHOK B IHIIKX COIUATLHUX MEpeKax,
JlaHa CHUTRHOTA 3a00poHsie camopekiamy. Ha cropiHmi xommaHii myOmiKyeThCsl CITMCOK
CMIBPOOITHUKIB, BXIMBI KOPIIOPATHBHI HOBUHH, MPEC-PENI3N Ta, YaCTO, OTrOJIOMICHHS PO
HaiiMm Ha poOoTy. CTeXWTH 3a CTOPIHKOIO KOMITaHII MOXKe OyTH KOPHICHO, SIKIIIO
KOPHCTYBa4€Bl BAXKIMBO OyTH B KypCi TOTO, III0 TaM BITOYBAETHCS, CIIIKYBATH 32 JIIEPOM
ragy3si ab0 3a KOHKypEHTamH, IIIyKaTH TMOTEHUIMHUX TapTHEPIB YU OTPUMYBATH
MOBIIOMJICHHSI TIPO HOBI BaKaHTH1 MO3MIIii. TakoX MOAIOHI CTOPIHKK MOXKYTh OyTH LIIHHUM
JoKEpenoM iHdopMallii, B pasi, SIKIO0 KOPUCTYBAY 30UPAETHCS BIINPABIISTHA CBOE PE3IOME U1
WTH Ha criBOECITY B IF0 KOMIIaHiIo.
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OnHi€ro 3 HAMBAKIMBILIMX (PYHKLIIH L€ COUTBHOTH € PO3MILLIEHHS BAaKaHCIH Ta MOLITYK
pobotu. HarrcHyBm Ha po3niun «BakaHCii» y BEpXHbOMY MEHIO, KOPUCTYBau OTPUMYE
BUOIPKY BaKaHCIH, sIKi BIIIOpaHi 3a JIOMOMOI'0r0 aJITOPUTMY Ha OCHOBI MOTO aHKETHUX JaHUX
Ta BIUIKPUTHX BaKaHCILIX. YBIBUIM Y TOJI€ TOIIYKY Ha3By Oa)KaHO! MOCaH, KOPUCTyBad
MOTpAryUIsie Ha CTOPIHKY 3 pe3ysIbTaTaMM Ta JOJATKOBUMHU (DUIbTpaMu MOIIyKY. SIKIIO XTOCh
31 CIICKY KOHTAKTiB KOPHCTyBaya TMPaIloe B KOMITaHii, sIka BXOAUTD B PE3YJIBTAT TOIIYKY, 11e
BI/Ipa3y MOMITHO.

Hocnigusim npodeciiiny cowianbHy Mepexy «LinkedIny» poOumo BUCHOBOK, LIO 1€
CYTO JUTOBHH MPOCTIP, /1€ MOKHA 3HAUTH pOOOTY, PO3MICTUTH BAKAHCIIO, BCTAHOBUTH KOPUCHI
KOHTAKTH 3 TTAPTHEPAMHU Ta KITIEHTAMH, 2 TAKOXK IIPOCTO CITUTKYBATHCS 3 JIFOIBMH 31 CITUTBHUMH
iHTepecamu. [lin yac peectpauii He AOLUIBHO BKa3yBaTH HIKHEWMH YU T'yMOPUCTUYHI
NpI3BUCHKA, CHiJl BKAa3yBaTW CIIPABKHE MPI3BUILE Ta IM’s. 3a JIOMOMOIOK MPOQLIO B
«LinkedIn» Mo)kHa HarmcaTH XOPOIIIEe PE3FOME UM CTBOPUTH CANT-BI3UTIBKY.

KopucrtyBaueBi HeOOXiTHO pery/sIpHO TIOHOBITIOBATH 1H(OPMALIIFO TIPO MPOESKTH, HAT
SIKUM BIH TIpAITIOE 331715 IGMOHCTpAIlii CBO€T KoMrieTeHI. Apke, 66% KommaHiii HaliMaroTh
NpaliBHUKIB, CIMPAIOYMCh Ha IXHI MUHYI1 MPOEKTH. Takok HEOOX1THO BKa3yBaTH MOCHIIAHHS
Ha KOJIMIIIHI TPOeKTH. TakuM YMHOM Y 1HIIIUX KOPUCTYBaUiB OyJ1€ MOMIIUBICTb JIETATBHIIIIE 3
HUMU O3HAHOMMUTUCSL.

Takoxx He cimifl He 10 OIIHIOBATH PeKOMEHMalllil, apke iX poib B «LinkedIn» myxe
BaKJIMBA. PekoMeH iallii — 11e po3ropHyTHH BIATYK KOJMIITHIX Ta TEMEPIIIHIX KOJIET, ApTHEPIB
Ta KiTieHTIB. UM OUTbIIIe peKOMEH AL, THM BHILUI PIBEHb JIOBIpH 110 1H(OpMaLIli, BKa3aHOi
B poiTi.

CrarucTidHe JOCTIHKEHHS TIOKa3ye, 0 KOPUCTYBayaMu MPOQECifHUX COLIaTbHUX
MEPEX € BC1 BIKOB1 IPYITH, IPOTE CIIUTLHOTH, CITPSIMOBaHI Ha ITOIIIYK Ta BCTAHOBJICHHS Oi3HeC-
KOHTaKTIB HAWOUIBII MOMYJIIPHI Cepell JIFOJIeH cepemHboi BiKOBOI Kareropii. [Ipodeciitai
aTopMu HAMOLIBIIT PO3MOBCIOKEH] B 3aXiHHX KpaiHax. 30KpeMa, COIlabH1 MEpexl s
niepeKsIaiadiB KOpUCTYIOThC HaOubM nonuroM y CIIA, Benukobpuranii, HiMewanni
ta Irami. Toxk Ha cydacHOMy eTami TIyo0am3amii Ta PO3BUTKY IH(OPMAIIHO-
KOMYHIKAITIHHIX TEXHOJIOTIM COIliajIbHI MEpeXki NEePETBOPIOIOTECS HAa OCHOBHE JDKEPEIIO
¢axoBoro iHhopMyBaHHS Ta TpodeciitHol KOMYHIKAIIi U1 TIepeKIiaiaya.
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MOBHI MAPKEPY EMOIIITHOI'O TUCKY B CYYACHIN AHI' JIOMOBHI I
®PAHKOMOBHIN KIHKOLIEHTPUYHIMNI ITPO3I

CydacHa >KIHKOLIEHTPUYHA MP03a Je/Iaii YacTillle 30Cepe/KYEThCS He Ha 30BHIIITHBO
JpaMaTHYHUX KOH(ITIKTAX, a Ha IOJICGHHOMY EMOLIMHOMY HaIlpy>KeHHI, sIKe BUHUKAE y cepi
MDKOCOOMCTICHOI KOMYHIKAIlli, POAWHHUX 3B’S3KIB, NPOQECITHOrO BUCHAKEHHS Ta
BHYTPIIIHBOI camopediekcli. Y TakuX TeKCTaX EMOLIMHMM CTaH MEPCOHAXIB PIIKO
BepOastizyeThes MpsiMo. HaToMiICTh eMOlIiiiHMI TUCK TIEpeAaeThesl Yepe3 MOBUYAHHS, KOPOTKI
a0o 00ipBaHi PerITiKy, CAMOIPOHIIO, YHUKAHHS MOSICHEHb, BHYTPIILIIHI KOMEHTAap1, MOBTOPH Ta
noOyTOBYy KoMyHiKaliiro. OcoOIMBO TTOMITHOO 151 TEHCHITIS € Y Cy4acHId aHTJIOMOBHIN Ta
(paHKOMOBHI# >KIHKOLIEHTPUYHI1 MPO3i, JIe TICUXOJIOTIYHA HaNpyTa IHTErPY€EThCs y 3BUYaiHI
PO3MOBH, LIO/ICHHI Jii Ta HETTOBH1 KOMYHIKaTUBH1 CUTYaIIIi.

Marepian gocmimpkenns cranosiaTs pomanu Eleanor Oliphant Is Completely Fine T.
Ionimen, Ghosts JI. Onumepron, If | Never Met You M. Makdapneiin, Une belle vie B.
I'pumanbmi, Les femmes du bout du monde M. Jla Koctu ta Le Tourbillon de la vie O.
Basonnec. JlocmimkeHHsT 30cepekeHe Ha MOBHMX 1 HapaTUBHHMX 3aco0ax perpe3eHTarlii
€MOITIHOTO THCKY Y CY4acHIi KIHKOIICHTPUYHIMA TIPO3i.

EmortiitHuii THCK y XyJO)KHBOMY JMCKYpPCl JOIUIBHO PO3MIISIATH SIK HEMpsIMO
PETIPE3EHTOBAHMI TICUXOJIOTTYHUI CTaH, 1110 BUSBJISIETHCS HE JIUAIIIE Yepe3 HOMIHAITIIO eMOIIiH,
a W 4epe3 OpraHi3allil0 MOBJICHHS, Jiajory, BHYTPIIIHBOI (hokajizallii Ta HapaTUBHOI
nepcriekTuBd. Y Haparonoriydiii koHueruii M. ®nynepnik [3] XyaokHIM HapaTuB
TIOB’SIBYEThCS 3 KATEropier0 TIEPeXUTOro JOCBiTy, TOOTO 3 MOBHHM BIITBOPEHHSM
MIEPESIKUTOrO a00 TIOTEHIMHO MEPEKUBAHOTO JIOCBITY. Y IIbOMY KOHTEKCTI €MOIIHHIIA CTaH
MEepPCOHAXKa HE OOMEXKYEThCSl MPSAMUMM OIMMCAMH TOYYTTIB, @ MOXKE OyTH 3aKiaJeHUl y
croco0ax MmoIaHHs TOCBIY, PUTMI MOBJIEHHSI, TTOCITIIOBHOCTI PEAKIIii Ta XapakTepi B3aeMo il
3 HIIIMMH TIEPCOHAKAMHU.

BaxxmuBrM Ut aHAM3y eMOIIMHOTO THUCKY € Takok miaxin A. ITammepa [9], sxwmit
PO3IIAIAE XyJOKHIO CBITOMICTD SIK COIIAIBHO M KOMYHIKATHBHO OpraHi30BaHy CTPYKTYpY.
Emoriii mepcoHakiB 'y TakoMy pa3i BHSABISIOTBCS Yepe3 B3aEMOII0, OYIKYyBaHHS,
HETIOPO3YMIHHS, YHHUKAaHHS BIIMOBiAI a00 MoTpeOy KOHTPOIOBAaTH BiacHy peakiiro. e
JI03BOJISIE AHAITI3YBATH €MOITIMHII TUCK HE JIMIIIE K BHYTPIIIHIM CTaH repoiHi, a K pe3ysIbTaT
HAIMpPY>XEHHS. MK 1HAMBITYyaTbHHM JIOCBIZIOM 1 COIIAJIBHUMHA HOPMAaMH, IO PEryiIiOTh
MOBJICHHS, TIOBEJIIHKY Ta CAMOIIPE3CHTAITIFO.

VY crumicTHYHOMY acTeKTi HempsiMa PEerpe3eHTallisl eMOIIid MMOB’si3aHa 3 TUM, IO
XYIOKHIA TEKCT YacTo TMepefae ICUXOJIOTYHY Hampyry 4yepe3 JeTall MOBJIEHHEBOI
noeeaiHKM. Jx. JIia 1 M. Ilopr [7] HarosonnyoTh Ha 3Ha4yIIOCTI MOBHHX (DOPM Y CTBOPEHHI
XapakTepy, MepCrleKkTHBU Ta eMoliiHoro edekry tekcry. ToMmy mays3u, oOipBaHI pEIUTIKH,
MOBTOPY, 3MIIIEHHS TEMH, CaMOIpOHIs a00 HAJMIPHO KOHTPOJIBOBAHE MOBJICHHS MOXKYTb

156


http://www.proz.com/
https://www.xing.com/

PO3IIISIATUCS SIK MapKepU MPUXOBAHOTO €MOLIIHOTO HABAHTAXEHHS. Y JKIHKOICHTPUYHIM
Mpo31 Taki 3ac00M OCOOMMBO BaKJIMBIL, OCKUIBKM E€MOLIMHUI TUCK YacTO PO3TOPTAETHCS B
Mekax OyJIeHHMX CUTYalllil, a caMe POIMHHOI PO3MOBH, JIPYXKHBOI B3a€EMO/Iii, POMAHTUYHOT
KOMYyHiKariii 200 MpogeciitHOro CruIKyBaHHI.

JlonaTkoBo 1ei Xz Y3roIKYeThCs 3 KOHIICTIIER eMOITiiHOT rmparti A. [oXImba
[5], BIINOBITHO 1O SIKOi coOLiajdbHA B3aEMOJIS Tepeadayae KOHTPOJIb, PETYIIOBAHHA W
aJlanTaliio eMOLIN 10 OYIKYBAHUX HOPM IMOBEAIHKU. Y XYIOXKHBOMY TEKCTI LI€ JIa€ 3MOT'y
IHTEpPIPETYBATH EMOLIMHUIA TUCK SIK CTaH, II0 BUHHMKAE HA MEPETUHI BHYTPIIIHBOTO
MePEXMBAHHS Ta 30BHIIIHBOI OTPEOH 30epiraTv NpUHATHY (pOpMY MOBJIEHHS i TOBEIHKH.
Came ToMy B Cy4yacHii JKIHKOLIGHTPUYH1M MPO31 EMOLIMHUIA TUCK HAYACTIIIIE MPOSIBIISIETHCS
He Yepe3 MpsMe HA3WBaHHsS CTPAXIAHHS, CTPAXy UM BTOMH, a 4epe3 HempsiMi MOBHI i
HApaTUBHI CUTHAJIM: CTPUMAHICTh, MOBYAHHS, YHHUKAHHS KOH(QUIIKTY, KOMYHIKAaTUBHY
HAaIPYKEHICTb 1 CAMOKOHTPOJb.

AHani3 aHrJIOMOBHUX 1 ()paHKOMOBHHUX POMAHIB IOKa3aB, 110 €MOLIMHUNA THUCK Y
CydacHii >KIHKOIEHTPUYHIN MPO31 MEePEeBAKHO PENpe3eHTyeThesl Herpsamo. [lcuxomnoriyxe
HAIPY>KEHHS PIIKO BEpOATI3YETHCS Yepe3 MpsiMe HA3UBAHHS €MOIIIMHOTO CTaHy; HATOMICTh
BOHO PO3TMOUTSIETHCS Y CTPYKTYP1 MOBCSIKJICHHOT'O JIIaIoTy, BHYTPIIITHIX KOMEHTapsIX, May3ax,
MOBTOPIOBAHMX KOMYHIKaTUBHUX CUTYALIISIX T2 MOBJIIEHHEBOMY CAMOKOHTPOJTI IEPCOHAXKIB. Y
OUITBIIIOCTI IOCIIIKEHUX TEKCTIB TepOiH YHUKAIOTh BIIKPUTOI EMOIIIHHOT KOH(PPOHTAITii, TO/1
SK €MOLINHMI TUCK (DPYHKIIIOHYE SIK TOCTIMHUI (DOHOBHMII CTaH, IHTETPOBAHUM Y IIOJICHHY
B3aEMO/IIFO.

VY mpotreci aHamizy OyJI0 BHOKPEMIICHO KUTbKa OCHOBHHX MOJIENICH perpe3eHTarlii
€MOITIHOTO THCKY B CYYacHIH KIHKOIIEHTPHYHIHN ITPO31.

Tabmuus 1.
Mogierni MOBHOI peripe3eHTallii eMOIIHHOTO TUCKY B Cy4JacH1 aHTJIOMOBHIH 1
(hpaHKOMOBHIH KIHKOLIIEHTPHYHIHN ITPO31

Mojesib eMOIIITHOTO THCKY MoBHa peasizantis TBopu
COIIAJIbHUI Ta KOMYHIKaTUBHUI KOPOTKI BI/IIOBIITI, CAMOIPOHIS, Ghosts, If | Never Met
THUCK BHYTPIIIIHI KOMEHTapi You
. . . HEHTPaSIbHUI OITHC TI00YTY, Eleanor Oliphant Is
13OJISILLIST Ta EMOLIIHE BITTY)KCHHS . .

JIMCTAHI[IHOBAHE MOBJICHHS Completely Fine
POIMHHE MOBYAHHS Ta Tay3H, YHUKAHHS MOSICHEHb, EMOIIIHO Une belle vie
HEPOTrOBOPEHE MUHYJIC CTPUMaHIi JTiaTorH

JIEKCHUKA 130JIALLI, IIPOCTOPOBOIO Les femmes du bout du
BHUCHAKEHHS Ta BTEYA ) YA TIPOCTOPO

BIJUTAJICHHS, KPUXKOCTI monde

MDKIIOKOJIIHHEBUI €MOLIIHANA
3B’S130K

B aHrmoMoBHUX poMaHax OTHUM 13 KITFOYOBUX MEXaHI3MIB perpe3eHTaIlii eMOIIIHOTO
THCKY € TIJBUIICHUN CAaMOKOHTPOJb 1 3arOCTpeHa COIiajibHA YYTJIMBICTH MEPCOHAXKIB. Y
pomati If | Never Met You corriaibia Harpyra BUHUKAE y 3BHYAIHINA TOOYTOBIM KOMYHIKAITI1,
7Ie TepOiHs 3MYIIICHA pearyBaTH Ha HaB’sS3JIMBI TIUTAHHS PO ocoOucTe KUTTS: ““And you’ve
been together all this time?”, “But you’re not married?”, “Do you want to be?” [8]. Baxxso,
110 EMOIIHHNUI TUCK (OPMYEThCS Yepe3 HEOOXIHICTh MITPUMYBATH COLIATBHO MPUINHATHY
KOMyHiKallito. BHyTpimiHs peakiist repoiti “Laurie briefly debated saying: you know that this
1s really rude, right?”” [8] meMOHCTpy€e MeXaH13M €MOITIMHOTO CAMOKOHTPOJIIO Ta CTPUMYBaHHS
0e3rocepeIHLOi eMOIIIHOT BITIOBII.

criorajiy, TypboTa, nprixoBana Tprsora | Le Tourbillon de la vie
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I[ToniOHa Moernb pocTexyeThes iy pomani Ghosts, e emMoriiHui THCK OB’ I3aHui
13 HECTAOUTHHICTIO CY4aCHOI ITU(PPOBOT KOMYHIKAITIL. Y>Ke Ha OYaTKy pOMaHy MOBIIOMIICHHS
MDK MEPCOHAXKaMH CTBOPIOIOTH aTMOC(Epy 3aTPUMAHOIO OYIKYBaHHS Ta KOMYHIKATUBHOI
HeBm3HaueHocTi: “Dan is typing ... Dan is typing ... Last seen today at 9.18pm™ [1]. IToBTOp
TEXHIYHOTO Mapkepa “is typing” HaOyBa€ MCUXOIOTTYHOIO 3HAYEHHSI, OCKUILKU CaMe MPOLIEC
OYIKYBaHHSI BIJMOBIIl CTa€ JHKEPEIOM €MOLIMHOI TPUBOXKHOCTL. BoaHowac BHYTpIIIHIH
MOHOJIOT' TEpOiHi IMOETHYE CAMOIPOHIIO Ta MPHUXOBaHY EMOIIIHY HecTaOuIbHICTh: ““Tonight
was an unwelcome flashback to the emotions of lunch breaks at secondary school”” [1]. Taxum
YUHOM, EMOLIMHUMA THUCK y PpOMaHl peai3yeTbCs Yepe3 TOBCSAKIEHHI KOMYHIKATHBHI
NPAKTUKH, SIKi BUSIBIISIFOTHCSI TICUXOJIOTYHO BUCHAKITMBHMHU.

VY Eleanor Oliphant Is Completely Fine emorriiiauii THCK penpe3eHTYETbCs depes
EMOLIIIHY TUCTaHIIHOBAHICTh 1 MEXaHIYHY OpraHi3alito MOBCSKICHHOCTL. MOBIIEHHS TepoiHi
noOyJOBaHE Ha JAETali30BaHOMY OITMCI MOBTOproBaHuX Jiid: “From Monday to Friday, I come
in at 830. I take an hour for lunch” [6]. CuHTakcMuHa MOHOTOHHICTH 1 HaJMipHA
parioHasi3alis MOBCAKACHHOTO JKUTTS CTBOPIOIOTH ©(EKT BHYTPINIHBOI 130T Ta
KOHTPOJILOBAHOTO icHYBaHHs. HapiTh mipodeciitHa camoineHTudIKaIlis CyIpOBOIKYETCS
camoipoHiYHIM KoMeHTapeM: “I’m a finance clerk. I could be issuing invoices for anything,
really: armaments, Rohypnol, coconuts” [6]. IpoHis y 11bOMy BUIIQJIKy BUKOHYE (DYHKIIIFO
TICUXOJIOTIYHOTO 3aXUCTy, TOJI SK CaM HApaTHB NPUXOBYE TPaBMATHYHUI JIOCBIT 3a
30BHIITHBOIO PAITIOHATIHHICTIO Ta TTOOYTOBOIO BIIOPSIKOBAHICTIO.

OpaHKOMOBH1 POMaHH JIEMOHCTPYIOTH AEIIO 1HIITY MOJIENTb EMOIIHOTO TUCKY. SIKII0
AHTJIOMOBHA ITP03a TSOKIE IO KOMYHIKATUBHOT HE3PYYHOCTI Ta MIIBUITICHOT camopedIieKcii, To
(paHKOMOBH1 TEKCTH YacTillle OyIytOThCsS HABKOJIO MOBYAHHS, HEMPOrOBOPEHOT'O MUHYJIOTO
Ta €MOIIMHOI TUCTAHIIIT MK OmM3bkuME JirompMu. Y pomani Une belle vie nentpansaim
JDKEpPENIOM E€MOIIIHHOTO TUCKY CTa€ TPUBAIMKA KOMYHIKATUBHMM PO3PUB MDK CECTpaMU:
“Apres cing ans d’un silence inexpliqué” [4]. Y>ke cama xoHCTpyKIIis “silence inexpliqué”
BUKOHY€E BOXJIMBY IparMaTHIHy (HYHKIII0, OCKUTEKH KOH(IIIKT HE JETaT3YETHCS TIPSIMO, ajie
HOro eMoIliifiHI HaCIIKKU OpraHi30BYIOTh yBeCh HapaTuB. llomanbimii onrc HEOOXITHOCTI
“tout se dire et rattraper le manque de lautre” [4] memMoHCTpye, IO EMOIMHUIA THCK
(dbopMyeThCST HABKOJIO BTPATH €MOIIIMHOT OJM3BKOCTI T4 HAKOIMYEHOTO HEMPOrOBOPEHOTO
JIOCBITY.

Y Les femmes du bout du monde emoriiiHMii THCK TOETHYETHCS 3 MOTHBAMH
BUCH@KCHHS, BTE€Yl Ta TMPOCTOPOBOI BBOJAINL. VY»Xe Ha T[OYaTKy pPOMaHy TepOiHs
XapaKTepU3yEThCS Yepe3 KOPOTKI MapliesiboBaHI KOHCTPYKIIi: “Aussi isolée. Aussi exilée.
Aussi fragile” [2]. [ToBTOp CHHTAKCHYHO OHOTUIIHUX CTPYKTYP CTBOPIOE €(heKT eMOITIHOT
BUCHR)XCHOCTI Ta TICUXOJIOTTYHOT KpHXKocTi. BomHowac mpoctip “bout du monde”
(YHKIIIOHYE SIK CHMBOJIIYHA MOJIENTh BHYTPIIITHBOTO BIATICHHS BiJl COIIAIBHOTO CBiTY. Ormc
repoini “Il y a quelque chose de tourmenté et d’égaré sur ses traits”[2] moemnye hizuuHy
BPA3IMBICTh 13 TPUXOBAHWM TIICHXOJIOTTYHUM HAIMPYXEHHSM, a OIMC TPOCTOPY CTa€e
BKJIMBHM €JIEMEHTOM PENPE3CHTAITli EMOITIHHOTO THUCKY.

VY pomani Le Tourbillon de la vie emorriiiauii THCK TOB’s3aHMI Hacamrepen i3
MDKIIOKOJIIHHEBUMHU 3B’SI3KaMU, MaM’ATTIO Ta JIATEHTHOIO TPHUBOXKHICTIO. Yike emirpad
“Vieillir, c’est pas pour les mauviettes” [10] 3amae 3aragpbHUIA €MOIIHHUIA TOH OTOBIL. Y
pOMaHi TOCTIMHO MOEAHYIOTBHCS TEIJIO, TypOOTa Ta IMPUXOBAHE YCBIIOMJICHHS BTpatw,
TUIMHHOCTI Yacy M KPUXKOCTI JIFOICBKUX CTOCYHKIB. EMOIIIHUI THCK Y ITbOMY TEKCT1 HE Ma€
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PI3KO KOH(TIKTHOTO XapakTepy; HaBMakKu, BiH (OPMYEThCSl Yepe3 CHIBICHYBaHHS TypOOTH,
naM’siTi Ta TOCTIMHOI MPUXOBAHOI TPUBOTH, IHTETPOBAHOI y TMOBCSKICHHY POAMHHY
B3AEMOIIIO.

VY cydacHIi aHTJIOMOBHIM Ta (DPPaHKOMOBHINM >KIHKOLEHTPUYHIA Mpo3i emotional
pressure TIEPeBKHO PEIPE3CHTYEThCS HEMPSMO — 4Yepe3 MOBYAHHS, MMOOYTOBH IaJior,
CaMOIPOHII0, €MOIIMHO CTpUMaHi PEIUTIKK Ta BHYTPINIHIA MOHOJOT. AHIJIOMOBHI TEKCTH
YacTIllle 30CEePEPKYIOThCS Ha COLialbHIA He3pydyHocTi, self-control 1 KOMyHIKaTHBHIM
TPUBOKHOCTI, TOJI SIK ()PAaHKOMOBHI POMaHH TSKIFOTH JI0 PEMPE3EHTALlll EMOLIHOTO TUCKY
4yepe3 POAMHHY I1aM’sTh, MOBYAHHsS Ta MPOCTOPOBY 130JISIMII0. Y JOCIIHKEHUX TBOpax
emotional pressure cTac HE OKPEMOIO TEMOIO, a CIIOCOOOM OpraHizallii MOBCSKICHHOIO
YKIHOYOT'O JIOCBIY Ta MDKOCOOUCTICHOT B3aEMO/IIi.
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LITERARY TEXT AS AMULTIDIMENSIONAL PHENOMENON:
INTERDISCIPLINARY APPROACHES TO LITERARY ANALYSIS

Contemporary literary studies have undergone a profound transformation, influenced by
philosophical reorientation, technological innovation (including Al, ChatGPT, and generative
All), globalisation, and interdisciplinary scholarship. Moreover, they no longer regard literary
texts as self-contained aesthetic artefacts independent of their social, historical, psychological,
or media contexts. Instead, literary text is more often understood as a multidimensional cultural
construct [1, p. 23; 2; 7; 14, p.48-54], shaped by interpretation, ideology, memory, identity,
digital environments, and intercultural communication.

The shift from structuralist and formalist paradigms towards post-structuralist,
interdisciplinary (hermeneutic, cognitive, ecological, and digital) approaches has significantly
broadened the methodological foundations of literary analysis. Therefore, modern literary
approaches to literary analysis [1; 2; 3; 7; 10; 14, 15] foreground the dynamic interplay among
literary text, the reader, culture, and media, emphasising that meaning is produced through
interpretative processes conditioned by historical, political, and technological factors.
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As Hans-Georg Gadamer argues, understanding a text’s meaning is always historically
mediated [9]. He introduced the concept of the “fusion of horizons,” [9, p.25] in which
interpretation is understood as a dialogue between past and present perspectives. Jacques
Derrida [8] and Paul Ricoeur [15] focus on its instability and multiplicity. This hermeneutic
approach considers literary text as an open, dialogical flux of meanings that requires constant
interpretation. It states that meaning does not exist as a fixed entity embedded within the text
itself; rather, it emerges through the interaction between the text and the reader’s historical and
cultural consciousness.

Recent hermeneutic studies [2; 3;15] also incorporate the theory of intertextuality, which
Julia Kristeva [12] further developed, arguing that every text exists within a network of prior
texts, cultural codes, and symbolic systems. With the development of narratology, it became
possible to conceptualise literary texts as polyphonic, with a cacophony of different narrators’
voices [4, p.25], multiple ideological perspectives (often opposing) and competing discourses.

One of the defining features of contemporary literary studies is interdisciplinarity.
Literary scholars increasingly integrate methods from philosophy, sociology, psychology,
anthropology, media studies, political science, and applied/corpus linguistics. This
methodological expansion reflects the growing complexity of modern linguistic phenomena
that are inevitably connected to cultural and societal roots and therefore require multifaceted
analytical frameworks. Hence, the emergence of digital humanities has radically transformed
literary analysis and linguistic research. Techniques drawn from corpus linguistics,
computational stylistics, data visualisation, and distant reading enable scholars to analyse large
textual corpora and identify large-scale literary patterns.

Franco Moretti, in his work “Conjectures on World Literature” [14, p.54-68], introduced
the concept of “distant reading,” which lies in using second-hand information about literary
texts as a key, rather than expecting a literary researcher to read all pertinent texts themselves.
According to Franco Moretti, “distant reading” shifts literary analysis away from intensive
“close reading” of a limited canon toward large-scale patterns, systems, genres, and textual
networks observable across extensive corpora.

He has argued for supporting primary reading and interpretation of literary texts, for
incorporating additional quantitative data on literature, and for using secondary criticism to
build models of information about literature: “But the trouble with close reading (in all of its
incarnations, from the new criticism to deconstruction) is that it necessarily depends on an
extremely small canon. This may have become an unconscious and invisible premise by now,
but it is an iron one nonetheless: you invest so much in individual texts only if you think that
very few of them really matter. Otherwise, it doesn’t make sense. And if you want to look
beyond the canon (and of course, world literature will do so: it would be absurd if it didn’t!).
Close reading will not do it. It’s not designed to do it; it’s designed to do the opposite. At bottom,
it’s a theological exercise -- a very solemn treatment of very few texts taken very seriously --
whereas what we really need is a little pact with the devil: we know how to read texts, now let’s
learn how not to read them. Distant reading: where distance, let me repeat it, is a condition of
knowledge: it allows you to focus on units that are much smaller or much larger than the text:
devices, themes, tropes, or genres and systems. And if, between the very small and the very
large, the text itself disappears, well, it is one of those cases when one can justifiably say, less
is more. If we want to understand the system in its entirety, we must accept losing something”
[14, p.48].
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As we may see from the statements above, “distance reading” may be effective when
applied to literary history and the evolution of genres (for example, the concept of CRIME in
British/American crime fiction, the concept of Country in Aboriginal Australian fiction, the
concept of WAR in Australian poetry).

Digital humanities scholars such as David Berry and Anders Fagerjord [5] emphasise
that digital technologies fundamentally reshape cultural production, interpretation, and
knowledge formation. Among them, digital archives, open-access publishing, algorithmic
analysis, and network visualisation expand access and democratise literary scholarship in
relation to trauma/memory studies, postcolonial history novels, and war literature.

In the context of automation, Big Data, artificial intelligence, and global digital
communication, literary texts increasingly exist within technologically mediated environments
that shape both textual production and reader reception.

Within this interdisciplinary methodological approach, literary text functions
simultaneously as a complex linguistic construct, a repository of cultural memory, a
psychological and trauma-informed archive, and an intermedial phenomenon operating across
multiple semiotic systems. Furthermore, it foregrounds the capacity of literary texts to encode
collective and individual experiences [6;11;12;13] shaped by historical catastrophes, migration,
colonialism, technological transformation, ecological crisis, and globalisation.

Besides, literary texts increasingly operate in multimedia environments, where verbal
language units interact with visual, digital, auditory, and performative elements, producing
hybrid multimodal forms of meaning-making. From hermeneutic and post-structuralist
perspectives, the text constitutes an open interpretative space characterised by semantic
plurality, intertextuality, and discursive instability [3, p.168].

Current psychological and trauma-focused frameworks [10;11;12;13] view literature
(literary texts) as a way to narrate, rebuild, and culturally pass on suppressed memories,
emotional states, and intergenerational traumatic experiences.

Contemporary approaches to literary text reflect the broader intellectual transformations
of the twenty-first century. Modern literary scholarship demonstrates that literary texts are
dynamic cultural formations shaped by globalisation, technological change, ecological crisis,
historical memory, and evolving social identities. Through interdisciplinary methodologies and
innovative theoretical frameworks, contemporary literary studies continue to redefine the role
of literary text in understanding human experience and the complexities of contemporary
culture.
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RHETORICAL QUESTIONS AS KEY SYNTACTIC MARKERS OF POSTIRONY
(CASE STUDY OF DAVID MITCHELL’S NOVEL CLOUD ATLAS)

Identifying David Mitchell’s writing style in the novel “Cloud Atlas” as postironic, we
distinguish three levels of postironic markedness: extralinguistic, compositional, and linguistic-
stylistic. Given the expansive temporal and spatial structure of “Cloud Atlas” and its
constellation of characters as representatives of distinct historical and cultural epochs, their
speech patterns and degrees of expressive intensity vary significantly, ranging from relatively
neutral to highly emotively marked discourse.

This stylistic heterogeneity is manifested through a wide range of phonographic, lexical,
semantic, and syntactic devices, which collectively contribute to the construction of the novel’s
postironic mode of narration. Syntax therefore functions as one of the principal instruments for
constructing postironic narration, shaping ambiguity, emotional modulation, and the interaction
between sincerity and irony. Particular attention should consequently be paid to syntactic
devices that contribute to the formation of the novel’s postironic stylistic framework.

As D. Peplow and R. Carter observe stylistics constitutes an applied, that is, empirical
method of literary analysis directly connected with the reader’s immersion in narrative
discourse: “One aspect of this empiricism is stylistics’ commitment to studying the effect of
texts on readers” [2, p. 472]. Proceeding from this, syntactic stylistic devices and techniques
may be regarded as a significant means of foregrounding both the author’s postironic writing
style and the corresponding readerly perception. Among the 68 instances of syntactic devices
and techniques employed in 150 postironic character utterances, particular prominence is given
to rhetorical questions (18), repetition (16), asyndeton (15), parallel constructions (4),
polysyndeton (2), and gradation (2) as illustrated in figure 1. The following research examines
selected examples of syntactic expressive means used in postironic character speech and
analyses their intensifying effect in the construction of postironic discourse.
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FIGURE 1. QUANTITATIVE ANALYSIS
OF THE SYNTACTIC STYLISTIC DEVICES DAVID MITCHELL'S “CLOUD ATLAS"

According to the obtained results, rhetorical questions constitute the most frequently
employed syntactic stylistic device in the analysed material. M. Biezma and K. Rawlins define
rhetorical questions as utterances that signal the speaker’s attitude toward the answer. In their
view, the answer is either inferred from the context of the utterance, with all discourse
participants accepting its “‘common ground” status and non-controversial nature, or otherwise
presupposed by the communicative context itself. Despite the apparent addressivity of
rthetorical questions toward the interlocutor or reader, such a “direct signal of rhetoricity”
foregrounds the postironic self-evidence of the implied answer and simultaneously illustrates
the profound dramatic intensity of the characters’ existential quests [1].

Tormented by doubts concerning their own perceptions of world order, justice, or the
validity of their personal choices, David Mitchell’s characters employ rhetorical questions as a
form of self-reflection: although they already know the answer, they nevertheless seek
affirmation and emotional validation. In this respect, rhetorical questions function not merely
as expressive syntactic devices, but also as markers of the characters’ internal psychological
tension and existential uncertainty. The following examples illustrate the ways in which
rhetorical questions contribute both to the broader postironic framework of the novel “Cloud
Atlas” and to the characterization of its narrators in particular.

Robert Frobisher emphasizes the devaluation of his own talents, achievements, and
social status within the environment of the impoverished working class: “What value are
education, breeding, and talent if one doesn’t have a pot to piss in? " [3, p. 96]. The postironic
dimension of the situation lies in the fact that, while cynically contrasting himself with those
who were fundamentally deprived of social privilege from birth, Frobisher simultaneously
directs this criticism at himself, having ultimately failed to make meaningful use of either his
talent or his familial status.

The postironic idea of lost opportunities and unrealized potential is likewise emphasized
through a rhetorical question in Timothy Cavendish’s reflections on the deteriorating condition
of Britain’s railway infrastructure, which German engineers are expected to take into account
when designing rolling stock: “...when the German engineers test British-bound trains, they
use imported lengths of our buggered, privatized tracks because the decently maintained
European rails won 't provide accurate testing conditions. Who really won the ruddy war?” [3,
p. 324]. As a representative of a victorious nation, Cavendish is troubled by the fact that the
German economy has regained strength after recovering from military defeat. Within the
context of the railway system’s deterioration, Timothy postironically foregrounds this contrast
as a reflection of Britain’s own decline.

Among the novel’s characters, the clone Sonmi may be regarded as the figure most
profoundly confronted with the persistent dissonance between a propagandistic worldview and
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the experience of her own intellectual and personal awakening. Gradually recognizing the
manipulative influence of autocratic ideology upon the individual, the fabricant expresses
astonishment at the unquestioning faith of the ordinary “consumer”, who, in turn, appears
devoid of ethical inquiry or moral hesitation: “Questions: How could Papa Song stand on His
Plinth in Chongmyo Plaza Servery and stroll Xultation’s beaches with our Souled sisters
simultaneously? Why were fabricants born into debt but purebloods not? Who decided Papa
Song’s Investment took twelve years to repay? Why not eleven? Six? One?” [3, p. 362)].
Moreover, through observing the natural flow of life, Sonmi gradually approaches distinctly
human manifestations of curiosity and existential inquiry: “Thus I first encountered birds. An
aero overflew, and many hundreds of swallows poured upstream. For whom did they sing?
Their Logoman? The Beloved Chairman?” [3, p.385]. The postironic idea of Sonmi’s
rhetorical questions as an artificially created being lies in the fact that it is precisely she who
becomes capable of interrogating the very essence of freedom among living beings (both
humans and birds alike) as well as the ethical implications of the powerful exerting control over
the weak, the price of recognizing truth, and the burden imposed by knowledge and self-
awareness: “What was knowledge for, I would ask myself, if I could not use it to better my
xistence? How would 1 fit in on Xultation nine years and nine stars later with my superior
knowledge? Could amnesiads erase the knowledge | had acquired? Did | want that to happen?
Would I be happier?” [3, p. 419].

Another character in “Cloud Atlas” who confronts the disintegration of an established
worldview and is forced to adapt his beliefs to the harsh realities of life is Zachry. A member
of a tribal community, he is not an obvious candidate for the pursuit of truth. However, on his
path toward its gradual recognition, Zachry demonstrates an increasing readiness to pose
complex questions, each of which functions as a further step in the evolution of human
CONSCIOUSNESS.

The rhetorical nature of Zachry’s questions serves as a confirmation of the wisdom he
has acquired through his lived experience and the journey he has undergone. “The fires o’
Valleysmen an’ Prescients both are snuffed tonight, I speaked, so don'’t that proof savages are
stronger’n Civ’lized people?” [3, p. 566]. The postironic idea of Zachry’s rhetorical question
lies in the acknowledgement of the bitter truth of domination by the strong over the weak, as
both Zachry’s tribe and the Prescients ultimately prove powerless against the brutality and sheer
force of the savage raiders.

A rhetorical question concerning power is also posed by the character Luisa Rey;
however, the courageous journalist refers not to physical strength, but to the power of intellect
and justice: “What happens in a minute’s time is made by what you do”, “So what’s the
answer? Can you change the future or not?”, “Maybe the answer is not a function of
metaphysics but one, simply, of power” [3, p. 735]. The idealism of the young Rey instills belief
in free will and in the power to resist the evil she confronts. Here, the postirony of Rey’s
rhetorical question suggests that she too harbors doubts about whether she has chosen the right
path of struggle. In turn, when instructing his young apprentice Robert Frobisher, the
experienced composer Vyvyan Ayrs articulates his own cynical stance on the “power of the
strong” through a rhetorical question: «4ny society’s upper crust is riddled with immorality,
how else d’you think they keep their power?» [3, p. 831]. Acknowledging immorality as the
primary instrument of power, the mentor does not envisage any alternative means of
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maintaining authority, a stance for which he is postironically “rewarded” by his “grateful”
student.

Rhetorical questions, though diverse in their axiological content, consistently articulate
the characters’ positions on fundamental dilemmas of world order, humanity, power, justice,
and morality. What unites them is the presence of “doubt”: whether to submit to the will of the
stronger or to persistently resist a perceived or real form of “evil”, thereby drawing a clear
boundary between “humanity” and “cruelty.” Embedded within the semantic structure of each
rhetorical question is a postironic component of answerhood, since, despite all hesitation, the
characters have already made their choices and determined their respective paths.

Syntactic devices used to construct postirony in the novel “Cloud Atlas”, in their various
combinations, intensify the effect of doubt and hesitation, particularly through the use of
rhetorical questions. Rhetorical questions function as a means of creating situational emotional
states and psychological conditions associated with shifts in worldview and broader existential
crises experienced by the characters. Thus, the author deliberately employs specific
phonographic, lexical, semantic, and syntactic devices in the construction of postirony. The
typical syntactic devices of postirony identified in the analysed postironic utterances of the
characters in the novel Cloud Atlas enable the definition of David Mitchell’s writing style, from
a linguistic and stylistic perspective, as postironic.
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TRANSEDITING AS A PURPOSEFUL TRANSLATION STRATEGY: THE
HISTORY OF THE CONCEPT AND IDEOLOGICAL PRACTICES

In contemporary translation studies, it has become increasingly evident that translation
cannot be reduced to the mechanical replacement of units of one language with units of another.
The practice of media, marketing, political, and even sacred translation shows that the translator
often performs not only a transfer function, but also an editorial, interpretive, and
communicative-strategic one. To describe this grey area between translation and editing, Karen
Stetting introduced the term transediting [7]. The term subsequently became an important
analytical instrument in research on news translation, where the boundaries between
transferring content, selecting it, condensing it, and rewriting it are particularly blurred [6].

The aim of this study is to historicize the concept of transediting and to present it as a
strategy of textual intervention determined by functional, cultural, and ideological factors. The
study employs conceptual analysis, a comparative translation-studies approach, and case-study
analysis. This methodology makes it possible to trace not only the forms of transformation -
omission, addition, lexical-semantic substitution, and restructuring of material - but also their
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skopos, that is, their communicative purpose, as well as the external forces that guide a
particular translation decision.

The theoretical basis of the research consists of several complementary approaches.
First, Itamar Even-Zohar's polysystem theory allows translation to be viewed as part of a
dynamic and heterogeneous cultural system in which texts occupy different, either central or
peripheral, positions [3]. Second, Hans VVermeer's functionalist theory of skopos explains why
translation may consciously deviate from the source text: what becomes decisive is not formal
identity, but the purpose of the target text and the conditions of its functioning in the target
culture [11]. Third, Andre Lefevere's concept of patronage makes it possible to identify the
influence of institutions, publishers, and the state on strategies of rewriting [5]. Lawrence
Venuti's and Maria Tymoczko's ideas concerning the visibility, agency, and political
responsibility of the translator are also important for the present study [9; 10].

An illustrative early example of such a practice is the Septuagint, the ancient Greek
translation of the Hebrew Scriptures. Scholars have repeatedly noted that this translation cannot
be reduced to literal reproduction: it contains structural changes, additions, omissions, and
interpretive clarifications that adapted the text to a Hellenistic audience [8]. Thus, already in
antiquity, translators acted not only as mediators between languages, but also as editors and
exegetes who shaped a new version of a sacred text according to the expectations of a particular
community. This example is significant because it demonstrates that the practice of transediting
Is much older than the term itself and has deep historical roots.

In contemporary public discourse, transediting becomes especially visible in the sphere
of media and politically sensitive translations. A resonant case is connected with the Russian
edition of Yuval Noah Harari's 21 Lessons for the 21st Century. Public sources recorded that
references to Russian aggression against Ukraine and the annexation of Crimea were either
omitted or replaced with formulations that removed responsibility from Russia; the author later
admitted that he had approved some of the changes in order to make the publication of the book
in the Russian Federation possible [2; 4]. In this case, transediting functioned as a tool of
political rewriting, in which translation no longer simply transmits the author's thought, but
models an ideologically acceptable version of the text.

The functioning of transediting in Chinese news discourse during the COVID-19
pandemic is no less revealing. An analysis of the materials of the state-run newspaper Reference
News shows that translated news is accompanied by careful source selection, headline
reframing, mitigation of unfavorable information, and the foregrounding of claims that
strengthen the positive image of the state [13]. In addition, researchers of Chinese
communication policy have recorded the systematic promotion of foreign-policy narratives
about the origin of the virus and the responsibility of other countries [12]. In this model,
transediting acquires the features of an institutional practice, where the role of the individual
translator is transferred to a collective or state transeditor.

In this context, it is essential to distinguish between transediting, adaptation, and
censorship. Adaptation is the broadest concept and refers to the modification of a text to ensure
its effective functioning in a new environment. Censorship denotes external control over the
content and limits of expression. Transediting, by contrast, describes the process of textual
intervention at the boundary between translation and editing: condensation, rearrangement,
explanation, compensation, and ideologically motivated substitution [6; 7]. In practice, these
phenomena often overlap: censorship may function as the motivation, transediting as the
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mechanism, and adaptation as the result. This distinction allows translation to be analyzed more
precisely as a social action rather than only as a linguistic operation.

Therefore, transediting should be understood not as a peripheral or accidental deviation
from ‘proper’ translation, but as a historically long-standing and theoretically legitimate strategy.
It becomes particularly visible where translation performs not only an informative function, but
also a political, cultural, or institutional one. The translator thus emerges not as a passive
transmitter, but as an active social agent responsible for the way reality is constructed in the
target culture. Promising directions for further research include quantitative studies of
transediting in media, legal, and popular-science discourses, as well as analyses of how different
audiences receive transedited texts.
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TRANSLATION OF ENGLISH IT/Al TERMINOLOGY INTO UKRAINIAN:
STRATEGIES AND CHALLENGES

Abstract

The rapid expansion of artificial intelligence and information technology has generated
a largely unstandardised influx of new English terminology that requires systematic translation
into Ukrainian. This paper examines the principal strategies employed in rendering twelve
purposively selected English IT/Al terms into Ukrainian, drawing on 55 attested Ukrainian
equivalents collected from Ukrainian-language IT media, Wikipedia, technical documentation,

167



and professional forums (2020-2025). Applying a four-category classification framework —
transliteration, semantic calque, descriptive translation, and hybridisation — the study suggests
that, within the analysed sample, semantic calquing appears to be the dominant strategy
(43.6%), followed by transliteration (30.9%), descriptive translation (18.2%), and hybridisation
(7.3%). A notable finding is the high degree of terminological instability: within the analysed
sample, the majority of terms yield two or more competing Ukrainian equivalents documented
within the same collection period. The paper argues that this variation reflects the absence of a
unified terminological standard and discusses implications for translation pedagogy and
Ukrainian language policy in the digital sphere.

Keywords: IT/Al terminology, Ukrainian translation, translation strategies,
terminological variation, language policy.

1. Introduction

The past decade has witnessed rapid growth in English-origin IT and Al terminology
penetrating Ukrainian scientific, professional, and everyday discourse. Terms such as prompt,
fine-tuning, large language model, and embedding have no established pre-existing equivalents
in Ukrainian and require ad hoc translation solutions. This creates a complex linguistic situation
in which multiple competing variants coexist without institutional resolution.

The present paper addresses the following research question: what translation strategies
are predominantly applied when rendering English IT/Al terms into Ukrainian, and what
linguistic and institutional challenges does this process involve? The relevance of this inquiry
is underscored by recent Ukrainian language legislation [1], which mandates the broader use of
Ukrainian in professional and digital contexts, thereby increasing the urgency of systematic
terminological development.

The paper is structured as follows: Section 2 reviews relevant literature; Section 3
describes the corpus and methodology; Section 4 presents and analyses the findings; Section 5
outlines implications; Section 6 concludes with directions for further research.

2. Literature Review

Research on anglicisms in Ukrainian has grown considerably since independence, with
particular attention to IT vocabulary. Pavelkiv [3, p. 125] identifies four principal types of
adaptation of English borrowings into Ukrainian — phonetic, graphic, morphological, and
semantic — and documents their active penetration into the IT sphere. This taxonomy aligns
with the broader framework proposed by Verhun [5, p. 45], whose study of digital education
terminology demonstrates that transcoding accounts for approximately 49% of new terms, loan
translation for 39%, and descriptive translation for 10% — a distribution that provides a
comparative baseline for the present Al-focused analysis.

At the level of IT project management vocabulary, Lysychenko [2, p. 42] identifies two
overarching translation orientations: a formal-lexical approach (encompassing transliteration,
calquing, and modulation) and a functional approach prioritising audience accessibility.
Lysychenko further notes that the absence of unified Ukrainian equivalents for many IT terms
generates ambiguity in professional communication — a finding directly relevant to the Al
terminology examined here.

From a broader translation studies perspective, Rudoman et al. [4] observe that
contemporary Ukrainian terminology is undergoing active reformulation, partly driven by the
departure from Soviet-era Russian-influenced standards and partly by the need to integrate into
international scientific discourse. The choice between transcoding, calquing, and analogical
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methods depends on context, register, and the degree to which a term has established itself in
professional practice.

The methodological framework for classifying translation procedures adopted in this
paper follows Newmark’s typology (as cited in Verhun [5, p. 45]), which distinguishes
transliteration, calque, functional equivalent, and descriptive equivalent. This framework is
supplemented by the category of hybridisation — the combination of a borrowed root or stem
with native Ukrainian derivational morphology — a pattern attested across multiple Slavic
borrowing contexts. For terminological consistency, the terms calque and loan translation are
used interchangeably throughout this paper, as are transliteration and transcoding, following the
usage established in the cited sources.

3. Data and Methodology

The corpus for this study comprises 55 Ukrainian equivalents of 12 purposively selected
English IT/Al terms. The source terms were selected on two criteria: (a) they represent core
vocabulary of the current Al paradigm, introduced or significantly popularised after 2018; and
(b) they lack established, unified equivalents in major Ukrainian terminological dictionaries.
The selection does not claim statistical representativeness of the broader IT/Al lexicon; rather,
it aims at typological coverage of the principal structural and semantic patterns found in
contemporary Al vocabulary, spanning simple nouns, compounds, verbal nouns, and multi-
word terms across several semantic domains (model architecture, training processes, human-
computer interaction, and software deployment). The terms examined are: prompt, fine-tuning,
large language model, tokenisation, overfitting, neural network, chatbot, deployment,
benchmark, open source, framework, and embedding.

Ukrainian equivalents were collected from four source types, encompassing both
professional and semi-professional discourse: Ukrainian-language Wikipedia articles on Al
and machine learning; professional IT forums (dou.ua); Ukrainian IT and technology media
(ain.ua, theinweb.media, goit.global); and slovotvir.org.ua, a crowdsourced Ukrainian
terminological platform. All sources were published between 2020 and 2025. Each attested
equivalent was recorded verbatim, including orthographic variants (e.g., emOenuHr Vs.
embemiar). The resulting 55 variants were classified by the present author according to the four-
category framework described above: (T) transliteration/transcoding; (C) semantic calque /
loan translation; (D) descriptive translation; and (H) hybridisation. A fifth category, (B)
abbreviation borrowing, was applied to cases where an English-origin abbreviation is adopted
unchanged or transliterated letter-for-letter into Ukrainian (e.g., LLM, [IIMM), as these differ
structurally from phonographic transliteration of full lexical forms. As the classification was
performed by a single coder, inter-rater reliability was not established; this constitutes a
limitation of the present study. It should also be noted that some equivalents occupy borderline
positions between categories — most notably between calque and hybridisation — and their
assignment reflects the author’s interpretation based on morphological analysis.

4. Analysis and Findings

Within the analysed corpus, 55 Ukrainian equivalents for 12 source terms are distributed
as follows: semantic calque — 24 variants (43.6%); transliteration — 17 variants (30.9%);
descriptive translation — 10 variants (18.2%); hybridisation — 4 variants (7.3%). Abbreviation
borrowings (LLM, IIIMM) are subsumed under the transliteration count for reporting purposes,
as they constitute a minor subset. The following discussion examines each strategy in turn.
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Semantic calquing appears to be the dominant strategy, accounting for 43.6% of all
attested variants (24/55). This is consistent with Verhun’s [5, p. 45] observation that loan
translation is the second most productive strategy in Ukrainian digital education terminology
(39%), and with Rudoman et al.’s [4] general claim that calquing is preferred when
terminological accuracy and morphological transparency are priorities. Widely attested calque
formations include Benika moBHa Mozens (large language model), nepenaBuanss (overfitting),
posropranns (deployment), and minkaska (prompt), all of which integrate naturally into
Ukrainian syntax. Notably, fine-tuning alone generates four competing calques — Tonke
HaJIAIITYBaHHs, IOHABYAHHSI, JOTpeHyBaHHs, aganTariis — illustrating both the productivity
of the strategy and the distance from consensus.

Transliteration accounts for 30.9% of variants (17/55). This pattern reflects the practical
urgency of rapid term adoption, as documented by Pavelkiv [3, p. 125] for the broader IT
sphere. A characteristic feature of transliterated Al terms is orthographic instability: three
distinct spellings compete for embedding (emGenunr, embeminr, emoenmiHr), while prompt
yields both mpommnt and mpomt. Such variation reflects the absence of an authoritative
Ukrainian standard for phonographic rendering of English Al vocabulary.

Descriptive translation accounts for 18.2% of variants (10/55) and is characterised by
greater length and semantic transparency. Examples include BekTopHEe mpeacTaBICHHS
(embedding), Tect npoayktrBHOCTI (benchmark), and BimkpuTe mporpamne 3a0e3meyeHHs
(open source). As Lysychenko [2, p. 42] notes, descriptive equivalents are particularly common
in educational and official contexts where comprehensibility is prioritised over conciseness.
Their lower frequency relative to calques suggests that brevity remains a strong practical
constraint in professional Ukrainian IT discourse.

Hybridisation is the least frequent strategy in this sample (7.3%, 4/55), yet it generates
highly naturalised forms. TokeHi3zartist combines the internationally borrowed root Token- with
the productive Ukrainian suffix -izaris, while mefipomeperka fuses the international prefix
Helipo- with the native noun mepeska. These forms are morphologically transparent to
Ukrainian speakers. The colloquial netiponka illustrates derivational creativity at the periphery
of professional discourse. Given the small number of hybrid variants in this corpus, broader
generalisations about the productivity of this strategy are not warranted.

A cross-cutting finding is the high degree of terminological instability: within the
analysed sample, ten of the twelve terms have two or more competing Ukrainian equivalents
documented within the same collection period (2020-2025). The most unstable term is large
language model, with five competing variants spanning multiple strategies. This fragmentation
confirms that the Ukrainian Al terminological system is currently in a phase of active, largely
unstandardised formation.

5. Implications

The findings carry direct implications for translation pedagogy, particularly in ELT
contexts where instructors teach technical English to Ukrainian-speaking professionals. The
documented co-existence of multiple competing equivalents suggests that learners benefit from
explicit exposure to terminological variation and the contextual factors that favour one strategy
over another, rather than from instruction oriented towards a single canonical equivalent. This
aligns with Lysychenko’s [2, p. 42] argument for functionally oriented translation training in
IT domains.
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From a language policy perspective, the study points to the practical need for clearer
institutional guidance on Al and IT terminology in Ukrainian. The Law of Ukraine No. 2704-
VIII [1] mandates broader use of Ukrainian in professional and digital contexts; systematic
terminological work would support the effective implementation of this mandate. The present
corpus is too small to yield prescriptive recommendations, but it illustrates the type of empirical
evidence that could inform such work.

6. Conclusions

This paper has analysed 55 Ukrainian equivalents of 12 purposively selected English
IT/Al terms, identifying four translation strategies and documenting the following distribution
within the sample: semantic calquing (43.6%), transliteration (30.9%), descriptive translation
(18.2%), and hybridisation (7.3%). The dominant challenge is not a lack of linguistic resources
— Ukrainian morphology and word-formation patterns are demonstrably productive for all
four strategies — but an absence of institutional coordination, which results in terminological
fragmentation across registers and user communities.

The study has several limitations: the corpus is small and purposively rather than
randomly sampled; classification was performed by a single coder without inter-rater
verification; some category boundaries — particularly between calque and hybridisation —
remain interpretative; and the data do not permit diachronic analysis of variant stabilisation.
Future research could extend the corpus, incorporate frequency data to distinguish dominant
from marginal variants, and complement text-based analysis with user-attitude surveys to
assess which equivalents Ukrainian-speaking professionals perceive as most natural and
authoritative.
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GOTHIC ELEMENTS IN JOHN WYNDHAM’S APOCALYPTIC NOVELS

John Wyndham’s apocalyptic fiction combines elements of science fiction, social
commentary, and a modernized Gothic tradition. Although his works do not belong directly to
classical Gothic literature, they clearly exhibit characteristic motifs of the genre: fear, isolation,
the destruction of the familiar world, and encounters with the unknown. Gothic elements in
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Wyndham’s novels are transformed to fit the realities of the twentieth century: medieval castles
are replaced by abandoned cities, ghosts by unknown life forms, and the source of anxiety is
not the supernatural, but the fragility of human civilization.

One of the key features of the Gothic in Wyndham’s writing is the atmosphere of gradual
immersion into fear. In The Day of the Triffids, the catastrophe is not presented as an
instantaneous apocalypse; instead, the reader experiences, alongside the characters, a gradual
awareness of the tragedy’s scale. This structure reflects the Gothic principle of suspense, where
horror is built through anticipation and uncertainty. The blindness of most of humanity creates
a sense of vulnerability, while the emergence of the triffids — carnivorous plants — renders the
world a hostile space in which humans lose their dominant position. The motif of the unknown
Is also crucial: the characters do not understand the nature of the catastrophe, heightening
tension and producing a sense of existential instability.

Equally significant is the motif of isolation, which has a clear Gothic origin. In classical
Gothic literature, characters often find themselves in enclosed spaces — castles, monasteries, or
remote estates. In Wyndham, such a space becomes the post-apocalyptic city. London, after the
catastrophe, is silent, abandoned, and potentially dangerous. The absence of a familiar social
order produces a feeling of psychological loneliness, giving the narrative a Gothic resonance.
A similar effect appears in The Kraken Wakes, where the gradual descent of the world into
crisis is accompanied by a sense of both global and personally experienced isolation. Humanity
faces an unknown force emerging from the depths of the ocean, and the invisibility of the
enemy amplifies the atmosphere of anxiety.

The Gothic dimension also manifests in the creation of monstrous figures. In classical
Gothic tradition, the monster embodies fear of the “other” and the disruption of natural order.
In Wyndham’s novels, this function is preserved, though monstrosity takes on a science-
fictional character. Triffids, unknown oceanic creatures in The Kraken Wakes, and children
with extraordinary abilities in The Midwich Cuckoos serve as variations of the Gothic monster.
At the same time, these figures are not entirely negative; they prompt a reconsideration of the
boundaries of humanity and nature. Thus, monstrosity in Wyndham gains a philosophical
dimension linked to a crisis of the anthropocentric worldview.

Another aspect of the Gothic is the motif of ruins and civilizational decay. In traditional
Gothic literature, ruins symbolize the transience of human culture and the inevitability of
historical decline. In Wyndham’s post-apocalyptic novels, this motif is transferred to a modern
setting. Abandoned cities, deserted roads, and desolate buildings depict a world that has lost its
order. The ruins of modern civilization function as a modern Gothic stage on which the drama
of survival unfolds. This space is not only physically dangerous but also psychologically
pressing on the characters, evoking a sense of lost stability.

Existential anxiety plays a crucial role in producing the Gothic effect. Apocalypse in
Wyndham’s work calls into question the moral and social foundations of human existence.
Characters must make difficult decisions regarding survival, interaction with others, and the
preservation of humanitarian values. This issue resonates with the Gothic tradition, in which
fear is linked not only to external threats but also to internal conflicts of the characters. The
author demonstrates that the greatest horror may arise not from monsters, but from the collapse
of moral order.

Thus, Gothic elements in John Wyndham’s apocalyptic novels emerge as a modernized
form of the traditional genre, adapted to the realities of the twentieth century. They manifest
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through an atmosphere of the unknown, motifs of isolation, the monstrous, ruins of civilization,
and existential anxiety. Wyndham transforms classical Gothic elements by combining them
with science-fictional concerns, creating a distinct form of post-apocalyptic Gothic in which the
primary source of fear is the instability of the modern world and humanity’s vulnerability in the
face of the unknown.

An analytical focus can highlight different modifications of the Gothic in Wyndham’s
prose, depending on the type of threat and the way it is represented. In The Day of the Triffids,
spatial Gothic predominates, with the desolate city functioning as a territory of anxiety and
uncertainty; in The Kraken Wakes, invisible-enemy Gothic develops, where the source of
danger remains hidden and thereby intensifies the sense of fear; meanwhile, in The Midwich
Cuckoos, social Gothic is evident, built on the motif of the “other’” within the community. This
differentiation allows Wyndham’s apocalyptic fiction to be viewed as a multi-layered modern
Gothic, combining spatial, existential, and socio-psychological dimensions of fear.

It is important to emphasize that Gothic in Wyndham’s prose is connected not only to
apocalyptic events but also to the psychology of the “ordinary person” facing an extreme
situation. The author deliberately chooses characters without heroic traits — journalists,
scientists, and ordinary citizens — and it is through their perceptions that the atmosphere of
anxiety unfolds. In The Day of the Triffids, the protagonist experiences a gradual awareness of
the catastrophe, heightening psychological tension; in The Kraken Wakes, events are presented
through the experience of an ordinary couple witnessing a global threat; in The Midwich
Cuckoos, fear emerges within the everyday life of a small community. Thus, the Gothic effect
Is shaped not only by the apocalyptic scale of events but also by the inner reactions of
individuals confronting the breakdown of familiar perceptions of the world, bringing
Wyndham’s prose closer to psychological modern Gothic.
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THE ETHICS OF TRANSLATION IN CROSS CULTURAL LITERARY
EXCHANGE

Abstract

Translation plays a crucial role in enabling cross-cultural literary exchange by allowing
texts to travel across linguistic, geographical, and ideological boundaries. However, translation
Is not a neutral or purely technical act; it is deeply embedded in ethical considerations that shape
how cultures are represented, interpreted, and understood. The ethics of translation becomes
particularly significant in literary contexts, where language carries not only meaning but also
history, identity, power structures, and cultural memory. As literature increasingly circulates in

173


https://doi.org/10.25264/2519-2558-2022-16(84)-70-75
https://doi.org/10.25264/2519-2558-2022-16(84)-70-75

a globalized world, the responsibility of translators to maintain cultural integrity while ensuring
accessibility has become a central scholarly and professional concern.

At the core of translation ethics lies the question of fidelity—uwhether translators should
remain strictly loyal to the source text or adapt it to the expectations of the target audience.
Ethical translation requires balancing accuracy with readability while avoiding cultural
distortion. Literal translation may preserve linguistic structure but risk losing cultural nuance,
whereas adaptive translation may enhance comprehension but risk misrepresenting the original
cultural context. Translators must therefore navigate complex decisions about tone, symbolism,
idioms, and culturally specific references, ensuring that the translated text does not erase or
oversimplify the source culture.

Another key ethical dimension involves power and representation. Historically,
translation has often operated within unequal global power structures, where dominant
languages and cultures shape how marginalized voices are translated and received. Ethical
translation demands sensitivity to issues of cultural appropriation, stereotyping, and linguistic
imperialism. Translators must be aware of their own positionality and the potential impact of
their interpretive choices on how cultures and communities are portrayed. This is especially
relevant when translating postcolonial, indigenous, or minority literatures, where translation
can either amplify authentic voices or unintentionally reinforce cultural hierarchies.

The ethics of translation also intersects with questions of authorship and agency.
Translators are not invisible mediators; they are co-creators of meaning. Ethical practice
requires transparency about translation choices, respect for the author’s intent, and
acknowledgement of the translator’s interpretive role. In contemporary literary studies, there is
growing recognition of translators as cultural negotiators who shape literary reception across
societies.

Furthermore, technological developments, including machine translation and Al-
assisted tools, have introduced new ethical challenges. While these technologies increase
accessibility and speed, they may lack cultural sensitivity, contextual understanding, and
awareness of historical nuance. Ethical translation in the digital era therefore requires careful
human oversight to ensure that literary works retain their cultural depth and emotional
resonance.

Ultimately, the ethics of translation in cross-cultural literary exchange is about
responsibility—to the source text, the target audience, and the cultures being represented.
Ethical translation fosters genuine intercultural dialogue, encourages mutual respect, and
preserves the diversity of global literary traditions. As literature continues to cross borders inan
interconnected world, ethical translation remains essential for promoting cultural
understanding, intellectual exchange, and literary justice.
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CHALLENGES OF TRANSLATING INTERNET MEMES INTO ENGLISH

In the digital era, internet memes have become a popular form of communication and
cultural expression. Memes combine verbal and visual elements to create humorous, ironic, or
emotional messages that spread rapidly through social media platforms. Due to their
multimodal and culture-specific nature, translating internet memes into English presents
numerous linguistic and cultural challenges.

The purpose of this research is to analyze the main difficulties of translating internet
memes into English and examine the strategies used to preserve humor, meaning, and
communicative effect.

One of the major challenges is the translation of culture-specific references. Many
memes contain local symbols, historical associations, or nationally marked expressions that
may be unfamiliar to English-speaking audiences. For example, the Ukrainian meme phrase
“Tlansus nepeBipky npoiiiios” appeared during the Russian-Ukrainian war as a marker of
national identity. A literal translation, “He passed the palianytsia test,” may be unclear for
foreign readers because the symbolic meaning of the word “nansuuis’ is lost. Therefore, a
more effective adaptation is “He proved he was truly Ukrainian,” which preserves the
communicative intention and cultural implication.

Another significant difficulty is the translation of slang and internet-specific vocabulary.
Modern memes frequently use informal expressions that may not have direct equivalents in
English. For instance, the Ukrainian slang word “kpimk” originates from English internet
culture and can be translated directly as ‘“cringe.” However, depending on the context,
translators may also choose variants such as “painfully awkward” to sound more natural in
standard English communication.

Wordplay and irony also create serious translation problems. Political and social memes
often rely on emotionally charged contrasts or culturally recognizable expressions. A common
Ukrainian meme phrase “3pama un niepemora?” literally translates as “Betrayal or victory?”
Nevertheless, English meme discourse usually prefers more expressive internet language;
therefore, the adapted version “Is this a total fail or a huge win?” better reflects the humorous
tone of the original meme.

In addition, meme translation depends heavily on visual-verbal interaction. The
humorous effect is often created through the combination of image and caption. For example,
the meme caption “SI micnst TppOX XBWIMH HaB4YaHHS accompanied by a picture of an
exhausted cat can be effectively translated as “Me after three minutes of studying.” This
translation preserves the internationally recognizable meme structure “Me after...,” which is
common in English-speaking online communities.

Translators also face difficulties with nationally specific situations and emotional
context. During periods of power outages in Ukraine, memes such as “Konu Bimkroumim
CBITJIO, ajie € maBepOaHk’” became widespread online. A literal translation sounds unnatural,
while the adapted English version “When the blackout starts but your power bank saves the
day” successfully preserves both humor and emotional expressiveness.
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To overcome these challenges, translators use strategies such as adaptation, localization,
paraphrasing, and cultural substitution. In meme translation, preserving the communicative
effect and emotional response is often more important than maintaining literal accuracy. As a
result, translators must combine linguistic competence, cultural awareness, and creativity.

In conclusion, translating internet memes into English is a complex intercultural process
influenced by language, culture, humor, and digital communication practices. Effective meme
translation aims to preserve not only lexical meaning but also emotional impact, irony, and
social context. Therefore, internet meme translation can be considered an important aspect of
modern digital linguistics and intercultural communication.
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SOCIO-CULTURAL ADAPTATION IN AUDIOVISUAL TRANSLATION

Audiovisual translation has become one of the most influential forms of intercultural
communication in the modern globalized world. Films, television series, streaming platforms,
documentaries, and online media products are distributed internationally and consumed by
audiences with different linguistic and cultural backgrounds. In this context, audiovisual
translation performs not only a linguistic but also a socio-cultural function because translators
mediate between cultures and adapt culturally marked elements to the expectations and values
of the target audience [1, p. 34].

Audiovisual translation includes subtitling, dubbing, voice-over, and audio description.
Unlike literary translation, audiovisual translation is multimodal since verbal information is
combined with visual and acoustic components. This complexity requires translators to
consider not only linguistic equivalence but also humour, gestures, traditions, social norms, and
pragmatic meanings [2, p. 81]. Consequently, socio-cultural adaptation becomes particularly
important when the source text contains references unfamiliar to the target audience.

The process of socio-cultural adaptation in audiovisual translation involves modifying
culture-bound elements in order to preserve communicative effect and ensure audience
comprehension. Such elements may include idioms, slang expressions, historical references,
food names, or forms of address. Translators employ strategies such as domestication,
substitution, omission, and explicitation to achieve effective adaptation [3, p. 119].

One of the greatest challenges in socio-cultural adaptation concerns humour translation.
Humorous expressions are strongly culture-dependent because they are often based on
wordplay, stereotypes, or social realities. Literal translation frequently fails to reproduce the
intended comic effect. Therefore, translators may replace the original joke with another
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culturally relevant expression capable of producing a similar emotional response among
viewers [1, p. 57].

Another significant issue is the translation of slang and colloquial speech. Contemporary
audiovisual products reflect informal communication patterns characteristic of particular social
groups and age categories. The translator must preserve the stylistic colouring of the dialogue
while adapting it to the socio-cultural norms of the target language community. Excessive
literalism may sound unnatural, whereas over-adaptation may distort the original atmosphere
of the audiovisual product [2, p. 95].

Streaming platforms such as Netflix and Disney+ have considerably increased the
demand for high-quality audiovisual translation. International audiences expect culturally
accessible content without losing authenticity. As a result, translators increasingly function as
intercultural mediators responsible for bridging socio-cultural differences [3, p. 123].

Socio-cultural adaptation is especially visible in animated films and productions
intended for younger audiences. Translators often simplify references, replace culturally
unfamiliar concepts, or localize humour in order to facilitate understanding. Such adaptation
demonstrates the importance of considering viewers’ age, cultural background, and
communicative competence [1, p. 63].

From a theoretical perspective, socio-cultural adaptation in audiovisual translation may
be examined within the framework of intercultural communication and translation studies.
Modern researchers emphasize that translation is not merely linguistic transfer but also cultural
negotiation [2, p. 88]. Audiovisual translators must evaluate the communicative purpose of the
source text and predict the audience’s reaction to culturally marked elements.

In conclusion, socio-cultural adaptation represents a fundamental component of
audiovisual translation because it ensures effective intercultural communication and audience
engagement. The translator’s task extends beyond linguistic equivalence and includes
mediation of cultural meanings, social values, and communicative intentions. The development
of digital media and international streaming platforms continues to increase the importance of
culturally sensitive translation practices [3, p. 127].
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COMMUNICATIVE FEATURES OF CONTEMPORARY SPORTS DISCOURSE
There are various types of institutional discourse, and sports discourse is one of them.

Sports discourse is defined as linguistic activity within the sphere of sport [2, p. 16].
There are general characteristics of sports discourse, namely:
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1. The mental (ideological) foundation. The key concepts are: participants in sporting activities,
objects, attributes (rules), actions characteristic of sport, and sporting events.

2. Presupposition — the expectation that the information presented to the client is already well
known.

3. Non-isolation, manifested in the intersection of sports discourse with other discourses: with
scientific discourse — scientific literature on issues of sport and physical education; with
pedagogical discourse — educational and teaching texts for students of sports-related
educational institutions, sports teachers, etc. [1, pp. 102 - 103].

Due to the growing influence of mass media, contemporary sports discourse is
increasingly mediated and shaped by digital communication platforms. The communicative
purpose of sports discourse is to present sport as a media event, to provide information about a
sporting event from various angles, and to carry out an assessment. The central focus is on the
information-interpretation strategy and influence tactics, as the impact on the audience is
achieved through coverage of sporting events and their analysis.

The main tactics used are explanation, commentary, and examination of information
from a new perspective. [3, p. 90]. A widely used method of implementing information tactics
Is the use of evaluative and expressive language.of representatives. The linguistic means by
which this is achieved include everyday expressions and evaluative adjectives, etc. This can be
illustrated by the following example from sports media coverage: Former Liverpool and Aston
Villa assistant manager Neil Critchley has been appointed the new head coach of Queens Park
Rangers; Critchley has signed a three-and-a-half-year contract at Loftus Road and replaces
Michael Beale in the hot-seat after his departure to Rangers. [4, 11.12.22].

Sports discourse is a form of communication between participants in sporting activities
aimed at achieving specific communicative goals. Most scholars point to a high degree of
integration between sports discourse and the mass media; consequently, in some cases, it is
appropriate to speak of sports media discourse when it occurs within the sphere of mass
communication.

In this way, content creators can produce specialised content for international audiences.
One factor that could hinder this process is the language barrier; however, this issue is often
resolved through translation and the widespread use of English.
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TECHNOLOGY CRITIQUE IN TRANSLATION STUDIES

Contemporary debates in Translation Studies increasingly see machine translation, CAT
tools, and large language models as part of a wider digital environment: platform-based work,
constant data processing, and risks that fall unevenly on different actors. This paper explains a
paradox: public and academic criticism of these tools is prominent even as translation is
increasingly done with them, often in mixed human—machine workflows. Methodologically,
the study offers a critical analysis of key research studies and policy documents (2019-2025).
| organize the main critiques into four recurring themes: platformization and “digital
Taylorism”; unintended data sharing in translation workflows; bias and ‘““smooth” output that
can still be wrong; and energy use and carbon footprint. | then compare these concerns with
what is happening in practice: growing institutional MT use, post-editing as a normal task, and
continued uptake of professional tools. The findings show a trade-off. While these tools can
remove repetitive work, they also create more checking, reworking for genre and audience, and
on-the-spot ethical decisions about what is safe to share and what is acceptable to publish.
Where rules are weak, time savings tend to become tighter deadlines and stronger metric
pressure. The paper concludes that outcomes depend on who controls the tools and the terms
of use: interoperability and ownership; enforceable labour protections; clear privacy safeguards
and accountability; and environmental limits that treat computing as a scarce resource.

STUDENTS' CORNER

Jepeauosa A.M., cmyoenmka baxanaepamy

XapxiecbKutl HayiOHANbHUL MeOUYHULL YHIBepCUumem,

Mapiynonbcokuil OepatcasHutl yHieepcumem

Yennan Bikmopisa, cmapwiuii 6ukiaoay
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XapxiecbKutl HayiOHAIbHUL MEOUYHUL YHIBEPCUmMem

ETUMOJOTTYHNIA AHAJII3 TPEHLKAX MOP®EM SIK IHCTPYMEHT
MEPEKJIAZTY TA AJATITAINII AHTJIOMOBHOI TEPMIHOCUCTEMM
MMATO®I3IOJIOT T 3ATTAJIEHHSA B YKPATHCLKOMY MEJIMYHOMY

JUCKYPCI

AxTyanbHicTh: [latonoriuna ¢izionoris sik GyHAaMeHTaIbHa MEMYHA AUCIUTLTIHA
Ma€ CKJIQJHY Ta PO3TaATyKEHYy CUCTEMY TEPMIHIB 1 MOHATh, sIKA B YMOBaX AaKTUBHOI
MDKHAPOIHOT KOMYHIKAIIii IHTEHCUBHO OHOBITIOETHCS Ta PO3LIMPIOEThCs. OcO0MBE MICLIE B
Cy4acCHOMY MEIUYHOMY JIMCKYpCl TIOCia€ TEPMIHOJIOTIS 3amajieHHS $K THUIIOBOTO

179



MIATOJIOTIYHOTO TIPOIECY, M0 € KIOYOBOK JIAHKOK) TMATOrCHE3y HU3KH HO30JIOTTIHHX
OZVHHIID.

CrpiMKHii PO3BUTOK MEIMYHOI HAYKH 3YMOBITIOE HEOOXITHICT TOUHOI Ta aIeKBaTHOL
nepenayl  By3bKOCHELIATI30BAHUX  TEPMIHIB  YKPAiHCBKOIO  MOBOIO, OCOOIMBO B
TEPMIHOCHUCTEMI 3alajicHHs, JIe TIepeBaKa€ CKJIAJHA 0araTOKOMIIOHEHTHa CTpykTypa. Lls
npoOieMa JiIsi CBOrO PO3B’sI3aHHS MOTpeOye 3aTydeHHS! HU3KU MEPEKIaAallbKIX MiIXO0IIB,
30KpeMa IXHbOT CUHEPT1, Ul OTPUMAHHS SIKOMOT'a IUTICHIILIOTO Pe3yJIbTary, MepIIoyeproso,
CEMaHTHYHOI TOYHOCTI mepeknany. Iloctae HEOOXIAHICTh Yy BIAXOAL BII TPaaMIIAHHUX
croco0iB niepeayi 0e3eKBIBAIEHTHUX JIEKCUYHUX OJJMHULIb — TPAHCIIITEpallii Ta KaJIbKyBaHH,
SIKI 4aCTO € HEIOCTaTHIMU JJIsl BUITBOPEHHSI CKJIaHOI MaTto(i3ioforiyHoi TepPMIHOJIOTII,
OCKUTBKM MOYKYTh TPWU3BOIWTH JIO il CIIOTBOPEHHS Yepe3 HIBCIIFOBAHHS a00 TIOBHY BTpaTy
MATOr€HETUYHOTO 3MICTY TEepMiHA.

ABTOpaMHU TIPOTIOHYEThCS MIIXIA, IO TPYHTYETHCS Ha €TUMOJIOTIYHOMY aHami3l
TepMiHA Ta PO3DVIAAI MOro SIK IUTICHOI OJWHUIN TepeKIafalbkoi €KBIBAJICHTHOCTI 1,
HacamIiepe/l, CIpPSMOBAaHUM Ha 30CpeKEHHS Ta BIITBOPCHHS CEMAHTHYHOTO Ta
MaTOreHETHYHOTO 3MICTY T Yac TepeKiaay Ta ajanTaiil B YKPaiHCBKOMY MEIUYHOMY
JICKYPC.

Peanizariisi  3arpormoHOBaHOIO MiAXOAY Tependadyac BUKOPUCTAHHS —TPEIbKO1
€TUMOJIOTIYHOI OCHOBM JJIsl IHTEpHpeTarlii marodizionoriyHoro 3Ha4YeHHs Ta YCYHEHHS
CEMaHTUYHOI HEOJJTHO3HAYHOCTI CKIIQHUX 1 6araTo3HauHUX TEPMIHIB.

MeTor0 foCTiIzKeHHS € PO3POOKA, OIHC 1 PAKTUYHE 3aCTOCYBAHHS 3aITPOTIOHOBAHOTO
METO/Ty €TUMOJIOTTYHOTO aHAITI3Y MiJ] Yac MEPEeKIIaTy Ta aarnTallii CKJIaIHIX 1 0araTo3HaYHUX
TEPMIHIB NaTO(i310JI0Ti{ 3araeHHs.

Marepiaau ta mMeroau: MatepiaioM IOCTIDKEHHS CTajId aHTJIOMOBHI TEpMIHU
natoi3ioorii 3amajeHHs 3 TPEIBKOI ETHUMOJIOTTYHOK OCHOBOIO, BiMiOpaHi IIISIXOM
CHCTEeMaTHIHOTO OTJISAY HayKOBOI JIITepaTypH 3a jJoromMororo 6a3 qanux PubMed 1 Turning
Research Into Practice (TRIP) Medical Database.

Kpurepisimu  Bimbopy TepMiHIB OyiM: TPUHATICKHICTH JO TEPMIHOCHCTEMH
nartoizionorii  3amajieHHs, HasSBHICTb TPEIBKOi ETHMOJIOTIYHOI OCHOBM, CEMaHTHYHA
HEO/THO3HAYHICTH TIiJT Yac TPOIIECIB MepekiIaay Ta afanTallli B YKpaiHCbKOMY HayKOBOMY
JICKYPCI.

JIns  mpoBeAEHHS ~— €TUMOJIONIYHOTO — aHaM3y  AHIJIOMOBHOI — TEPMIHOJIOT
BUKOPUCTOBYBAIMCA JieKcukorpadiuai Ta eruMmodoriudi pecypcu Online Etymology
Dictionary, Liddell-Scott-Jones Greek-English Lexicon (LSJ) Ta Perseus Digital Library [2,
4, 5].

3acTOCOBYBaHMII METO/ Tiepen0dayaB BWAUICHHS TEPMIHOCIIEMEHTIB, BCTAHOBIICHHS
iXHBOTO TIOXO/DKEHHS, aHali3 TIEPBUHHOTO 3HAYEHHS Ta MOrO 3iCTAaBICHHS 3 Cy4aCHUM
1ato(i310JIOTTYHUM 3HAYESHHSIM TEPMIiHA, TTICIIS 9OT0 MPOBOIMIIOCS OIIHIOBAHHS YKPATHCHKOT
aarrrarti.

PesyabTaT: Y pe3ynbTaTi MPOBEACHOTO JOCTIPKEHHS Oyno BW3HAYEHO, IO
BUKOPHCTAHHSI TpaHCHITEepallii Ta KaJbKyBaHHS, SIK CIOCOOIB Imepenadi 0e3eKBIBAIEHTHOL
JIEKCUKH, YacTO TMPU3BOJIUTH JO CHOTBOPEHHS MAaTO(i310J0rTYHOTO 3MICTY TEPMIHIB.
[lepexnan ckmamHOi aHTJIOMOBHOI TEPMIHOJOINT 3amajieHHs BUMarae Bi Tepekiiaiada
PO3YMIHHS TATOT€HETHYHOIO MPOLIECY, IO JISKHUTh B OCHOBI. OCKUTBLKH [T peaizaliii Iboro
HEOOXITHUM € BpaxyBaHHS KOHTEKCTY CHEUU(PIYHOT MEIWYHOI JIEKCHKH, aBTOpaMU
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3alPONOHOBAHO BUKOPHCTAHHS €TUMOJIOITYHOTO aHAJI3Y JJIsl BU3HAYEHHS 3MICTY TEPMIHA Ta
JUIS1 a7IEKBaTHOTO BIITBOPEHHS TAKO1 TEPMIHOJIOT 1T YKPATHCHKOIO.

3 omIsiLy Ha Te, IO HIBEJIOBAHHS 3HAYEHHSI TEPMIHA BIIOYBAETHCS camMe BHACIIIOK
BTPATH LILTICHOCTI MOr0o 3MICTY B MPOLIEC] NEPEKIIA Ty, BBAXKAEMO JTOLUTBHUM BUKOPUCTAHHS
CEMaHTUYHOIO TEPEKIaay ISl TAaKOro BUIY HAyKOBOI JIEKCHMKH 3 METOI 30epeKeHHs ii
SKHAUBUILOI KOHTEKCTYaIbHOI TOYHOCTI.

Takuit minxia J03BOJISIE YHUKHYTH CIIOTBOPEHHSI 3HAYEHHS TEPMIHIB 1 3a0e3redye
TOYHE PO3MEXKYBAHHSI CYMDKHUX TIIOHATh €IMHOI MATO(I310JOrYHOI TEPMIHOCHCTEMH.
3penIToro, 3aCTOCYBaHHSI €TUMOJIOTIYHOTO aHai3y TPelbKUX MOpdeM T yac mepeKiary
TEPMIHIB 3 aHIJIMCBKOI HA YKPAiHCHKY JO3BOJISIE TTOBHOIIIHHO OIVITHYTH ITaTOTCHE3
OIMMCYBaHOTO TEPMIHOM SIBHIIA 1 CaM¢ TAaKAM YHHOM 30€perTd Ta BiATBOPHUTH
1aToQi310JI0TTYHUIA 3MICT.

OnmHyM 13 HaCHIIKIB TEepeKiaay, U0 BIIOYBA€ThCS 0€3 ypaxyBaHHsS €TUMOJIOITYHOI
OCHOBH, MOXe OyTH HEJOCTaTHE PO3MEKYBAHHS TEPMIHIB 13 PI3HUM 3HAYEHHSIM, CEOTO
BUKOPUCTAHHS iX SIK B3a€MO3aMIHHHMX TOJ, KOJIM BOHHM TaKUMH HE € 1 TIO3HAYAIOTh Pi3HI
niatosioriuHi nporecy. [Ipukianom cayryroth TepMinu pyrexia, hyperthermia ta hyperpyrexia,
SIK1 THO/11 TTIOMIJTKOBO BYXKUBAFOTHCS B €/JMHOMY KOHTEKCTI Ta IHTEPIIPETYIOTHCS SIK y3arajJbHEHE
TiJBUIIICHHS TEMITCpaTypH TiJIa.

Pyrexia — rapsiuka — 1ie peryJibOBaHe IMiABUILCHHS TEMIICPATypPH Tila JIFOIMHH BHIIIC
HOPMaJIbHUX  (Di3IOJIONTYHUX 3HAYCHb, SIKE PETYJIFOETHCS IIGHTPOM TEPMOpETyJIsilii B
rinoTajamyci; 3yMoBJieHe iHpeKIIHHIMY a00 HelH(GEKIIHHUMU TIPUYMHAMH, Y TOMY YHCITI
3anajbHAMM TIporiecamu. [laTorenes BKITIOYAE BUBUIBHEHHS IMYHOJIOTIUHUX METIaTOPIB, sIKi
aKTUBYIOTh IIGHTP TEPMOPETYJIAIii TriroTajaMmyca, IO TNPU3BOAUTH O IiIBUIICHHS
TeMreparypu Tia. Po3rmisgaeTbes sIK 3aXMCHO-TIPUCTOCYBANIbHA PEakilis, sKa MOXKe OyTu
KOHTPOJIOBaHA 3aCTOCYBAaHHSIM KaPO3HIDKYBAIbHHX 3aC001B [1].

Hyperthermia — crocyerscst miBHILIEHHST TEMIIEpATypy Tida, SIKE BiIOyBaeThesi O€3
TIBHIICHHS TIMOTAJIAMIYHOI YCTaBKH, HAIPUKIIAJ, Y BIAMOBIIL Ha cHElU(IUHI eKOJIOTTIHI
(HampuKIIa 1, TETUIOBHH yap), (hapmakosorivHi (3MOSKICHUIA HEMPOISNTUIHII CHHIPOM) a00
€HJIOKPHHHI (TUPEOTOKCHKO3) TOIpa3HUKH [3].

Hyperpyrexia — 1ie ekcTpeMaltbHe IMiABUIICHHS TeMIeparypH Tina >41-41,5°C, moxe
BUHUKATH TIPH TSODKKUX THEKIIHHIX 3axBoproBaHHsX 1 ypakeHnsx [THC [3].

[XHe OTOTOXKHEHHs 3yMOBIIEHe MOIOHICTIO 30BHINIHBOT (POPMHU Ta OHUM KITIHIYHMM
MPOSIBOM — MIIBUILICHHSIM TEMIIEpaTypH Tijla, MPOTe MaTOreHETHYHI MEXaHI13MH, OMHUCYBaH1
KOKHUM 13 TepMiHiB, € pisHUMH. Lle 0OrpyHTOBYe HEOOXIOHICTh 3BEPHEHHS /0 iXHBOT
€TUMOJIOTTYHOI OCHOBH, 1110 JIO3BOJISE BIHANTH TXHE MEPBUHHE 3HAYCHHS, 3aB/ISKU SIKOMY
CTa€ MOXJIMBUM BH3HAUCHHS MEXaHI3MY PO3BUTKY TIATOJIOTIYHOTO TIPOIECy, CeO0TOo
TIOPYIIEHHS TePMOPETYJISIilii Ha TOMY YM IHIIIOMY PiBHI, IS TOYHOCTI TEPMIHOJIOTTIHOTO
PO3MEXKYBaHHSI.

Pe3ynbTraTit €THMOJIOTIYHOTO aHANI3Y HABEJICHUX TEPMIHIB € HACTYITHUMH:

Binmnogigso o marux Online Etymology Dictionary, TepMmiH pyrexia noxoamTh gepes
MEJIIHY JIATHHY BiJT TAaBHBOTPEII. PYIeXiS «rapsTaKOBHI CTaHy, TIOB SI3aHOTO 3 PYressein «oytu
rapsiMKOBUM, XBOPITH Ha Tapsiuky», 10, y CBOIO YEpry, €TUMOJIOTIYHO TOB’si3aHe 3 PYr
«BOTOHBY.

Jlexkcukorpadiuamii pecypc LSJ 103BOIMB MIATBEPAUTH TOXOPKEHHS TEpMiHA, a
TaKOX JIOTIOBHUTH TOTEPEIHBO 3a3HaYeHy 1H(OpMaIlit0 CHOpITHEHUMH (popMamu (excessive
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heat, pyrexia, in disease), HOB’I3aHUMU 3 HAMIPHUM aPOM Y MeKaX MEBHOTO MaTOJIOTTYHOT O
nporecy. YKpaiHCHbKUM BIIIOBITHUKOM € «TapsuKa.

Etumornoriynmii aHaii3 JEMOHCTPY€E MEPBUHHE BUHUKHEHHS TEPMiHA SK TOrO, L0
NPU3HAYECHUI ONMMCYBAaTU CaM€ CTaH TrapsiyKH, L0 BIINOBIIAE€ CYy4aCHOMY KIIHIYHOMY
3HAYEHHIO.

Anani3z Tepmina hyperpyrexia 3a momomororo Jjekcukorpagigaoro pecypcy LSJ
JI03BOJIMB BUSIBUTH HOTO TIOXO/KEHHS Yepe3 MMOBTOPHE 3aITO3UYUCHHS Ta YTBOPEHHS Ha OCHOBI
TPEBbKUX MopdeM VIep- «HAIMIp» + mupeio «rapsdakay. 3a3Ha4aeThes, M0 TEPMIH OITHCYE
CTaH mifBuIeHHs Temneparypu noHaa 40°C 1 3’SBISETbCS B MEMYHIN JIITEpaTypil JUIIE 3
ki XIX cTomTrs.

EtuMororiunmii anaimiz Tepmina hyperthermia 3a qomoMoror jieKcukorpagpiqHoro
pecypey LSJ 1o3BosuB 3’sicyBaTi HOro YTBOPEHHS IIUISIXOM 3JIUTTS TPelbKUX MopdeMm Vrep-
«HamMip» + Beppog «remo, xapy. BimnosimHo a0 manux Online Etymology Dictionary,
TepMiH OyB yBelIE€HHMH 10 MEAUYHOI JaTUHU B 1878 p. K MO3HAuYeHHs CTaHy HaJMIPHOTO
Terwia. 3a3HadeHi PecypcH JIOAATKOBO TIOB’SI3YIOTh HOTO 3 TIOPYIIICHHS TEIUIOBiIadyi, 110
NpsIMO BKa3ye Ha cydacHe NaTogi3ioforiyHe 3HAYEHHS — MIBUINEHHS TEeMIlepaTypy Tijia
BHACITIIOK 3HVDKEHHSI TETUTIOBIIa41 0€3 3MIHH TPOIIECIB IIEHTPAITLHOT TEPMOPET YJISIIII.

Omke, BUIICHABEACHI pe3yJbTaTd MPOBEJICHOTO aHANi3y JEMOHCTPYIOThb, IO
3BEpPHEHHSI JI0 TPEIBKOi €THMOJIOTTYHOT OCHOBH € CIIOCOOOM TOYHOTO TEPMIHOJIOTTYHOTO
PO3MEXYBaHHSI CyMDKHUX TepMiHIB. HacTymHumu Oy OrsIsiHyTI HOBOYTBOPEHI TEPMIHH,
YKpaiHCBKI BUIMOBITHUKK JJIs TIEPEKNIaNy SKUX BUICYTHIL. SIK TIPUKIIAJ HABOJUTHCS
STUMOJIOTIUHMIA aHasTi3 TepMiHa alarmins. Y cyuacHoMy HaykoBoMY JucKypci alarmins — rie
€HJIOTeHHI, KOHCTUTYTHBHO €KCIIPECOBaHI, XEMOTAKCHYHI Ta IMYHOAKTHBYIOUI OUIKH, IO
BUBUIBHSIOTBCS B PE3YJBTaTI JIErPaHYIHAII], MOMIKOKEeHHs abo cMepTi KimiTuH, abo y
BIIMOBIb Ha IMyHHY 1HAaykmito [7]. Lle cmoBo He 3adikcoBaHe B KOAHOMY 3
BUKOPHCTOBYBAaHUX PECYpCiB, TOMY BCTAHOBJIECHHS HOTO TMOXO/DKEHHSI OyJlo MPOBEACHO 3
BHKOPHCTaHHSIM CJIOBOTBipHOI ocHOoBu alarm. Bimmosimno mo mgammx Online Etymology
Dictionary, auri. alarm moxoauts Bim crapodpani. alarme Ta itam. all'‘arme «curHai
HeOe3nekmy. [Ipore MexaHIYHMI TIEpeKIIaa TePMiHY 4acTO MPU3BOJIUTH O BUKOPHUCTAHHS
BIITIOBI/THUKA «TPUBOTa», IO TIOBHICTIO CIOTBOpIOE TMarodizionoriyauii 3Mmict. Tomy
3BEPHEHHS JI0 €TUMOJIOTIYHOI OCHOBH JI03BOJISIE IHTEpIIpeTyBaTd alarmins sk curHambHI
OUTKM, $SIKI aKTUBYIOTh IMYHHY BIIINOBIIb TPU YIIKO/PKEHHI TKaHMH 3a BiJCYyTHOCTI
YKpailHCBKOTO  BINTOBIIHUKA, AaBTOPAMH  BHM3HAYAETHCS  JOIUIBHAM  BHKOPHUCTAHHS
TpaHCIiTepalii B YKpPaiHCBKOMY MEIUYHOMY JHCKypCi 3a/yisi  30epeKeHHS HOro
MATOr€HETHYHOTO CEHCY.

Hacrynny rpymny cTaHOBHIM TEpMIHH, YKPAiHCHKUI BIAMOBITHUK SIKMX CIIOTBOPIOE
MATOreHETHYHUI 3MicT, mpukiIagoM doro € sterile inflammation, mo 3a3Buuyaii
MIePEKIIAIAETHCS SIK «CTeprUIbHE 3anayicHHs». Sterile inflammation Buxmkae B rocTprx cranax,
TaKWX SIK IIeMIYHO-periepdy3iiHe MOMKOHKEHHS, a TAKOXK MPY XPOHIYHUX 3aXBOPIOBAHHSX,
y TOMY YHCJTi TIPY aTePOCKIIepo3i, a30e3T03ax 1 crtiko3ax. CeoOTo, 1me Ta 3anajibHa peaKilis, 1110
Mae HeTH(EKITIHHY MPUPO/TY, aJie BAKOPUCTAHHS BIIMOBITHUKA «CTEPHITHLHE 3aMalICHHD) MOYKE
(dbopMyBaTH CIIOTBOPEHHSI CIIPUMAHSATTS SIK TIPOIIECY, IO BUHUKAE a0COTIOTHO HE3AIEKHO BIJT
BIUTUBY O10JIOTTYHUX areHTiB [6].

EtumornoriyHuii aHasi3 TepMiHa J03BOJIMB BCTAHOBUTH, 1110 aHTI. Sterile moxomuts Big
nar. sterilis «Oe3rmigHuii, HEempOAYKTUBHMID, MOro 3HAa4YeHHs, BimnmoBimHO a0 Online
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Etymology Dictionary, BU3HayaeThCsl SIK «BUIBHMI BiJ] MIKPOOPIaHi3MIBY». Y Cy4acHOMY
TepMmiHi Sterile iHTeprpeTyeThCs SK BIACYTHICTh iH(EKI[IHHNX areHTIB SK CTIONOTTIHHX
YUHHKKIB, XO4 TepeOir 3amaJieHHS 1 MOXE CYMPOBODKYBATHCS HEKPO3OM 1 BTOPUHHHUM
OakrepiabHUM 1H(IKYBaHHSIM. TepMIH HE Ma€ TPEbKOi €TUMOJIOTIYHOI OCHOBH, ajie MOro
aHa3 JOLUIbHUM JUIsl aJIeKBATHOTO BIATBOPEHHS 3 YpaXyBaHHSAM CYTi MAaTOJOTTYHOIO
MpoIIeCy, IO OOIPYHTOBYE BHUKOPUCTAHHS IIbOTO METOAYy B TMpOIeCl MepeKary
BY3bKOCHELIaT130BaHOI MEIMYHOI TepMIHOJOrI] 3arajoM. Came 3 1€l MPUYMHU aBTOpaMu
NPOITOHYETHCS TIPU TIEPEKIajli 3 aHIUIiChKOI Ha YKpaiHChKy Tepmina Sterile inflammation
BUKOPUCTaHHS BIIMOBITHUKA «HEIH(EKIIIHE 3amaleHHs», OCKUIbKM BIH JI03BOJISIE
BIIOOpa3UTH MEXaHI3M PO3BUTKY IILOTO MPOLECY SK TOro, IO 3YMOBJICHHM aKTHBAIIEO
BPO/UKEHHMX IMYHHMX MEXaHI3MIB Yy BIUINOBIAb Ha EHIONEHHI CHIHAIM KJITHHHOIO
TIOIITKO/IKEHHSI.

BucHoBKH: ABTOpaMy 3arporiOHOBaHO BHKOPHUCTAHHS €THMOJIOTTYHOTO aHAIZY SIK
3HAUYIIOrO IHCTPYMEHTY JJIsl SIKICHOTO TMepeKiiafy Ta ajanTaiii CylepewIMBUX 1
OaraTo3HayHUX MaTto(Mi3I0NIONYHMX TEPMIHIB 3alajieHHs] B YKpPAiHCBKOMY MEIUYHOMY
mmckypei. Moro 3actocyBaHHs f103BONs€ 30EperTH Ta BiATBOPHTH CEHC MATOJONYHOTO
TpOLIECY.

OtpumMani pe3yabTaTd MiATBEP/DKYIOTh, IO TPAIUIIIMHAX METOMIB Tiepenadl
0€3eKBIBAJICHTHOT JIGKCMKM YacTO HEJOCTaTHhO JUISi TOBHOIIHHOTO  BIATBOPEHHS
BY3bKOCTICIIJTI30BAaHOT TepMiHOMOril. OOIPyHTOBaHMM € BHUKOPHCTAHHS CEMaHTUYHOI'O
HepeKsazy.

Byno noseneHo, 1110 BIPOBA/KEHHSI €TUMOJIONTYHOIO aHaMi3y IpelbKuX MopheM y
TpolLIeC NEPEKIIaay JO3BOJISIE PO3MEKOBYBATH CYMDKHI IIOHATTSI Ta KOPEKTHO IHTEPIPETYBATH
HOBOYTBOpEHH1 TepMiHU. Llelf MeToq € mepcrieKTMBHUM JUIsl MOJAIBIIOrO 3aCTOCYBaHHS,
OCKUTbKY HOT0 BUKOPUCTAHHS MiBUIITYE TOUHICTb BiITBOPIOBAHUX TEPMIHIB.
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NEPEKJIAJI IPOHII TA CAPKA3MY B AHI'JIOMOBHUX CUTKOMAX:
TEOPETHUYHI TA IPATMATHUYHI ACIIEKTH

[lepeknag TyMOpY HAICKHTh J0 HAWOUIBII CKIAJHUX MPOOJIEM CYYacHOTO
NIePEKIIa03HABCTBA, OCKUIbKM KOMIUHHMN e(eKT (OpPMYEThCS Ha TIEPETUHI MOBHHUX,
NparMaTHIHUX, KYJBTYPHUX 1 JUCKYPCHBHUX YMHHUKIB. B aymioBi3yabHOMY MepeKiiai 1t
CKJIAJTHICTb IOCHITFOETHCS HEOOXITHICTIO Y3rOJIKEHHS BEpOaIbHOIO TEKCTY 3 HEBEpOATbHUMHU
KOMITOHCHTAMH, 30KpeMa IHTOHAIlI€I0, MIMIKOI, JKECTaMH, TEMITIOPUTMOM MOBJICHHS Ta
OCOOJIMBOCTSIMHU BIICOPSAY. Y CUTKOMAX 3a3HAu€HI €IEMEHTH BIIIPAIOTh KIIFOYOBY POJIb Y
CTBOPEHHI TYMOPHUCTUYHOTO e()eKTY, IO 3yMOBITIOE ITiIBUILICHI BUMOTH JIO TTEPEKIIaIAIbKIX
CTpaTerii.

LIeHTpaTbHO KaTeropiero TYMOPHUCTUYHOIO JIUCKYPCY € ipoHis, sika (DyHKITIOHYE
NEPEeBAKHO HA TparMaTUYHOMY PIBHI Ta TPYHTYETbCS HA IMIDTKATYpi W HENPAMOMY
KOMYHIKaTUBHOMY HaMipi MOBIISL. Y MeKax TPaiCIBChKOI IParMaTHKH ipOHist iHTEPIPETYEThCS
SIK HABMHUCHE TIOPYILIEHHS] MAKCHMH SIKOCTI, 10 CTIOHYKA€E ajjpecara J10 1H(HEPEHTHOTO MOLTYKY
MPUXOBAHOTO CMHUCITY [2, p. 53]. 3 mo3uIliii Teopii pereBaHTHOCTI IPOHIsT PO3IIIIAETHCS SIK
KOTHITUBHO 3yMOBJICHHIA TIPOIIEC IHTEPIPETAIlii, 32 SKOr0 ajipecaT po3Mi3HaE JUCTAHIIHOBAHE
a0 OITIHHE CTaBJIEHHS MOBIIA JI0 BHUCIIOBITIOBaHOI Tiporiosuitii [4, p. 118]. JuckypcusHi Ta
JHHTBOKYJIBTYPHI TIAXOAW ITAKPECITIOIOTh 3aJIeKHICTh IPOHIT Bl KAHPOBHUX KOHBEHIIIH,
COLIAILHOIO KOHTEKCTY Ta CIUTBLHOrO (POHY 3HaHb KOMYHIKaHTIB [3, p. 87].

CapkasM, Ha BIIMIHY Bifl ipOHii, XapaKTePH3YETHCS OUTBII SKCIDTIIUTHOI HETaTHBHOIO
OIIHKOIO Ta CIPSIMOBAHICTIO Ha KOHKPETHOTO ajjpecara, IO IMOCHIIIOE €MOIIMHUI BILUIMB
BUCJIOBJIIOBAHHA. Y TIEpEeKyIajl capka3M € OCOOJIMBO TMPOOJIEMHUM, OCKUIbKH OyKBaJbHE
BIITBOPEHHS MOKE TIPU3BOAMTH JI0 HEUTpasIi3allii OIIHHOTO KOMIIOHEHTY, TOJII SIK HaJMipHa
eKCILTIKALIIST — /IO BTPATH KOMIYHOTO eeKTy. Y CydacHUX JIOCIIHKEHHSX ayIi0BI3yaTbHOTO
MIEPEKIIy HAroJIOIIyeThCsl Ha HEOOXITHOCTI 3aCTOCYBAHHS KOMOIHOBAaHHX CTpATerii,
30KpeMa aianTartii, KoOMIeHcarlii Ta mparMatuaHoi excrumkaitii [1, p. 119]. Ooke, nepexnan
1poHii Ta capka3My B CHTKOMAX CJIiJT PO3IIISAATH K IHTEPIPETATUBHUIM IPOIIEC, CIIPSIMOBAHUI
Ha 30epeKeHHsI KOMyHIKATUBHOTO HAMIPY Ta T'yMOPHUCTHYHOTO BIUTMBY OPHUTIHAITY.
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EBOJIIOLISA NOHATTS (IEPEKJIAJAIIBKA KOMIIETEHTHICTb»:
BIJI MOBHOI 10 BATATOKOMIIOHEHTHOI TPO®ECIMHOI MOJIEJII

B ymoBax riobanizartii Ta irdpoBizaliii nepekiiagaibka rary3b MPOXOJUTh JUHAMIYHY
TpaHchopMalliro, IO 3yMOBIIIOE HEOOXITHICTh TEPEOCMUCIICHHS BUMOI 10 (haxiBIIs.
Tpanuiiiiine po3yMiHHS NEPEKIAAY SIK CYTO JIHIBICTHYHOT 3aMIHH KOJ11B TIOCTYITJIOCS MICIIEM
CKJIQJIHIM JISUTBHOCTI, IO TIOETHYE KOTHITHBHI, TEXHOJIOTIUHI Ta CTpATeriuHi acIleKTH.
LlenTparbHM ~ 00'€KTOM — TIPUKIIAJHOTO  TIEPEKIIaJO3HABCTBA €  TIepeKIIaalbKa
KOMIICTCHTHICTh. BOHA BI3HAUYa€ 3aTHICT Ta TOTOBHICTH ITEpEKIIalaua peatizyBaTi HABUUKU
Ha mpaktuil. Cucremarusaiiisi ii €BOJIOIIT € TEOPETHYHUM IAIPYHTAM Ui PO3POOKU
KPUTEPIiB OLIIHIOBAHHSI SIKOCTI IEPEKIIA Ty, OCKUTBKHU SKICTh MPOIYKTY € J0Ka30M MPOQeciitHOl
CIIPOMOXKHOCTI TiepeKiiaiada. [lapaMerp KOMIETEHTHOCTI BHUCTYIIAIOTh ITOKA3HWKOM JIS
bopmyBaHHSI 3aca;] OLIIHFOBAHHSI.

CrpykTypa KOMIIETEHTHOCTI miepeOyBae y (Pokyci 6aratb0X IOCTIIHUKIB. BUTOKH
HOHATTS Ta Moro QopMyBaHHs IMpoaHaIi30BaHO y mparsax A. Yprago AnsOip [1] ta K
[edduep [2]. HaykoBuili JOBOISTE, 110 PO3BUTOK MOJIENICH BiOYBaBCs 3 PO3IMIMPEHHIM
00'eKTa TEPEKIJIJIO3HABCTBA: BiJl TEKCTY SIK MOBHOI OJWHHUIN J0 TEpeKiany sSK
MDKKYJIBTYPHOT'O aKTYy.

[epermsin 6araTOKOMIIOHEHTHUX MOJIETIEN Ta IXHIO afanTallifo 10 UppoBOi ernoXu
saivicauB E. ITim [3]. Bin Haronoirye Ha cTpareriubii 37aTHOCTI IPUAMATH PILlICHHS, TPOTe
KPUTHKYE OaraTOKOMIIOHEHTHICTh, OCKUTBKM OUIBIIICTIO CKJIQJHUKIB MOXKYTh BOJIOMITH
daxipi iHIMX cdep [3, p. 485-486]. [lopiBHsIIBHII aHAITI3 MOJIENIEH MPEICTABICHHUH y POOOTI
I'. T'enpepix [4] pazom 13 ii Mogeumo TransComp. B ykpaiHCbKOMY IPOCTOpi aHAII3 €BOJTFOLIIi
saivicHroe O. KanpauueHko [S]. EBosrorito mapaaurM Bit JIHTBOIIGHTPU3MY JI0 KOTHITHBI3MY
nocmimkye O. Pebpiit [6]. Tlepexin no mpodeciiiHux paMok BUCBITICHO A. ONbXOBCHKOIO [7].
dyHIaMEeHTAIBHUN BHECOK Y CTPYKTYPY MIATOTOBKH 3po6uB JI. UepHoBaTHIA, SIKWi AeTalizye
MOBHY, MOBJICHHEBY, COLIOKYJIBTYPHY Ta CIpareriuny cyoxkommerenmii [8, p. 70-71].
B3aeM03B's130k MK EBOMIOLIEI0 MOJENEH Ta 3MIHOIO KpPHUTEPIiB OIIHIOBAHHS SIKOCTI
3AIMINAECTHCS HEIOCTATHRO BUCBITIICHUM.

Iporiec popmyBaHHS ySBIEHB PO TEPEKIAAANBKY KOMIIETEHTHICTH MPOMIIIOB IIISIX
BiJI ITEPECTAHOBKM MOBHHX €JIEMEHTIB JI0 CKJIaTHOT'O KOTHITHBHOT'O ¥ COIIOKYJIBTYPHOT'O aKTYy.
BurOKpeMITIOIOThCS YOTHPH KITFOUOBI ETaru:

1. JlinrBomeHTprunmii etan (1960-ti — mov. 1980-x pp.). [lanyBaB miHrBiCTHYHWMIA
minxin. H. XoMCBkuii po3pi3HSIB «JTIHTBICTUYHY KOMIICTCHITIIO» SIK aOCTPaKTHY CHUCTEMY
MIPaBUJT Ta <CTIHTBICTUYHE BUKOHAHHSD) SIK peajlbHe BUKOpUCTaHHS MOBH [9, p. 3-4]. B. Bimic
BU3HAYMB TEPEKIIAIAIBKY KOMITETEHITIIO SIK «3IaTHICTB JI0 TIepeiadi 3MICTY», 10 CKITQTaEThCS
31 CIPUAHATTS, IEPEKO/TyBaHH Ta MpoyKyBaHHs TeKcTy [ 10, p. 118-119]. Bin HarosonryBas
Ha 1i (hopmyBaHH1 yepe3 quaakTiaHui nporeci [10, p. 117] Ta po3Me:koByBaB 3HaHHSI MOB 1
BMiHHs niepeMukarucst Mk Humi [ 10, p. 120]. Kputepiem npodeciitHocTi Oyna JHrBiCTHYHA
BIpaBHICTh. HaBuasibHe OI1IHIOBaHHS Majio O1HAPHUM XapakTep («IIpaBUIbHO/HETPABUIIBHO )
Ta 3BOJIWJIOCH 0 MipaxyHKy NOMUJIOK O€3 ypaxXyBaHHS MPUYMH MPUNHATTA pitieHs [ 10, p.
132-134].
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2. KomynikatuBHO-TekcTyanbHuil etan (1980-t11 — 1990-1i pp.). Ilig BrumBom /I,
laiimca [11, p. 281-282] BinOyBcs Binxin Bia rpamMaTMyHuX Mojeneid. KimodoBoro crana
Teopist «Ckoriocy [12, p. 173-174], ae ycHilHICTh Nepeksialy BU3HAYAIACh BIAMOBIIHICTIO
METI KOMYHIKallii B LIUTbOBOMY cepenioBuilil. P. bemn 3amnpornonyBaB MojieNnb, sika BKIIOYaia
3HAHHS MOBH, THIIIB TEKCTIB, MPEAMETHOI raly3i Ta «eKcHepTHy cuctemy» [13, p. 36-39].
Texcr opuriHany craB «mponosuiiero Hpopmauii» [14, p. 58-59]. OuiHroBaHHS cTajio
TEKCTOIICHTPUYHUM; OCHOBHUMH TTOMWJIKAMH BB)KAIUCS TOPYIICHHS TParMaTUKU YU
cruictuku [ 15, p. 69-70]. KomepiriiiHa oliHKa cTajia BITHOCHOO 3aIexHO Bl MeTu CKoIocy
[12, p. 182-183].

3. Eran 6aratokOMIoHEeHTHUX Ta KOrHiTUBHUX Mozenel (2000-Hi pp.). A. Hoitbepr
BUOKPEMIUB MOBHHIA, TEKCTOBHUH, IIPEAMETHUMN, KyJIbTYPHUH Ta TpaHchepHUi mapamerpu [ 16,
p. 6-10]. Hocmimauipka tpynma PACTE (2003) 3ampornonyBajia MOIENb 13 IIECTH
KOMITOHEHTIB: OUTIHIBaJIbHA, EKCTPATIHIBICTUYHA, TEPEKIa03HaBYa, 1HCTPyMEHTAIbHA,
ncuxodi310JIoriyHa Ta cTpaTeriyna KoMmreTeHTHOCT [17, p. 58-60]. Ctpareriuduii CKIIaHUK
€ ICHTPAILHAM MEXaHI3MOM, KM KOHTPOJIIOE iHII KOMITOHCHTH, JIOTIOMAarae IIaHyBaTH
npotiec 1 BupinryBatu mpodsnemu [17, p. 59-60]. I'. T'endepix y momen TransComp gonana
acTieKT MCHUXOMOTOPHUX HaBUYOK [4, p. 12]. BinOyBcsa mepexin Bin aHamizy HPOAYKTY /IO
JOCIKCHHST ~ TIPOLIECY ~ TPUMHATTA ~ pilieHb.  llemaroriude  OIIHIOBaHHA — CTaJlo
mdepeHIiiioBaHUM (IHCTPYMEHTAIbH1 TOMUITKH OLIHIOKOTHCS 1HaKIIe, Hbk MOBHI) [17, p. 59].
3'sBuITMCS Mapkepu MPOodeCiiHOCTI: IIIBUIKICTH PIIIeHb, KUTBKICTH BUTIPABJICHb, CTA0LIBHICTD
Tepminoorii [4, p. 21-23].

4. CydvacHa mpodeciiiHa Ta TexHoJoriuHa mapagurma (2017 — morerep).
XapakTepu3yeThCsl IHTETPAIl€I0 CTaHAAPTIB PUHKY B akajeMiuHi paMKku. PereBaHTHOMO €
moznens EMT (European Master's in Translation), onoenena y 2022 poiii 3 akIieHTOM Ha
1poBI3aIIifO Ta TEXHOJIOTTYHHUM acTieKT. BoHa BKITIOYae MOBHY, TeMaTHUHY, iH(QOpMaIIiHHY
IPaMOTHICTh, TEXHIYHY, MDKKYJIBTYPHY Ta TepeKIagaibKy KomriereHtHocTi [18]. 3
TOIIUPEHHSIM HEHPOHHOT'O MAIIMHHOTO TIePEeKIaay BiIOYBCS «TEXHOJIOTTIYHUN TIOBOPOTY, 1
(hoKyC 3MICTHBCS Ha OLIIHIOBaHHS KOTHITUBHUX 3ycwih [19, p. 101-102; 20, p. 4-5]. Cranaapr
ISO 17100:2015 oTOTOXHIOE SIKICTH 13 JOTPUMAHHSAM TEXHOJIOTIYHOTO IMKIY Ta
NPOLIEAYPHUX BUMOT (Mam'sTh Tiepeknamy, riocapii) [21]. Tlpoduts mepexinamaua Terep
BKJTIOYAE 3/IATHICTH JIO JUIOBOI KOMYHIKAITi, PO3yMIHHS PUHKY Ta €TUYHE BHUKOPHCTAHHS
TexHoyorid [18]. SIKicTh cTae KOMIDIEKCHOIO TIEPEBIPKOIO IMPOQECIHHOT  TIsITBHOCTI.

JlocTimpKeHHs 03BOIISiE CPOPMYITIOBATH TaKi BUCHOBKU:

1. EBodrotiisi BUMOT BiioOpakae TpaHc(hOpMaIlito epekiagada 3 BAKOHABIST MOBHIX
TpancdopMarliii Ha CTpaTeriyHOTO MEHEPKEpa MPOIIECiB, a MepeKIaay — Bil «MHUCTEITBAY
710 «0araTOKOMITOHEHTHOT PO(ECIHHOT CTPYKTYpH».

2. BingOymnacst mudepeHItiatisi maxoaiB 10 OIIHIOBAHHSA: B OCBITHBOMY KOHTEKCTI
npioputeToM € (HOPMYBaHHS KOMIIETEHTHOCTEH, a B KOMEPIIHHOMY — 37aTHICTh
3a0e3nevyBaTH SIKICHAHN CEPBIC Y BUCOKOTEXHOJIOTTYHOMY CEPEIOBHIIII.

3. KokHa mapaaurma 3MiHIOBaJa KpuTepii: Bil (OpMaTbHOI EKBIBAJIEHTHOCTI IO
(YHKIIOHATBHOI MPHUIATHOCTI, aHANN3y KOTHITMBHOIO TMPOLECY NPUNHATTA PIlIeHb 1,
3pEIIITO0, /IO OIIIHIOBAHHS TEXHOJIOTTYHOIO CTEKY Ta BiATOBIIHOCTI cTanaapty ISO 17100, e
KOPEKTHICTh pOOOTH 3 Oa3aMM TaHUX BaKUTh HE MEHIIIE 3a JIIHTBICTUYHY TOUHICTb.

4. CtpareriuHa KOMIIETEHTHICTb CTaJia SIAPOM MPOQECITHOTO CTaHIapTy, J03BOJISIOUN
o0upaTy 1HCTPYMEHTH Ta HECTU EKCIePTHY BIAMOBIIATBHICTh. [lomambIioro BUBUYEHHS
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noTpedye BIUIMB IITYYHOIO IHTENEKTY Ta BEIMKUX MOBHHMX MOJENEH Ha CTPYKTYpy

KOMIIETEHTHOCTI.
CIIUCOK BUKOPUCTAHUX JIZKEPEJI

1. Hurtado Albir A. (ed.) Researching Translation Competence by PACTE Group. Amsterdam: John
Benjamins, 2017. 385 p. DOI: https://doi.org/10.1075/btl.127

2. Schaffner C., Adab B. (eds.) Developing Translation Competence. Amsterdam: John Benjamins, 2000.
244 p. DOI: https://doi.org/10.1075/btl.38

3. Pym A. Redefining Translation Competence in an Electronic Age. In Defence of a Minimalist Approach.
Meta. 2003. VVol. 48, no. 4. P. 481-497. DOI: hitps://doi.org/10.7202/008533ar

4. Gopferich S. Towards a Model of Translation Competence and its Acquisition: the TransComp Project.
Models of Translation Competence / ed. by S. Gopferich, A. L. Jakobsen, I. M. Mees. Copenhagen:
Samfundslitteratur, 2009. P. 11-37.

S. Kampanyenko O. A. Ictopis mepexnamy sK CKIAIHUK TEpeKIaalibkoi KOMITETEHI. BicHUK
XapKiBCHKOTO HaIiOHATBHOTO yHiBepcuTeTy iMeHi B. H. Kapaszina. 2013. Ne 1072. C. 122-128.

6. Pebpiit O. B. CyuacHi KoHIEMIi TepeKIao3HABCTBA: KOTHITMBHO-IUCKYPCUBHHUM — ACTICKT:
MoHorpadis. Xapki: XHY imeni B. H. Kapasina, 2012. 352 c.

7. OnbxoBebka A. C. Tlepekiaiatibka KOMIIETEHTHICT Y KOHTEKCTI podeciitHux cranaaptis. HaykoBuii
BICHHK XepCOHCHKOTO JiepkaBHOro yHisepcurery. Cepist: Jlinrsictuka. 2015. Bum. 23. C. 171-175.

8. Uepnosaruii JI. M. Meroiika HaBYaHHS MEpEKIIaTy K CrieliabHOCTL: MoHOrpadis. Binnumss: HoBa
Kuura, 2013. 592 c.

9. Chomsky N. Aspects of the Theory of Syntax. Cambridge, MA: MIT Press, 1965. 251 p.

10.  Wilss W. Perspectives and Limitations of a Didactic Framework for the Teaching of Translation.
Translation: Applications and Research / ed. by R. W. Brislin. New York: Gardner Press, 1976. P. 117-
137.

11. Hymes D. On Communicative Competence. Sociolinguistics / ed. by J. B. Pride, J. Holmes.
Harmondsworth: Penguin, 1972. P. 269-293.

12.  Vermeer H. J. Skopos and Commission in Translational Action. Readings in Translation Theory/ ed. by
A. Chesterman. Helsinki: Oy Finn Lectura Ab, 1989. P. 173-187.

13. Bell R. T. Translation and Translating: Theory and Practice. London: Longman, 1991. 298 p.

14. Reiss K., Vermeer H. J. Towards a General Theory of Translational Action: Skopos Theory Explained
/ trans. by C. Nord. London: Routledge, 2014. 238 p. DOI: https://doi.org/10.4324/9781315759166

15.  Snell-Hornby M. Translation Studies: An Integrated Approach. Amsterdam: John Benjamins, 1988. 163
p. DOI: https://doi.org/10.1075/2.38

16. Neubert A. Competence in Language, in Languages, and in Translation. Developing Translation
Competence / ed. by C. Schéffner, B. Adab. Amsterdam: John Benjamins, 2000. P. 3-18. DOI:
https://doi.org/10.1075/btl.38.03neu

17. PACTE Group. Building a Translation Competence Model. Triangulating Translation: Perspectives in
Process Oriented Research / ed. by F. Alves. Amsterdam: John Benjamins, 2003. P. 43-66. DOI:
https://doi.org/10.1075/btl.45.06pac

18. European Commission. European Master's in Translation Competence Framework 2022. Brussels:
Directorate-General for Translation, 2022. 16 p.

19.  OBrien S. Translation as Human-Computer Interaction. Translation Spaces. 2012. Vol. 1. P. 101-122.
DOI: https://doi.org/10.1075/ts.1.050br

20. Moorkens J. What's So Quality about Quality? Challenges of Defining and Measuring Quality.
Translation Quality Assessment: From Theory to Practice / ed. by J. Moorkens et al. Cham: Springer,
2018. P. 1-11. DOI: https:/doi.org/10.1007/978-3-319-91241-7 1

21. International Organization for Standardization. 1SO 17100:2015 Translation Services Requirements for

Translation Services. Geneva: ISO, 2015. 24 p.

187


https://doi.org/10.1075/btl.127
https://doi.org/10.1075/btl.38
https://doi.org/10.7202/008533ar
https://doi.org/10.4324/9781315759166
https://doi.org/10.1075/z.38
https://doi.org/10.1075/btl.38.03neu
https://www.google.com/search?q=https://doi.org/10.1075/btl.45.06pac&authuser=1
https://doi.org/10.1075/ts.1.05obr
https://www.google.com/search?q=https://doi.org/10.1007/978-3-319-91241-7_1&authuser=1

Kynazina Coghosa, cmyoenmka baxanaepamy
I'pon KOnia, k. ¢inon. H., Ooy.
Yepracvkuii 0epoicasHuti mexHON0IUHULL YHIBepcUumem

COIIAJIBHUM TUCK SIK KJIFOYOBUI YNHHUK
®OPMYBAHHSI MUTILIS

[TutanHs YyTIMBOCTI OCOOMCTOCTI Ta il B3a€EMOIl 13 CYCHUTBHUM CEpPEIOBUIIIEM
3AIMILAETHCS  AKTYaJIbHUM Y JITEpaTypo3HAaBCTBI Ta mcuxonorii. TepMiH «4yTiuBa
OCOOUCTICTEY Y TICHXOJIONYHOMY KOHTEKCTI O3Haua€ JIFOJIMHY, sIKa TOCTpIlIE 3a IHIIMX
cripyiiMae 30BHIITHI TOJIPA3HUKH, €MOILIIIHI BIUTMBH Ta COLIATLHUN TUCK. CaMe Taki IHAUBIIN
HEPIIKO CTAalOTh MUTIIMU, OCKUTBKM IXHIA BHYTPIIIHIA CBIT OaraTiivii 1 CKJIQIHIIIUM.
BoaHouac 1151 % 4yTIMBICTH POOUTH iX BPa3MBILIMMU MEpe CYCHUTbHUMHU HOpMamu Ta
OYIKYBaHHSIMH.

JI7ist TOCHipKEHHS 1IbOTO SIBUIIA 3aCTOCOBYETHCS OlorpadhiuHuii METOJ — MiAXIJ, 110
niepe1oavyae aHa3 3B'$I3Ky MDK )KUTTEBUM JOCBIZIOM aBTOpa Ta Horo TBopyicTto [ 1]. Came 1iei
METOJI JIO3BOJISIE TIPOCTEIKUTH, SIK COIIAJTbHUM THCK BIUTMBAB Ha TICHXOJIOTIYHHUI CTAaH MUTIISA
Ta 3HAXO/MB BIMOOPAKEHHS Y MOTO XYI0XKHIX TBOpaX.

Mertoro 11b0ro AOCTKEHHS € aHai3 6iorpadiii Ta TRopiB Sko6a Mixaernst Peitnxomnbia
Jlenta, Muxomm BacuisoBuua I'orosist Ta @pannia Kadxu 3 MeTor0 BUSBIICHHS B3a€EMO3B'SI3KY
MK COIITbHUM THCKOM, TICHXOJIOTTYHIM CTAHOM MUTLIS Ta HOTO TBOPYICTIO.

Axo6 Mixaenp Pelinxonmbn JleHir 3maiky mepeOyBaB Mmif THCKOM OaThKIBCHKUX
OYIKYBaHb, 1110 CPOPMYBaAJIO B HHOMY INTMOOKY 3aJIXKHICTH B/l 30BHIIIHLOTO CXBaIeHHS. Bee
CBOE JKHUTTSI BIH IIIyKaB IITPUMKH: CIOYaTKy B OaTbKiB, IMMOTIM Yy pOOOTOMABIIB Ta
miteparypHoro kona. ¥ 1774 pori micis 3BUIBHEHHS 3 MOCAJU JIOMAITHBOTO BUMTENS Y
JIBOPSTHCHKIN POJIMHI BiH CTaB 3apOOJIATH K TO3AIITATHUA MMCbMEHHUK Ta peneTuTop [2].
Toro > poky BiH HanwcaB I'ecy «JlomarHiii BunTenb, ado IlepeBaru nmpuBaTHOT OCBITHY —
TBIp, y SKOMY BJIAaCHWM JIOCBIl COINIAJBHOI 3aJeKHOCTI 3HAWIIOB Oe3rocepeiHe
BIIOOpaKEHHSI.

I"onoBHmit Tepoit m'ecu, JIboddep, ONMMHAETECS B CHUTYaIlli TTTHOOKOT MOPAJIbHOI Ta
COIIAJTbHOT KPW3HM ICIA CKaHAATYy 4epe3 JMOHBbKY pOOOTOAABISI — BIH BTpadae poboTy,
MATPUMKY Ta MOMJIMBICTH TIOBEPHYTHUCS IO 3BUYHOTO JKUTTS. BimdyTTs copoMy, CTpaxy
riepes; OCyZIOM 1 TIOBHOT 3aJISKHOCTI Bl UY)KUX PIIIEHb — 1€ BIIOOpayKeHHS! BHYTPIIITHHOTO
CBITY CaMOTO aBTOpA.

KondmikT 13 nireparypHum cepenoBuineM y BeiiMapi cTaB nepeloMHUIM MOMEHTOM Y
KUTTI IIChbMEHHNKA. CrouaTKy HOro MPHIAHSUTH TEIUIO, BiH OyB OakaHnM rocteM y Ko ['ete
Ta HIWMX 9B pyxy. OmHak HaaMipHa emormiiHicTh JleHra, #oro He3AaTHICTh
JOTPUMYBATUCh TIPABWJI TPUIBOPHOTO ETUKETYy Ta COINATBGHOT B3a€EMOIl TOCTYIIOBO
BiMITOBXyBanM otoueHHs. Moran Bombdranr ¢on I'ete, sKuit caM MICaB PO CTPAKIAHHS
Yy TIMBOI 0COOUCTOCTI y «CTpakIaHHIX MOJI00T0 BepTepay, 3peliToto CTaB OHUM 13 THX,
XTO BIUIMHYB Ha BurHaHHs JleHua 3 Beiimapa. Lleit napagokc — OyTu BIIKMHYTAM CaMe THM,
XTO PO3YMIB Uy TJIMBICTb Kpallle 3a IHIINX — CTaB JJIsl MUCbMEHHUKA HUILIBHUM yJIapOM.

Bapro 3aznaunty, mo pyx «byps Ta HaTuCK» caM mo co0i OyB Peakilier0 YyTIMBUX
ocobucTocTeil Ha parjionaism ITpocBiTHUITBA. I0ro MpeICTABHUKH BilICTOIOBAIH IIPABO HA
MP] TOYYTTS, IHIUBIAYAIBHICTH Ta OYHT MPOTH colliaibHuX HOpM. JleHny OyB omaHuMm 13
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HaWSICKpaBIIMX MPEACTABHUKIB IOTO PyXy, OJHAK HOro HaJaMIpHAa EMOLIMHICTh Ta
HE3JIaTHICTh JIOTPUMYBATHUCh HEMMMCAHUX MPAaBUJT COLIATBHOT B3aEMO/IIi 3pELITOO MPU3BEIU
710 KOH(JIIKTY HaBITh 13 TUMH, XTO MOJIUISB HOT'O JIITEpaTypHi MOMJISIN.

ITicns momiét y Beiimapi ncuxonoriyauii ctaH JleHnia CTpIMKO MOTIPITYBaBCS:
HapocTasia TPUBOXKHICTb, TICUXOJIOTYHA HECTAOUIBLHICTh Ta CAMOTHICTB. bailyXicTh unTadiB
710 MOro MI3HIIMIKMX TBOPIB OCTATOYHO 3/1amaia ioro. Bin momep y Mocksi Ta OyB oXoBaHUI
SK HEBLIOMHUM HiMelb. BiH OyB JIIOAMHOIO, SIKY CYCHUIBCTBO CIOYATKY MPUHHSIO, @ MOTIM
BIIKMHYJIO.

[oxibHa fosns criTkana HIIOro YyTIMBOro MUTL — Mukony BacuisoBuya I oroms,
KU Yepe3 HECTIPUATINBI OOCTaBUHH TaKOXK OTIMHUBCS JAJIEKO Bi CBOro omy. Sk 1 JleH,
BIH YC€ JKUTTSI IIIyKaB BU3HAHHS Y CYCHUIBCTBI, SIKE He OYyJ10 TOTOBE MOT0 MPUMHSATH.

Mukona BacuiboBuu [oronms 3Manky BiquyBaB INIMOOKMI PO3PUB MDK CBOIMU
amOiLisiMu Ta peanbHicTio. Ille 10 moyatky HOro JAyXOBHOI KPH3U HANPUKIHIIL KUTTS BIH
NOCTIMHO TIKaB Bl camoro ce0e, Bl HEBIAMOBITHOCTI MDK TpaHIIO3HUMH MpIIMH Ta
OynennnM icHyBaHHsM [3]. TlepeixaBim 10 cTommIl, BiH 3ITKHYBCS 13 CYBOPOIO JIMCHICTIO:
rpoiiel OpaKyBajo, a OMPISIHUM yCITiX He pruxoauB. CripoOu CTaTh akTOPOM 3a3HANIM HeBai
Yyepe3 BUMOBY, pOOOTa MUcaps PUTHIYYBaIa CBOEF0 MOHOTOHHICTIO, a MEPIHH JIITepaTypHUt
tBip «Il aH1 Kroxensrapren» OyB POSKPUTHKOBAHWI HACTUTHKY HEIATHO, IO TIMCEMEHHUK
caM BUKYIHB 1 CTIAJIUB YBeCh TUpax. [lomiOHa moms criiTkana 1 Apyruit ToMm «MepTBUX JTyI)
yepes Te, 0 [ orosb He 3HAMIIOBIIY MIATPUMKHN B OTOYEHHI.

VYci mi moxii cBiMYaTh MPO HAI3BUYANHY YYTIUBICTh MUCHMEHHHUKA J0 30BHIITHBOT
OIIHKH. LI 3a1eXKHICTh Bil TyMKH OTOYEHHS 3HAMIILIA BioOpakeHHs y MOBICT1 «I1IuHeb.
B ocHOBI TBOpy — aHEKAOT NpPO YMHOBHHMKA, SIKMH 3aryOWB PyIIHHIIFO, OnHAK ['oronb
MIEPETBOPHUB HOTo Ha Tpareiito MaJeHbKOT JIFOAMHU. ["0JIOBHUIT repoil, Akakiid AKakiioBAY
Barvaukin, JKuBe y CBITI, Jie¢ JIFOACHKA TIIHICTh BU3HAYAETHCS 3OBHIIIHIM BUIIAIOM Ta
corialbHuM  ctaHoBuiieM. [lossBa HOBOi IMIMHENI Ha KOPOTKHMM Yac 3MIHIOE CTaBJICHHS
OTOYEHHSI 10 HHOTO, OTHAK ITICIIA ii BTPATH BiH 3aJIMITIAETHCS 0€33aXHMCHIM Tiepe]T Oai Ty KiCTIO
CYCITUTLCTBA 1 BJIaJTH, 1110 PU3BOIUTH JI0 HOro 3aruberti. [TncbMeHHrK cam J00pe pO3yMiB 110
npo0JIeMy, aJI’Ke BCE CBOE JKUTTS TOCTPO MEPEKUBAB 3ATCKHICTD BiJl UY)KUX TYMOK.

He menn nmokazoBum e i iHmmit TBip ['oromst — «3amcku 60KeBUTLHOTOY. 1 010BHMI
repoii, npiOHMI YrMHOBHUK [lompHIEH, MOCTYIIOBO BTpayae po3yM il TUCKOM COITIadbHOT
HEpIBHOCTI Ta BIIACHOI HIKYEMHOCTi B OYaX OTOYEHHS. FIoro GOMKEBiLIA — Iie KpaiHs (popma
MPOTECTY TPOTH CYCIUIBCTBA, SIKE HE 3aJIMIIA€ MICHS IS JIFO/ICH, 110 HE BIHMCYIOTHCS B
yctaneHi HopMu. Sk 1 Akakiii AxakiiioBud, [lonpuIH € >KepTBOIO CHCTEMH, OJHAK HOTO
pEeaKilisi paJriKaIbHIIIa — BiH 171 Y BIACHUI BUTaJITAaHUI CBIT, JIe HAPEIIITI OTPUMYE BU3HAHHSI.
CorianbHUA THCK 1 BHYTPINIHI CYIIEPEYHOCT] 3PEIITOI0 3pYHHYBAIM TICUXOJIOTIYHNIN CTaH
MMMCEMEHHHKA 1 TIPU3BEIH JI0 TIEPETIaCHOI CMEPTI y COPOK J[BA POKH.

Opanr; Kadxa nepesxxuB cxoy 00, OHAK HKEPESIOM HOTO CTpaKIaHb CTana He
CycIiThHA OalTyKICTh, @ THCK HAMOIMKIOr0 OTOYEHHS — TiepemyciM Oatbka. ['epman Kadka
OyB aBTOPUTapHOIO OCOOUCTICTIO, SIKa IIOCTIHHO 3MYIITyBaJla CHHA BITIyBaTH COPOM 1 IPOBUHY
3a HaWMEHIITy HEBIAMOBIMHICT, OATHKIBCHKUM OYIKYBaHHSM. [Iim 1M THCKOM MaitOyTHIM
MUCbMEHHUK 3/100YB IOPUIUYHY OCBITY 1 TPUBAJIMI Yac MpaIfOBaB Y CTPAXOBI KOMITaHii — He
TOMY 1110 XOTIB, @ TOMY 1110 TaK BUMarasa cucrema [4].

Leit mocein Ge3mocepenHyo BimoOpazuBcst y pomani «lIpouec». ['onoBHuil repoi,
GaHKiBChKHiT cirysxOoBers Mosed K., y 1eHb CBOro TPHALATHPIUYS i3HAETHCA PO apEINT i
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CY/IOBHH TPOIIEC MPOTU HBOTO: O€3 MOSCHEHD, 0€3 3p03yMUIMX MpaBuil, O€3 IIIAHCY Ha 3aXHUCT.
[lpaBuna He3po3ymiTi, MpOLEIYpU 3arbTyTaHi, PIIIEHHS YXBATIOIOTHCS O€3 HMOro ydacrti.
HanpukiHii BiH MOBHICTIO TIIKOPSIETHCS CUCTEMI 1 MpUAMae BUPOK Maibke Oe3 omopy. Y
oMY 00pa3i Jierko BrizHaTH camoro Kadky — monuHy, sika Bee KUTTS MAKOpsUTacs YyKUM
MpaBUiIaM 1 TaK 1 HE HABAYKUIIACS KUTH 3a BIACHUMHU.

Crpax, copoM 1 BiAUYTTs IPOBHUHH, L0 MEPECIIAYBaIN MMCbMEHHUKA 3 TUTUHCTBA, HE
3QIMILUIIA Or0 y CIIOKO1. Y TPUILATH YOTUPY POKHU HOMY J1arHOCTYBaIK TYOEpKYIbO3, a I11e
4yepe3 1IicTh pokiB BiH niomep. Opani; Kadxa Tak 1 He 3HAMIIIOB TOTO CIIOKOIO, SIKOTO TaK
MparHyB.

Omxe, anam3 Giorpadiii Ta TBopyocTi JleHtia, I'orosns 1 Kagku nepekoHIMBO CBITYHUTH
Opo Te, M0 YyTJIMBAa OCOOUCTICTh Y OyIb-AKy €NOXYy 3aJMIIAEThCS BPA3IMBOIO TeEpes
CYCIIUTbHAM THUCKOM. MMUTL, sIKI TOCTpillle 32 IHIIMX CIPUNMAIOTh HAaBKOJMIIHIN CBIT,
HEPIIKO CTalOTh 3apyYHHKAaMH BIIACHOI YYTJIMBOCTI — BOHM CTBOPIOIOTH TBOPH, UIO
NEePEXKUBAIOTh IX CaMUX, ajie TaK 1 HE 3HAXO/ATh CIIOKOIO 32 BIACHOTO >KUTTS. CollabHUMA
THCK, Oal{Ty’KICTb OTOYEHHS Ta HEPO3yMIHHS 3 OOKYy CYCIUILCTBA 1 PIAHMX HE JIUIIE
PYHHYBaIM 1XHIM TICHXOJIOTIYHHWIA CTaH, ajie ¥ CTaBaJM JHKEPEJIOM HATXHEHHS ISl TBOPIB,
aKTyanbHUX 110HUHI. Lle CBITYMTB Mo Te, 1110 XyJ0XKHS TBOPUICTb € HE JIUIIIE BiIOOPKEHHIM
ocoOucTOoro 00O, ane ¥ CcrocoOOM OCMHUCIIEHHS 3arajlbHOJIONICHKOI BPA3IMBOCTI TEpes
CYCIUTbHUMH HOPMaMH.
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TEPMIHOJIOI'TYHI PECYPCHU IIEPEKJIAJAIIBKUX ITPAKTUK

VY cydacHOMy HayKOBOMY TIPOCTOPI THUTaHHS B3a€MOJIl TEPEKIIaI03HABCTBA Ta
TEPMIHO3HABCTBA HAOyBa€ OCOOJIMBOI aKTyaIbHOCTI Yepe3 CTPIMKHN PO3BUTOK Taly3e€BOTO
niepexsay. [lompu Te, 1110 0OWABI TUCITMITTIHA TPUBATMA Yac PO3TIIIATNCS BUKITIOYHO SIK
MPUKIIAHI, CHOTOJHI BOHM MAIOTh CTaTyC OKPEMHX Taly3eil 3HaHb 13 TOTYKHUM
MDKIMCIMIUTIHAPDHAM  TTIPYHTSM HA CTUKY KOTHITHBICTUKH, JIHTBICTUKH Ta Teopil
komyHikaiii [1, c. 476]. MeTtoro Hamoi po3BIIKA € OIVISiA KIFOUOBUX TEOPETUUHUX Ta
MPAaKTUYHUX TOYOK JIOTUKY IMX JWCLMIUIIH Ha OCHOBI KOHIEMIII BITOMOI JOCHIAHUII M.
Tepesu Kadpe [2].
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Ilepeknano3HaBCTBO Ta TEPMIHO3HABCTBO MAIOTh CYTTEBI BIIMIHHOCTI Y CBOIX LIUISX.
[lepeknaio3HaBCTBO JAOCIIDKYE Tiepeiady MOBHUMH 3aCO0aMH CEMaHTHKO-TIPArMaTHIHOT
CTPYKTYpH 3 OJIHIET MOBH Ha 1HIITY [1, ¢. 476]. HaToMiCTh T€pMIHO3HABCTBO 30CEPEIKYETHCS
Ha BiA0OP1 CHEMIA30BaHUX TEPMIHIB JUIsl X TOAAIBIIONO BIOPSIKYBAHHS Y PECYPCH IS
daxiBuiB [1, ¢. 476]. 3130k MDbK HUMH Ma€ aCUMETPUYHUIN XapaKTep: ray3eBUi MepeKia
HEMUHYy4Y€ MOTpedye TEPMIHIB SIK IHCTPYMEHTApIIO, TOAl SIK MPAKTUYHE TEPMIHO3HABCTBO
BUKOPUCTOBYE TIEPEKIIaHI TEKCTHU SIK JPKEPENIO JIMIIIE 32 YMOBH BiZICYTHOCTI OPUTTHAIBHOIO
JIACKYPCY BIMOBIIHOIO MOBOIO [1, ¢. 476-477].

Jlnist tmubokoro posyminHs npupoau tepmiHa M. T. KaGpe nponoHye ananmizyBatu
HOro B TphOX HEPO3AUTBHUX BUMIpaX. 3 JIHTBICTUYHOTO MOIJISTY, 1€ JIEKCHYHI OJMHMII, 1110
HECYTh CIIeIllali30BaHy 1H(OpMaIlll0 y NEBHUX MparMatiyHux Koutekcrax [1, c. 477]. 3
KOTHITUBHOTO TTOTJISI Ty — 1€ KOHIICTITYaIbHI OJTMHUII], 110 PETIPE3CHTYIOTh PEJICBAHTHI BY3JTH
3HaHb. J[J1s1 mepekiiagaya OBOJIOIHHS TEPMIHOJIOTIEI0 BUKOHYE METAKOTHITUBHY (DYHKIIIFO,
OCKUTBKM JIOTIOMAara€ BIIOPSIIKYBAaTH TpEAMETHI 3HaHHs ramy3i [1, c. 477-478].
KomyHIkaTBHHIT BUMIp PO3IJISIac TEPMIHU SIK JUCKYPCUBHI OJMHUIN, HEOOXimHI IS
TpaHcdepy crewiani3o0BaHoro 3HanH [ 1, c. 477].

VY nipotreci paxoBOro nepeKiaay CreriaaicT CTUKAIOTHCS 3 HU3KOK TEPMIHOIOT TYHIX
npoOJieM, KIIOUOBUMH 3 SIKUX € TIOIIYK CKBIBAJICHTIB Ta Po0OTa 3 JCHOMIHATHBHOIO
BApIATUBHICTIO (HASBHICTIO KUIbKOX BimmoBimHUKIB) [1, c. 479-480]. Bupimrytoun i
3aBJIaHHs, TIEPEKIaadi 3BEPTAIOTHCS JO TPhOX OCHOBHHMX THIIB PECYPCIB: OJJHOMOBHHX
TEKCTOBUX peCypciB (CriemiaiizoBaHi TeKCTH B I[HTEpHETI), pecypciB TEePMIHOJIOTIYHOI
JOKyMeHTAIlii (CJIOBHMKH, CTaHIAPTH, TEPMIHOJOTIUHI 0a3u JaHWX) Ta JIBOMOBHHUX a0o
0araToMOBHHUX pecypciB (ITapajieibHi KOPITyCH, CUCTEMH IaM'sTi iepekiaiB) [1, c. 481].

Sk 3a3Havae JOCITITHMI, CyYacHI TEpMIHOJNOTIUHI 0a3u TpaHCHOPMYIOTHC.
BigmosimHo no mependadens JK. Carepa, BOHM TEPETBOPIOIOTHCS HAa KOMILIEKCHI «OaHKU
3HaHb», 10 IHTEIPYIOTh TEKCTOBI, (akrorpadiyHi Ta OHTOJIOTIUHI JaHi, a TaKOX
HOMEHKJIaTypH i (hpazeosorito [1, c. 482].

[parrorour 3 UMU THCTPYMEHTaMH, TepeKIagad MOYKE BHSIBISITH YOTHUPH CTYIICHI
akTuBHOCTI [1, c. 483-484]. Tlepmmii CTyMiHhP — MACHBHUM — OOMEKYETHCS TOIITYKOM Y
CIIOBHHKaX a00 3aCTOCYBaHHSIM TPAHCKOTyBaHH: uu rapadpazu. Jpyruii cTymmiHb rmepeadadae
CTBOPCHHS HEOJIOTI3MY Ha OCHOBI 3arajIbHO1 JTIHTBICTHYIHOT KOMITETEHTHOCTI TIepekiiaiada. Ha
TPETBOMY CTyIeHi nepewianad jmie sk ad hoc tepmidomnor, GopMyroun HOBHIA TEpMIH i3
CYBOpUM JIOJICP)KaHHSIM MOJIeTied TEPMIHOTBOPEHHSI BIMNOBIMHOT ramy3i. Haiisummi,
YeTBEPTHH CTYIIHb Tepeadayae poiib CHUCTEMHOTO TEPMIHONOra, KOJMM TepeKianad
CaMOCTIIHO pO3B'I3y€ JCHOTATHBHI MPOTAIMHUA Ta (OpMY€E BIACHI TEPMIHOJIOTTUHI 0a3u
r710Ccapii 1Sl IOAATBIIIOTO BUKOPUCTAHHS tHIMMU (axiBipsmi [ 1, c. 484].

o6 mocsrTi PiBHS CHCTEMHOTO €KCIIepTa 3 TEPMIHOJOTII, TepeKiasady MOBUHEH
YCBIIOMUTH 0a30BI TPUHIWMITK TepMiHO3HABCTBA. (Cepen HUX: PO3YMIHHS TEpPMIHA SIK
JIEKCUYHOT OJIMHMIII MOBH 3 HETOJUIHHOIO €IHICTIO (DOPMHU 1 3MICTY, KOPCTKA TeMaTUYHA
crierugika TepMiHa (OJMHUIIL € TEPMIHOM JIMIIIE B MEXaxX IMEBHOI raiy3i) Ta 00OB'I3KOBA
HasIBHICTh PEAJIHHOTO JPKEpesia B CieliaaizoBaHOMY JUCKypci [1, c. 484].

TakuM 4UHOM, PO3MIIAL MEPEKIAIABKOI JISUTBHOCTI KPi3b MPU3MY TEPMIHO3HABCTBA
3aCBIUYE, 10 CYYaCHWH Tally3eBHH MeEpeKIagad € He MPOCTO TPAHCIATOPOM 3MICTy, a
aKTUBHUM YYaCHMKOM IPOILIECY TEPMIHOTBOPEHHS Ta YIIPABIIHHS (DaXOBUMU 3HAHHSAMHU.
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XYJIOKHINA TEKCT B ACITEKTI ICUXOJIOTTi

JIoCTipKeHHS. XyIOKHBOT'O TEKCTYy B CaMe B ICHXOJIOITYHOMY aCIeKTi € O0COOJIMBO
aKTyaIbHUM Y cepi JITepaTypo3HaBCTBA 3apa3 Yepe3 PO3BUTOK MDKIUCIUILTIHAPHUX CTY/IIH,
AKI 00'€THYIOTh TICMXOJIOTIYHUN aHaJi3 13 JITEepaTypO3HABUMM, a TAKOXK Yepe3 CydyacHHUi
aHAII3 XyJI0KHHOTO HapaTHBY 4epe3 MpU3MYy TNCHXOaHAI3Y JIIs PO3KPUTTS CUMBOJIKU Ta
HECBIZIOMOT'0 B TEKCTaX.

[oHsITTS TEKCTY HEOOXITHO PO3IIIAATH 3 TOUKHU 30pY SIK aBTOpa, Tak 1 unraya. Came
BIZIMIHHOCTI ¥ TTOTIOHOCTI IXHBOT TICUXIKH, OCOOJIMBOCTI CBITOCTIPUMHSATTS Ta IHTEPIIpETAallii
3YMOBJTIOIOTh PI3HI MIIXOAW JO PO3YMIHHS M CTBOPEHHS TEKCTIB. XYAOKHIM TEKCT
dbopMyeThCst Ha OCHOBI 00pa3HOTr0 MHUCTICHHSI 1 OpIEHTOBaHHUH TIepeTyCiM Ha eMOIIiiHY chepy
yUTaya, BHUKOHYIOUM KOMYHIKATUBHO-€CTETHUYHY (DYHKIIIFO BIUIMBY Ha OCOOHUCTICTb.
VYHacmiIoK 1bOro BiH BiMOOpakae IHAMBIAYAILHHH CTHIb aBTOPA, MICTUTH ITATEKCT 1
BIIKpMBAE IMPOKI MOXKJIMBOCTI JUIS IHTEpHpETallii, BOJHOYAC MOJICITIOI0UYHN OCOOJIMBY,
BTOPUHHY PEATLHICTb.

JIyist JmiTepaTypo3HABIl TEPMiH TEKCT — 1€ BJJaCHE MOBJICHHEBA MEXa JIITePaTypHOrO
TBOPY, IO BUIUIIETECS Pa3oM 3 TPEIMETHO-0OpPA3HMM acIieKTOM (CBIT TBOPY) Ta ileHHO-
CMHCIIOBOIO c(heporo (XyH0XKHIH 3MICT).

BakIMBO PO3PI3HATH MOHSTTS TEKCTY i TBOPY. IXHIO BiMIiHHICTH YiTKO BHIHO B
CTPYKTYPI JIITepaTypHO-XyI0KHFOT'0 KOMYHIKaTHBHOT'O TIPOIIECY: aBTOP — aBTOPCHKHUIA TBIP —
XYJOKHIN TEKCT — YnTay (PELUITIEHT) — YMTAIbKU TBIp. Criepiiny XyI0o)KHIN TBIp BUHUKAE Y
cBimoMocTi aBropa. Jlyist Toro, mob 03HaAHOMUTH 31 CBOIM TBOPOM (HA3BEMO HOTO aBTOPCHKUM
TBOpOM) IHIIMX, aBTOP (AIPECaHT) 3MYIICHWH, BHUKOPHCTOBYIOYM 3HAKH TIEBHOI MOBH,
3aIMCaTy KOTO.

TekcT BUKOHYE POJIb CBOEPITHOTO TIOBIZIOMIICHHSI, SIKE a[pECaHT POOUTH JOCTYITHUM
ISt cripuiiManHst. ToMy azipecaTtoM BUCTyMae untad (peruriieHT). CaMe y CBITOMOCTI UnTaya
Ha OCHOBI JPyKOBAHOT'O Y1 PYKOIIFICHOTO TEKCTY TOBUHEH BUTBOPUTHCS BIIACHUI TBIp.

Taxum yrHOM, XyIOXKHIA TEKCT — 1€ 3HAKOBA CHUCTEMa, TIOKJIMKAHA, 3 OJJHOTO OOKY,
MaTepiali3yBaT aBTOPCHKUM TBIp, @ 3 IHILOIO, COPHUSITU TMOCTAHHIO B YSBI pEIMITIEHTA
YUTAITHKOTO TBOPY.

XapakTepHOIO 03HAKOIO XYA0XKHIX Ta ITyOIIIMCTUYHUX TBOPIB TEKCTIB € EMOIIIHHICT.
BoHa € KITF090BOI0 PHCOIO 1 pealTi3yeThCs Yepe3 eKCIPECHBHY JIEKCHKY. CaMe BOHA ToTToMarae
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y MOBHOMY 00Cs31 Ta y MOTPIOHIM (opMi IepeaTti TyMKYy aBTOpa, a TAKOXK € JHKEPEIoM
PO3YMIHHS TEKCTY UnTa4aMu. TEeKCT Ma€ BIaCTUBICTh MEPEAaBaTy 3aKJIaIcHI B HOMY €MOILIiT
CBOeMy uuTayeBl. [IpyuoMy cua Ta pi3HOMAHITTS (UMTAIBKIX) EMOLIIN MOXKE BapitOBaTUCS
3aJIeKHO BIJI IHAMBITYaJIbHOCT] YATa4a, HOro Xapakrepy.

KorxHe noBiioMIIeHHS! Ma€ MPUHANMHI OIHOTO aBTOpa OCHOBHHUM 3aBJIaHHSIM SIKOTO €
3aKJIACTH B HHOT'O IIEBHUI 3MICT. [HTEpIpeTaTop TEKCTY, B CBOIO YEPTY,— LI€ TOM, XTO HA OCHOBI
MIEPBUHHOIO MaTepialy poOUTh IHAWBITyaTbHUN TEKCTOBUI aHAJi3 1 CTBOPIOE BTOPUHHUMN
TEKCT.

Leit mporiec BBaXkarOTh HE JIUIIIE MPAIICIO, ajie i TBOPUICTIO, TOMY 1110 YATa4 HE MPOCTO
BUTpAYae CHUJIH, 1100 3aCBOITH aBTOPCHKHI TEKCT, a SIKOFOCH MIPOIO BIUTHMBAE 1 HABITH BU3HAYAE
HOro TBOPYICTh. ABTOp MpH HANKCAHHI OPIEHTYETHCS HA TIEBHY aBIUTOPI0. BinnoBimHO 10
CBOrO TaJIaHTy Ta BMIHHS BIH OPraHi3oBYe pO3MOBY 3 MIEBHOIO, 1HO1 Hamepe ] BU3HAUCHOIO,
KaTeropiero YuTaviB.

BBakaeTbcs, 1110 aBTOp HE MOXke OyTH aOCOMIOTHO CYOEKTHBHMM, TOMY TOYHA
niepe/iaya MoIii 3a JOIOMOT'OF0 TEKCTY HEeMOXKITUBO. HaBiTh Takuii skaHp, sIK XpOHIKa, MICTUTh
y co01 eleMEeHTH 1HIUBITYaJIbHOCTI aBTOpa, a/ke ICTOPUYHI Toii nepes] X (iKCyBaHHSM
HEOJIMIHHO TIPOXO/ISITh Yepe3 CUCTEMY aBTOPCHKHX IIHHOCTEH. TUTbKM TAKUM YHMHOM TEKCT
MO)Ke OyTH CTBOpPECHH. Bynb-siKuii MOTIK AyMOK MO)KHA Ha3BaTH TEKCTOM: CYIILUTGHHM,
Oe3nepepBHUM, JUHAMIYHUM. 3aleKHO Bil IHIMBITYaJIbHOCTI aBTOpa TEKCT MOXe OyTH
PI3HMM 32 CTUIIEM 1 (hopMOIO.

30poBe, CIyXOBe i JOTUKOBE CHPHUAHSTTS MOCITAIOTH BAXIIMBE MICIIE B HEPBOBO-
TICUXIYHIHN JAisUTHOCTI JIFOMHHM TICIIst MOBJICHHS. [ Ipu 1iboMy came 3ip 3a0e3mneuye 0m3bko 80
% yciei orpumyBaHoi iHpOpMaIlii Ta TOTpedye HAMOUTBIIINX EHEPreTUIHUX BUTPAT MPOTITOM
nHs1. ToMy cipuiiMaHHs IPyKOBAHOTO TEKCTY BIIrpae 0COOIMBO 3HAUYIITY pOJIb. SIKIIIO TaKuii
TEKCT IMOOYIOBaHUH 13 ypaxXyBaHHSM TICUXOJIOTTYHUX OCOOJIMBOCTEM, BIH YaCTO 3aCBOIOETHCS
JIETIIIe, HDK YCHE TOBIIOMIICHHS. []e 1MoB’s13aH0 3 MOMKJIMBICTIO 30CEPEHKEHOI YBArH ITi/T Yac
yuTaHHsA. KpiM Toro, MIBUIKICTE PO3YMIHHS TEKCTY € IHIUBIyaIbHOIO: Y pa3i MoTpeOr unTad
MO>KE€ TTOBEPHYTHUCS JI0 HE3PO3YMUIOrO (PparMeHTa, MmepeunTaTy Horo i Kparie OCMUCIIHTH,
CHIBBITHOCSYH 3 TTONEPEAHIM KOHTEeKCTOM. I1i yac cnpuiiManHs 4uTay HEMOBOM aHAIZy€e
TEKCT 1 IMI3HAE BXKE BIIOME 3 ITOIEPEIHHOI0 MOBHOTO JIOCBITY.

JI7ist SIKICHOTO CHIPUIHSATTS TEKCTY, aBTOP Ma€ 3BEPHYTH yBary Ha HOTO OpraHizalfio.
[lcuxonoriaHO TPaBUIIBHO TOOYIOBAaHMI TEKCT SBISIE COOOK0 TIOBIIOMJICHHS, SIKE
ONITUMAJIFHO TIEPE/IAE 3aKIIaJICHy B HhOMY IH(OpMAIIiIO Harepe] BU3HAYCHOMY aJIpecaToB.
Anpecar mae OyTH BiZIOMHIA: 3 OISy Ha HHOTO TEKCT IOBUHEH MATH MEBHY KUTBKICTh TIOHSATb,
TEPMIHIB, BU3HaY€Hb, TOOTO ONTUMAJIBHUI PIBEHb CKIAIHOCTIL. JIJIs1 yCHIIIHOTO CripHitMaHHs
OyIb-sIKMi TEKCT Ma€ BIATMOBIIATH TPECYMO3MINi unTadya O0omaii 4acTkoBo. | He TUIbKH 3a
CKJIQJTHICTIO, @ W 3a CTPYKTYpPOIO, IUTICHICTIO, CHCTEMHICTIO, 3B'I3HICTIO, MPOCTOPOBO-
YaCOBOIO JIICKPETHICTIO.

Texct MOXKe CTAaHOBUTH TOTEHITIHHY HeOe3MeKy i untada. [lopyieHHs CHXi9HOro
CTaHy JIFO/IMHHU 3/IaTHI YCKIIaHIOBATH a00 HABITh YHEMOKITMBIIFOBATH aJICKBATHE CIIPUHHSTTS
3MICTY 1 BIZITIOBITHY PEAKIIIF0 Ha HHOTO. Y TaKMX BUIIA/IKaX TEKCT MOXKE HETATUBHO BILIMBATH
Ha perprienTa. BomHovac He BapTo 3a0yBaTH, 1110 TEKCT € MOTYXHUM IHCTPYMEHTOM BILIUBY:
BIH 3/1aTHUI (OPMYBATH SIK 1HAMBIIYaIbHY CBIIOMICTh, TaK 1 CyCHuUIbHI HacTpoi. Came 1ie
3YMOBITIOE HEOOX1THICTh HOr0 BCEOTYHOTO JIOCTIKEHHS.
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CIHELNU®IKA YKPAITHCBKOI'O INIEPEKJIATY COLHIOKYJIbTYPHUX
PEAJIIA CEPIAJTY «BRIDGERTON»

CollioKyJIbTYpHI peajtii € OJHMM 13 HANCKIQIHIIMX €JIEMEHTIB XYI0KHBOTO
nepeKsia Ty, OCKUTbKY BOHU BIIOOPaKat0Th CUCTEMY IIIHHOCTEH, MEHTAIbH1 MOJISII, ICTOPUYHI
TpaJuilli Ta YHIKaJIbHI KyJbTYpHI KOJIM TEBHOI CIUTBHOTH. Y CYYacHUX ayiOBI3yalbHHX
Me[ia, 30KpeMa y cepiaiiax, peajtii BUKOHYIOTh BHUHSTKOBY (DYHKIIIIO — BOHM HE JIMIIE
(OpMyYIOTh aBTEHTHYHICTh XYI0XKHBOTO CBITY, a i BU3HAYAIOTh CIOCIO CIIPUUAHSITTS €TIOXH,
coriabHOl  cTpaTtudikallii, HalllOHATBHUX OCOOJMBOCTEH Ta EMOINMHOrO 3a0apBIICHHS
KOMYHIKaIli nepcoHaxiB. Came ToMy TipoOiieMa aJeKBaTHOI Iepeiadl peaiidi BUMarae
PETENILHOTO aHANI3Y TepeKIaallbkuX CTpaTerii, 3JaTHUX 3a0e3MeunTd OalaHC MDK
30epEeKEHHSM 3MICTY, KYJIGTYPHOT'O MIITEKCTY Ta JIOCTYIHICTIO JUIS IIUTHOBOTO TJIsIava.

Cepian  «Bridgerton», cTtBopeHuii kommaHiero Shondaland Ta BumymeHui
wiatpopmoro  Netflix, € Hag3BUUaHO IIHHUM MaTepiaioM ISl JIOCIIPKEHHS
COITIOKYJIFTYPHUX peasTi, OCKUIBKU TOEAHYE ICTOPUYHUM aHTypaXK PEreHTChKO1 AHIIT 31
CTHJTI30BAHOIO JIPaMaTypri€ro, IHTEPTEKCTYaTbHICTIO, COIlIAITbBHUMH HOpPMaMHU Ta MOBHHMU
MapKepaMH, XapaKTepHUMHU JUIs BHUILOTO CBITCbKOro ToBapuctBa XIX cromiTrs. 3HauHa
YacTWHA KyJbTYPHHMX KOHOTAIlM, 10 (OPMYyIOTh aBTEHTHKY cepialy, MepefaHa depes
HOMIHAITI{ TUTYJIIB, €TUKETHUX (HOPMYJIL, AeTallel MoOyTy, CeIM(IYHINX COLIATBHUX POJICH,
Ha3B TAHIIB, IHCTUTYIH, POMOBHX MA€ETKIB, TPAJWINIAHOI JIEKCUKH CBITCBKUX 3aXOJiB.
BonHouac ykpaiHChKHi Tepeksiaji Mae 30eperTyd He JIMIIE ICTOPUYHY KOJBOPUCTUKY, a U
BUpa3Hy CTWIICTHKY, SKa TMOEIHYE apXaidHi €IEeMEHTH 3 Cy4aCHUM HApaTUBHUM TEMIIOM,
BJIACTMBUM HOBITHIM TeJI€aanTaLsIM.

OO0’eKTOM TOCHTIKEHHSI € COITIOKYJIBTYPHI peaiii B aHIJIOMOBHOMY cepiaii
«Bridgerton».

VY mmpoKoMy CEHCi peayii pO3yMIIOTBCS SIK TPEIMETH, SBHUIA Ta BIIHOCHHU
HABKOJMIITHKOI AificHOCTI [1, ¢. 12]. Peanii MOXyTh CHIBBITHOCHUTHCS 3 TeorpadiyHAMH,
eTHOTpahIYHUMH, COITIATTEHIMHU, TTOJIITHYHAMH Ta IHIITMMH aCTICKTaMU KHUTTS CyCIIUIBCTBA. Y
BY3bKOMY 3HA4YCHHI peaisiMi BBKAIOTHCS Taki pedepeHTH, MO MPUTAMAaHHI JIMIIIE TIeBHIN
KyJbTYpi ¥ GOpMYFOTS 1i yHIKaTBHICTh. JIEKCHYH1 OMHWIII, SKI TIO3HAYAIOTH 111 peepeHTH Y
MOBI, IPUIHATO HA3UBATU MOBHUMHU peatisiMu |2, c. 8].

VY HayKkoBIif JiTeparypi iCHye KuTbKa MIXOIB A0 Kiacuikailli MOBHUX peaiii, 110
JIEMOHCTPYIOTh €BOJIIOLIIO TIOTJISIIIB HA JlaHe siBulle. Tak, y mpatsgx Apyroi nojoBUHU XX
CTOJITTSI 3a3HAYAJIOCS, 110 CUCTEMHA THUITOJIOTIsl peasiii € MpoOJIeMaTUYHOO Yepe3 HEUITKICTh
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MEX MDK iX JIOKaTbHO-Teorpa(iyHuMy, COLIaTbHO-ETHIYHUMU Ta KYJbTYPHO-ICTOPUYHUMU
xapakrepuctukamu [3, c. 33; 4, c. 41]. Came TOMy y JOCHDKEHHSX TOTO MEPIOAY
3yCTPIYatOThCSA OKpEMi CIIPOOU MOPIBHAHHS KYJBTYPHUX Ta €THIYHUX KOMIIOHEHTIB PI3HUX
MOB, 30KpeMa OpUTAHCHKO1 Ta YKpaiHChKO1 [4, ¢. 45].

VY Mexax 0THOro 3 MiIXO/IB TOCIITHUKA BUJILUISIOT TP OCHOBHI IPYyITH peepeHTiB
Ta BIINOBITHO TpU Tpynu MOBHUX peaniid. Ilepmia i HaldMCleHHIAa Tpyna OXOILIIOE
pedepeHTH, CrTbHI 32 OCHOBHUMHM M JIPYrOpsS/IHUMU O3HAKaMH JJIsl PI3HUX KyJbTyp. Taki
OJIMHUII HA3UBAIOTh YHIBEpCATisIMU (HaNpUKIIa I water/Boaa, book/kuura) [5, c. 52]. dpyra
rpymna npezcrapieHa pedepeHTaMu, 10 30IraloThCsl Y CBOIX CYTTEBUX XapaKTEPUCTHKAX, ajle
PIBHATHLCS IPYropsIHUMU O3HaKaMu. Haperirti, TpeTst rpymna MIiCTUTh pedepeHTH, YHIKaIbH1
SK 32 OCHOBHMMH, TaK i 3a JPYTOpPSAHUMH O3HaKaMH, Hampukian Big Ben, mo icHye
BUKITIOYHO B OpUTaHCHKIN KylbTypl. Came Taki OIMHUII OTPUMYIOTh Ha3BY BJIacHE pealtii [3,
c. 54].

VY nparisix 10CiIHUKIB OCTAHHIX ACCATUITh YTBEPIUBCS CUCTEMHUM, aHTPOTIOIOTYHO
OPIEHTOBAaHWM MIIXII IO aHATI3y peatii, sIKvid mepeadadac po3risi IbOro MOHSTTS SIK
0araToBUMIPHOTO YTBOPEHHS [5, ¢. 56]. Peanii po3risigarotees sik Tpiana: R-peanis, C-pearis
1 L-peamist. Taxwuii miaxin J03BOJISIE KOMITIEKCHO aHAJII3yBaTH MpoOIeMy TIEpEeKIIaTy pealtii,
BPaxXOBYIOUH KYJIBTYPHHUH JOCBIN MEpeKIiagada Ta piBeHb 0013HAHOCTI peruItieHTa [6, ¢. 61].

Iepexnanay Mae 3a06€3MEUNTH EKBIBAJICHTHICTD BUXITHOTO Ta IIUTHOBOTO TEKCTIB, 110
nepeadayae TOYHE JEKOTYBAHHS MOBHMX peastiid 1 BIITBOPEHHS! KyJIbTYpPHOI KAPTUHHU CBITY
opuriHaiy [6, c. 63]. BogHo4ac BayKIMBO BpaxOBYBaTH CTYITIHb 30€pEKEHHSI CEMAaHTHIHOTO
Ta KyJIBTYPHOTO MOTEHITIATY peatii, afpKe came 11e BU3HAYAE aJIEKBATHICTD MEPEKIIaTy.

Omxe, DOCTIHKEHHSI JOBOJUTH, 10 YCIIIIHUKN TMepeKiaj] COLIOKYIBTYPHUX peatiit
ay/TiOBI3YaJIbHOTO TEKCTY IMOTPeOye KOMIUIEKCHOTO MIIXOMY, SIKMU TIOETHYE JIHTBICTHYHI,
KyJIBTYpOJIOTTYHI Ta TEXHIUHI acTIeKTH. YKpaTHChKHA mepeksiaz cepiary «Bridgertony mMoxke
OyTH yIOCKOHATEHMH 3a paxXyHOK BHUKOPUCTaHHS aJalTOBAHUX IIOSCHEHb, TOYHOI'O
BIITBOPEHHS COLIAIBHOT i€papXii Ta CHMBOJIIYHOTO 3HAYEHHS MaTepiallbHUX 1 KYJbTYPHHX
peatii, 1110 MIBUIIUT 3pO3YMUTICTB 1 KYJIBTYPHY HACHUEHICTh TIepeKIIa Ty sl TIIs1aga.
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JEKCUKO-CEMAHTHUYHI OCOBJUBOCTI KOHLENITY HACOJIO/IA B
YKPATHCHLKOMY IEPEKJAJI POMAHIB JUK. TAPPIC

VY cyuacHOMy MOBO3HABCTBI 3HAUHA yBara MpUILUBIETHCS JOCTIHKEHHIO KOHIIETITIB SIK
CKJIaJTHMKIB MOBHOI KapTUHH CBITY. OCOOIMBHUI IHTEPEC CTAHOBIISATH XY/I0KHI TEKCTH, Y SIKUX
KOHIICTITH PEaTi3yIOThCS Yepe3 CHCTEMY JICKCHYHUX, CTUITICTHYHHUX 1 KYJIBTYPHO MapKOBaHMX
3aco0iB [1]. Omanm 13 Takux koHIenTiB € KoHrent HACOJIO/IA, 110 rocifae BaXIIMBE MiCIIe
y TBopyocTi Joan ["appic, 30kpema B pomanax [llokonan, IT’ Tk ueTBEpTUHOK arnenscuHa Ta
OxuHOBE BHMHO. Y TEpEeKIIa/IAllbkoMy AacrleKTl akTyaJbHUM € THUTaHHS 30epe:KeHHs
CEMaHTHYHOTO ¥ EMOIIIHHO-CKCIIPECUBHOTO HAINOBHEHHS I[HOTO KOHIIENTY B YKPAITHCBKHX
nepexiaiax.

Konnenrr HACOJIOJJA € 6araToKOMIOHEHTHUM YTBOPEHHSIM, 1110 OXOILTIOE Yy TTEBI,
€MOITiHI, TICUXOJIOTIUHI Ta KyJIbTypHI acniektu [2]. Y pomanax [[x. ["appic BiH HaituacTiiie
BepOaITi3yeThes Yepes JIEKCHKY CMaKy, 3amaxy, TUIECHUX BIYYTTiB, EMOIIHHOIO 330BOJICHHS
Ta BHYTPIIIHBOI rapMOHii. 3HaUHa YaCTUHA TaKHMX JICKCEM HaJICKUTh J0 TEMAaTUYHUX TPYIl
«Kay, «apoMaTHy», «EMOIIID» Ta «CTIOTaan». ABTOpPKa aKTUBHO BUKOPHCTOBYE MeTahopryHi
KOHCTPYKIIii, eMTeTH W CHHECTEe31iH1 00pa3u, 10 CTBOPIOIOTH arMocdepy YyTTEBOCTI Ta
€CTETUYHOI Hacosiou [3].

Y mpomeci mepexitany konuenty HACOJIOJA  ykpaiHChKi — Tiepekiiaiadi
3aCTOCOBYIOTh PI3HI JIEKCHKO-ceMaHTH4H1 TpaHchopmartii. Cepen HaWOUTBIN yXKUBAaHUX
CIIOCTEPIraEMO KOHKPETH3aIlil0, MOYJISIII0, EKCIIPECHBHE MIJICHICHHS Ta OIMCOBUIA
nepekian. Hampukiman, adriiicbka JiekcemMa pleasure y pisHMX KOHTEKCTaX MOXKE
TIepeIaBaTUCS CIIOBAMHU «HACOJIOJIAY, «3a/IOBOJICHHS, «BTiXay, «IIPUEMHICTBY. Takuii BUOIp
3YMOBJICHUI HEOOXITHICTIO BpaxyBaHHsS KOHTEKCTYalIbHOI CEMAHTHKH Ta CTHIICTUYHOIO
3a0apBIICHHSI.

OcobmBy ponb y ¢opmyBanHi kontienty HACOJIO/IA Bimirpae racTpoHOMIYHA
nekcuka. Y pomani «lllokomam» oOpa3 IIOKONamy € HEe JIMIE €JIEMEHTOM MOoOyTOBOi
pETBHOCTI, @ ¥ CHUMBOJIOM CBOOOIM, BHYTPIIIHBOTO PO3KPIMAYEHHS Ta EMOIIIHOTO
kombopry [3]. [ms mepemadi 1mux 3HAYEHBb TEPEKIIaiadyi BUKOPUCTOBYIOTH EMOIIIHO
3a0apBiieHI TPUKMETHUKU: «HDKHUID, «OKCAMHUTOBHIT», <«GalalllHUI», «CHOKYCIUBHIA.
3aBIISKH IIbOMY BIAEThCS 30€PETTH aBTOPCHKY aTMOC(hepy TEKCTY Ta BIITBOPHUTH aCOITIaTUBHE
T10JIE KOHLIETITY.

AHai3 ykpaiHChKUX niepexiaiB pomani J[x. ["appic cBimunTh Mpo Te, M0 KOHIIENT
HACOJIOJIA gacto peamizyeTbesi 4epe3 MO€THAHHS CEHCOPHOI Ta €MOIIHHOT CEMaHTHKH.
Hampukman, ommcu cMakiB 1 apomatiB HEPIAKO CYMPOBOKYIOTHECS JIEKCEMaMH, IO
MO3HAYAIOTh TICHXOJIOTTYHUI CTaH TIEPCOHAXKIB: «CTOKIi», «IIacTs», «yMHPOTBOPEHHS,
«GaXOTUICHHS». YHACTIIOK IIHOTO KOHIIETIT HA0yBa€ KOMIUIEKCHOTO XapaKTepy i BUXOIUTH 32
MEX1 CyTO (hI3MYHOTO 33I0BOJICHHSL.

BaxxnmBo 3a3HaunTH, 1110 B YKPATHCHKOMY TIEPEKIIAJli MPOCTEKYETHCS TCHACHIIIS J10
MOCUJICHHSI €MOIIMHOCTI TekcTy. llepeknamaul HEpiAKO BUKOPUCTOBYIOTh CTHIIICTUYHO
BUPA3HIIl BIAMOBIIHUKKY, HDK B OpUriHA, a0uW KOMIIEHCYBaTU KyJbTYpHI UM MOBHI
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BIIMIHHOCTI. Hampukian, HeWTpaiabHI aHTIINACHKI OAMHUII MOXYTh TEpeAaBaTUCS Yepe3
00pazHi KOHCTPYKIIIi a00 eMOIIIIHO HAacCWYeH1 emiTeTy. Takuid MiaXiJ CpUse ageKBaTHOMY
BIITBOPEHHIO XYI0KHBO1 00Pa3HOCTI Ta MParMaTUYHOTO BIUTMBY TEKCTY Ha unTaya [4].

Orxe, konuent HACOJIOJA y pomanax JIx. ['appic € BaXIMBUM €JIEMEHTOM
aBTOPCBKOI KapTUHU CBITY, IO pEA3yeTbCS Yepe3 CHUCTEMY YyTTEBOi, €MOLINHHOI Ta
raCTPOHOMIYHOI JIEKCHKU. B yKpalHChKUX Mepekniazax Woro BIITBOPEHHs 3a0e3MedyeThest
3aBISKM BUKOPUCTAHHIO PI3HOMAHITHUX JIEKCMKO-CEMAaHTMYHUX TpaHcopmaiii 1
CTHTICTUYHUX 3ac00iB. L1e 103BosIsie 30eperty eMOLiHIN MOTEHITiaT TEKCTY, HOro €CTETUYHY
BUPA3HICTh Ta KYJITYPHY CHELUDIKY.

CIIMCOK BUKOPUCTAHUX JLKEPEJI
Kapacuk B. I. MoBH#Mi1 Kpyr: 0cOOMCTICTh, KOHLIENTH, JMcKype. Bomrorpan : [lepemena, 2002. 477 c.
2. CemiBanora O. O. CydacHa JTIHTBICTHKA: HAIPSIME Ta TIpoOsiemu : riinpy4HuK. [lorrrasa : Jlokimis-K, 2008.
712 c.
Chocolat / Joanne Harris. London : Black Swan, 2000. 306 p.
Five Quarters of the Orange / Joanne Harris. London : Black Swan, 2001. 480 p.
[Hoxomay / [Ix. I'appic ; mep. 3 aar. Xapkis : KCJI, 2016. 320 c.
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LINGUISTIC SCRUTINY OF AUTOMATED TRANSLATION DEFICIENCIES:
ENGLISH-TO-UKRAINIAN NMT SYSTEMS IN FOCUS

The contemporary landscape of machine translation has been revolutionized by neural
network paradigms (NMT), with systems like Google Translate or DeepL delivering
remarkable velocity and superficial fluency. Nonetheless, cross-linguistic transformations
involving complex syntax, idiomatic expressions, and culturally rooted concepts still pose
significant obstacles. These structural constraints frequently result in distinct grammatical
flaws, lexical mismatches, and stylistic anomalies, necessitating a comprehensive linguistic
critique to evaluate the actual precision of automated outputs [1, p. 122; 2, p. 45].

To systematically explore these phenomena, a heterogeneous text corpus comprising
literary works, journalistic articles, technical documentation, and casual discourse was
compiled. This diverse empirical data allowed for a thorough evaluation of how deep-learning
translation engines decode English source syntax and reconstruct it within the grammatical
framework of the Ukrainian language. High-quality human translations served as the
benchmark for identifying deviations from normative usage[3, p. 14; 4, p. 88].

The academic literature indicates that diagnosing flaws in NMT must extend beyond
mere technical metrics, requiring a robust translational perspective. Despite sophisticated neural
architectures, automated systems consistently exhibit recurrent vulnerabilities, including
complete omissions, terminological volatility, and severe syntactic misalignments. Such errors
escalate when encountering polysemous units, culture-bound idioms, or structurally ambiguous
sentences, reflecting deep typographic contrasts between the source and target languages.
Utilizing standardized diagnostic frameworks, such as the Multidimensional Quality Metrics
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(MQM), enables a rigorous and systematic categorization of these linguistic failures [3, p. 18;
4, p. 91].

Our empirical observation confirms that lexical discrepancies are highly prevalent in
domain-specific nomenclature and polysemous words. Morphosyntactic breakdowns typically
manifest as flawed case assignments, incorrect grammatical agreement, and unnatural word
order. Furthermore, instances of under-translation and information omission remain frequent,
demonstrating the system’s occasional iability to process the full semantic load of the source
text. Finally, the resulting register often feels unnatural, revealing the ongoing struggle of NMT
with stylistic adaptation [4, p. 95; 6, p. 3].

Barring these limitations, the role of human specialists remains paramount. Expert
proofreaders not only rectify immediate grammatical and lexical errors but also restore delicate
semantic nuances, cultural integrity, and stylistic harmony. A cooperative framework, where
neural engines generate a preliminary draft and human translators execute thorough post-
editing, proves to be exceptionally productive. This synergy ensures context refinement,
ambiguity resolution, and natural text flow [4, p. 98; 6, p. 7].

Looking ahead, NMT refinement must prioritize the integration of advanced context-
aware modules, semantic disambiguation tools, and stylistic adaptation filters. Concurrently,
modern translator training curricula should incorporate post-editing methodologies and
strategies for managing complex contrastive phenomena. Merging technological efficiency
with human cognitive expertise represents the ultimate path toward achieving linguistically
flawless and culturally appropriate translations. In summary, while automated tools expedite
the process, human oversight is indispensable for preserving genuine linguistic precision and
cultural adequacy [1-7].
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ENGLISH-POLISH AUDIOVISUAL TRANSLATION ON NETFLIX:
STRATEGY DISTRIBUTION AND QUALITY ASSESSMENT ACROSS
SUBTITLING, VOICE-OVER, AND DUBBING

Audiovisual translation has become one of the most important areas of applied translation
studies in the age of streaming platforms. Services such as Netflix distribute multilingual and
multicultural content to global audiences, while localisation makes this content accessible to
viewers who do not use the source language. In this context, English—Polish audiovisual
translation is not limited to rendering dialogue into another language. It involves multimodal
decision-making shaped by image, sound, timing, platform guidelines, genre conventions,
audience expectations, and the technical limitations of each modality.

The present paper examines English—Polish dialogue translation on Netflix across three
audiovisual translation modalities: subtitling, voice-over, and dubbing. The study focuses on
the distribution of strategies and the quality of translation assessment in selected Netflix
productions. The analysed corpus includes examples from The Witcher, The Office, 1899, Big
Mouth, Conversations with a Killer: The Ted Bundy Tapes, and Stranger Things. These
productions were selected because they represent different genres and translation challenges:
fantasy, comedy, drama, animated adult comedy, documentary, and science fiction.

The main aim of the paper is to identify which translation strategies are most frequently
used in English—Polish Netflix dialogue translation and how these strategies differ across
subtitling, voice-over, and dubbing. The study also seeks to assess how well each modality
preserves meaning, register, humour, cultural references, proper names, profanity, specialised
terminology, and overall viewer accessibility. The analysis is based on aligned English-Polish
dialogue pairs and combines qualitative strategy analysis with selected quantitative quality-
assessment tools.

The theoretical framework draws on audiovisual translation studies and translation
strategy typologies. Subtitling is understood as a written translation mode in which the original
soundtrack remains available to the viewer. It is technically constrained by line length, reading
speed, segmentation, timing, and screen space. \Voice-over is treated as a revoicing modality in
which a Polish version is heard over a lowered original soundtrack. Dubbing is understood as
a re-recorded target-language version that attempts to recreate dialogue in synchrony with
Image, timing, and character performance. These modalities do not merely differ technically;
they create distinct viewing experiences.

Translation strategies are identified using selected categories from Vinay and Darbelnet,
Gottlieb, Pedersen, and Venuti. The analysed strategies include borrowing, calque, literal
translation, transposition, modulation, equivalence, adaptation, paraphrase, condensation,
deletion, retention, substitution, generalisation, specification, official equivalent, domestication,
and foreignisation. These categories make it possible to describe translation behaviour in a
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structured way, rather than relying on vague labels such as “good translation” or “bad
translation”.

The methodology consists of two main stages. The first stage is qualitative and illustrative.
It involves analysing aligned English—Polish dialogue pairs across the selected productions. The
analysis focuses on seven categories: culture-specific items, humour preservation, register
shifts, profanity, proper names, specialised terminology, and textual transparency. Each
example is classified according to the strategy used and the audiovisual modality in which it
appears.

The second stage introduces quality assessment. The FAR model is used for subtitles
because it evaluates three core dimensions of subtitling quality: functional equivalence,
acceptability, and readability. Functional equivalence concerns whether subtitles convey the
intended meaning. Acceptability concerns whether the target text is grammatically,
idiomatically, and stylistically acceptable in Polish. Readability concerns technical aspects such
as segmentation, timing, punctuation, line length, and reading fluency. The WER model is used
diagnostically for comparing spoken modalities, especially voice-over and dubbing. However,
it must be treated cautiously because word-level similarity does not always reflect semantic or
pragmatic quality in translation.

The analysis shows that modality strongly influences translation strategy. Subtitling is the
most technically restricted modality. It frequently requires condensation, omission, paraphrase,
and segmentation. These strategies are often necessary because subtitles must be readable in
real time. However, excessive condensation may lead to the loss of humour, register, repetition,
interpersonal nuance, or character-specific speech. Subtitles may preserve the original audio
and cultural atmosphere, but they often reduce verbal density.

Voice-over offers more verbal space than subtitles, but it also changes the viewer’s
relation to the character’s voice. In a Polish voice-over, one speaker frequently mediates
different characters, which may flatten emotional and performative differences. At the same
time, voice-over can sometimes preserve more semantic content than subtitles, especially in
documentary or dialogue-heavy material. Its main challenge lies in synchronisation,
naturalness, and the risk that the spoken translation may feel detached from the character’s
original performance.

Dubbing offers the strongest illusion of direct character speech in the target language. It
Is especially effective in animation, fantasy, and genres where character voice and emotional
immediacy matter. Dubbing may allow greater adaptation of humour, profanity, and register.
However, it is constrained by rhythm, synchronisation, performance, and, in some cases, lip
movement. A dubbing solution may be semantically effective but still fail if it sounds unnatural
or does not match the visual performance.

One of the most visible findings concerns domestication and foreignisation. Netflix
translations often use domestication when dealing with humour, idioms, and culture-specific
references. For example, culture-bound references in comedy may be replaced with Polish
equivalents or locally recognisable references to preserve comic effect. This strategy is useful
when the original reference would be inaccessible to Polish viewers. However, domestication
can also distort the source-cultural setting if it introduces a strongly local Polish element into a
clearly American or British context. Foreignisation, by contrast, preserves the source culture’s
identity but may reduce accessibility.
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Humour is one of the most difficult areas for translation. In comedy series such as The
Office and Big Mouth, humour is often built on wordplay, cultural references, register
mismatch, repetition, taboo language, visual context, and fast-paced interaction. Literal
translation is rarely sufficient. Translators frequently use adaptation, substitution, paraphrase,
and modulation. In some cases, the target version preserves the humorous function more
successfully than the literal meaning. In other cases, calque or excessive compression weakens
the joke.

Profanity also shows strong modality and genre dependence. In adult animation such as
Big Mouth, strong profanity can be preserved or creatively adapted because vulgarity is part of
the series’s comic identity. In Stranger Things, profanity is often moderated because the show
has a different genre profile and target reception. Therefore, the translator’s task is not merely
to find a dictionary equivalent for a swear word. The translator must calibrate intensity, genre,
characters’ ages, tone, and audience expectations.

Proper names reveal another important tendency. Many names are retained, especially
globally recognisable names, real people, and names belonging to fictional worlds. In fantasy
and science fiction productions, names may be crucial for world-building. However, the
analysis also shows inconsistency across modalities. Some fictional names are translated
differently in dubbing and subtitles, which may reduce coherence for viewers. This is especially
problematic in platform environments where viewers can switch between modalities.

Reqgister shifts are among the strongest aspects of the analysed translations. In The
Witcher, archaic and poetic forms help recreate a fantasy register. In 1899, formal address and
elevated vocabulary helped mark class differences and social hierarchy. In Big Mouth,
colloquial and vulgar expressions maintain the energy of adult animated comedy. In
Conversations with a Killer: The Ted Bundy Tapes, the legal and documentary registers require
precision and official equivalents. These examples show that register is not ornamental. It is
part of characterisation, genre, and narrative credibility.

Technical constraints affect subtitles especially strongly. Line segmentation, line joining,
reading speed, punctuation, subtitle duration, and synchronisation influence viewer
comprehension. A subtitle may be semantically accurate but poorly segmented; it may be
concise but unnatural; it may be readable but incomplete. Therefore, quality assessment in
subtitling cannot focus only on lexical accuracy. Functional equivalence, acceptability, and
readability must be evaluated together.

The results suggest that spoken modalities tend to score higher than subtitles on content
preservation and naturalness, mainly because they offer greater flexibility. However, this does
not mean that dubbing and voice-over are universally better. Subtitles preserve the source audio
and may support exposure to foreign languages. Dubbing gives emotional immediacy but may
domesticate too much. Voice-over may preserve content but weaken the character’s voice.
Each modality involves a different balance of access, loss, and compensation.

The strongest translation solutions in the analysed corpus are those based on a hybrid
strategy selection. Official equivalents work well in legal or institutional contexts.
Domestication works well in humour when the source reference would not function for the
Polish audience. Foreignisation works well for globally recognisable names and fantasy world-
building. Paraphrase and modulation are effective when literal translation would sound
unnatural in Polish. Condensation is necessary in subtitling, but it becomes problematic when
it removes humour, register, or narrative cues.
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The weakest solutions are often characterised by excessive calque, overly literal
renderings of idioms, inconsistent treatment of proper names, and excessive omission. English
structures copied too directly into Polish may sound unnatural, especially in subtitles. This is
visible in cases where Polish syntax requires restructuring, theme-rheme adjustment, or
idiomatic reformulation. The analysis confirms that English—Polish AVT requires not only
lexical transfer but also grammatical, pragmatic, and multimodal adaptation.

The paper argues that Netflix audiovisual translation should be understood as a platform-
based localisation practice shaped by both linguistic and technical systems. The translator
works under constraints imposed by modality, genre, platform style guides, reading speed,
synchronisation, and audience reception. This makes AVT a highly complex field of applied
linguistics. It combines translation studies, pragmatics, sociolinguistics, multimodality, digital
media studies, and quality assessment.

The practical implication of the study is that translator training should include a systematic
comparison of subtitling, voice-over, and dubbing. Students should not analyse AVT as one
unified process. They should compare how the same source dialogue changes across modalities
and why different strategies become necessary. Training should include humour, profanity,
proper names, register, legal terminology, fantasy lexis, subtitle segmentation, and
synchronisation. It should also include quality assessment through models such as FAR, while
recognising the limitations of purely numerical measures.

In conclusion, English-Polish audiovisual translation on Netflix demonstrates that
translation strategy is modality-dependent. Subtitling, voice-over, and dubbing preserve
meaning differently and create different forms of viewer access. The analysis shows that
successful AVT requires strategic flexibility, cultural competence, target-language naturalness,
genre awareness, and technical precision. Strategy distribution and quality assessment,
therefore, provide a useful framework for understanding how streaming platforms mediate
multilingual audiovisual content for Polish audiences.
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CULTURAL AND EMOTIONAL EQUIVALENCE IN TRANSLATING
IDIOMS FROM ENGLISH INTO UKRAINIAN: A CASE STUDY OF
COLLEEN HOOVER’S REMINDERS OF HIM

The present research examines cultural and emotional equivalence in translating idioms
and emotionally marked expressions from English into Ukrainian based on Colleen Hoover’s
novel Reminders of Him (2022). The study focuses on the ways translators preserve figurative
meaning, emotional resonance, and stylistic colouring while adapting culture-specific elements
for the Ukrainian reader. Since idioms are closely connected with cultural context, pragmatic
meaning, and emotional perception, their translation often requires interpretive and creative
transformation rather than literal reproduction.

Modern translation studies emphasize that idioms represent one of the most challenging
aspects of literary translation because they combine semantic, emotional, and cultural meanings
within a compact linguistic form. Gabriella Kovacs states that translators frequently face
difficulties in finding culturally and stylistically appropriate equivalents for idiomatic
expressions, especially in emotionally charged literary contexts.[4] Mona Baker emphasizes
that idioms and fixed expressions often create problems of non-equivalence because their
figurative meaning and cultural associations cannot always be reproduced directly in the target
language.[1] Consequently, literary translation becomes a process of intercultural mediation
aimed at preserving both meaning and emotional effect.

The practical part of the research is based on a comparative analysis of English
fragments from Reminders of Him and their Ukrainian translations. The analysis focuses on
idiomatic expressions, colloquial speech, metaphorical imagery, and emotionally expressive
vocabulary. Special attention is paid to descriptions of space and environment, as they often
symbolize the characters' psychological states and intensify the emotional atmosphere. To
ensure accurate interpretation of colloquial idioms and emotionally marked expressions, the
research also relied on modern online idiom dictionaries.[6-8]

One group of analysed examples includes conversational idioms and emotionally
marked phrases. For instance, the idiom “slipped my mind” is translated as «euremino 3
eonosuy.[2, p. 17]

The Ukrainian equivalent preserves both semantic meaning and conversational
naturalness. Instead of literal translation, the translator uses a culturally familiar phraseological
equivalent that sounds natural in Ukrainian speech. Such transformations correspond to Baker’s
concept of idiomatic equivalence through paraphrase and cultural adaptation [1].

Another example demonstrates pragmatic adaptation “bitten me in the ass” translated
as «sutiuio bokom».[2, p. 25]

The original idiom contains strong colloquial expressiveness and emotional frustration.
The Ukrainian version softens vulgarity but successfully preserves the negative emotional
implication and conversational tone. This demonstrates the translator’s attempt to balance
emotional equivalence with stylistic acceptability for the target audience.

The idiom “all over the place” is rendered as «cama ne ceosy.[2, p. 36]
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Although the literal image is omitted, the translation accurately conveys emotional
instability and psychological confusion. According to Jaskot, phraseological translation often
requires replacing the original cultural image with a functionally equivalent expression
understandable for the target culture [4].

The study also analyses metaphorical imagery connected with emotional transformation
and atmosphere. For example, “the sky is on fire” is translated as «nebo 6yxeavho
2opumu.».[3, p. 25]

Inthis case, the metaphorical image is preserved almost completely. Both versions create
vivid emotional imagery, evoking dramatic beauty and inner emotional tension.

Descriptions of space in the novel also perform important symbolic functions. Kenny’s
apartment is described through negatively coloured vocabulary and emotionally expressive
imagery:

“The place is a dump. A five-hundred-square-foot absolute shithole, but it’s a step up for me.”
translated as «46 keadpamuux mempis, cnpassicrs dipa, ane 0L mere ye Kpok ynepeo.» 3, p.
10]

The original passage contains highly colloquial and emotionally harsh vocabulary,
particularly the intensifier “absolute shithole,” which emphasizes Kenny’s hopeless living
conditions and emotional exhaustion. In the Ukrainian translation, the expression «cripaBxHst
nipa» softens the vulgarity of the original while still preserving the atmosphere of poverty,
isolation, and despair. At the same time, the phrase «kpok yrieper» symbolically reflects hope,
personal growth, and the beginning of emotional recovery.

In contrast, Ledger’s house is associated with emotional renewal and stability:

“It lights up the tops of the trees below us and makes them look like they 're on fire.” translated
as «Conye 3anusac 3010mom eepuieyxu oepes.»[3, p. 235]

Although the Ukrainian translation slightly alters the original metaphor, it successfully
preserves the scene's poetic imagery and emotional atmosphere. While the English version
emphasizes the visual comparison with fire, the Ukrainian rendering softens the image through
the metaphor of golden light. This stylistic adaptation maintains the symbolism of warmth,
hope, and emotional renewal while sounding more natural and aesthetically expressive in
Ukrainian literary discourse.

The preliminary findings indicate that Ukrainian translation frequently prioritizes
emotional and stylistic equivalence over formal lexical accuracy. Literal translation is often
avoided in favour of paraphrase, expressive adaptation, and culturally recognizable imagery.
The analysis also demonstrates that idioms and spatial descriptions in Reminders of Him
function not only as linguistic units but also as emotional and symbolic elements that shape
character perception and the narrative atmosphere.

In conclusion, the study argues that translating idioms and emotionally marked
expressions requires cultural sensitivity, contextual understanding, and creative interpretation.
Literary translation functions as intercultural communication in which the translator
reconstructs emotional experience for the target audience. Through the analysis of Reminders
of Him, the research contributes to a deeper understanding of emotional and cultural
equivalence in English-Ukrainian literary translation.
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LINGUISTIC REPRESENTATION OF EMOTIONAL EXPRESSIVENESS IN
CHARACTER DIALOGUE: ACONTRASTIVE ANALYSISOF D. W. JONES’S
HOWL’S MOVING CASTLE AND ITSUKRAINIAN TRANSLATION

The present study explores the multi-level linguistic mechanisms of emotional
expressiveness within the dialogic interaction of the key protagonists, Sophie Hatter and Howl
Jenkins, in Diana Wynne Jones’s acclaimed fantasy novel Howl’s Moving Castle (1986) [7].
Special emphasis is placed on a contrastive evaluation of these emotive structures against their
rendering in the Ukrainian translation executed by Andrii Porytko (2008) [1]. The investigation
operates at the intersection of literary stylistics, linguistic pragmatics, and translation studies,
aiming to decode the structural constitution of emotional tone, interpersonal dynamics, and
individual character voices in the source text, while systematically tracking how these stylistic
values are mirrored, adapted, or transformationally modified in the target text.

The ultimate aim of this research is to perform a comparative scrutiny of the strategies
applied to convey emotionality in the English and Ukrainian textual realizations of pivotal
dialogues between Sophie and Howl. As Cruse [6] emphasizes, context plays a decisive role in
shaping linguistic meaning, and fine emotional nuances frequently manifest through delicate
semantic oppositions. To achieve this, the study utilizes close reading, qualitative stylistic
interpretation, comparative translation analysis, and a rigorous pragmatic investigation of key
emotional markers, encompassing evaluative vocabulary, modal markers, figurative
metaphors, hyperbolic expressions, vocatives, exclamatory syntactic patterns, hedging,
mitigation devices, and intensifiers. Such a methodological paradigm strictly aligns with
prominent qualitative frameworks in contemporary stylistics [10] and translation theory [3],
bypassing automated corpus tools in favour of deep contextual decoding.

The theoretical underpinnings of the paper integrate pragmatic models of speech acts
[9], politeness strategies and face-work dynamics [4], and the concept of expressive meaning
as a distinct communicative category [2; 6]. Regarding the translational assessment, the study
utilizes the principles of pragmatic equivalence [3], semantic versus communicative translation
methods [8], and the mechanism of stylistic modulation and compensation within literary
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discourse [5]. These frameworks allow us to analyse how a character’s internal psychological
affect is converted into a functional, cross-linguistic communicative code.

For empirical analysis, specific dialogic episodes between Sophie and Howl were
selected as highly representative of emotionally charged narrative nodes — ranging from
domestic arguments and intimate confessions to humorous hyperbole and critical vectors of
character evolution. In accordance with Baker [3], translation inherently induces shifts caused
by structural, cultural, and interpersonal incongruities between the source and target languages.
Consequently, each communicative event is initially dissected in the English original to
establish its emotive-expressive infrastructure, followed by a systematic juxtaposition with the
Ukrainian version to determine whether Andrii Porytko preserves the functional emotional
load, introduces modulations, compensates for lexical/structural losses, or fundamentally shifts
the stylistic register.

Preliminary qualitative findings indicate that Howl’s idiolect in the source text is densely
saturated with dramatic hyperbole, theatrical verbal behaviour, over-the-top metaphors, and
assertive modality, whereas Sophie’s speech formulas predominantly feature self-deprecating
hedges, modal mitigators, and a subsequent transition toward confident evaluative structures
that index her internal psychological growth. In the target text, Andrii Porytko frequently
reconstructs Howl’s flamboyant verbal style through domesticated Ukrainian idiomatic phrases
and structurally softened hyperboles; while this strategy occasionally dilutes the specific flavour
of British ironic understatement, it successfully sustains the character's core emotional volatility
and theatricality. As Allan [2] observes, connotation is bound up with sociocultural
associations; thus, subtle shifts in emotional resonance are practically inevitable during
interlingual transfer. Furthermore, Sophie’s initial hedging is sometimes grammatically
explicated or reinforced in Ukrainian through emphatic particles and shifts in word order, which
subtly modifies the original degree of politeness or emotional restraint (see Table 1).

The scientific significance of this research lies in expanding the scholarly
comprehension of how emotional expressiveness, as a primary engine of characterization,
transitions across typologically distant languages within the realm of young adult fantasy
literature. The systematically derived insights offer a viable methodological matrix for parallel
comparative stylistic inquiries and contribute new empirical data to pragmatic translation
analysis.

Table 1. Emotive-Expressive Markers in the Dialogues of Howl and Sophie

Linguistic Source Text (D. Target Text (A. . . .
Category W. Jones, 1986) Porytko, 2008) Pragmatic & Translational Shift
. "I feelill," Howl | Meni 311e, — Syntactic Transposition: The
Expressive R . cKkazaB Xayi. — S i
said. "I'm going | ., . fragmented sentence structure is preserved
Hyperbole ATy B IDKKO. : I '
g to bed. | may be to retain the original melodramatic and
(Howl'’s idiolect) o Moxmso, st . h
dying. theatrical emotional affect.
TIOMHUPArO.
Morphological Compensation: The
Pragmatic "I'monly an old | — 51 % ycporo-Ha- single English hedge "only" is amplified
Hedging (Sophie’s | woman," Sophie | Bceoro crapa 6a6ms, | via Ukrainian emphatic particles (o«
idiolect) said to herself. —nogymaina Codi. | yewoeo-Ha-6cboeo) and the emotive
diminutive 6aoys.
Implicit Modality | "You mI:C']ht have — Tu x mMorma 'MeHl Pragmatic Modulation: The passive-
(Interpersonal told me," Howl | it ckazaru, — M'siko . - .
. o aggressive modal structure "might have
conflict) said mildly. MOBHB XayJl.
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Is converted using emphasis tools (orc, i)
to crystallize the emotional tension.
"Look at this! It's | — IorsHb Ha 11e! L_exwgl Adaptatlt_)n: The humorous,
Exclamatory ruined! | look Botio sicopate! 51 high-pitched emotional outburst is
Metaphor . X . ) transferred through literal adaptation,
, like a pan of CXOYKHH Ha BapeHy L ) . .
(Howl’s tantrum) spinach!” S— adjusting grammatical traits for stylistic
P ] 1y eccentricity.
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THE PSYCHOLOGICAL IMPACT OF CONTEMPORARY CINEMA ON
YOUNG PEOPLE IN THE 21ST CENTURY

In the 21st century, cinema has become not only a form of entertainment but also a
powerful tool of psychological influence on individuals. Gradually, film has become part of
everyday life and has begun to affect not only people’s tastes but also their emotional state,
behavior, and psychology. Media content has a particularly strong impact on young people,
who often identify themselves with the characters of popular films and adopt their values,
emotional experiences, and lifestyles.

The relevance of this topic lies in the rapid development of the film industry and the
growing popularity of psychologically complex films and series such as Fight Club, Euphoria,
Stranger Things, and Nosferatu. These works not only evoke strong emotions in viewers but
also address themes of loneliness, psychological trauma, addiction, fears, and the search for
personal identity.

Cinema is one of the most influential forms of art in modern society, as it is capable of
affecting a person’s emotions, behavior, and worldview. Through storylines and imagery, films
help viewers perceive their own lives and the surrounding reality in a different way. Media
psychology studies how media influences people’s emotional states, consciousness, and
communication. In particular, Sigmund Freud believed that cinema could reduce an
individual’s inner tension and have a significant psychological effect.
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One of the main mechanisms of cinematic influence is the viewer's identification with
characters. Two scholars described the phenomenon of parasocial interaction as a situation in
which a person forms an emotional connection with a character in a film or TV series. Such a
connection evokes real emotions: anxiety, fear, empathy, or inspiration. Music, editing, and
visual effects also play an important role, creating an immersive atmosphere and strengthening
emotional perception.

Society distinguishes several types of parasocial effects: the illusion of presence,
emotional involvement, and changes in the perception of oneself and the surrounding world.
All of this shows that cinema influences viewers not only on an emotional level but also shapes
their values, self-esteem, and behavioral patterns.

This process of identification with on-screen characters becomes a kind of safe training
ground for emotional experimentation for a child. When choosing an idol, a teenager does not
simply copy an external style but subconsciously «tries on» ways of resolving conflicts,
communication strategies, and methods of protecting personal boundaries. Media content
becomes a mirror in which a young person seeks answers to painful questions about their own
identity and belonging to society.

Cinema often becomes a key tool of emotional self-regulation, helping teenagers process
complex feelings that they are not yet able to express in words. On-screen stories allow them
to realize that their inner fears and doubts are not unique but part of the shared human
experience. This significantly reduces the level of social isolation and helps build an internal
value foundation on which they can rely in adulthood.

Let us consider the influence of specific films and series on a young audience:

Fight Club, explores themes of internal crisis, the search for identity, and the negative
impact of consumer society on the human psyche. The characters in this film are often
perceived by young viewers as behavioral role models, which may lead teenagers to adopt their
views or reconsider their own attitudes toward life under the influence of the story.

Euphoria, depicts issues of anxiety, addiction, social pressure faced by teenagers, and
loneliness. At the same time, the series may create a risk of romanticizing psychological
problems, as its vivid visual style and charismatic characters sometimes form a distorted
perception of serious mental states as something normal or even attractive.

Stranger Things, focuses on themes of friendship, overcoming fear, support, and
psychological trauma. Through teenage characters, young people learn to understand their own
emotions and realize the importance of support from loved ones in difficult moments. This
helps viewers believe in their own strength and find ways to cope with life challenges.

Nosferatu, as an example of psychological horror, affects the viewer primarily through
an atmosphere of fear and tension. Watching such films allows one to safely experience stress
and train emotional resilience to real-life dangers. This provides psychological release, helping
a person better control their reactions to anxiety-provoking situations.

Research conducted by scientists at Taras Shevchenko National University of Kyiv
showed that after watching a film, a teenager's anxiety level may slightly increase; however, at
the same time, energy levels, emotional uplift, and self-confidence also rise. This demonstrates
that cinema has a complex psychological impact: it not only evokes strong emotional responses
but can also help individuals become more aware of their own emotions, find motivation, and
discover internal resources for overcoming difficulties.
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Cinematography often becomes a means of emotionally experiencing situations that a
person cannot go through in real life. Through empathy with characters, viewers learn to
understand other people’s feelings, analyze characters™ behavior, and rethink their own life
situations. Its influence is especially strong on teenagers, as they are more emotionally
vulnerable and more inclined to imitate media models during this stage of development.

The positive effects of cinema include:

1. the development of empathy and the ability to understand others™ experiences through the
effect of para-empathy;

2. modeling character strengths and forming one’s own life position;

3. providing psychological support through recognition of similar experiences, which reduces
feelings of loneliness; film therapy is actively used as a psychotherapeutic method to support
mental health and personal development;

4. the development of media literacy and critical thinking through conscious analysis of
viewed content.

The negative effects include:

5. the romanticization of depression, addiction, or violence, which forms distorted perceptions
of normality among young people. Research shows that exposure to violent behavior in
media may lead to imitation, especially among children and adolescents;

6. the formation of unrealistic expectations about oneself and the surrounding world under the
influence of idealized media images; media addiction leads to difficulties in building
realistic life plans for young people;

7. emotional dependence on content: according to a 2026 study, Ukrainian youth aged 14 to
23 spend between 6 and 16 hours a day in front of screens;

8. the use of background content as an emotional buffer - to avoid «being left alone with one’s
thoughts» and to escape anxiety and difficult emotions.

Thus, modern cinema serves not only as a source of entertainment but also as a powerful
tool for personal transformation that directly influences the viewer's emotional state and value
system. Young audiences are the most strongly affected, as during the process of identity
formation, teenagers subconsciously adopt behavioral patterns and worldviews from on-screen
characters. Through deep immersion and emotional attachment to characters, cinema becomes
an important institution of socialization and adaptation.

On one hand, high-quality content helps develop emotional intelligence, teaches
empathy, and encourages self-improvement. On the other hand, there is a risk of copying
harmful behaviors or idealizing psychological problems if the content is consumed without
proper analysis. To ensure that cinema remains a beneficial developmental resource, young
people need to develop critical thinking and approach what they watch responsibly.

Therefore, a balance between emotional engagement and rational perception is the key
to the positive influence of media on the human psyche.
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LINGUISTIC REPRESENTATION OF TRAUMA IN CONTEMPORARY
UKRAINIAN WAR POETRY: THEORETICAL FOUNDATIONS

Introduction. The problem of representing trauma in language remains one of the
central issues in contemporary humanities. Psychological trauma affects memory, identity,
emotional regulation, and the ability to construct a coherent narrative about one’s experience.
In clinical and psychological studies, trauma is commonly associated with events that disrupt a
person’s basic sense of safety and continuity. Such events include war, forced displacement,
violence, loss, and social catastrophe [1; 15]. In the humanities, trauma is studied not only as an
individual psychological state, but also as a cultural and narrative phenomenon that shapes
artistic expression, collective memory, and literary form [4].

Poetry is especially important for representing traumatic experience because it does not
require a fully linear narrative structure. Unlike conventional prose narration, poetry can express
emotional intensity through fragmentation, rhythm, silence, repetition, metaphor, and
condensed imagery. These features make poetic language suitable for representing experiences
that resist direct explanation or chronological organization. In trauma poetry, linguistic form
often reflects the psychological structure of traumatic memory itself: broken, repetitive,
sensory, and difficult to integrate into a coherent story [9].

The relevance of this topic is particularly strong in the context of contemporary
Ukrainian literature. Since the beginning of Russia’s war against Ukraine in 2014 and especially
after the full-scale invasion in 2022, Ukrainian poetry has actively responded to war,
displacement, occupation, loss of home, destruction of cities, and collective suffering. Poetic
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texts written in this context combine documentary detail with symbolic meaning. They record
individual emotions and, at the same time, participate in the formation of collective memory
[18].

The aim of this paper is to systematize the theoretical foundations for the linguistic
analysis of trauma poetry and to define the main linguistic features through which traumatic
experience is represented in contemporary Ukrainian war poetry.

Theoretical Background. In trauma studies, trauma is often understood as an
experience that exceeds the ordinary mechanisms of perception, memory, and narration. Cathy
Caruth argues that traumatic experience is not always fully grasped at the moment of
occurrence and may return later through intrusive memories, images, and repetitions [6]. Judith
Herman emphasizes that trauma affects psychological integrity and can disrupt the individual’s
connection with self, others, and the surrounding world [8].

From the perspective of narrative psychology, traumatic experience can disturb the
structure of autobiographical memory. Conway and Pleydell-Pearce describe autobiographical
memory as a complex system that connects individual episodes with broader life themes. When
trauma occurs, this system may be disrupted, and memories can remain fragmented or
disconnected from the person’s wider life story. This explains why trauma narratives often
contain broken chronology, repetition, sensory details, and difficulties in verbal organization [7].

Narrative processing plays an important role in the interpretation of trauma. Bruner and
McAdams argue that people understand their lives through stories that connect past events,
present identity, and expectations for the future [5; 12]. When trauma interrupts this narrative
continuity, the individual may need to reconstruct meaning through language. Pennebaker and
Seagal also emphasize that forming a story about a difficult experience can support emotional
and cognitive processing. In this context, poetic writing may become a form of symbolic
organization of fragmented experience [16].

The concept of meaning-making is also important for trauma research. Park explains
that stressful and traumatic events often challenge a person’s global beliefs about the world,
justice, safety, and personal control. As a result, individuals try to reinterpret the event and
integrate it into a renewed system of meaning. Poetry can contribute to this process by allowing
emotional experience to be expressed indirectly through images, metaphors, rhythm, and
symbolic structures [14].

Trauma Poetry as a Literary and Cultural Phenomenon. Trauma poetry is a form
of poetic writing that represents the experience of psychological shock, violence, loss,
displacement, or collective catastrophe. It develops at the intersection of literary studies,
psychology, cultural studies, and linguistics. Such poetry often emerges after wars, genocides,
political repression, forced migration, terrorist attacks, and natural disasters. In these contexts,
poetry becomes not only an aesthetic form, but also a way of witnessing and preserving
emotional memory [3; 20].

One of the central characteristics of trauma poetry is its connection with collective
memory. Assmann defines cultural memory as a system through which societies preserve and
transmit meaningful images of the past [4]. Poetic texts can function as carriers of this memory
because they preserve not only facts but also emotional responses to historical events. In this
sense, trauma poetry may document experiences that are personally lived and socially shared.

The contemporary Ukrainian poetic context clearly demonstrates this function.
Ukrainian war poetry often includes images of destroyed cities, air raid sirens, shelters,
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evacuation, separation, military threat, ruined homes, and the loss of familiar life. These images
are not abstract literary decorations. They are connected with concrete historical experience and
therefore acquire the status of cultural signs. Toponyms such as Mariupol, Bucha, Irpin,
Kharkiv, and other names of affected places can function as linguistic markers of collective
trauma and resistance [17].

At the same time, trauma poetry does not merely reproduce suffering. It also creates a
space for reflection, emotional articulation, and ethical witnessing. The poem can transform a
chaotic experience into a communicative form. Even when the text remains fragmented, its
very fragmentation may become meaningful because it reflects the psychological difficulty of
speaking about trauma.

The linguistic representation of trauma in poetry occurs through several interconnected
levels: lexical, syntactic, metaphorical, phonetic, pragmatic, and cultural [2].

At the lexical level, trauma poetry frequently uses emotionally charged vocabulary.
Such words may directly name emotions, for example, fear, grief, pain, loneliness, despair,
hope, or anger. They may also form semantic fields connected with danger, destruction, silence,
darkness, body, memory, and loss. In poetic texts, emotionally marked vocabulary not only
describes a psychological state but also creates the emotional atmosphere of the whole text.

Metaphor is one of the most powerful instruments for representing traumatic experience.
In cognitive linguistics, metaphor is understood as a way of conceptualizing abstract experience
through more concrete images [19]. Trauma is often represented through metaphors of wound,
darkness, brokenness, cold, emptiness, fire, ruins, or silence. These images allow the poet to
express experiences that may be difficult to describe directly. In Ukrainian war poetry,
metaphors of home, road, shelter, night, earth, and destroyed space often carry both individual
and national meanings.

Syntactic structure is another important marker of trauma in poetic discourse. Short
sentences, incomplete constructions, abrupt breaks, repetitions, and disrupted word order can
express emotional tension and narrative fragmentation. Such syntactic forms may imitate the
broken rhythm of traumatic memory. They can also create the effect of hesitation, shock, or
interrupted speech. In this way, syntax becomes not only a grammatical structure, but also a
means of psychological representation.

Repetition is especially significant in trauma poetry. It may reflect the repetitive nature
of traumatic memory, in which the same image, sound, place, or emotion recurs. Repetition
may appear at the level of words, phrases, lines, sounds, or images. In poetry, it can intensify
emotional impact and create a sense of obsession, return, or unresolved experience.

Rhythm and sound organization also contribute to the emotional force of trauma poetry.
Irregular rhythm, short lines, pauses, alliteration, assonance, and sound repetition can strengthen
the text's affective perception. In some poems, rhythm may create a sense of anxiety or
instability; in others, it may produce restraint, numbness, or silence.

Cultural context plays a crucial role in the interpretation of emotional language.
Wierzbicka and Pavlenko emphasize that emotions are expressed and understood through
culturally specific linguistic patterns [20; 15]. Therefore, the analysis of Ukrainian trauma
poetry should take into account the cultural meanings of images, symbols, historical references,
and place names. In the wartime Ukrainian context, words such as home, shelter, siren, road,
mother, city, and silence may carry meanings that go beyond their dictionary definitions.
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The theoretical analysis shows that trauma poetry should be studied as a complex
linguistic and cultural phenomenon. Its form is closely connected with the psychological
characteristics of traumatic experience. Fragmentation, repetition, sensory density,
metaphorical compression, and disrupted syntax are not random stylistic choices. They can be
interpreted as textual markers of trauma-related perception, memory, and emotional processing.

Contemporary Ukrainian war poetry is especially important for this type of analysis
because it combines individual testimony with collective historical experience. The poetic
speaker may describe personal fear, grief, or loss, but these emotions are often placed within a
wider national and cultural context. This creates a dual structure of meaning: the poem speaks
about a private experience and at the same time about a shared social reality [13].

Another important feature of Ukrainian trauma poetry is the combination of
documentary detail and symbolic imagery. References to real cities, streets, shelters, trains,
ruins, sirens, or dates create a documentary layer of the text. At the same time, these details
often become symbols of vulnerability, endurance, memory, and resistance. This combination
allows the poem to function both as witness and as artistic interpretation.

The analysis of trauma poetry can therefore be organized around four main dimensions.
First, narrative disruption should be examined. This includes broken chronology, fragmented
structure, abrupt transitions, incomplete statements, and the absence of a stable narrative
sequence.

Second, emotive and sensory vocabulary should be analyzed. This includes words and
images connected with fear, loss, bodily perception, sound, darkness, space, and memory.

Third, metaphorical and symbolic representation should be considered. Special attention
should be paid to metaphors of destruction, home, road, silence, body, and natural elements.

Fourth, cultural-memory markers should be identified. These include toponyms,
references to historical events, culturally significant symbols, collective pronouns, and
documentary details that connect the individual poem with the broader experience of Ukrainian
society [11].

This framework can be used in further research for the close reading of contemporary
Ukrainian war poems. It makes it possible to connect linguistic form with psychological
meaning and cultural context.

Conclusion. Trauma poetry is a significant object of applied linguistic and literary
research because it demonstrates how language represents experiences that are emotionally
intense, fragmented, and difficult to express directly. Theoretical studies of trauma, memory,
narrative identity, and cultural memory show that traumatic experience can disturb
autobiographical continuity and affect the structure of verbal expression.

Poetic language offers specific resources for representing such experience. Through
emotive vocabulary, metaphor, syntax, rhythm, repetition, symbolic imagery, and cultural
references, poetry can express fear, grief, loss, displacement, and hope. In contemporary
Ukrainian war poetry, these linguistic means take on greater importance because they are
connected to the collective experience of war and the formation of cultural memory.

The paper has outlined a theoretical framework for further analysis of trauma poetry.
The proposed dimensions — narrative disruption, emotive and sensory language, metaphorical-
symbolic representation, and cultural-memory markers — can guide the study of contemporary
Ukrainian poems written in response to war. Such an approach allows trauma poetry to be
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understood not only as an artistic form but also as a linguistic space where personal experience,
cultural memory, and historical witness intersect.
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LANGUAGE POLICY AND INTERCULTURAL COMMUNICATION IN
THE CONDITIONS OF GLOBALIZATION

Globalization processes change not only politics and economics but also the nature of

human communication, which takes on new forms and solves new tasks. The spread of
international contacts and the study of foreign languages cause interest in intercultural
communication as a scientific and practical field that is currently experiencing dynamic
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development throughout the world. At the same time, there is a need to define the essence of
intercultural communication and formulate its basic principles and aspects of study.

Intercultural communication involves communication between speakers of different
languages and different cultures. Each participant has the opportunity to expand their
professional knowledge in the process of communication with their foreign colleagues, which
Is very important for their homeland, if a person holds senior positions in the defense structure
of the country and so on [3, p. 3].

The comparison of languages and cultures reveals not only the general, universal
peculiarities but also the specific, national, and original ones, which are caused by differences
in the history of the nations’ development [4, p. 189]. In addition to verbal language,
communication is carried out by non-verbal means that accompany or replace ordinary
language in communication. Communication is considered a separate level of language
existence along with language itself as a system of language elements and rules and speech as
a process of speaking and understanding.

At the turn of the XX and XXI centuries, the problems of language communication and
the study of means of communicative influence became an acute issue. The “totalitarian
language™ was replaced by the "free” language of mass media and communication at various
levels. With the growth of globalization changes, the spread of international contacts, and the
internationalization of society in general, the nature of communication has also changed [2, p.
6]. Issues of culture as a universal context that causes the diversity of humanity, as well as
communication, being the most important and one of the most fundamental types of interaction
between people came to the forefront.

Intercultural communication is a social phenomenon, the essence of which is
constructive or destructive interaction between representatives of different cultures (national
and ethnic). The object of intercultural communication is the communication of representatives
of different national and linguistic and cultural communities, and the subject is the linguistic
stereotypes and norms of behavior accepted in national communities, certain “cultural
scenarios” of various actions, established models of perception and evaluation of objects and
phenomena, socially normalized habits, traditions, rituals, permissions, prohibitions and so on
[4, p. 189].

Among all the possible means of communication that mankind has created, the main
one is language, for which the communicative function is decisive. Therefore, the focus of
intercultural communication is always language, which reflects the key features of the human
personality and the entire national and cultural communities [4, p. 191].

The date of birth of intercultural communication as an academic discipline can be
considered the year 1954 when the book "Culture as Communication™ by E. Hall and D. Trager
was published. In this work, the authors first proposed the term "intercultural communication”
for widespread use, reflecting their opinion, a special branch of human relations. Later, the main
provisions and ideas of intercultural communication were developed in more detail in the
famous work of E. Hall "The Silent Language™ in 1959, where the author showed a close
connection between culture and communication. It is believed that E. Hall is the founder of
intercultural communication as a separate discipline.

In his book, Batsevich presents the following meaning of intercultural communication -
It is communication between speakers of different cultures who use different languages [1, p.
257]. Cultural models of behavior are instilled in a person artificially, in the process of
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upbringing in a certain social environment. She begins to act, to evaluate reality, albeit in her
ownway, but generally within the limits of the cultural program "recorded" in the subconscious,
which unites the community. Communication is the most important part of such a program,
which penetrates so deeply into everyday life that a person does not notice how he observes the
"programmed" norms and rules of communication and behavior. However, their violation leads
to misunderstanding, surprise and culture shock.

In order to avoid all misunderstandings, it is necessary to have a solid knowledge of one
or another culture, interaction between cultures must take place. The interaction of cultures is a
special type of direct relations and connections established between two or several cultures, as
well as those influences and mutual changes that are manifested in the course of these relations.
Changes in states, qualities, spheres of activity, values of one or another culture, generation of
new forms of cultural activity, spiritual orientations and signs of people's lifestyle under the
influence of external impulses are of decisive importance in the processes of cultural interaction.
The process of cultural interaction is, as a rule, a long-term phenomenon (at least several
decades).

The globalization of social development is due to the growing intensity of connections
and relations — economic, socio-political, cultural, scientific-technical, and communication,
which seem to "fasten™ the societies of the modern world. These connections, relations, contacts
and involvements add a kind of systemic quality to the emerging planetary civilization: there is
a growth of the comprehensive interdependence of various societies, countries, and regions,
which influence each other [1, p. 181]. The process of globalization leads to the emergence of
cultural forms, new values, patterns of behavior and activity, and the averaging of world needs.
Thanks to the strengthening of the interdependence of the business processes of organizations
and the globalization of competition in world markets, local cultures (national, business,
organizational) enter into peculiar interactions with each other, as a result of which the
boundaries between their own and foreign cultures are blurred.

Summarizing the above, awareness of the importance of cultural and historical factors
In communication processes, knowledge and adequate reproduction of norms of verbal and
non-verbal behavior contribute to the success of intercultur al communication because the
communication process involves mutual understanding and mutual adaptation of interlocutors.
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Al TRANSLATION AND CULTURAL NUANCE : HOW HUMAN
TRANSLATORS CAN ENHANCE MACHINE-GENERATED TRANSLATION

The study focuses on the peculiarities of using artificial intelligence in the field of
translation and on the role of human translators in ensuring the adequate rendering of cultural
nuances, idioms and stylistic features. Recent European-language research confirms that,
although MT has improved substantially, it still struggles with culture-bound elements in
French, German, Spanish, Dutch, Polish, Italian, Turkish and Ukrainian texts, especially in
literary and creative genres [7; 15; 5; 18; 16; 1].

A review of scholarly papers has demonstrated that the issue of conveying cultural
characteristics in translation extends beyond technical or linguistic considerations to encompass
cognitive, psychological, and ethical aspects. Experiments with professional translators
working from English into Catalan, Dutch, Italian, Turkish and other European languages show
that MT output constrains creativity, pushes translators toward literal choices and reduces
stylistic individuality, even when neural systems are trained on literary data [6; 15; 16; 1; 4]. At
the same time, studies in translator education and foreign-language teaching indicate that post-
editing culture-bound texts can heighten students’ language awareness and critical reflection on
cultural nuance [5; 8; 3].

Artificial intelligence (Al) has radically changed the field of translation, making it faster,
more accessible and more scalable. Controlled experiments with English—French and
English—German show that post-editing MT can be faster and even higher in quality than
human translation from scratch for general texts [2; 3], and large-scale post-editing studies
across six languages (including Dutch, Italian, Turkish and Ukrainian) confirm consistent
productivity gains, though with strong variation between languages [14]. However, for literary
and culture-bound texts, quality gaps remain: expert literary translators prefer human
translations over MT paragraphs from European novels in 84% of cases, citing discourse-level
errors, stylistic flattening and over-literal choices [15; 16; 1].

Even the most advanced MT systems (e.g., Google Translate, DeepL, GPT-based
models) demonstrate high accuracy in standard texts, but often fail to cope with idioms,
allusions, humour, proverbs, and other culture-specific elements [7; 15; 5; 10]. Studies on
English—Polish proverb translation show that even state-of-the-art Al tools correctly render only
about half to two-thirds of proverbs, with frequent literal calques and semantic shifts that require
human correction [10]. Analyses of English literary classics translated into Dutch reveal
extensive error rates, reduced lexical richness, weakened cohesion and a tendency to mirror
source syntax, all of which undermine the target-culture naturalness of the text [16]. Similarly,
comparisons of English—Turkish literary MT with renowned human translators show that
human versions remain more creative and better aligned with genre-specific stylistic
conventions [12; 18].

One of the most effective models is cooperation between humans and machines. Human
translators perform post-editing of machine translations, correcting errors, adapting the text to
cultural norms, adding explanations for complex concepts, and preserving style and emotional
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tone [6; 11; 2; 15; 5]. In literary settings, post-editing has been shown to improve efficiency but
can also limit creativity: translators working from English into Catalan and Dutch rate
“translation from scratch” as the most creative, followed by post-editing, with raw MT output
last [6; 1]. Post-editing tools based on large language models (e.g., fine-tuned GPT-3 or GPT-
4) can automatically edit MT for European languages and are often preferred over baseline MT
by human evaluators, yet they still require expert oversight due to possible hallucinations and
subtle cultural misinterpretations [9; 15].

Human translators act as cultural mediators, capable not only of translating words, but
also of conveying the values, traditions, humour and emotions embedded in the text.
Comparative stylometric studies of French—English and other literary translations show that,
despite convergence, machine and human translators remain clearly separable: MT tends to
overuse basic, neutral language, while human translators preserve more varied, idiosyncratic
stylistic patterns [11; 4; 19]. By adapting texts for Dutch, Polish, Spanish, Turkish or Italian
audiences, human translators decide when to retain culture-specific references, when to
substitute local equivalents, and when to add explicitation to maintain interpretability and
aesthetic effect [12; 5; 10; 16; 1].

Modern studies highlight the effectiveness of hybrid models, where Al provides speed
and terminological consistency, while humans contribute depth, creativity, and cultural
sensitivity. Customised literary MT systems fine-tuned on the works of a single English—
Turkish translator can partially reproduce that translator’s stylistic profile, improving both
BLEU scores and stylistic similarity, but still rely on human judgement for final quality and
cultural adequacy [12; 18]. Multi-agent frameworks that simulate a translation company
(translator, localisation specialist, editors, proofreader) demonstrate that coordinated, role-
based collaboration can yield literary translations into English that are preferred over single-
agent MT and sometimes even over existing human references, particularly for long texts
requiring discourse-level coherence and cultural localisation [17].

The prospects for further development in this area lie in several key directions. First, it
Is necessary to enhance the cultural intelligence of Al through the integration of modules that
model discourse context, stylistic variation and culture-specific patterns, including proverbs and
idioms documented for European languages [7; 15; 10; 16]. Second, translator education should
systematically include MT literacy, post-editing of culture-bound texts and critical analysis of
MT errors; pilot courses with Polish legends and European short stories show that such training
Improves students’ speed, accuracy and awareness of cultural issues [5; 8; 13]. Third, there is
growing interest in human-centred tools: translators demand interfaces that learn from their
corrections, highlight overly literal segments, flag idioms and culturally sensitive content, and
support rather than dictate solutions [1; 3].

Machine translation is becoming increasingly sophisticated, but the human factor
remains key to ensuring cultural adequacy, stylistic integrity and ethical responsibility. Large-
scale European-language studies show that post-editing is generally worthwhile for
productivity and adequacy, yet high-stakes and literary texts still require substantial human
control, both to safeguard creativity and to avoid invisible biases or cultural simplifications
introduced by Al [7; 2; 15; 16; 1; 3]. The optimal approach is collaboration between Al and
human translators, supported by improved tools and training, which enables the highest quality
translation, particularly in complex, culturally rich texts.
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LITERARY TEXT IN THE ASPECT OF HERMENEUTICS, PHILOSOPHY,
PSYCHOLOGY AND INTERMEDIAL DIMENSION

Have you ever thought about how unique and powerful a literature text is? Individuals
from different countries, who were raised surrounded by diverse cultures, religions, societies
and, of course, people. The interpretation of a literary text has always occupied an important
place in humanitarian studies. Literature is not merely a combination of words and artistic
devices. It is truly a complex cultural phenomenon that reflects human consciousness, historical
experience, emotions, and philosophical ideas. Modern literary criticism increasingly
approaches the literary text through the perspectives of hermeneutics, philosophy, psychology,
and intermediality. In my opinion one of the most influential works in this field is Truth and
Method by Hans-Georg Gadamer, where the philosopher develops the concept of
understanding as a dialogical and historically conditioned process. This article examines the
literary text through four interconnected dimensions: hermeneutic, philosophical,
psychological, and intermedial. Gadamer’s ideas provide the theoretical foundation for
understanding how meaning is created and interpreted within literature and culture.

Hermeneutics is the theory and philosophy of interpretation. In Truth and Method,
Gadamer argues that understanding is not a mechanical reconstruction of the author’s intention
but a dynamic interaction between the text and the reader. According to him, every
interpretation is influenced by the interpreter’s historical and cultural context and it’s hard not
to agree with him. A literary text therefore becomes a “living dialogue” between past and
present [1, p. 305]. Gadamer introduces the idea of the “fusion of horizons,” which means that
the horizon of the text and the horizon of the reader [1, p. 306]. merge during interpretation.
This process allows the reader to discover new meanings that may differ from the original
historical context but remain legitimate [1, p. 293]. For example, classical literary works
continue to gain new interpretations in different historical periods because each generation
approaches them with new questions and experiences. Thus, hermeneutics views literature not
as a fixed object but as an open field of meanings.

The philosophical dimension of literature concerns fundamental questions about
existence, truth, morality, freedom, and human identity. Gadamer believes that art possesses a
special form of truth that cannot be reduced to scientific methodology. In his view, literature
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reveals truths about human life through experience and aesthetic perception [1, p. 102]. A
literary text often functions as a philosophical reflection on reality. Writers explore existential
conflicts, ethical dilemmas, and metaphysical questions. Through symbols, metaphors, and
narratives, literature helps readers understand themselves and the world around them [1, p. 108].
From Gadamer’s perspective, truth in literature emerges through interpretation and
participation. Reading is not passive consumption but active engagement. The reader becomes
involved in the process of meaning creation, and this interaction transforms both the
understanding of the text and the self-understanding of the reader [1, p. 474]. Moreover,
philosophy and literature are closely connected because both seek to interpret human existence.
While philosophy often uses abstract concepts, literature expresses philosophical ideas through
Images, characters, and emotions.

The psychological aspect of literature focuses on emotions, consciousness, memory,
trauma, motivation, and the inner world of characters and readers. Literary texts influence the
reader psychologically by evoking empathy, reflection, and emotional identification. From a
hermeneutic perspective, understanding literature involves personal experience [1, p. 276].
Gadamer emphasizes that interpretation is conditioned by the reader’s prejudices, traditions,
and expectations. In this sense, psychological factors shape how individuals perceive and
understand literary works. Literature also provides insight into human psychology. Through
narrative structures and character development, writers reveal unconscious desires, fears, and
emotional conflicts. Psychological criticism often relies on theories developed by Sigmund
Freud and Carl Jung, who viewed literature as an expression of the unconscious mind and
collective archetypes. Additionally, the act of reading itself can be therapeutic. Readers often
find emotional comfort, self-recognition, or intellectual growth through literary experience [1,
p. 355]. Therefore, literature performs not only an aesthetic but also a psychological function.

Intermediality refers to the interaction between different forms of art and media. In
contemporary culture, literary texts frequently coexist with cinema, painting, music, digital
media, and theater. This creates new possibilities for interpretation and representation. The
intermedial dimension expands Gadamer’s hermeneutic idea of dialogue [1, p. 378]. A literary
work enters into communication not only with readers but also with other artistic forms. For
instance, a novel adapted into a film acquires additional meanings through visual imagery,
sound, and performance. Intermediality demonstrates that meaning is not confined to one
medium. A literary text may inspire paintings, musical compositions, or digital
reinterpretations. Such transformations enrich the interpretive process and allow audiences to
experience literature in multiple ways. Furthermore, modern technologies have intensified
intermedial communication. Digital literature, multimedia storytelling, and interactive
narratives blur the boundaries between traditional literary genres and visual or auditory media.
Consequently, the interpretation of literature today requires awareness of both textual and
multimedia contexts.

To sum it up, the literary text is a multidimensional phenomenon that can be understood
through hermeneutics, philosophy, psychology, and intermediality. Hans-Georg Gadamer in
Truth and Method demonstrates that interpretation is an active and historically conditioned
dialogue between the text and the reader. Therefore, the study of literary texts through these
perspectives remains essential for understanding both literature and human experience in the
modern world.
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TRANSLATING CULTURAL INTIMACY: COMMUNITY IDENTITY AND
AUDIENCE ADAPTATION IN THE AUDIOVISUAL TRANSLATION OF
“SHIVA BABY” (2020)

Audiovisual translation is often considered to have a more immediate and emotionally
immersive effect on the viewer than any other type of translation. Apart from the direct role of
informing the audience about the events unfolding on screen, the translator must always remain
aware of the visual context and its connection to the interpretation of the text in another
language. When discussing cultural mediation, it is usually the experienced translator who must
consciously manage not only the word itself, but also the way this word resonates in the mind
of a person belonging to another culture or religion. This idea is supported by L. Bedeker and
I. Feinauer in their research: “The translator should also not only analyse the author's intentions
towards the source culture receivers, but also the ability of the target culture receivers to co-
ordinate the source text information with their own situation and expectations™ [2, p. 134].

The material for this research is the 2020 American comedy-drama Shiva Baby, directed
by Emma Seligman. The plot revolves around a Jewish mourning gathering —a shiva —which,
despite the serious nature of the event, gradually reveals striking details about the life of the
protagonist Danielle. The Ukrainian translation produced by the dubbing studio “B oxse puio”
approaches its work in a way that only partially considers the phenomenon of cultural intimacy,
which becomes the basis for the following discussion.

To beginwith, let us examine the understanding of cultural intimacy among scholars. A.
Zarakol and J. Subotic define cultural intimacy as “certain behaviors [which] are only
intelligible (and comfortingly familiar) to in-group members because group members all share
a common worldview, a common habitus” [9, p. 4]. Regarding the translation practice of such
a phenomenon, R. Janse argues that “there is never such a thing as achieved translation, or
achieved intimacy with the subaltern, because there will always be unreachable or unknowable
parts of the other” [3, p. 4]. T. Leleka comments on this issue by stating that “the modern
translation theory emphasizes the need to preserve the national specificity of the original text.
At the same time, it makes sense to save the elements of specificity that the recipient can
perceive as the characteristic of the foreign environment” [5, p. 251].

Let us consider the first example, where the viewer is invited into the culture, but only
through familiarized frames: “You can't just like show up to the afierparty for the shiva and
reap the benefits on the buffer” and its Ukrainian translation «He mooicna nponycmumu
NOXOPOH, a nputimu auwe Ha nomunku. Lle mooi ne benxem nicns éeuipkuy. The translation
strategy of rendering “shiva” as «noxopon» or «nomunxuy demonstrates a form of partial
explication and domestication which transforms the dialogue from a natural formulation for
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American Jews into a more generalized concept of mourning understandable for Ukrainian
viewers, as well as an initiation into the act of grieving itself, partially embodied by the shiva as
a meal of condolence. Such adaptation of the term into generalized memorial practices only
brings the audience closer to the emotional and social space of the Jewish community without
fully conveying the religious concept itself, thus remaining within the boundaries of the idea
rather than the ritual specificity. This idea is outlined by K. A. Appiah: “A literary translation,
S0 it seems to me, aims at producing a text whose relation both to the literary and to the linguistic
conventions of the culture of the translation is relevantly like the relations of the object-text to
its culture's conventions™ [1].

Another illustrative example can be observed in the following antithesis: “You know
what I don’t understand: nice Jewish boy marries a shiksa when you could have any wonderful
woman in here” and «3uacut woco s Hikomu ne 3pozymiro? Hasiwo espeiicokutl Xaon4ux
0OPYIHCUBCS HA WIUKCI, KOJIU Mie Mamu 0y0b-sKy mposinoy 6 ybomy domiy. Unlike many cases
of cultural adaptation, the translator does not neutralize the religiously marked concept shiksa,
which in the Jewish cultural context refers to a non-Jewish woman and carries a distinct
communal and ideological connotation. Preserving this word allows the translation to maintain
the cultural specificity of the original and leaves the viewer with a sense of “internal”
communication within the Jewish community without direct explanation, as the contextual
contrast becomes understandable later in the sentence itself. According to R. A. Valdeon, “the
audiovisual culture of the 21st century is of far greater economic, cultural and ideological
importance than literature, and audiovisual translation is definitely more capable of reaching
international audiences than literary translation” [8, p. 229]. Since the viewer simultaneously
perceives the setting visually and receives contextual contrast through the dialogue, the absence
of adaptation in this case may contribute positively to the preservation of cultural intimacy.

At the same time, the translation of the phrase “‘any wonderfill woman in here” as «6yov-
SKY mposinoy 6 ybomy domix IS considerably less literal and demonstrates an attempt to convey
not only the direct meaning, but also the stylistic and cultural atmosphere of the utterance. The
image of a “rose” is not a common colloquial designation for a woman in contemporary
Ukrainian speech, which creates a subtle effect of cultural unfamiliarity. In this case, the
translation does not fully domesticate the expression, but rather attempts to preserve its cultural
flavor through a stylistically marked image that may sound somewhat unusual to the Ukrainian
audience while simultaneously helping retain the feeling of an unfamiliar cultural reality.

In contrast to the previous example, in the pair “She actually played bridge with my
bubby” and «Bona mobuna epamu 6 kapmu 3 moero badyceroy, the boundary of cultural
stylistics becomes significantly weakened. The lexical item “bubby ”, originating from Yiddish
and commonly used in Jewish communities as an affectionate form of addressing one’s
grandmother, functions not merely as a kinship term but also as a subtle marker of communal
speech and intergenerational intimacy. By translating it as the neutral Ukrainian equivalent
«babycsy, the translator prioritizes immediate accessibility for the target audience and reduces
the ethnolinguistic its. Although this does not critically affect the overall context and the concept
of adequate translation of culturally marked lexical items remains a challenge, this case may
still be regarded as an acceptable domestication strategy. As Y. Zhuo notes, “domesticating
method can make the target readers more easily accept the author's meaning, but it adds the
cultural style of the target language, which also eliminates the linguistic and sociocultural
characteristics of the ST” [10, p. 61].
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However, cultural intimacy in the film is constructed not only through religious realities
or ethnocultural vocabulary. An equally important role is played by implicit social codes
connected to gender, sexuality, and the internal communication of the community. The
translation of such content requires careful consideration of even the smallest nuances because,
although screen translation benefits from visual context, visual support alone is insufficient
without an adequate rendering of culturally marked language. As O. Leontjeva explains,
“language, as an operational tool that culture generates and uses for self-preservation, is also
the bearer and exponent of its semantic integrity and is capable of forming a huge number of
semantic variations” [6, p. 35].

Let us examine the following example related to this issue: “Excuse me kid, I lived
through New York in the 80s, my gaydar is strong as a bull” and «I1Jo mu ckazana? A scusy
6 Hoto Hopxy 3 80x, 5 3naro npo ye ne menue 3a mebey. In the case of the stylistically marked
idiom “my gaydar is strong as a bull” translated as «s suaro npo ye ne menwe 3a mebey, we
encounter a queer-coded slang marker that signals generational identity and creates a comic
effect within an otherwise emotionally tense setting. Since the translator resorts to slang
neutralization and the removal of identity-coded humor, part of the identity performance
disappears alongside the cultural intimacy that frames this code of cultural identity as something
internal and communal. Translation mediates not only ethnic and religious otherness, but also
culturally embedded attitudes toward gender and sexuality. Consequently, the translator’s task
Is to convey accessibly the coexistence of irony and tension within the same communicative
space, whereas the substantial neutralization of the phrase results in a more generalized
response that becomes less expressive without the broader contextual associations tied to New
York itself.

The exploration of gender is also an important component of every culture; therefore,
the intention of the screenwriters to place such themes within the ironic atmosphere of a serious
communal event such as a shiva is far from accidental. For a skilled translator, this creates a
particularly challenging task that may even require additional cultural preparation to ensure
translation adequacy. In the following pair — “Oh, so you could run marches with the pink
pussyhats” and «To mu moorcews bpamu yuacmo 6 Mapuiax 6 yux posicesux kanemoxax» —the
translator faces the necessity of conveying a culturally and politically marked allusion directly
connected to American feminist discourse. In the original, “pink pussyhats” refers to the
Women's March protest movement and the symbolism of the so-called “pussy hats”, which
became a recognizable marker of contemporary Western feminist activism after the 2016 U.S.
presidential election [7, n.d.]. For the American viewer, this reference simultaneously fulfills
several functions: it characterizes the speaker through political and gender-related views,
creates an ironic effect, and embeds the dialogue within a specific cultural context.

The Ukrainian translation partially preserves the external image through the literal
rendering of «poorcesux kanemoxisy, yet loses the political and cultural connotation of the
symbol itself. Due to the absence of explication or additional adaptation, the allusion becomes
less recognizable for the target audience, which weakens the pragmatic effect of the utterance.
In such cases, as stated by Yu. Kriukova and 1. Charikova, the translator’s task is “not to
transform the text into something incomprehensible, but to preserve the genetic code of
otherness and authenticity at the level of proper names, realia, and authorial style. In this way,
the 1llusion of equivalence transforms into the real experience of the other” [4, p. 37]. Therefore,
this case may be regarded as an example of partial foreignization: the translation does not
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replace the realia with a local equivalent, yet simultaneously does not provide the audience with
sufficient context for the complete decoding of the cultural reference.

It is particularly important that this utterance functions not merely as a political allusion,
but also as an element of cultural intimacy, since it reflects internal generational and gender
tensions within the community itself. Consequently, the translation deals not only with the
transfer of lexical meaning, but also with the mediation of social identities and culturally coded
humor that shapes the atmosphere of the film.

Cultural intimacy viewed through the prism of contemporary media remains an essential
component of an accurate representation of culture from within its own community, while the
translator’s role as a cultural mediator lies in explaining this intimacy through corresponding
suprasegmental and stylistic elements, transferring emotions, and bringing foreign audiences as
close as possible to the essence of these cultural phenomena. The research therefore
demonstrates an analytical approach to translation activity alongside an evaluative
consideration of the translator’s mediating role, allowing us to recognize the importance of
interpretative sensitivity in translation rather than the mere transfer of words.
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LINGUISTIC FEATURES OF NON-BINARY GENDER LANGUAGE IN
ENGLISH AND APPROACHES TO ITS RENDERING INTO
UKRAINIAN

This paper examines the linguistic features of non-binary gender language in English
and analyzes the main difficulties and strategies involved in rendering such forms into
Ukrainian. The increasing visibility of non-binary identities has revealed a significant
“linguistic gap,” since many traditional linguistic frameworks were developed around the
male/female binary and often lack stable mechanisms for expressing identities beyond it. As
Ukrainian researchers note, this issue remains largely underexplored in Ukrainian linguistics,
which makes the topic particularly relevant for contemporary translation studies [1, p. 317].

One of the most distinctive linguistic markers of non-binary gender language in English
Is the use of epicene pronouns. These include widely accepted gender-neutral forms, primarily
the singular they, as well as less conventional neopronouns such as ze, xe, or ey [2, p. 127].
Scholars emphasize that such pronouns reflect broader social shifts in the understanding of
gender and serve as an important tool of linguistic inclusion. Eckert and McConnell-Ginet
argue that pronoun choice increasingly functions as a mechanism of identity expression,
allowing speakers to represent themselves outside the binary gender system [1, p. 317].
Zimman similarly highlights that non-binary pronouns are not merely optional innovations but
an essential resource for individuals who do not identify strictly as men or women, contributing
to wider cultural and discursive transformation [1, p. 318].

A major contrast between English and Ukrainian emerges at the grammatical level.
English lacks a pervasive grammatical gender system, which makes it comparatively flexible:
gender neutrality can often be achieved through pronoun choice, gender-neutral vocabulary, or
avoidance of gender-marked forms. Ukrainian, however, is a grammatical gender language in
which gender is deeply embedded in morphology. Ukrainian linguistic research confirms that
English, due to its analytical structure, provides more freedom in using gender-neutral
pronouns, whereas Ukrainian, with its synthetic nature and high level of grammatical
markedness, encounters substantial difficulties in maintaining non-binary reference [1, p. 319].
This structural asymmetry means that translating non-binary language from English into
Ukrainian is not a matter of simple lexical replacement but a complex grammatical and
pragmatic challenge.

The issue becomes especially visible when examining translation practices across
different domains, such as media discourse, conference interpreting, and machine translation.
In these contexts, translators often face tension between established linguistic norms and the
communicative need for inclusivity. Sydorenko’s research on politically correct vocabulary
demonstrates a particularly important divergence: while English politically correct language
tends to move toward neutralization and avoidance of gendered terms, Ukrainian discourse
often develops in the opposite direction, promoting a feminization strategy through the active
creation of feminine nouns [3, p. 199-205]. This difference complicates direct transfer of
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English non-binary strategies into Ukrainian, since a neutral form in English may require
explicit gender marking in Ukrainian.

Despite the growing academic interest in gender-fair language, significant research gaps
remain. Many studies on machine translation of gender-ambiguous texts focus on high-
resource European languages, while Ukrainian is still comparatively understudied. However,
recent research in Ukrainian natural language processing suggests promising technical
directions. For example, Nahurna developed a gender-swapping pipeline designed to produce
gender-balanced datasets and fine-tune a language model in order to reduce masculine-default
bias in Ukrainian outputs [4, p. 147]. Such synthetic data augmentation may provide a potential
technological pathway for improving inclusivity in automated translation.

Importantly, the difficulty of rendering non-binary language is shaped not only by
grammar but also by social norms that influence language change. Ukrainian research notes
that acceptance of linguistic innovations is closely connected to the social status of women and
gender minorities, making public perception a critical factor in determining how inclusive
forms are interpreted and whether they become normalized [1, p. 319].

In this context, scholars propose several main translation approaches for Ukrainian. One
of them is the neutralization strategy, which relies on impersonal constructions and rephrasing
in order to avoid grammatical gender. While effective in certain contexts, this strategy may
result in stylistic awkwardness, particularly in sentences where gender agreement is
unavoidable [1, p. 321]. Another approach is the innovation strategy, which involves
introducing new linguistic forms, including experimental uses of “Bonun/ix” (they/them) as
singular gender-neutral pronouns. This strategy supports the development of inclusive language
but may require clarification for the target audience, since such usage is not yet fully
conventionalized [1, p. 321].

Finally, a communicatively oriented strategy adapts translation decisions to the
expectations of the target readership and the communicative function of the text, often relying
on explanatory notes in academic or official contexts [1, p. 322]. At the same time, Ukrainian
public discourse still tends to prioritize feminization strategies, which makes the integration of
non-binary linguistic practices even more complex [3, p. 199-205].

Translation outcomes also differ significantly depending on whether the text is produced
by human translators or machine translation systems. Human translators tend to demonstrate
higher flexibility, since they must determine the appropriate extent of transformations while
attempting to render gender-marked vocabulary in a minimally sexist and ethically responsible
way. As Rebrii notes, translators must evaluate the “measure of the expediency of
transformations” while maintaining both linguistic adequacy and social sensitivity [1, p. 320].
Machine translation systems, by contrast, frequently default to masculine forms when
translating gender-ambiguous English input, which demonstrates the persistence of gender bias
in automated language technologies [4, p. 147].

Some scholars argue that these translation challenges extend beyond linguistic
mechanics and involve issues of representation and visibility. Since language can reinforce
inequality and normalize exclusion, the inability to preserve non-binary reference in translation
may lead to discursive erasure. In response, Ukrainian researchers emphasize the need for
developing new grammatical conventions, improving technological tools, and encouraging
broader societal acceptance of linguistic change. They also highlight the importance of
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collaboration between linguists, gender experts, and representatives of the LGBTQ+
community in establishing practical translation recommendations [1, p. 322].
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FROM VERBAL CODE TO AUDIOVISUAL SIGN:
INTERSEMIOTIC SHIFTS IN THE POLISH TRANSLATION
AND FILM ADAPTATION OF DAN BROWN’S THE DA
VINCI CODE

The movement of a literary text from one language into another and from a novel into
film is never a neutral act of transfer. It involves selection, interpretation, restructuring, and the
redistribution of meaning across different semiotic systems. This problem is especially visible
in Dan Brown’s The Da Vinci Code, a novel built around codes, symbols, religious references,
artworks, cryptographic clues, architectural spaces, and acts of decoding. The text does not
merely tell a story; it creates a chain of signs that characters and readers must interpret. For this
reason, The Da Vinci Code is a productive object for analysing interlingual and intersemiotic
shifts.

The present paper examines selected intersemiotic shifts in the Polish translation Kod
Leonarda da Vinci and the film adaptation The Da Vinci Code, directed by Ron Howard. The
study focuses on how verbal codes in the English novel are transformed into Polish verbal
forms and, in turn, into audiovisual signs in film. The analysis is limited to one corpus: Dan
Brown’s English novel, its Polish translation by Krzysztof Mazurek, and the 2006 film
adaptation. This limitation is necessary because the symbolic density of The Da Vinci Code is
sufficient for a focused qualitative study. Expanding the corpus to several Dan Brown novels
would make the analysis too broad and methodologically unstable.

The theoretical framework draws on Roman Jakobson’s distinction between intralingual,
interlingual, and intersemiotic translation. Jakobson defines intersemiotic translation as the
interpretation of verbal signs through nonverbal sign systems [8]. In this sense, the Polish
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translation of the nowvel represents interlingual translation, whereas the film adaptation
represents intersemiotic translation. The Polish translator remains within the verbal system,
transferring English narrative, terminology, and symbolic structures into Polish. The
filmmaker, by contrast, transfers the novel into a multimodal system that includes image, sound,
music, space, gesture, acting, lighting, editing, and camera movement.

The paper also uses adaptation theory. Hutcheon argues that adaptation is repetition
without replication [7]. This idea is central to the analysis because the film adaptation of The
Da Vinci Code repeats the novel’s major plot structure, characters, and symbolic framework.
Still, it cannot replicate the novel’s verbal mode. It must transform long explanations, inner
thoughts, symbolic commentary, and narrative suspense into audiovisual devices. Stam’s
critique of the fidelity model is also relevant: a film should not be judged only by whether it is
“faithful” to the source text, but by how it reconstructs meaning in another medium [12].

In the English novel, many signs function as verbal codes. The reader receives
descriptions of Sauniére’s body, the pentacle, the Fibonacci sequence, the Mona Lisa, the
cryptex, The Last Supper, and the Holy Grail through narration and dialogue. In the Polish
translation, these elements remain verbal, but they are repositioned within the Polish linguistic
and cultural system. For example, The Vitruvian Man becomes Czlowiek witruwianski, an
established art-historical equivalent. The term cryptex becomes krypteks, a borrowing or
neologism supported by explanation. The English pentacle is rendered as a pentagram, a term
that is recognisable in Polish but may carry stronger occult associations.

This example shows that translation shifts are not always errors or losses. They may be
functional solutions. In a popular thriller based on codes, the translator must preserve not only
lexical meaning but also narrative function. A particularly strong example is the anagrammatic
clue. The English phrase “O, Draconian devil! / Oh, lame saint!”” cannot be translated literally
because its function is to be decoded into “Leonardo da Vinci! / The Mona Lisa!”. The Polish
translation, therefore, uses a functional replacement that preserves the puzzle mechanism. This
is not literal equivalence; it is functional equivalence at the level of code, clue, and reader effect.

The film adaptation introduces another layer of transformation. A written clue becomes a
visual or audiovisual event. In the novel, Sauni¢re’s body is described in words: its position,
blood, the star drawn on the body, the circle, and its connection to Leonardo da Vinci’s
Vitruvian Man. In the film, the same material becomes a visual composition. The viewer sees
the body, the museum space, the symbol, the lighting, and the characters' investigative gaze.
What the novel explains through narration, the film presents through image, camera framing,
and spatial arrangement.

This process may be described as a verbal-to-visual shift. It occurs when a verbal
description is transformed into a screen image. The body of Sauniere, the pentacle, the Mona
Lisa, the Louvre, and the cryptex all undergo this type of shift. In the novel and the Polish
translation, these elements are mediated through words. In the film, they become visual signs.
The viewer no longer imagines the symbolic object only through language; they are confronted
with it immediately as an image.

A second type of shift is condensation. Dan Brown’s novel contains long explanations of
religious symbolism, art history, sacred femininity, the Fibonacci sequence, Opus Dei, the Holy
Grail, and Leonardo da Vinci’s works. These explanations are central to the novel’s intellectual
thriller effect. Film, however, cannot reproduce all this exposition without slowing the narrative
rhythm. Therefore, the film condenses many explanatory passages into short dialogues, visual
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clues, or dramatic scenes. The sacred feminine, for instance, is extensively explained in the
novel, whereas the film presents the concept through a limited number of key scenes and
statements.

A third type of shift is omission. Some details from the novel are omitted in the film
because they are too expository, too secondary, or too difficult to integrate into the cinematic
pacing. This is not automatically a defect. Omission is a normal adaptive strategy. The more
Important question is whether omitted material is compensated for elsewhere. In many cases,
the film compensates through image, music, acting, and setting. A long explanation may be
reduced, but a visual atmosphere may reinforce suspense or symbolic importance.

A fourth type of shift is multimodal compensation. For example, when the film condenses
Langdon’s explanation of a symbol, it may compensate with close-up shots, dramatic lighting,
music, or the characters' reactions. The Louvre scenes are especially important in this respect.
The novel describes the Louvre through language and cultural references. The film transforms
the museum into a spatial and visual experience: long corridors, glass architecture, darkness,
artificial light, silence, alarms, and movement create suspense and semiotic density. In this way,
setting becomes a sign.

The cryptex is another strong example of intersemiotic transformation. In the novel, it is
explained as a coded device for protecting secret information. In the Polish translation, the term
krypteks preserves its foreign, technical, and mysterious character. In the film, however, the
cryptex becomes a visible prop. Its shape, mechanism, rotating letters, hidden message, and
destructive potential create physical suspense. The object no longer needs only verbal
explanation; it becomes a tactile and visual centre of action.

The transformation of suspense is also significant. In the novel, suspense is produced
through delayed revelation, internal thought, and sequential decoding. The reader receives
information gradually and participates in the process of interpretation. In the film, suspense is
generated through editing, sound, movement, music, camera angles, and visual rhythm. Textual
suspense becomes audiovisual suspense. The spectator not only reads a clue; they see it, hear
it, and experience it within cinematic time.

Religious and cultural meanings are also transformed. The novel presents complex and
controversial material concerning Opus Dei, Mary Magdalene, the Holy Grail, sacred
femininity, and the history of the Church. In the Polish translation, these elements remain
discursive and relatively detailed. In the film, they are made more immediate and dramatic. The
statement that the Holy Grail is not a cup but a person becomes a cinematic revelation rather
than a long interpretative argument. This makes the idea accessible but also reduces some of
the novel’s discursive complexity.

The same applies to The Last Supper. In the novel, the painting is discussed through
extended explanation and symbolic reinterpretation. In the film, the painting becomes part of a
visual lecture. The image is shown, pointed to, reframed, and interpreted through dialogue. The
viewer is visually guided toward the absence of the chalice and the figure associated with Mary
Magdalene. The shift here is not simply from text to image. It is from verbal argument to guided
audiovisual seeing.

The Polish viewer receives the film through another layer of translation: subtitles or
another audiovisual translation mode. This means that the Polish reception of the film is not
identical to that of the novel. The reader of Kod Leonarda da Vinci receives a full literary
translation and can reread explanations, pause over clues, and follow the logic of the text. The
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viewer of the film receives spoken English, images, sound, and a condensed Polish written layer
on screen. Subtitles must be short and temporally limited. Therefore, the Polish film experience
involves both intersemiotic adaptation and audiovisual translation.

This distinction is important for translation studies. The Polish translation of the novel and
the Polish subtitles of the film should not be treated as equivalent translations. The novel
translation is an interlingual literary translation. The film subtitles are an audiovisual translation
inside an already intersemiotic adaptation. The former preserves verbal complexity more fully;
the latter works under constraints of time, space, image, and synchronisation. Both mediate the
same story, but through different semiotic conditions.

The main analytical categories proposed in the paper are: verbal-to-visual shift, verbal-to-
auditory shift, condensation, omission, expansion, substitution, symbolic reinterpretation,
cultural simplification, narrative restructuring, object-centred shift, spatial semiotic shift, and
multimodal compensation. These categories make it possible to avoid vague judgments such
as “the film 1s faithful” or “the translation is accurate”. Instead, they allow the researcher to
describe precisely what happens to meaning when it moves between language, culture, and
medium.

The paper argues that The Da Vinci Code is particularly well-suited to intersemiotic
analysis because the novel itself centres on the reading of signs. Symbols, puzzles, visual
objects, hidden messages, and interpretative acts drive the story. Therefore, when the novel is
translated into Polish and adapted into a film, it is not only the plot that changes medium. The
very mechanism of decoding changes. The reader decodes through verbal narration; the viewer
decodes through images, sound, spatial cues, and cinematic rhythm.

The analysis also shows that intersemiotic shifts involve both gains and losses. The Polish
translation usually preserves more verbal explanation, terminological detail, and cultural
commentary. The film, however, gains immediacy, visual force, spatial atmosphere, and
emotional intensity. The novel explains more; the film shows more. The translation protects
discourse; the adaptation intensifies perception. Neither mode is inherently superior. They
create different forms of access to the story’s symbolic system.

In conclusion, the movement from verbal code to audiovisual sign in The Da Vinci Code
demonstrates the complexity of translation across languages and media. The Polish translation
and the film adaptation both reconstruct Brown’s symbolic thriller, but they do so through
different semiotic resources. The Polish translation transforms the English text into another
verbal-cultural system. The film adaptation transforms verbal narration into a multimodal
audiovisual structure. For this reason, the study of The Da Vinci Code requires an integrated
approach combining translation studies, adaptation theory, intersemiotic analysis, and
multimodal analysis. Such an approach makes it possible to understand how religious,
historical, visual, and cryptographic meanings are preserved, condensed, omitted, visualised, or
reinterpreted across media.
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EFFECTIVE METHODS OF TEACHING ENGLISH READING TO TEENAGERS

Reading comprehension serves as an essential pillar in secondary education, laying the
groundwork for vocabulary expansion, critical thinking, and overall academic achievement for
adolescent learners. For teenagers, acquiring high—level reading proficiency is vital because it
shifts their role from simply decoding a language to utilizing it as an interactive vehicle for
information discovery and cognitive synthesis. However, conventional secondary educational
environments frequently fail to motivate young learners due to repetitive, rigid instruction
which relies heavily on literal text translation and monotonous comprehension questionnaires.
This procedural monotony often causes teenagers to disengage from texts, view English
reading as an overwhelming chore, and feel disconnected from their own learning process. To
address these issues, contemporary pedagogical research highlights the necessity of structured,
strategic interventions designed specifically for the unique psychological and cognitive profiles
of teenage students. Secondary language acquisition is heavily shaped by an array of learner
variables, including specific cognitive traits, internal motivation levels, and individual styles of
processing information. Consequently, contemporary reading pedagogy has shifted away from
passive absorption models toward explicit strategy instruction, learner-style personalization,
and balanced intensive — extensive text frameworks.

To understand how modern reading instruction functions, it is necessary to examine the
methodologies used to evaluate classroom tactics. Research in this field primarily uses
mixed—method and qualitative descriptive designs to systematically document teacher
behaviors and student reactions. For instance, structural studies utilize comprehensive
classroom observation checklists and teacher — student interviews to record exactly how
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reading lessons unfold [1, p. 22]. These observation checklists are constructed from
foundational literacy matrices, ensuring that the recorded variables such as pre-reading
activities and metacognitive prompts —align with scientifically verified standards. Furthermore,
actionable research initiatives incorporate experimental and Classroom Action Research
(CAR) frameworks [5, p. 1]. These operational protocols typically involve three iterative stages:
pre—test diagnostics, targeted instructional treatments, and post-test evaluations. Quantitative
metrics, including percentage-based improvements and statistical formulas, are applied to
measure the true effectiveness of these instructional shifts. By analyzing data across multiple
learning sessions, researchers can trace exactly how student engagement, motivation levels, and
cognitive processing change when specific teaching methods are introduced.

A core finding across literacy research is that successful reading teachers do not assume
text comprehension happens automatically; instead, they treat reading as a deliberate, multi-
step process divided into three distinct phases: pre-reading, while-reading, and post-reading [2,
p. 70]. Within this structure, teachers use specific techniques to guide students' thinking, with
the most common being question generating, brainstorming, and predicting [1, p. 22]. During
the pre-reading stage, activities focus on building background knowledge and sparking initial
interest. Brainstorming and predicting exercises encourage teenagers to draw on their personal
experiences, giving them an interpretive foundation before they interact with the text. As
students move into the while-reading phase, the focus shifts to active engagement. Instead of
simply assigning silent reading, effective teachers guide the class through targeted activities like
reading aloud or using contextual clues to solve comprehension issues. Finally, the post-reading
stage reinforces understanding through targeted tasks, question-answering sessions, and
retelling activities [3, p. 19]. This final phase ensures that students do not just decode individual
sentences, but successfully walk away with a clear mental picture of the text as a whole.
Empirical observations indicate that question generating represents one of the most effective
strategies utilized by teachers, accounting for a high percentage of classroom implementation
because it forces students to monitor their own understanding dynamically [1, p. 20].

Teenage classrooms are highly diverse, meaning that uniform, rigid reading assignments
rarely succeed. Adolescent learners display varied profiles when it comes to motivation,
internal drive, and information processing. Empirical research shows that tailoring reading
materials to distinct learning styles, specifically visual, auditory, and kinesthetic profiles,
directly boosts classroom performance [4, p. 215]. When instructional materials are deliberately
chosen to fit these diverse learning channels, reading comprehension scores improve
significantly. For instance, studies show that tailored reading programs help 100% of visual and
auditory learners make measurable progress, as visual learners benefit immensely from graphic
organizers and images, while auditory learners thrive through interactive reading aloud and
verbal debates [4, p. 215]. Kinesthetic learners also show positive growth, though they often
require additional structural support and physical task interaction to maintain focus. These
findings indicate that teachers must avoid relying solely on their own preferred teaching styles.
Instead, they need to match their instructional approach with the unique learning personalities
of their students to ensure everyone stays engaged.

To build well-rounded reading skills, a balanced curriculum should integrate both
Intensive Reading (IR) and Extensive Reading (ER), as these two approaches serve different
purposes, focusing on distinct textual depths and cognitive outcomes [5, p. 1]. Intensive reading
concentrates on short, challenging texts selected by the teacher, training students to look closely
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at grammatical structures, decode precise word choices, and analyze complex sentences. While
intensive reading builds core linguistic accuracy, relying on it exclusively can quickly exhaust
teenage learners and make lessons feel dry. Conversely, extensive reading encourages students
to read large amounts of accessible material based on their own personal interests. The goal
here is global comprehension and fluency, allowing students to read smoothly without getting
stuck on unfamiliar words. When combined, these two methods balance each other perfectly.
Regular intensive reading practice gives teenagers the tools to decode advanced texts, while
extensive reading builds confidence, expands vocabulary naturally, and fosters a genuine
enjoyment of reading.

The combined research underscores a clear reality: effective reading instruction for
teenagers requires active, deliberate strategies rather than passive text absorption. When
educators rely on conventional translation routines, student performance plateaus, leading to
disengagement and boredom. In contrast, classrooms that use explicit metacognitive strategies
such as structured pre-reading discussions, personalized learning paths, and collaborative
question generation see immediate improvements in student focus and comprehension. These
insights reveal that teachers must replace passive reading routines with dynamic, stage-based
strategies that give students clear goals before, during, and after they interact with a text.
Instructional materials must be flexible enough to accommodate different learning styles, using
tools like graphic organizers for visual learners and reading-aloud exercises for auditory
students. Finally, curriculums should offer a healthy balance of teacher-led intensive analysis
and student-driven extensive reading to build both technical precision and reading fluency.
Implementing these changes requires ongoing support, professional development, and access
to varied reading materials. When schools invest in these strategic practices, they transform
reading from a dry academic requirement into an engaging, empowering experience for teenage
learners.
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FROM FORMAL EQUIVALENCE TO READER-ORIENTED
REFORMULATION: TRANSLATION STRATEGIES FOR BIBLICAL AND
THEOLOGICAL TERMINOLOGY IN SELECTED POLISH BIBLE VERSIONS

Bible translation is one of the most complex areas of translation studies because it involves
not only linguistic transfer but also theological meaning, cultural tradition, stylistic convention,
and reader reception. Biblical and theological terms are especially sensitive translation units.
They often carry doctrinal, symbolic, historical, and intertextual meanings that cannot be
reduced to simple dictionary equivalents. For this reason, the translation of terms such as Zaska,
przymierze, sprawiedliwos¢, zbawienie, grzech, Duch, ciafo, dusza, Kosciot, Prawo, prawda,
and Stowo requires a systematic analysis of translation strategies.

The present paper examines translation strategies used in rendering selected biblical and
theological terminology in three Polish Catholic Bible versions: Biblia Jakuba Wujka (1599),
Biblia Tysiaclecia, and Biblia Warszawsko-Praska. The study adopts a diachronic and
synchronic perspective. The diachronic perspective enables comparison of the historically
foundational Wujek Bible with later modern Polish versions. The synchronic perspective
allows for comparison between Biblia Tysigclecia and Biblia Warszawsko-Praska as two
modern Polish translations that differ in their degree of terminological conservatism,
readability, and reader orientation.

The theoretical framework of the study is grounded in descriptive-comparative translation
studies. Nida’s distinction between formal and dynamic equivalence provides a useful starting
point for identifying whether a translation preserves traditional verbal form or shifts toward
communicative naturalness and equivalent effect [6]. Toury’s concept of translation norms
helps explain why translation choices are shaped by historical, cultural, and target-system
expectations rather than by purely individual preference [9]. Nord’s functionalist approach is
also relevant because Bible translation cannot be separated from the intended function of the
target text and its addressee [7]. Additional Polish studies on biblical style, modernisation, and
Bible translation tradition show that the language of Polish biblical translation is shaped by a
constant tension between sacred continuity and contemporary accessibility [1; 4; 5].

The corpus consists of selected passages from the OIld and New Testaments
corresponding to key biblical and theological terms. The analysed semantic clusters include
divine naming, covenant, grace, mercy, blessing, righteousness, faith, spirit, flesh, soul or life,
sin, salvation, truth, holiness, Passover or Pascha, law or commandment, church or assembly,
and word or Logos. The study does not aim to analyse the full biblical text. Instead, it uses a
purposively selected set of terminological cases in which translation differences are especially
visible and methodologically relevant.

The first major strategy identified in the corpus is formal-equivalent rendering. This
strategy is visible where a version preserves a traditional term or formula, especially in passages
of high theological or liturgical significance. For example, expressions such as Sfowo, Baranek
Bozy, grzech swiata, Blogostawieni, krolestwo niebieskie, prawda, droga, prawda i Zycie, and
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przymierze show a high degree of continuity across the versions. Such terms are not easily
replaced because they function not only as lexical items but also as elements of Polish biblical
and liturgical memory.

The second strategy is controlled modernisation. This is especially characteristic of Biblia
Tysiaclecia. The version frequently updates archaic language while preserving a high biblical
register and traditional theological terminology. For example, older forms such as zakon or
Zywot may be replaced by Prawo and Zycie, but the passage’s theological structure remains
stable. This shows that modernisation does not automatically mean dynamic or free translation.
It may also serve to preserve the theological category in a form understandable to contemporary
readers.

The third strategy is reader-oriented reformulation. This strategy is especially visible in
Biblia Warszawsko-Praska. The version often expands compact biblical expressions, clarifies
implicit logical relations, and makes the sentence more accessible to modern Polish readers.
For example, a compressed image may be transformed into a more explanatory construction;
an abstract theological term may be rendered through a concrete action; or a more community-
oriented expression may replace a traditional institutional term. Such choices increase
readability, but they may also lead to semantic narrowing or interpretative shift.

The fourth strategy is explicitation. Explicitation occurs when one version makes explicit
a semantic element that remains less visible in another version. This may be useful for
contemporary readers who lack a historical, cultural, or theological background. However,
explicitation is not neutral. It always selects one interpretative direction and may reduce
ambiguity. In Bible translation, this is particularly important because ambiguity, symbolic
density, and layered meaning often belong to the theological force of the text.

The fifth strategy is functional concretisation. This is visible when a theologically dense
term is rendered in a more concrete, immediately understandable expression. For example, a
term from the semantic field of salvation may be rendered as “help” or “liberation” in a specific
narrative context. Such a solution may be communicatively effective because it helps the reader
understand what happens in the passage. At the same time, it may weaken the connection
between the immediate narrative event and the broader theological vocabulary of salvation.

The sixth strategy is contextual terminological variation. The same version may preserve
a traditional term in one context but replace it in another. This is especially important when
comparing Biblia Tysiaclecia and Biblia Warszawsko-Praska. For instance, the term Koscio?
may be preserved in a foundational ecclesiological passage but replaced by spofecznosé in a
communal-disciplinary context. Similarly, the term zbawienie may be preserved in a clearly
theological passage but rendered through a more functional expression elsewhere. This
suggests that reader-oriented translation does not operate mechanically. It depends on the
function of the passage and on the translator’s interpretation of the term’s contextual role.

The analysis also shows that translation strategies vary across semantic fields.
Christological and liturgical terms are relatively stable. This includes Stowo, Baranek Bozy,
prawda, grzech swiata, and krélestwo niebieskie. By contrast, terms related to grace, favour,
divine mercy, salvation, righteousness, and ecclesiology exhibit greater variation. For example,
the field of grace may be rendered through faska, zyczliwos¢, upodobanie, or dobroc, depending
on the version and context. Such variation does not necessarily indicate inconsistency; rather,
it reveals different translational priorities.
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One of the most important findings is that the distinction between formal equivalence and
reader-oriented reformulation should not be treated as a rigid binary. The corpus shows a
continuum of strategies. A translation may preserve a key theological term while modernising
syntax. It may use a reader-friendly phrase while retaining a traditional biblical formula. It may
be formally conservative in a Christological passage and dynamically reformulated in a
narrative or ethical passage. Therefore, the translation strategy must be identified on a case-by-
case basis.

The diachronic analysis shows that the Wujek Bible functions as an important source of
Polish Catholic biblical style. It preserves archaising forms and sacred register, but it also
establishes a terminological core that continues to influence later versions. Modern Polish
translations do not simply replace the Wujek tradition; they selectively preserve, update,
standardise, and reinterpret it. This is particularly evident in the shift from archaic lexical forms
to modern Polish expressions while maintaining central theological concepts.

The synchronic analysis shows that Biblia Tysigclecia and Biblia Warszawsko-Praska
represent two different models of modern Polish Bible translation. Biblia Tysigclecia usually
favours controlled terminological continuity and compact biblical style. Biblia Warszawsko-
Praska more often favours reader-oriented clarity, explicitation, and contextual reformulation.
However, this distinction is not absolute. In some cases, Biblia Warszawsko-Praska is more
traditional than Biblia Tysigclecia, especially where it preserves a classical biblical formula or
a theologically precise term. Conversely, Biblia Tysigclecia may introduce semantic shifts in
individual cases.

This point is methodologically important. It would be weak to label one version simply
as “literal” and the other as “free”. The real difference lies in how each version negotiates
theological precision, readability, accessibility, tradition, and function. In applied translation
studies, such a conclusion is valuable because it demonstrates that translation strategy is not an
abstract label attached to a whole translation. It is a pattern of local decisions made across
specific terms and contexts.

The paper contributes to applied linguistics and translation studies in three ways. First, it
shows that biblical terminology can be analysed through a clear descriptive-comparative
framework. Second, it demonstrates the usefulness of combining diachronic and synchronic
perspectives in translation research. Third, it confirms that terminological variation in Bible
translation should be interpreted not only lexically, but also functionally, stylistically, and
culturally.

In conclusion, the translation of biblical and theological terminology is a strategic process
in which translators balance formal continuity, semantic precision, reader accessibility, and
theological tradition. The selected Polish Bible versions show that translation strategies are not
fixed once and for all at the level of an entire translation. They emerge in specific decisions
concerning terms and passages. For this reason, the movement from formal equivalence to
reader-oriented reformulation should be understood as a continuum of translational behaviour
rather than as a simple opposition between literal and free translation.

REFERENCES
1 Duda H. Semiotyczne ograniczenia zakresu modernizacji dawnych przekladow biblijnych. Poznanskie
Studia Polonistyczne. Seria Jezykoznawcza. 2019. Vol 25, No. 2. P. 31-44. DOI:
10.14746/pspsj.2018.25.2.2.

237



Hampl L. Procesy przekladu i metody translacyjne na materiale czeskim i polskim — ekwiwalencja
realiow biblijnych. Migdzy Oryginalem a Przektadem. 2015. Vol. 21, No. 1/27. P. §9-110. DOI:
10.12797/M0aP.21.2015.27.07.

Kottuska K. Comparison of Polish and English Selected Versions of the Bible: Pragmatics and
Semantics in Focus. Language. Culture. Politics. International Journal. 2023. Vol. 1. P. 63-101. DOI:
10.54515/Icp.2023.1.63-101.

Koziara S. Biblia Tysigclecia wobec tradycji polszczyzny biblijnej —uwagi jubileuszowe. Jezyk Polski.
2016. Vol. 96, No. 4. P. 15-31. DOI: 10.31286/JP.96.4.2.

Matuszczyk-Podgorska B. , Biblia Paulinska” (2008) wobec tradycji polskich (katolickich) przekladow
Pisma s$wigtego. Slowo. Studia Jezykoznawcze. 2021. Vol 12. P. 111-121. DOI:
10.15584/slowo.2021.12.11.

Nida E. A. Toward a Science of Translating: With Special Reference to Principles and Procedures
Involved in Bible Translating. Leiden : Brill, 1964.

Nord C. Function + Loyalty: Theology Meets Skopos. Open Theology. 2016. Vol. 2, No. 1. P. 566-580.
DOI: 10.1515/0pth-2016-0045.

Pogonowski J. Ekwiwalencja w tradycji thumaczen Biblii na jezyk polski a przesuniecia pola
semantycznego — analiza hebrajskiego pojecia chesed. Explorations: A Journal of Language and
Literature. 2019. Vol. 7. P. 77-93. DOI: 10.25167/EXP13.19.7.8.

Toury G. Descriptive Translation Studies and Beyond. Amsterdam : John Benjamins, 1995.

Waujek J. Biblia, to jest ksiegi Starego y Nowego Testamentu. Krakow : Drukarnia }.azarzowa, 1599.

(J

238



	REFERENCES:
	ВИКОРИСТАННЯ БЕТА-ВЕРСІЙ В НАВЧАННІ ПЕРЕКЛАДУ
	Babelyuk Oksana, DSc, Prof.
	Lviv State University of Life Safety
	ORCID: 0000-0003-4837-1225
	LITERARY TEXT AS A MULTIDIMENSIONAL PHENOMENON: INTERDISCIPLINARY APPROACHES TO LITERARY ANALYSIS
	REFERENCES
	LINGUISTIC FEATURES OF NON-BINARY GENDER LANGUAGE IN ENGLISH AND APPROACHES TO ITS RENDERING INTO UKRAINIAN



